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Section I. Executive Summary 
 
Overview of the Institution 
Extending from the City University of New York’s (CUNY) historical mission of creating opportunity for 
students, in 1971 LaGuardia Community College opened its doors to allow a diverse student population 
to have open and affordable access to higher education.  Named for visionary New York City Mayor 
Fiorello H. La Guardia, the College has a tradition of challenging expectations and providing a high-
quality education that meets the evolving needs of students.  
 
Located in Long Island City, Queens, LaGuardia educates more than 50,000 New Yorkers annually 
through more than 60 associate degree (A.A., A.S., A.A.S), and certificate programs, and numerous 
continuing education programs. Our guiding principle, “Dare to Do More,” reflects our belief in the 
transformative power of education—not just for individuals, but for our community—creating pathways 
to economic opportunity. In 2015-16 the College served approximately 19,500 credit students and more 
than 30,000 non-credit students.  LaGuardia’s students are largely low-income—75% of students come 
from households earning less than $25,000 annually—and the majority are foreign-born.  The student 
population comes from over 140 different countries and speak more than 95 different languages. More 
than one-third of LaGuardia’s students are over the age of 23 and 58% are female.    
 
LaGuardia Community College’s mission is “to educate and graduate one of the most diverse student 
populations in the country to become critical thinkers and socially responsible citizens who help to shape 
a rapidly evolving society.”  The mission has spurred the College to create dynamic, effective and 
progressive initiatives, which range from a challenging curriculum, an extensive network of support 
services, and an impressive array of engaging non-credit opportunities that addresses the challenges of the 
21st century.   
 
LaGuardia Community College has been accredited by the New York State Department of Education and 
the Middle States Commission on Higher Education since 1974. LaGuardia employs approximately 3,000 
full- and part-time staff, including more than 1100 faculty, approximately 400 of whom are full-time.   
 
The College is governed by the Board of Trustees of the City University of New York (CUNY) and 
operates under the rules and policies of the University.  The College is led by the president and six vice 
presidents (one of whom is also the provost).  There are six unions representing faculty, staff and Civil 
Service employees.   
 
The College is supported through tuition and fees, governmental contributions, grants and contracts from 
the federal, state and city governments and private support from businesses, foundations and private 
individuals.  Total operating costs in fiscal year 2014-15 were approximately $211 million.  
 
Approach to Preparation of the Periodic Review Report 
The appointment of Dr. Joanne Pierre-Louis as Chair of the Periodic Review Report (PRR) Committee 
was made by LaGuardia’s President, Dr. Gail Mellow, in January of 2015.  In collaboration with 
Divisional Vice Presidents, committee members were carefully chosen to ensure the contributions and 
ideas of multiple areas and divisions of the College, which included Academic Affairs, Student Affairs, 
Institutional Research, Administration, Information Technology, Institutional Advancement, Adult and 
Continuing Education, as well as the Library.  During this time, Dr. Pierre-Louis worked with key 
members of the institution, to learn the general requirements and practices involved in the Middle States 
re-accreditation process. This included a review of the 2012 Self-Study, speaking with others who had 
been involved in the submission of the previous decennial self-study and re-accreditation efforts, as well 
as attending the Middle States Periodic Review Report Workshop, held in March 2015, in Philadelphia, 
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Pennsylvania.   At the end of the Spring 2015 term, the Committee was assembled and provided with an 
introduction to the re-accreditation process, a plan of action for the eventual submission of the PRR in 
June 2017, as well as relevant documents related to the re-accreditation process. After having been given 
committee assignments and standards to focus on, the team consequently used the summer of 2015 to 
acquaint themselves with the 2012 Self-Study report and to begin making inquiries regarding specific 
areas of interest with contact persons who would be essential in addressing the recommendations made in 
2012.   
 
With a focus on transparency and ensuring the involvement of the College community, the Periodic 
Review Report process has been a true collective effort, involving every academic department, and 
administrative division, and large numbers of faculty, staff, and students. During the commencement of 
the 2015 Fall I academic term, the committee shared with the stakeholders of LaGuardia, the intent of the 
institution to engage in a “period of self-reflection and improvement” captured through the Periodic 
Review Process.  Additionally, the campus community was invited to be part of the process through the 
creation of a website, and various outreach efforts intended to educate the campus of the importance of re-
accreditation and the role of the Middle States Commission on Higher Education. The website, 
supplemented by email use, also provided an avenue for correspondence, between the committee and the 
College community. 
 
The committee spearheaded the Periodic Review Process by using a “top down” and “bottom up” 
approach to following-up on the standards (as defined by the Characteristics of Excellence) and the 
associated institutional and Middle States recommendations of interest.  Specific key faculty and staff, 
from senior administrators to front-line staff, and where appropriate students, throughout the institution 
were contacted directly for follow-up.   Updates were provided to the college’s leadership regarding 
developments and progress being made in addressing the recommendations.  The Committee organized 
their efforts through monthly committee meetings, which provided a venue to exchange ideas, discuss 
institutional developments of interest and to determine gaps in the collection of data.  In addition, 
individual meetings between the Committee members and the chair were frequently conducted to address 
questions and to provide guidance. In the Spring 2016 term, with considerable data in hand, the 
committee was organized into standard-specific sub-groups and began to draft and review narrative 
sections, of the Periodic Review Report.  This approach, which involved documenting of responses to 
recommendations, while continuing to gather evidence, was supplemented by continued attendance at 
Middle States Commission conferences and communication with the Commission.    
 
Committee members also received feedback, comments, and questions that were solicited continuously, 
from students, faculty, staff, and administrators, during a number of governance body meetings, campus-
wide town hall meetings and student events.  Working alongside the chair, Robert Jaffe participated in the 
editing of the final draft and a draft Periodic Review Report was shared with the whole college 
community. In-depth presentations of the Periodic Review Report process and the report’s findings was 
given to the Executive Council, College Senate, President’s Cabinet, and at campus-wide briefings.  
Based on this feedback and ongoing discussion with key stakeholders, the Committee incorporated 
necessary updates and corrections.  Final revisions were completed in May 2017. Feedback not included 
in the report, was noted for the next Middle States study. 
 
Summary of Major Institutional Changes and Developments 
This section will cover important changes and developments made in the past five years.  Many 
accomplishments are also referenced in Section III of the report: “Major Challenges and/or 
Opportunities.”  
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The College has taken a series of inter-related steps to enhance and measure student learning, strengthen 
efforts to retain and graduate students, and build an even stronger culture of assessment.  These activities 
are in service to LaGuardia’s mission, which continues to guide and inspire our faculty, staff, and students 
as we “seek to educate and graduate one of the most diverse student populations in the country to become 
critical thinkers and socially responsible citizens who help to shape a rapidly evolving society.” 
 
Central to our efforts to improve and measure student learning has been the intensive effort over the past 
five years to reimagine the student learning outcomes for the College’s General Education. Hundreds of 
faculty, staff and students have worked together over a period of three years to identify, define, test, and 
begin to implement a new set of student learning outcomes. Focused on higher-order thinking capacities 
and communication proficiencies, our new framework includes three Core Competencies (Inquiry and 
Problem Solving; Integrative Learning’ and, Global Learning) and three Communication Abilities 
(Written Communication; Oral Communication, and Digital Communication).  
 
With an emphasis on faculty professional development, new program curriculum maps, and assignment 
design workshops, we have made demonstrable progress in incorporating the new Core Competencies and 
Communication Abilities into each academic program, as well as into required General Education 
courses, and have laid an important foundation for 21st century student learning, with a particularly deep 
foundation in the College’s ePortfolios. 
 
In a concurrent process, the University-initiated Pathways project established a set of general education 
requirements for students that intended to improve student transfer within the CUNY systems.  Both the 
changes to the general education requirements and the adoption of the Core Competencies, are significant 
changes that are anticipated to result in greater curricular coherence, improved learning outcomes, and 
higher rates of retention, graduation and transfer (Standards 12 and 14).    
 
The College’s laser focus on improving student success continues and has resulted in significant 
reorganization, including placing the Vice President of Student Affairs under the supervision of the 
Provost, shifting staff to create alignment around student success efforts, the hiring of significant number 
of advising staff, and the creation of various technology interventions.  In turn, this has also allowed for 
better communication with students and the collection of data, to better assess student actions.  These 
efforts have elevated the College’s approach to student success, creating greater synergy between 
Divisions, and bringing faculty, professional advisors, as well as peer advisors to work together in 
academic major-based Advising Teams, to support student momentum towards degree completion 
(Standards 9 and 10).   
 
One continuing area of focus for the College is the commitment to collect and use data for authentic 
assessment of student learning, and to continue along a path of improvement in all College initiatives.  In 
our 2012 Middle States evaluation, the College received recognition for its assessment work, and 
specifically for being fully engaged in multiple efforts to assess both student learning and institutional 
excellence.  Since then the College has taken important steps to expand this engagement in both academic 
and non-academic areas.  Prompted by Middle States, the College has deepened movements beyond 
assessment of individual programs and completed a robust overhaul of all General Education 
requirements.  New assessment protocols are in place to more routinely examine the College’s work in 
relation to our academic and co-curricular missions, as well as to examine the work of the College’s 
senior leadership team, the Executive Council, the Center for Teaching and Learning, and other 
governance bodies.  Assessment of non-academic areas, given the strengths of the existing periodic 
review process undertaken by academic departments (Standard 14), was of special concern and has 
resulted in the creation of a regular assessment process to be implemented by non-academic divisions of 
the college.  The College has continued to innovate new systems for sharing and disseminating 
assessment findings across the spectrum of academic and institutional programs, and has evolved its 
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philosophy to “close the loop” on prior goals making LaGuardia one of the nation’s leading examples of a 
“learning College” (Standards 4, 5, and 7).   
 
Throughout LaGuardia’s Periodic Review Report are discussions of other changes that have advanced the 
College’s work.  We’ve sought to further become an institution that is open and transparent, connected to 
our community’s workforce needs, innovative in creating new programs, and adapting older ones to new 
realities (Standards 6 and 11).  This is done in an atmosphere of limited resources—financial, physical 
space, changing climates, and people—that challenge the College to most thoughtfully create and 
implement strategic plans, which help to guide and drive LaGuardia to realize its mission (Standards 1 
and 2).  
 
Abstract of Highlights of the PRR 
The Periodic Review Report provides a lens into the responses of the institution to the 2012 Middle States 
Self Study.  There was a total of 49 responses to recommendations that not only reflects the institution’s 
past and current unwavering commitment to the College’s mission, but highlights future areas that need 
more focus and attention for continued growth and development. With a focus on data and outcomes, all 
recommendations were addressed.  
 
Of note, the narrative of section II (Institutional Responses to the 2012 Self Study Recommendations), is 
devoted to the responses of LaGuardia’s self-recommendations and Middle States Commission on Higher 
Education (MSCHE) evaluators’ recommendations. The College’s recommendations themselves (as 
shown in Appendix A), are numbered first by the relevant Standard and its order within the Standard is 
noted by a period followed by the relevant number (i.e. 7.2). In contrast, the MSCHE’s evaluators’ 
recommendation are numbered first by the relevant Standard and then its order is noted by a letter, if there 
is more than one evaluators’ recommendation for that Standard (i.e. 8a or 8b). 

Section II. Institutional Responses to the 2012 Self Study 

Recommendations 

Chapter 1: Standard 1 (Mission and Goals) 

Chapter 1, LAGCC Recommendation #1.1: The College should implement its plans for 
disseminating the Mission and Goals throughout the campus.  Some suggested methods are shown 
in Appendix 1.3 of the Self Study.  

Response to Recommendation 1.1: 
The College has adopted a number of varied and sustained approaches to disseminating the Mission and 
Goals of the College. The College’s mission is displayed prominently on the College’s “About Us” 
section of the website and in highly populated areas of the College.   It is routinely integrated in college-
wide publications and documents, including the College catalog and the Student Handbook and has been 
used to guide the College’s approach to marketing of the College to prospective applicants and informs 
curricular development. The mission statement is routinely shared with the College’s faculty, staff and 
students at college events, including student orientation and college-wide faculty and staff meetings. 
More specific examples can be found in Appendix B 1.2. Last, it is also the basis for the creation of the 
institution’s Core Values (see Appendix B 1.0: Core Values Final Report and Appendix B 1.1: Mission 
Committee Final Report). College-wide awareness and embracing of the mission statement and goals of 
the institution, are and will continue to be paramount to ensuring unity and connectivity, throughout 
LaGuardia Community College. (Please see Appendix B 1.4 for suggested methods of disseminating the 
Mission and Goals as mentioned above in Recommendation 1.1). 
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Chapter 1, LAGCC Recommendation #1.2: When developing goals for annual college targets in the 
Strategic Plan, divisions and departments should demonstrate how their initiatives support the 
College’s mission.  

Response to Recommendation 1.2:  
As of 2013, the planning document used to establish the College’s Strategic Plan (Appendix B 1.3: 
Strategic Plan Template) directly incorporates use of the mission statement. The Strategic Plan emerges 
from the College’s mission and has as its overarching focus the goal of educating and graduating 
LaGuardia students. The documents used to incorporate college-wide input into the formulation of the 
Strategic Plan and the Plan itself are crafted to advance the College’s mission, through several main 
strategies and activities, such as improving advising and a student’s first year experience, advancing 
global learning, and strengthening the connection between college learning experiences and the changing 
labor market.  

Chapter 2: Standards 2, 3, and 7 (Planning, Resource Allocation, and Institutional 

Renewal, Resources, and Assessment) 

Chapter 2, LAGCC Recommendation #2.1: The College should report each year if a strategic plan 
target has been met and targets should remain on the strategic plan until met.  

Response to Recommendation 2.1: 
Since 2012, LaGuardia’s Strategic Planning Committee, comprised of divisional liaisons and academic 
chairpersons, have been mindful to monitor and report on completion of strategic planning targets. If 
unmet, targets continue to remain as part of the strategic plan, annually, until they are met.  For example, 
as demonstrated in Appendix B 2.1: 2014-15 PMP Final Outcomes Report showed that a University Goal 
was to increase the total dollar amount of research grants by 1 percent (page 1, #A2c), however, it 
decreased from $665,985 to $613,996. In response, this goal remained as part of LaGuardia’s strategic 
plan for the 2015-2016 fiscal year (Appendix B 2.2: 2015-16 PMP-Strategic Plan, page 1, A2c). Although 
limited in number, there are several possible reasons why specific targets can either be or have been, 
removed and/or revised. As described in Appendix B 2.3, reasons include the fact that targets may no 
longer reflect goals of CUNY’s Performance Management Process, divisions and departments may have 
either re-prioritized their focus towards other goals, and/or the existence of limitations in funding that 
may not have allowed an area to properly develop or address the goal in question. (Appendix B 2.0: 
Strategic Planning Committee - Evidence of Institutional and Area-Specific Goals and Appendix B 2.2: 
2015-16 PMP-Strategic Plan for more specific examples of targets that have been removed or revised.) 

Chapter 2, LAGCC Recommendation #2.2: The College should consider enhancing stakeholder 
input into the budget development process by providing the College community with an 
opportunity to comment on the Executive Council’s proposals for prioritizing strategic plan 
initiatives before the funding decisions are finalized.  

Response to Recommendation 2.2:  
The strategic planning process of LaGuardia has functioned to not only support, but to reflect, through 
collaborative participation, the focused goals of the many constituent members of the institution.  
Constituent participation is embedded in the annual, systematic process, of identifying the goals, expected 
outcomes, needs, resources (including financial, human and physical space resources), and assessment 
approaches that the College will deploy to advance its mission.  These are considered and discussed 
throughout the College, culminating with a final presentation to the President’s Cabinet, College Senate, 
and the Student Government.  Final strategic plan reports are provided to CUNY Central which will 
occasionally request further refinement before final approval of the College’s plan is granted.  
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In response to recommendation 2.2, LaGuardia has improved stakeholder input into the budget 
development process.  With a focus on increasing stakeholders’ understanding of the budget development 
process and its implications on the strategic plan, since 2012, the College’s Division of Finance and 
Administration has annually presented an outline and power-point of the budget process to key campus 
constituencies, including the Student Government Association, College Senate, and the President’s 
Cabinet (Appendix B 2.4: LaGuardia's Budgeting Process). 
 
In the Fall of 2015, a Strategic Planning and Budget community forum, was incorporated into the 
strategic planning process.  The aim of the forum, hosted by the President and the Vice President for 
Administration and Finance, was two-fold.  First, it provided stakeholders with the opportunity to learn 
more about the processes and mechanisms of the College’s strategic plan, through a basic review of the 
strategic planning process.  Additionally, the distribution of the strategic plan itself, along with a 
preliminary version of the funding recommendations, allows stakeholders to engage the College’s leaders 
in providing input regarding the College’s resource allocation, prioritization of items, and to additionally 
put forward new items for consideration.   
 
An example of the robustness of this process is demonstrated in the process of the College advancing 
faculty and staff generated interventions, to improve student retention and graduation.  At the Fall 2015 
Budget and Finance Community Forum a funding recommendation was presented to the College 
(Appendix B 2.5), along with the 2015-2016 Strategic Planning and Budget presentation (Appendix B 
2.6), as well as the 2015-2016 Strategic Plan (Appendix B 2.2). These items resulted in the release of an 
RFP that sought to solicit ideas and actions that impact student retention. A list of initiatives that were 
funded as a result of the 2015 October Budget Forum are listed in Appendix B 2.7: 23 Approved 
"LaGuardia Retention & Graduation Innovation Fund" Projects. 
 
In 2016, to further enhance stakeholder input into the budget development and funding process, the 
College established a Budget Advisory Committee. Comprised of five elected members from the College 
Senate (two students, one faculty, and two staff members), a College Administrator and a senior faculty 
member, the committee meets at least three times a year to review LaGuardia’s operating budget and the 
allocation of resources, prior to final funding decisions. Meeting times are coordinated with the timeline 
surrounding the process for developing the Strategic Plan.   
 
The committee participates in all phases of the budget process, including reviewing the College’s budget 
allocation from the University and providing input in the disbursement of budget requests and 
discretionary funds for new and expanded initiatives. (See Appendix B 2.7a; Budget Advisory Committee 
Meeting Agenda and Attachments).  The Executive Council makes final decisions on allocation of 
resources informed by the input of the Advisory Committee.  The final budget is shared with the campus 
community, specifically the College Senate and Student Government Association.  
 
A list of sample funding allocations resulting from the input of the campus community and designed to 
support strategic plan initiatives during FY2013-2016 is provided (Appendix B 2.8: Sample funding 
allocations, FY2013-2016). 
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Chapter 2, LAGCC Recommendation #3.3: The College should devise a succession plan that takes 
into account the larger number of faculty and staff eligible for retirement in the coming decade.  

Response to Recommendation 3.3: 
The College’s approach to succession planning for faculty and staff has evolved to ensure organizational 
performance by considering analyses of retirement patterns, departmental and programmatic needs and 
input from department chairs, faculty and program staff.   
 
An example is the College’s approach to faculty hiring, including the replacement of retirees, which is 
driven by the needs of individual departments and shaped by the College’s priorities, student enrollment 
patterns and financial resources.  As faculty retire or leave, or new faculty needs are identified, faculty 
line requests are submitted by the department chair to the Provost, who reviews such requests alongside 
the President.  Approved requests are then considered as part of the recruitment and hiring plan for the 
following academic year. It is important to note that the University does not have mandatory retirement so 
it is not possible to determine exactly who will choose to retire in a given year, nor the discipline(s) in 
which recruitment will be needed.  The ability to forecast retirement is challenged.  
 
The purpose of succession planning also serves to ensure that the institution has the necessary senior 
leadership in place going forward. For faculty, the College addresses this in three primary ways. First, the 
College retains as adjuncts many retired faculty, allowing current faculty and staff to benefit from their 
experience and students to benefit from experienced instructors. As of May 2016, more than 40 retired 
faculty teach courses at LaGuardia. Second, the College offers a broad array of professional development 
opportunities for faculty. These begin with all newly-hired faculty participating in the New Faculty 
Colloquium which offers a broad perspective on the functioning of the College and faculty expectations. 
As faculty move ahead, they have the opportunity each year, in consultation with their chairperson, to 
participate in seminars on instructional priorities such as Writing Across the Disciplines, teaching in the 
First-Year Seminar, or programmatic assessment. Third, the reappointment, promotion, and tenure 
processes provide faculty with an assessment of how much they have been able to demonstrate personal 
growth and development in terms of instruction, research and scholarship and to identify areas of 
enrichment.  
 
Succession planning for retiring staff is different. While the recruitment of almost all faculty occurs at the 
instructor or assistant-professor level, staff can be hired at a replacement level. This means that when a 
senior administrative staff member leaves, the College can choose to recruit at that same level.  
 
While hiring external to the College obviously occurs, training for staff aims to promote the growth and 
development of in-house employees with the eventual goal of individuals taking on more responsibility.  
Professional development opportunities for non-teaching staff are robust. An example of the College’s 
commitment to staff development would be the Leadership Development Program run by the College’s 
Office of Human Resources.  This intensive program, designed for promising employees, seeks to provide 
high-potential staff with the managerial knowledge and skills needed to take on greater responsibilities. 
This training has reached 111 personnel since 2011. Other examples are noted in Appendix B 2.10: 
Human Resources Professional Development Program. 

Chapter 2, LAGCC Recommendation #3.4: College should assess the classroom allocation process 
and explore ways to ensure that faculty understands the process 

Response to Recommendation 3.4: 
The College has strategies to assess the level of, and the effective and efficient utilization of, institutional 
resources. This applies to the classroom allocation process. In 2012, the College was transitioning to a 
new enterprise software called CUNYfirst (2012 Self-Study), designed to serve as a single platform to 
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facilitate student administration, human resources, and the business needs of all CUNY Colleges.  Since 
the implementation of this new college information system, there have been revisions and improvements 
to the classroom allocation process that meets both the academic and instructional needs of the institution. 
All classrooms were mapped and are now classified and consequently assigned, according to its 
maximum room capacity, specialty classes (e.g. Lab versus lecture hall), equipment specifications (i.e. 
smart room features), disabilities accessibility, location, and course capacity. Such improvements, 
supplements protocol and processes, which were in existence prior to 2012 and continues to depend upon 
the involvement of faculty, for continued efficiency.  For example, annually, the Registrar’s Office works 
with Academic Affairs, Adult and Continuing Education (ACE) and Information Technology to create a 
four-term operations schedule. This schedule lists approved production dates and deadlines, for 
implementing next year’s course offering. Within this context, each term, the Associate Registrar for 
Systems and Scheduling distributes a report of classes and associated meeting times, called a “pass”, to 
the Department Chairs.  During the initial pass, departments are required to indicate the list of courses 
that will be taught by full-time faculty. The final allocation of classes is based on three passes, during 
which, each is an opportunity for departments to subsequently include classes that will be taught by 
additional part-time faculty, make further requests, and to verify scheduling, location and other classroom 
needs.   
 
The process highlights the tradition of transparency seen at the college, as departments and associated 
faculty are involved in the assignment of classes from the first pass and are necessarily informed of issues 
and/or concerns, regarding the allocation of classes and availability of requests, on an immediate basis. In 
addition, transparency is maintained as policies and procedures are outlined in the Classroom Scheduling 
Policies and Procedures Manual (Appendix B 2.11a).  Peak classroom utilization capacity and usage is 
now also communicated to faculty in the Institutional Profile, and the interests of faculty and staff are 
represented and attended to, by the Classroom Scheduling Business Process Re-Engineering (BPR) 
Committee.  See Appendix B 2.12 (BPR Committee Notes), for an example of topics covered during 
regularly scheduled meetings. Members of this committee include representatives from the Registrar’s 
Office, Academic Affairs, Adult and Continuing Education and Information Technology.  Last, in order 
to ensure faculty understanding of the classroom allocation process, starting in the Fall of 2016, the 
“Scheduling Manual” and “Classroom Masterlist” were incorporated as part of the information given to 
chairs, supplementing the passes (Appendix B 2.11a and Appendix B 2.11b).   
  
Since 2011, the process has shown positive results.  Across the College, course schedules continue to be 
completed accurately and in a time efficient manner, despite increases in enrollment.  As shown in the 
Fall 2015 Session I Classroom Occupancy (Appendix B 2.13) document, the College has improved 
classroom utilization peak time periods (Monday through Thursday, 9am through 4:35pm). This is 
demonstrated as the number of time periods in which room utilization has increased, exceeds 80% and 
virtually covers, all 24 of the time periods in peak times, compared with 18 out of 24 time periods, in Fall 
2011. The College has also increased the number of class offerings during non-peak periods, enhancing 
room utilization and class scheduling, in additional time slots. For example, classroom utilization over the 
weekends has increased from a maximum of 58 concurrent classrooms utilized on Saturdays in Fall 2011, 
to a peak of 74 concurrent academic classrooms utilized on Saturdays in Fall 2015. Second, the 
Classroom Scheduling Business Process Re-Engineering (BPR) Committee, which acts as a mechanism 
for the monitoring and assessment of the classroom allocation process (Appendix B 2.12), has seen a 
decrease in the number of issues that have come up as discussion topics during the committee meetings.  
This is so much so, that the committee went from meeting on a weekly basis to once a month, and now 
quarterly.  
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Chapter 2, LAGCC Recommendation #2.5: The College should develop a more formal technology 
planning process that allows regular input from stakeholders on the priorities that the College has 
developed for the upgrading of all aspects of its technology interfaces and infrastructure. 

Response to Recommendation 2.5: 
The College maintains a technology planning process that allows timely, consistent, and effective input 
from stakeholders.  Multiple venues and avenues for input exist throughout LaGuardia and in partnership 
with CUNY’s Central Office.  Together, these mechanisms provide an organic framework which 
encourages and obtains input from all constituents of the college to inform the technology planning 
process.  These venues include long-standing campus and university steering committees, our 
professional development infrastructure and ad-hoc working groups.  Representatives from college 
management, faculty, staff and students that serve within these groups, ensures participation and provides 
input from all stakeholders.    
 
Informing the technology planning process are campus-wide groups which include the following: The 
President’s Cabinet, Executive Council, the Provost’s Cabinet, Faculty Senate, the Academic Chairs 
committee, and each of the individual academic departments.  In addition, considerable discourse and 
input in technologically enhanced pedagogy is a welcome byproduct of the extensive professional 
development services offered to the faculty by our Center for Teaching and Learning.  The Center’s 
professional development work acts to identify the technology needs of faculty and given the breadth of 
the Center’s professional development programs, allows faculty an important venue to recommend 
technology hardware and software that is needed to advance their teaching.   
 
Student input occurs through meetings with the Student Government Association and with student 
representation on the College’s Committee on Academic Technology Services (CATS) which is 
responsible for administering projects funded by the Student Technology Fee.  The Committee meets 
regularly to prepare recommendations to the President and the Executive Council, regarding the student 
technology fee. (Please see Appendix B 2.19 for sample meeting minutes and topics of discussion.) 
   
Since the technology the College employs is often guided and/or directed by the University (e.g. 
CUNYfirst for numerous purchasing, human resource and other administrative functions), the University 
has created numerous structures to allow for broad input.  These include: The Council of Presidents; the 
individual councils representing, Academic Affairs, Student Affairs, Administration and the Libraries; the 
University Faculty Senate, the Information Technology Steering Committee, the Committee on Academic 
Technology and Services, and the Student Government Association.   
 
At the most basic level, as reflected in response to LaGuardia Recommendation 3.6, the College is 
regularly informed in a timely way by the needs of individual users. The ongoing investments in 
technology hardware and software is guided by individual technology users, with patterns of need 
identified, and support delivered to advance the best interests of the college community at large. Analyses 
of data, including help and purchase requests and usage patterns, by the Division of Information 
Technology is used to identify technology needs and to make calculated decisions regarding technology 
investments. In addition, faculty and academic department councils regularly communicate their 
requirements directly to the Provost and senior leadership in the Division of Academic Affairs, and in 
turn, to the Vice President for Information Technology.  
 
These processes ensure that the College regularly receives, in a real-time manner, broad input to design 
and implement technology improvements and investments.   
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Chapter 2, LAGCC Recommendation #3.6: The current uncoordinated system for the acquisition 
of faculty and staff computers should be assessed to determine if it meets the needs of the faculty 
and staff. 

Response to LAGCC Recommendation 3.6: 
The college has reviewed the current state and practices related to equipping faculty and staff with office 
computers.  We found that individual requests for systems/software upgrades, when supported by an 
explanation of requirements, had without exception been allocated and provisioned in an expeditious 
manner.  Surprisingly, unless a faculty member initiates a discretionary request for a replacement 
computer they often feel inconvenienced by arbitrary computer upgrades (e.g. having to replace 
computers on a regular three-year cycle).   
 
Computer hardware and software requests by faculty and staff, are maintained through work order 
requests (Appendix B 2.9: Technology Work Order Requests Snapshot) submitted to the Information 
Technology Division.  A centralized help desk ticketing system is used to track requests and keep users 
informed of the status of their requests.  Service records dating back to 2012 indicate individual system 
repairs and software upgrades are performed in less than a single business day with very few exceptions.  
In cases, such as when an entire department is relocated, wholesale replacement of workstations is 
procured for the department.    Similarly, installations of up-to-date software are deployed several times a 
year to assure compatibility of systems across campus. 

Chapter 2, LAGCC Recommendation #7.7: The College should regularly assess the effectiveness of 
institutional resource allocation, including the budget process itself, to ensure that it is aligned with 
strategic objectives and initiatives 

LAGCC Response to LAGCC Recommendation 7.7: 
Mechanisms for assessing the effectiveness of institutional resource allocation and its alignment with 
strategic objectives and initiatives is centered in the strategic planning and budget process itself, which 
includes review by the Budget Advisory Committee, input from meetings with the Student Government 
Association and the Senate, and careful review and input from the College’s Divisions and the Executive 
Council.  The College’s budget is also then reviewed and approved by CUNY Central to ensure it is 
meeting University-wide strategic goals and objectives.   
 
To monitor budget activity, the College receives quarterly monitoring reports on revenue and 
expenditures from CUNY Central.  This allows for a comparison with other CUNY campuses to show 
whether revenue or spending patterns are unique to LaGuardia or found elsewhere.   
 
The College’s Budget Office also regularly provides monthly Summary and Detail budget reports to the 
Executive Council and Divisional Budget Liaisons. These reports allow for the evaluation of spending 
patterns and making necessary spending and re-allocation of available budget funds, to further align with 
strategic objectives and initiatives. Appendix B 2.14: Tax Levy College-wide Report for February 29, 
2016, for example, revealed that LaGuardia had underspent, at that point in time, compared to the actual 
budget allocated for Fiscal Year 2015-2016. The last two columns of this report point out the percentage 
of Year to Date spent and the percentage of unspent. At this point in the fiscal year, expected expenditures 
for all departments should have been around 67% of their overall budget.  Therefore, the College had 
underspent by 5% as of February 2016.  Such reports are shared with every department within a Division, 
so each department can be involved assessing their spending patterns and directly involved in the budget 
decision making process to ensure strategic objective and initiatives are being met.   
 
One of many examples of how the College regularly assesses the effectiveness of institutional resource 
allocation is the commitment to finding administrative and budget efficiencies. A key College strategic 
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planning objective, as noted in the 2015-16 Strategic Plan (see Appendix B 2.2: 2015-16 Strategic Plan), 
is to “Use financial resources efficiently and prioritize direct student services.” To achieve that objective, 
the College engaged an outside consultant, in Spring 2016, to assess the performance of the Budget 
Office, including the work flow and processes within key areas of the office, including accounting, 
budget, purchasing and accounts payable.  Among the findings and recommendations of the Business 
Office 2016 Assessment, (see Appendix B 2.15 was the suggestion that improvements could be made in 
providing higher quality and more timely information to departments and individual areas of the College.  
The report recommended, for instance, that the College enhance the number and timing of meetings held 
with departments to support more efficient department budget planning and allocations.  The analysis also 
highlighted the need to identify and begin work early with departments and offices that submit excessive 
amounts of budget modifications throughout a given year and those who are slow in spending their 
allocations. This process is helping departments to more effectively expend the resources they need to 
fulfill strategic objectives, while also identifying spending shortfalls to allow a smarter re-allocation of 
unspent funds to meet strategic objectives.  

Chapter 2, LAGCC Recommendation #7.8: The College should encourage all areas to file formal 
assessment designs and assessment results with IR&A.  IR&A should maintain a centralized 
assessment library on Sharepoint and periodically update the College community on recent 
assessments.   

Chapter 2, LAGCC Recommendation #7.9:  Each Vice President should file an audit of assessment 
activities in his or her division each year with the President, providing the President with an 
overview of all assessment activities at the College.  IR&A should provide an annual agenda of key 
assessment activities at the College to permit broad involvement in the design of the research and 
dissemination of the findings.  

Chapter 2, Evaluators’ Recommendation for Standard 7: The College should develop an overall 
assessment strategy to provide a framework that emphasizes opportunities for cross-campus 
sharing of assessment activities and findings in order to encourage collaboration and to improve 
the efficiency and effectiveness of assessment activities. 

Response to LAGCC Recommendation 7.8, LAGCC Recommendation 7.9, and Evaluators’ 
Recommendation for Standard 7: 
In the Fall term of 2015, LaGuardia instituted a process whereby, the administrative divisions of the 
College are required to submit a plan of assessment, at least once every five years. As shown in Appendix 
B 2.16a: Divisional Assessment Schedule and Results, each area within the College’s six divisions 
periodically chooses a particular function that it wishes to assess and improve.  These targets are then 
formally filed as assessment plans with the Office of Institutional Research and Assessment (IR&A), 
which addresses the response to LAGCC Recommendation #7.8. Some areas may choose to undergo a 
comprehensive assessment, parallel to that of the academic departments’ Periodic Program Review 
process.  Other areas of the College may adopt an assessment framework that is designed around the 
needs of the College office, offers sufficient simplicity to make data collection and analysis possible, 
provides detail and data to improve operations, and ownership to be sustainable and that aligns with this 
area’s and the College’s strategic planning process.  
 
The process itself, as described in the Appendix (Appendix B 2.17: Divisional Six-point Assessment 
Submission Outline and Description), highlights a six-point Assessment Submission outline.  It includes 
the submission of relevant documentation at specific junctures as well as the collection and analysis of 
data, that corresponds with the strategic planning process, in time. Findings as well as the impact of the 
assessment (as shown in Appendix 2.16b) are later filed with the Office of Institutional Research and 
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Assessment, along with the initial assessment plans.  This process offers clear realistic guidelines as well 
as a timetable, and is supported by appropriate investment of institutional resources for assessment. 
  
The goal of this process is to ensure that LaGuardia has a system that continuously and comprehensively 
informs those responsible for delivering programs or services in a specific area and consequently, 
increases institutional effectiveness.  In response to the Evaluators’ Recommendation for Standard 7, this 
is assured through the filing of divisional assessment activities by each Vice-President, with the President, 
the Office of Institutional Research and Assessment, as well as available on a Sharepoint library.  This 
provides for an overview of all assessment activities at the College and serves as a cross campus 
assessment resource.  Last, to facilitate the cross campus sharing and discussion of assessment methods 
and activities, forums that are used includes the President’s Cabinet, as well as Professional Staff, and 
Instructional Staff meetings.   
 
While allowing for an increase in transparency and accountability for divisional initiatives, the process 
has been part of an exploratory effort to understand the benefits of both inter and intra-divisional 
assessments. A case in point is how results have been beneficial in helping divisions to identify effective 
and ineffective processes and mechanisms, inherent in their overall functioning. An example would be the 
assessment of nonacademic function by the Division of Institutional Advancement, during the 2015-2016 
academic year.  The Division provides support to the LaGuardia Community College Foundation, which 
raises private funds and works to provide support to students in the form of campus employment, 
scholarships, and stipends.  The Division sought to understand whether such support produced significant 
influences on a student’s academic performance, including changes in grade point average, the passing of 
courses, semester-to-semester retention, as well as graduation. Among the results (see Appendix B 2.18: 
The Impact of Scholarships), were that campus employment worked best, over time, to produce sustained 
influence on academic performance, even more so than the influence of scholarship support.  Such 
findings led the Foundation to make greater investments in programs that employ students, such as the 
College’s outreach team and the President’s Society, both of which combine financial support with the 
kind of employment experience and social support that has been shown to improve student outcomes.   
 
In sum, the College has put in place mechanisms to identify areas for assessment, guided by key 
stakeholders and the College’s strategic priorities, and to effectively disseminate the findings to the 
campus community and the College’s leadership. 
 

Chapter 3: Standards 4, 5, and 6 (Leadership, Governance, Administration, and 

Integrity) 

Chapter 3, LAGCC Recommendation #4.1:  The College should define a periodic review process 
for college governance that includes a timetable and desired outcomes of governance.  

Response to Recommendation 4.1: 
Working alongside the President, as well as the administration of the college to support the institution’s 
mission, the College Senate oversees many College policies, especially those central to the academic 
mission of the College, such as curriculum, course, and academic major revisions and approvals. Specific 
roles and responsibilities are highlighted in the LaGuardia Community College Governance Plan (2009) 
(Appendix B 3.0).   Given the evolving nature of academic concerns and issues, often shaped by 
corresponding changes in social, economic, and technological climates, the need for a periodic, formal 
assessment is an issue the College Senate considered and has addressed in several ways.   
 
In order to establish a formal review process of its activities, the Senate sought to make its committee 
system more efficient.  To do so, the Senate Chairperson met with each individual Committee 
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Chairperson to both explain the relationship between the committees and the plenary body, and their role 
within the governance system, as well as to solicit their recommendations on how to enhance the College 
Senate’s governance role.  Several issues emerged.  First, there was a recognition that the role of the 
Senate needed to be better understood on the campus.  Steps were taken to increase the visibility of each 
individual committee and their role in the Senate to ensure the visibility of the Senate structure to the 
entire College campus.  Second, to strengthen the role and activities of the Senate, faculty, staff and 
student senators, are now asked on an annual basis to create a list of questions and issues that they seek to 
have the Senate address.  Informed by these questions and issues, the Senate Executive Committee then 
establishes issue priorities and refers them to the appropriate committees for review.  Third, on an annual 
basis, the Senate Chairperson presents the accomplishments and challenges faced by the College Senate.  
  
To make this process more systematic and to continue to assess its' effectiveness each year, the Senate has 
implemented the following: at the first Senate meeting each October, the Senate will review the 
responsibilities of the Senate and align the lists of issues and questions emerging from the Senator 
representatives with the mission of the Senate.  Also, during each meeting, a representative from each 
committee presents a report of its activities.  In mid-year, the Senate receives an update on all Senate 
activities in the Chair's report.  In the final meeting each year, the Senate summarizes its yearly activities 
and reviews its effectiveness.   
 
Personnel & Budget Committees are also referenced in the LaGuardia Governance Plan, and operate in 
accordance with the rules and parameters set forth in the CUNY By-Laws and therefore have mandated 
outcomes.  These outcomes include votes on recommendations for appointment, salary offers, 
reappointment, letters of concern, tenure, promotion, and fellowship leave.  The College-wide Personnel 
& Budget Committee reviews its processes every year to make changes as needed.  As an example, it was 
recently agreed that the Instructional Staff form, which provides an outline of instructional staff college 
activities, achievement, and professional development, was redundant, and faculty were no longer 
required to fill it out as part of their annual evaluation paperwork.  Such changes are undertaken in 
consultation and with the consent of the Academic Chairs, who then guide faculty and their Department 
Personnel & Budget committees to follow the new procedures.  In these ways, an annual review process 
is in place to allow for a continuous, periodic review of the college governance.  

Chapter 3, LAGCC Recommendation #4.2: The College should develop a formal orientation 
program for new College Senators. 

Response to Recommendation 4.2: 
The College Senate has acted to ensure its effectiveness by ensuring that despite changes in membership, 
Senators are always equipped, well trained, and adequately informed on the policies, procedures and 
mechanisms of the Senate. In response to recommendation 4.2, over the last three years the Senate has 
developed and refined the orientation process for new College Senators.  At present, to orient new 
Senators, especially student members of the Senate, the Executive Committee hosts a meeting prior to 
their first Senate meeting, giving new Senators an opportunity to understand their roles.  The agenda 
includes understanding the LaGuardia Community College Senate Governance document, (Appendix B 
3.0: Governance Plan), including the Senator's role and responsibilities, the standing committees of the 
Senate, and the importance of curriculum.  In 2016, the Senate Committee on Professional Development, 
whose role is to train Senators, hosted a "Meet and Greet" for new Senators to discuss their participation 
in Senate committees.  In addition, starting in Spring 2017, the Senate designated a student senator 
mentor who will attend student meetings and provide assistance so students can successfully achieve their 
goals.  Beginning in Fall 2017, the Senate Committee on Professional Development will also organize a 
New Faculty and Staff Senator Orientation to take place annually each year. 
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Chapter 3, LAGCC Recommendation #6.3: The College Senate should post minutes of its meetings 
online expeditiously.  

Response to Recommendation #6.3:  
The minutes and voting records for all meetings of the Senate and the Senate Executive Committee, are 
recorded and distributed to constituency members (see Appendix B 3.0: Governance Plan, Section III) of 
the Senate for review.  In addition, Senate minutes are already maintained on the College Senate website 
by the Vice-Chairperson of the Senate and are posted within three days of approval, by the College 
Senate.  In addition, all Senate planned agendas and meeting minutes are widely shared with the College 
community through the College’s email systems.          

Chapter 3, LAGCC Recommendation #5.4:  The College should establish a formal charter and 
guidelines for the Executive Council. 

Response to Recommendation 5.4:  
A mission statement, adopted in 2016, serves as a formal charter and provides guidelines for the overall 
functioning of the Executive Council. The Mission Statement (Appendix B 3.1), identifies), identifies 
specific roles, responsibilities, and membership, and describes an annual assessment of function.  

Chapter 3, LAGCC Recommendation #5.5: The Executive Council should develop a process to 
assess its effectiveness as a team.  

Response to Recommendation 5.5:  
As seen in Appendix B 3.2: Assessment of Executive Council, the Executive Council performed a self-
assessment on June 22, 2016 to review the College’s stated goals and priorities, for relevance to the 
College’s mission.  At this meeting, the Council reaffirmed its continued responsibility to adopt strategic 
and short-term goals, review progress and assess the College’s budget, and recommend allocation 
priorities.  More specifically, the Council determined that it would assume a primary role in coordinating 
an inquiry process to better understand current retention and graduation initiatives.  The goal is to create 
greater connection and integration amongst College offices, programs, and interventions as well as to 
inform future strategic and operational planning.   

Chapter 3, LAGCC Recommendation #6.6: The College should assess the effectiveness of 
communications on the competitiveness of entry to clinical programs and strive to improve 
applicant understanding.  

Response to Recommendation 6.6:   
LaGuardia has responded with several resources and initiatives to address both the effectiveness of 
communicating the competitiveness of gaining entry into clinical programs and improving applicant 
understanding. Students receive these essential messages and clear, personalized guidance at various 
points in their academic journey. These include:   
 

1) Prior to Enrollment: Beginning in Fall of 2015, the College employed an advisor dedicated to 
reaching out to accepted students that selected a Health Sciences major prior to the beginning of 
the semester.   Accepted students (high school or transfers) are invited to online chats with the 
faculty as well as to on-campus Candidacy Readiness events, which provides a broad overview, 
as well as clarification of the majors, that fall under the Health Sciences.   

 
2) Upon Admission: The College holds New Student Advisement and Registration events for Health 

Science majors as well as for prospective majors, to receive program-specific advisement. 
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3) First Year: The College’s major-focused, credit-based First Year Seminar (HSF090) regularly 
provides, over the semester, an opportunity to introduce students to the Health Science majors 
and concentrates on helping students understand clinical entry requirements as well as the skills 
and behaviors needed to successfully enter these competitive programs. Alternative educational 
paths for students are discussed and explored.  As indicated in Appendix B 3.5, since 2014, 3,489 
students have participated in the Health Sciences First Year Seminar.  

 
4) Ongoing: Group advising sessions with program staff and faculty during program specific Health 

Sciences events are regularly offered. From Fall 2014 to Spring 2016, six group advising sessions 
by the Health Science Department, serving a total of 1,620 students, were held.  Additionally, 
one-on-one advisement sessions, provided by individual faculty and staff, resulted in 3,285 
students being seen in the 2014-2015 academic year and 3,095 students being seen in the 2015-
2016 academic year.   

 
A more detailed description of these initiatives can be found in Appendix B 3.5: Communication of 
Competitiveness into Clinical Programs. Additionally, in order to address the likelihood that students may 
not meet the qualifications for entry into competitive programs, the Health Sciences Department has also 
begun to hold parallel, program specific planning events, to introduce students to alternative majors.   
 
Recognizing that many students will have difficulty in gaining entry into competitive clinical programs, 
the College is offering new major options in the Health Sciences field.  Health Care Management 
(Appendix B 3.7: Business Administration Option Side by Side), an option under Business 
Administration, became available in Fall 2016, and Therapeutic Recreation (Appendix B 3.8a, 3.8b: 
Therapeutic Recreation AS Letter; Therapeutic Recreation Proposal), is scheduled to be available in Fall 
2017.  The College is also currently working on proposing new majors in both Public Health and Medical 
Assistant.  These new majors were created due to expanding opportunities in the health care job market. 
These new majors create additional opportunities for students to complete their degree, at LaGuardia, in 
high-demand occupations in the health care field. 
 
To evaluate the effectiveness of improving the communication of the clinical requirements and 
competitiveness to students, Nursing, the largest Clinical Health Science major at the College evaluated 
the numbers of students applying and fulfilling the minimum requirements.  In 2012, the number of 
students who applied and did not gain candidacy averaged over 70 per semester.  As of Spring 2016, this 
number has since decreased to an average of 35 due to the increased efforts to communicate the 
requirements and competitiveness early.   
 

Chapter 3, LAGCC Recommendation #6.7:  The College should set standards for the information 
to be made available online on academic programs to include graduation, retention, transfer, 
employment, and graduate licensing rates.   

Response to Recommendation 6.7: 
LaGuardia Community College seeks to provide accurate, up-to-date information to prospective and 
current students regarding outcome data on academic programs.  
 
The College began a process of instituting use of a standardized web page format, allowing for the 
uniform display of standard discipline-specific information to students, across all programs.  An example 
is the Engineering webpage, (see Appendix B 3.3), which displays the consistent and standard 
information available.  Information linked to specific programs, such as retention and graduation 
information, and where available and required, transfer, employment, and licensing rates are provided 
through a link, leading to LaGuardia’s Office of Institutional Research and Assessment (Appendix B  
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3.4: Institutional Research Website). This is meant to complement the display of academic information 
(such as curricula and course descriptions) provided in the print and online versions of the college 
catalog.  The standardized web page replaced the previously used formats, the contents of which were 
determined by the majors and/or program, resulting in differences in types of information displayed.  
 
While standardization is important it is also necessary to align the information that is available and 
provided with specific majors.  Not all majors, for example, require licensing. This is the case as only 
programs (i.e. Physical Therapist Assistant and Occupational Therapy Assistant) with outside 
accreditation are required to display graduation, retention, transfer, employment and graduation licensing 
rates. This is shown for example, with the display of graduates’ licensing national certification 
examination pass rates, as well as employment information, on the Health Sciences majors website 
(except for Human Services), in their Self-Study Reports, as well as their program handbooks. (See the 
Nursing program website as an example, Appendix B 3.6.)   
 
Such improvements for standardization was also made within programs as well.  For information on State 
Board pass rates (graduate national certification examination pass rates), students of the Health Science 
Programs, were referred to the accrediting institution, for the particular program of interest. The Health 
Sciences Program Directors determined at their Fall 2015 meeting however, that all Health Science 
programs should use a standardized statement and/or chart on state exam pass rates and list it directly on 
each program page.  This was completed in June 2016.  This is demonstrated for example with 
Occupational Therapy, which provides the link to obtain program results from the National Board of 
Certification in Occupational Therapy on its program webpage and in its program handbook.  Some 
Health Sciences programs, such as Veterinary Technology (http://laguardia.edu/Veterinarytech/ ) and 
Physical Therapist Assistant (http://laguardia.edu/Academics/Majors/Physical-Therapist-Assistant/), have 
their graduate licensing rates listed directly on their program page.  Additionally, students are referred to 
and informed of the pass rates at advisement and information session events, prior to admission into the 
program.    
 
More work continues in improving the collection and the display of employment information. Career 
information (not specific to LaGuardia graduates) relying on data from the Bureau of Labor Statistics is 
provided on each academic program’s website.  Currently, employment outcomes for LaGuardia 
graduates collected from New York State unemployment insurance data is only available through the 
University and the use of this information is restricted. This data also has severe limitations including 
potentially not accurately reflecting graduate’s work out-of-state, the number of hours worked, and the 
kinds of employment.  The College is exploring alternative methods to obtain discipline specific 
employment data including using steps being taken by Health Science programs to survey graduates, 
undertake outreach to alumni, utilize social media to identify and survey graduates and create alumni 
databases.  
 

Chapter 4: Standards 8 &9 (Student Admissions, Retention, and Support 

Services) 

Chapter 4, LAGCC Recommendation #8.1: New Allied Health majors should be mandated to 
register for an Allied Health section of First Year Seminar in order to obtain essential information 
about the programs, including requirements and career options.   

Response to Recommendation 8.1:  
LaGuardia instituted a mandatory, non-credit bearing First Year Seminar course for all students enrolling 
in the Health Science majors.  The course maintains a focus on providing essential discipline-specific 

http://laguardia.edu/Veterinarytech/
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information helping students understand program requirements and career options.  The course also 
focuses on helping students understand the behaviors and mindset necessary to be a successful college 
student.   
 
The creation of the Health Sciences First Year Seminar (HSF090) (Appendix B 4.8: HSF090 Syllabus), 
has seen a growth in enrollment from 838 students in 2014 to 1038 students in 2015, a 24% increase in 
registrants (Appendix B 4.9: HSF090 Enrollment). The syllabus specifically includes sessions on career 
planning, setting educational goals and understanding program requirements.   
 

Chapter 4, LAGCC Recommendation #8.2: The College should assess the effect of its Ability to 
Benefit (ATB) preparatory workshops on the pass rate of student taking (or re-taking) the ATB 
test.  

Response to Recommendation 8.2:  
The College has taken steps to assess the effect of its Ability to Benefit (ATB) preparatory workshops.  
The College gathered data on how many students took and needed to re-take the examination needed to 
meet the Ability to Benefit requirement.  This allowed the College to assess the preparatory workshops’ 
effect on student’s pass rate. Based on available data of students who tested for Fall 2014 and Spring 
2015, of the 79 students who initially tested and scored below the pass rate, six students took the ATB 
preparatory workshop and retested with a 100% pass rate. This limited intervention yielded positive 
results, however financial constraints and the small number of students impacted by the intervention have 
not allowed expansion of the program and further assessment has been suspended.   
 

Chapter 4, LAGCC Recommendation #9.3: Gaps in advising continue to exist because of the 
decentralization of advising services.  A study of these issues has been undertaken by Achieving the 
Dream and the recommendations from that committee should be implemented.   

Chapter 4, Evaluators’ Recommendation for Standard 8: The College should examine the 
alignment of advising across units so as to ensure a seamless transition for students and effectively 
address retention issues. This alignment will ensure that all cohorts of students are attended to and 
the advising responsibilities are clearly delineated across the College. 

Chapter 4, Evaluators’ Recommendations for Standard 9a: The College should implement 
improvements to procedures and processes of the advising system in order to support students 
throughout their academic career at the College and to insure alignment across Academic and 
Student Affairs. 
 

Responses to LAGCC Recommendation 9.3, Evaluator’s Recommendation for Standard 8 and 
Evaluator’s Recommendation for Standard 9a:  
Given the overlapping nature of these recommendations, the responses are combined in the following 
narrative.   
 
In fulfilling the mission of LaGuardia Community College, the institution has placed particular focus on 
addressing institutional challenges (i.e. siloed support services resulting in communication problems and 
duplicated efforts) and student specific obstacles (i.e. academic under-preparedness, financial challenges) 
that may negatively impact retention and graduation.  
 

http://www.laguardia.edu/mission/
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In 2009, LaGuardia Community College became the first community college in New York State to 
participate in the Achieving the Dream Initiative, a nationwide project, aimed at exploring and 
implementing strategies to improve upon student success.  LaGuardia remains a member of the Achieving 
the Dream network.   
 
The Achieving the Dream (see Table 2) study found students often shuffle through a maze of advisement 
offices, with little structured faculty involvement and with no effective use of technology platforms. In 
addition, neither faculty nor staff had access to consistent advisement training. 
 
 
Table 2. Achieving the Dream Recommendations 
 

Recommendation #1: The 
College must re-think and 
re-organize its delivery of 
developmental advising 
services. The change 
should incorporate 
increased use of 
technological modes of 
advisement, professional 
development, as well as 
structural and procedural 
changes.  

Recommendation #2: 
The College should create 
a robust on-line 
environment which is 
interactive, personalized, 
incorporates a single sign-
on and articulates a clear 
pathway to graduation.  

Recommendation #3: 
Undertake a two-part 
intervention to improve 
graduation rates for 
students with 45 credits 
or more.  Issues to be 
addressed includes 
financial aid, career and 
transfer support, class 
availability, applying for 
a major, personal and 
family issues and intent 
to graduate.  

Recommendation #4: 
The College should seek 
to identify and eliminate 
policies or procedures that 
negatively impact degree 
completion for students in 
in the College’s 
graduation rate. The 
whole College, including 
students, faculty and staff, 
need to be actively 
engaged in developing 
and advancing a college-
wide culture and agenda 
that holds degree 
completion to be our 
primary goal.  
 

Recommendation #5: 
Senior leaders should 
foster the creation of a 
college-wide culture that 
supports achieving a 
dramatic increase in the 
college’s graduation rate. 
Mechanisms should 
include college completion 
messages, the strategic 
plan, and regular college –
wide forums. Faculty and 
staff should be involved in 
research and 
implementation.  

 
The College responded immediately with major steps towards planning, implementation, and assessment, 
which addressed all five of the Achieving the Dream recommendations (shown in more detail in 
Appendix B 4.0).  Immediately following the 2012 Self-Study, beginning with the 2013-14 Strategic Plan 
itself (shown in Appendix B 4.1), and continuing today, the College has been relentless in advancing the 
recommendations emerging from the work with Achieving the Dream.   
 
The Strategic Plan for FY 13-14, 14-15, and 15-16 focused on five College Area Focus Goals, the first 
three of which (Appendix B 4.1: see Strategic Plan for FY13-14) were “broad initiatives undertaken to 
improve retention and graduation.”  They also served as a response to Chapter 3, Recommendation #9.3, 
Recommendation #9.5, the Evaluators’ Recommendation 8, and the Evaluators’ recommendation 9a. The 
College’s efforts to address the Achieving the Dream recommendations, specifically, the decentralization 
of advising services, has led to significant changes in how the College organizes and delivers advising 
services.  These are described below.   
 
In response to recommendation Chapter 3, Recommendation 9.3, Evaluators’ Recommendation 8, and the 
Evaluators’ recommendation 9a, the College President created a faculty and staff working group, known 
as the Alignment Initiative (see Appendix B 4.3), to assess and recommend concrete steps to strengthen 
the alignment between the Divisions of Academic Affairs and Student Affairs. The subsequent re-
organization of professional staff roles and reporting relationships has led to the streamlining of services 
to students and the forging of much greater integration between the Divisions of Academic and Student 
Affairs. The re-organization advanced the Achieving the Dream recommendations in fundamental ways, 
including: the creation of a new Dean-level position in Student Affairs for advising and registration; the 
creation of a Senior Vice President and Provost; organizationally linking the Vice President of Student 
Affairs to a reporting relationship with the Provost; moving 75 staff level positions and student services 
programs to create greater organizational coherence and synergy between formerly siloed programs and 
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departments;  creating an integrated Health and Wellness Center to meet student’s physical, mental health 
and wellness needs; and, creating greater integration of advising processes between professional staff 
advisors and faculty through major-based Advising Teams.   
 
In 2012, a new approach to advisement (see Appendix B 4.5: Advising by Major) that capitalized on the 
integration between units, falling under the auspices of either Students Affairs or Academic Affairs, was 
instituted. Led by a team of professionals, students receive advisement, using a roadmap that outlines 
specific needs at every juncture. Working together as advisement teams (as shown in Appendix B 4.6: 
Advising Teams--Personnel), faculty and staff trained to provide information, related to academics, 
financial literacy, career exploration, and transfer options, provide discipline based, holistic advisement 
and student support, throughout each of the junctures (e.g. 0-15, 15-30, 30-45, 45+ credits), of a student’s 
academic journey and specific to their needs (i.e. first year, transfer, honors, evening, at-risk).  Keeping in 
mind the everyday struggles that a diverse population of students often face, the new advisement model 
also uses alternative methods and technology (e.g. group advisement, informational sessions, online chat 
forums, and courses), to help facilitate the communication of such information. With an eye towards the 
attainment of a degree and post-graduation plans, the new advisement approach serves to graduate 
students who have benefitted from a well-developed sense of agency, continuity, and independence. 
 
The alignment has responded directly to the recommendations emerging from the Self-Study as well as 
from the Achieving the Dream recommendations #1 and #2.  The implementation of the new discipline-
specific, team based (incorporating the involvement of academic advising and other support services staff, 
faculty and peers) advisement model provides more targeted advisement, and crucial support services to 
students at critical junctures.   
 
Responding to Achieving the Dream recommendations #1 and #2, LaGuardia has developed a more 
robust, resource-rich First Year Experience (FYE), a comprehensive orientation program designed to 
engage students as they transition in and through the LaGuardia community. FYE provides foundational 
support, by integrating curricular and co-curricular programming, aimed at a student’s journey from their 
pre-term to post graduation status. As explained in Appendix B 4.7, the four components, My New 
Campus (Appendix B 4.7a), My First Day (Appendix B 4.7b), My First Semester (Appendix B 4.6 c), and 
My Next Steps (Appendix B 4.7d), work to target students at specific junctures (and address Achieving 
the Dream recommendation #1). 
 
A centerpiece of the First-Year Experience is the First-Year Seminar (the latter of which is described in 
Appendix B 4.7a, page 2).  With a focus on bringing essential information, crucial to transitioning to 
college life and specific to the foundations of a new major, the college is ensuring that students new to the 
college are enrolled in a discipline specific First Year Seminar (which has in most majors, replaced the 
New Student Seminar).  The Seminar addresses well-known research on student retention, showing that 
students are at risk, prior to the attainment of their first 15 credits.  It also addresses the idea that a factor 
contributing to loss of students, may be the lack of information and connection that students have with 
their institution, in the first year. 
 
Available data on the Seminar is highly positive. An outside evaluator with extensive work in assessing 
student success efforts, Dr. Ashley Finley, conducted a rigorous evaluation that meets the What Works 
Clearinghouse standards for Quasi Experimental Design, and found that Seminar participation strongly 
correlated with higher levels of academic achievement, including significantly improved retention and 
significantly accelerated progress towards the degree (Appendix B 4.10, Project Completa Year 2 
Report). 
 
Dr. Finley examined the impact of the First-Year Seminar by reviewing data gathered by LaGuardia’s 
Office of Institutional Research and Assessment.  She reviewed success data on students who entered 
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LaGuardia in Fall 2014, Spring 2015 and Fall 2015. Dr. Finley created a combined set of students 
incorporating those who entered in any of these semesters.  She then compared their outcomes with those 
of a matched set of new and entering transfer students who did not take the First-Year Seminar. As 
described in her report to the U.S. Department of Education, her work controlled for selection bias by 
matching students on a set of seven characteristics, including age, gender, Pell eligibility, level of 
remedial needs and full-time/part-time status.     

As Dr. Finley’s Evaluation Report explains, her analysis found that students who participated in the 
Seminar had higher levels of achievement on every outcome measured.  For example, in the area of 
retention, the research found that: 

o First Year Seminar students had a one semester retention rate 11 percentage points higher (p<.001) 
than a matched set of students from the same department who did not take the Seminar. 

o Similarly, Seminar students had a two-semester retention rate that was 9 percentage points higher 
(p<.001) than non-Seminar students. 

o In the third semester, the Seminar was still showing a significant impact on retention, with FYS 
students retained at a rate 6 percentage points higher than non-Seminar students. (p<.001) 
 

Other outcomes were equally striking, particularly the increased rate of progress towards the degree of 
First Year Seminar students, as measured by credit accumulation. 

o After one semester, Seminar students had accumulated an average of 10.48 credits; the average for 
non-Seminar students was 8.10. Gain attributed to the Seminar was 2.38 credits. (p<.001) 

o After two semesters, Seminar students had accumulated 17.21 credits; the average for non-Seminar 
students was 13.85.  Positive gain for the Seminar students had grown to 3.36 credits. (p<.001) 

o After three semesters, Seminar students had accumulated 23.18 credits, compared to18.96 for non-
Seminar students. Positive gain for the Seminar had grown to 4.22 credits. (p<.001) 

 
On this measure, the impact on students’ progress towards the degree seems not only to be persisting over 
time, but growing, suggesting that the First-Year Seminar experience had an enduring impact, building 
students’ capacity for ongoing growth.  Overall, Dr. Finley concluded: 

This analysis also underscores the efficacy of the LaGuardia FYS program over time. High-impact 
practices, such as FYS, often demonstrate only short-term effectiveness; as students move forward 
and distance from that exposure increases, effects tend to dramatically wane or disappear. That does 
not appear to be the case for the LaGuardia FYS program. Up to three semesters past exposure, 
highly significant differences continued to be found across every indicator of student success, 
whether related to progress toward the degree or academic achievement. This suggests that the 
connections students are making in the FYS course through development of ePortfolios, introduction 
to their chosen major, team-based and peer advising, development of an education plan, and co-
curricular experiences are creating lasting impacts on students’ development. 

At the other end of the spectrum, programming aimed at the 45+ credit population of students, addresses 
the concerns laid out by the Achieving the Dream Task force (recommendation #3 & #4), that advisement 
should target students who are close to graduation. A number of efforts, focused on identifying at risk 
students with 45 credits and implementing interventions to keep them in line towards graduation, have 
been carried out.  Such initiatives have included more targeted programming, laid out in the Advising by 
Major advising plans of specific programs (such as the Business and Technology advising team planning 
document, Appendix B 4.11).  Across advising teams, interest has been in helping students identify 
needed courses for graduation and to gain proficiency in understanding career goals, as well as correctly 
preparing for transfer and/or finding a job, after graduation.  Methods employed have included group and 



18 
 

individual advisement sessions.  For example, as part of transitioning students to the new Pathways 
curriculum, advisement during the Spring 2012, focused on an Opting-In Initiative, (see Appendix B 
4.12). This targeted advisement to students who had 45+ credits, was done to inform them that changing 
their curriculum could result in a delay, in their graduation date. Another focus has been to address the 
non-academic issues that impact upon graduation.  A sample initiative was the Tortora-Sillcox 
Scholarship Program, which provided funding for the population of students with 45 or more credits and 
experienced financial distress.   An analysis of the program, has shown some success with increases in the 
number of credits earned towards graduation (see Appendix B 4.13: Comparative Study of the Tortora-
Sillcox Scholarship,).   
 
Another example of how populations of interest have been targeted for the streamlining of advisement 
services, but prior to the first year, has been to focus on at-risk, pre-admissions students.  As described in 
Appendix B 4.20 (Project COMPLETA Back on Track Initiative) falling under the purview of Project 
COMPLETA, the Back on Track initiative, aims to help nontraditional adult students, immigrants, and 
out of school youths, obtain their High School Equivalency (HSE)/GED and transition smoothly into their 
first year of college.  The idea is to provide support and guidance to students as they progress towards 
graduation.  
 
The restructuring of advisement also necessitated the need for increased training and support for faculty, 
staff, and students, involved in the alignment process. This was consistent with the Achieving the Dream 
recommendation #1, which called for an alignment of Professional Development programming and 
support from the college. This ranged from the creation and expansion of Professional Development 
seminars for faculty and staff, such as the Art of Advising seminars (see Appendix B 5.0, page 1: 
Professional Development Seminar,), and the Foundations of Advising Seminars (Appendix B 5.0, page 
15), to the creation of both the Frontline Staff Initiative (Appendix B 4.14), an effort to prepare staff for 
leadership positions, as well as the creation of a training program for Student Success Mentors.  In total, 
more than 500 faculty and staff have participated in these professional development efforts.  The latter 
has been especially beneficial as the Student Success Mentors act as mentors to students and help faculty 
with programming, for the discipline-specific First Year Seminar courses (see Appendix B 4.15).   
 
In response to the Achieving the Dream recommendations (#1), support for student success can further be 
seen in the redesign of the Health and Wellness Center (Appendix B 4.3, page 5). The Health and 
Wellness Center was enhanced to respond to concerns expressed by faculty, regarding behaviors related 
to student stress and personal crises.  While primarily designed to provide students with access to 
personal counseling in addition to basic medical services, it has also been crucial to providing faculty and 
staff with support in dealing with students whose range of presenting issues, are beyond the scope of 
everyday academic-related problems.  
 

The alignment efforts have also resulted in the improved use of technology to more effectively address 
student advisement and support issues. Considering the different modes through which students 
communicate, advances in technology, and the limitations students have in physically accessing services, 
improvements in the advisement model have also led to greater focus on web-based and mobile platforms.  
Recognizing the need, as highlighted by the Achieving the Dream recommendation to create “a robust, on 
line environment which is interactive, personalized, incorporates a single sign-on and articulates a clear 
pathway to graduation” the College has moved ahead to create more coherent, user-friendly tools for 
students.   As described in Appendix B 4.16 (Technology and Achieving the Dream Recommendation 
#2), this includes for example, the establishing of “My LaGuardia”, a “one-stop-shop” online tool 
designed to provide a secure, single sign-on for student access to LaGuardia’s applications, access to 
alerts and LaGuardia news, personalization of academic progress and needed services, in addition to 
opportunities for advisement. Other technological tools include, an online knowledge library (Ask 
LaGuardia), events calendar, academic progress applications, chat capabilities with advisors and peer 
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mentors, advising and registration tutorials, deliberate, targeted messaging to students, and an online 
graduation planning tool known as the Graduation Plan (described in detail in Appendix B 4.2, page 4: 
Accomplishment for College Area Focus Goals from 2014). 
 
Responding to Achieving the Dream recommendations #1 and #2, and to better collect data, assess 
effectiveness and measure outcomes, the College has also implemented the Student Engagement 
Management System (SEMS), (see Appendix B 4.2, page 4: Accomplishment for College Area Focus 
Goals from 2014) as a method for faculty and staff to track student use of academic and non-academic 
support services, providing the capability to assess the effects of these services on retention. As shown in 
Appendix B 4.17 (Impact of Zero SEMS Visits), an analysis of degree students from Fall 2014, retained 
through Spring 2015 (or graduates of Fall 2014), showed the number of office visits, as recorded by 
SEMS, correlated with improved retention rates.  Specifically, the retention rate for students who did not 
visit offices was 56% as opposed to 89% for students who visited over 19 times.  
 
These initiatives are examples of the range of programming and restructuring that addressed the need for 
consistent student support across the different stages of a student’s academic journey, from pre-admission 
through graduation. These efforts have seen significant success.  As demonstrated by the Student 
Satisfaction Rating for Academic Advising Effectiveness (Appendix B 4.4, Project COMPLETA Report 
10-5-15, page 28), a measure of the Noel Levitz Student Satisfaction Inventory (SSI), LaGuardia’s 
Academic Advising Effectiveness increased from 4.5 in Spring of 2013 to 4.9 in the Spring of 2015, a 
higher mean increase compared to CUNY’s. LaGuardia’s student satisfaction score for academic 
effectiveness similarly increased by just over eight percent (+8.8%), whereas the CUNY mean improved 
by only four percent (+4.1%) for the same item, in comparing responses from Spring 2013 to Spring 
2015.  Last, as measured by Noel-Levitz, student satisfaction with LaGuardia’s Registration Effectiveness 
and Administrative Services in Spring 2015, showed a gain of 8.5% and 10.8%, respectively, in 
comparison to findings from Spring 2013. 
 
The restructuring efforts have resulted in an overall college-wide culture of support for degree completion 
and is consistent with the suggestions of the Achieving the Dream workgroup (recommendation #5). This 
focus on student retention and graduation is woven into the fabric of the structural changes seen in the 
alignment process, integrated instruction, and co-curricular activities at the college. From how the college 
allocates resources to how the college has structured the student experience, the success of students is 
central to the college’s mission to “educate and graduate” our students.   
 

Chapter 4, LAGCC Recommendation #9.4: The College should create a position and/or office 
whose sole responsibility is to supervise, manage, coordinate, and assess all retention initiatives at 
the College.  

Response to Recommendation 9.4:  
The more LaGuardia delves into how to improve student performance, the more we understand the 
complexity of retention and advisement for our students.  Our analyses continue to reveal that 
improvement must not only be made in individual areas, but through a deepening and strengthening of the 
interconnections between academic and non-academic programs and departments (from across different 
areas of the College), over different periods of time, as determined by a student’s unique set of 
circumstances, experiences, and academic profile.  
 
Given what we’ve learned as we’ve successfully implemented a more connected approach to retention, it 
has since been determined that the response to this recommendation would not be served by the oversight 
of one individual or office over retention activities. More specifically retention efforts rely on the 
dynamic interaction between areas and divisions of the college, across time.  The College strongly 
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believes that student success requires the whole College, all of its Divisions, and that by creating a 
position and/or office solely responsible for student success it would dilute rather than strengthen the 
College’s efforts.  We seek to extend responsibility for student success more broadly rather than 
concentrating it in a single office. Student success, the College recognizes, is complicated by the ongoing 
movement of variables that impact the everyday performance of students in and out of the classroom. 
These multiple variables require the College to engage all faculty and staff to actively participate in 
student success efforts.  Therefore, the focus should be on continuing to improve the structure of 
advisement and strengthening the college-wide approach that form the basis for the supervising, 
managing, coordinating, and assessment of retention initiatives at the College.  
 

Chapter 4, LAGCC Recommendation #9.5: The College should develop and mandate a 
comprehensive assessment methodology that can be used across all retention programs and 
initiatives.  

Response to Recommendation 9.5:  
LaGuardia Community College has created a powerful method for assessing the success of various 
retention programs. The technique focuses on a Stepwise Logistic Regression, a method of combining 
information on a student to calculate a probability of return for a target population. Essentially, as soon as 
the target population is identified, the Institutional Research and Assessment (IR&A) office can quickly 
calculate a baseline measure of the number of students who must be retained. A percentage improvement 
over the target score allows comparison among various programs and can demonstrate program or 
intervention effectiveness. Appendix B 4.18 describes the background, sample uses of the assessment 
methodology, and detailed methodology including target variables of interest. 
 
The method has been used to examine successfully, the fall-to-fall return rate, as a function of the number 
of office and advising team visits (Appendix B 4.19; figure 9 and 13 respectively), as well as the success 
of retention intervention projects (Appendix B 4.18, figure 1) based on data collected by Student 
Engagement Management System.  Such analyses have shown the positive impact of the new advisement 
model that capitalizes on the use of advisement teams, as demonstrated by higher return rates than 
predicted, for students who utilize services of the advisement teams. Such findings have also revealed the 
positive influences of more targeted advisement focused on at risk populations.  For example, findings 
from the use of the Stepwise Logistic Regression method to analyze two semester return rates revealed 
that resources used with low-risk students at the College, may have more impact when used on high-risk 
students, where the opportunities for turning around students are greater (Appendix B 4.18).  Another 
finding that resulted from use of the Stepwise Logistic Regression technique, was that students who 
engage in help-seeking behavior, as measured by number of office visits, show significant differences 
from those who do not, as determined by such variables as higher grade point average and credits earned 
(Appendix B 4.19, figure 9). The latter also demonstrates strongly, the positive impact of advising teams 
and offices and suggests the need for advising teams to seek out students and to continuing promoting 
advisement. (Summary and more detailed information regarding the findings, may be found in Appendix 
B 4.18 and Appendix B 4.19, respectively.)   
 
Last, the technique also differentiates between the successes of retention intervention projects. As shown 
in Appendix B 4.28, students in two programs—College Discovery and the Accelerated Study in 
Associate Programs (ASAP)--showed higher actual two semester return rates compared to students of 
other retention intervention programs, such as Early Alert. Such findings are crucial in allowing for 
deeper analyses and recommendation for modifications to existing interventions or an understanding of 
the needs of specific targeted groups.  
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Further investigation on the adequacy of this assessment methodology is planned before the mechanism 
can be fully implemented as a mandate for assessment. 

Chapter 4, Evaluators’ Recommendation for Standard 9b: The College needs to ensure that all 
electronic and print media and communications meet the standards established by the Americans 
with Disabilities Act Standards for Accessible Design (2010) and Revised Regulations (2011). 

Response to Evaluators Recommendation for Standard 9b: 
The College continues to improve its ability to support students of varying abilities. In response to the 
evaluators’ recommendation, in order to ensure that all electronic and print media and communications 
met the standards established by the Americans with Disabilities Act (ADA) Standards for Accessible 
Design (2010) and Revised Regulations (2011), in 2014 an ADA Work Group was created.  The purpose 
of the ADA Work Group was to review and identify what practices were in place to support compliance 
with the ADA, and Sections 504 and 508 of the Rehabilitation Act in the delivery and accessibility of 
information to the College. The Work Group, comprised of faculty and staff, was charged to answer three 
critical questions: 
 
1. Is LaGuardia’s physical environment accessible? 
2. Is LaGuardia’s information technology environment accessible? 
3. Does LaGuardia have the accommodations our students need to access our information 

technology environment? 
 
As a result of the Work Group, the LaGuardia Website has been enhanced to include three new features. 
The website can now be “heard” through the “Listen to This Site” option, which links to Browse Aloud, a 
cloud-based product that vocalizes website content (available to website visitors at no cost). The “Text 
Only” feature allows visitors to view our website content in text only, which facilitates textual 
manipulation for size and darkness.  Third, videos created at the College can now be captioned, using 
“Movie Captioner.” This tool is also made available to all faculty members and staff members.  (See 
Appendix B 4.21). Last, in order to provide technical support to faculty and staff, a half day training was 
provided in 2014, led by the staff of the CUNY Media Accessibility Project, a subdivision of the CUNY 
Assistive Technology Services (CATS). A total of 32 faculty and staff, learned to produce documents 
(.pdf, word, and ppt) accessible to all users for online learning tool platforms, regardless of their needs. 
Part of the training covered how to “caption” videos and uploading them to the internet. (Please see 
Appendix B 4.22 for information regarding training materials.) 
 

Chapter 5: Standard 10 (Faculty) 

Chapter 5, Recommendation #10.1: The College should support the faculty’s ability to participate 
fully in service, scholarship, and professional development programs by encouraging and 
supporting, wherever possible, that these activities come with reassigned time for full-time faculty 
and funding for part-time faculty.   

Response to LAGCC Recommendation 10.1: 
LaGuardia Community College makes substantial investments in supporting its mission by maintaining a 
qualified body of professionals to oversee its instructional, research, and service programs, as required by 
the Characteristics of Excellence 37. In numerous ways, support is given to encourage faculty 
participation in service, scholarship, and professional development activity.  
 
First and foremost is ensuring, within the resources available, that there are sufficient faculty to advance 
the College’s work. Table 3 illustrates the dramatic increase in new faculty hiring since 2012. This large 
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investment in full-time faculty was done recognizing the need for new faculty with expertise in new 
majors and curriculum areas, as well as to fill vacancies created by retiring faculty and to accommodate 
increases in the student body.   
 

Table 3.  IPEDS Report of New Full-Time Faculty Hiring (2008-2016). 

Fall Term Year # of Faculty Hiring Fall Term Year # of Faculty Hiring 

2008 21 2013 33 

2009 19 2014 83 

2010 47 2015 30 

2011 22 2016 26 

2012 73 2008-2016 (total) 354 (total) 

 

LaGuardia places a great emphasis on professional development.  The College’s Center for Teaching and 
Learning offers a range of seminars, geared towards encouraging faculty in the areas of service, 
scholarship, and teaching. Since 2012, more than 1,125 faculty have participated in a wide range of 
seminar offerings (see Appendix B 5.1a and Appendix B 5.1b). Faculty are generally compensated either 
through release time or stipends. Release time is usually given as compensation to support faculty playing 
a leadership role in a professional development seminar. 
 
The College also continues to identify ways of providing support to faculty to improve curricula and 
academic programs.  Two distinct but closely connected examples include the integrating of ePortfolio 
across the curricula and faculty participation in the Periodic Program Review process. As it pertains to the 
latter, Professional Development seminars have worked to support faculty development of Program 
Assessment Grids to improve the Periodic Program Review by linking program outcomes to student 
learning processes. Examples include the refining of assignments and pedagogies that help faculty build 
students’ Core Competencies or the development of rubrics needed for assessment of program goals. The 
Center for Teaching and Learning additionally, offered mini-grants of up to $7,500 to support faculty 
work in these areas.   
 
In response to faculty requests for longer-term opportunities to deepen the thinking, planning, 
development, and implementation of assignments grounded in the new core competency infrastructure, 
the Center for Teaching and Learning also offered mini-grants of up to $6,000 to provide re-assigned time 
for a limited set of faculty. The funding was directed to support a faculty’s 10-month commitment to the 
core competency process. For example, a funded project was one whose aim was used to develop or 
refine assignments that build upon a students' Competencies (e.g. Inquiry & Problem Solving, Global 
Learning, and Integrative Learning) and Abilities (e.g. Oral, Written, and Digital Communication) in all 
of the courses within a specific degree program. Another example are projects where faculty organize 
professional development workshops, such as the Bringing the Global Learning Competency into Your 
Classes Professional Development seminar (2012-17 CTL Professional Development Seminar and 
Topics, Appendix 5.1a, page 18), which brings together cross-discipline faculty to develop or enhance 
competency-related assignments for a common competency.  Additionally, they support the 
implementation and the depositing of student artifacts in the assessment area of the ePortfolio system.  
 
The College continues to provide institutional support to encourage research and scholarship. The Faculty 
Scholars Publication Workshop has served 15 faculty since 2013 and assists faculty in preparing their 
research for publication. Another example pertains to increasing faculty diversity, and fostering faculty 
retention and professional growth.  LaGuardia promoted the participation of faculty in the Faculty 
Fellowship Publication Program and the Diversity Projects Development Fund, which support the 
publication of scholarly research projects.  For the latter, this is especially relevant, as it relates to 
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research and educational projects that support diversity and are related to activities for or about, under-
represented populations, within higher education. Since 2013, 20 faculty and staff have been award 
recipients of these programs (Faculty & Staff Diversity Strategic Plan, July 2013, page 3).  
 
LaGuardia has also been active in providing fellowship leave to faculty, to work on a proposed and vetted 
scholarly project.  The fellowship leave duration is either a full year at 80% salary rate, a one-half year 
leave at 80% bi-weekly salary rate, or a one-half year leave, at full (100%) pay.  
 
Full-time teaching instructional staff, with one year of continuous service, can also apply for scholarship 
incentive awards to conduct their research. The award provides compensation, for up to 25% of the 
faculty member’s annual salary. (For more information, please refer to page 31 of the Employee 
Handbook, Appendix B 5.4.) 
 
As it relates to support for service, in Fall 2015, the President’s Office offered a new funding opportunity 
for faculty to develop projects that support student involvement at the College and for the promotion of 
retention efforts. The aim of “The LaGuardia Retention and Graduation Innovation Fund”, was to 
encourage the success of students with projects and/or ideas that would accelerate a student’s progress 
towards retention and graduation.  The opportunity provided compensation to 45 faculty during 2015-
2016, which ranged from $5,000 to $25,000, and could be used, in part as a stipend or to fund reassigned 
time (see Appendix B 2.7). 
 
The College also provides professional support of funds awarded through the Educational Development 
Initiative Team, a subcommittee of the College Senate’s Committee on Professional Development. These 
funds are used to provide support for LaGuardia faculty and staff in designing and implementing 
professional development projects. These include activities that support the College’s Strategic Plan, 
conference presentations (that require out of town travel), and research to be submitted for peer-reviewed 
scholarly publication. During the period of 2013-2016, $72,890 was allocated to fund 177 proposals. 
 
Funding opportunities and release time remain a concern for faculty and was expressed during the 2015 
Collaborative on Academic Careers in Higher Education (COACHE) survey, administered university-
wide at CUNY. This was especially relevant as it pertained to the ability of faculty to balance teaching, 
service, and research responsibilities and was noted, particularly for Associate Professors at CUNY, who 
sought promotion to full Professor. The surveys found that faculty in years 5 through 7, of their progress 
towards tenure, do not receive adequate scholarly support, such as release time. One of the responses, 
provided by CUNY and supported by LaGuardia, was the “Moving from Associate to Full Professor” 
Program, a workshop series and funding opportunity for CUNY Associate Professors, offered in the 
Spring terms of 2016 and 2017 (see Appendix B 5.2a). In addition, a new initiative, the Chancellor’s 
Research Fellowship Program provides research support of two courses of release-time, to tenured full-
time community college faculty members (see Appendix B 5.2c). LaGuardia itself, supplemented such 
efforts with additional opportunities, to support faculty research. In November 2016, the “Academic 
Affairs Research/Creative Work Award” was offered, designed to support the scholarly and creative work 
of sixth-year, tenure-track faculty by allowing faculty to apply for up to three hours of release time (see 
Appendix B 5.2b). Also, during the Fall of 2016, the institution responded with an increase in funding for 
conference travel.  For an initial conference, registration fees for faculty attendance is covered at 100%, 
and other expenses at 40%.  This remains unchanged.  However, for a secondary conference, the 
registration fee will be covered at 75%, an increase from the previous 40%.  All other expenses for the 
second conference will be covered at 40% (also unchanged). 
 
These multiple efforts underline the College’s continued investment in fostering an environment where 
faculty have the support and resources to invest in teaching, service and scholarship 



24 
 

Chapter 5, Recommendation #10.2:  The College should reconsider the student instructional 
reports (SIRs) and investigate alternative methods of student evaluation of teaching, and, if a 
preferable alternative is found, implement a change to this alternative. 

Response to Recommendation 10.2:  
LaGuardia’s support of faculty teaching also focuses on effective and varied assessment of student 
learning.  Methods used to assess faculty teaching performance have included the use of peer 
observations, annual evaluations, and the student instructional reports (SIRs).  
 
Faculty have expressed concerns about the use of SIRs data.  These include the fact that student 
evaluations may be influenced by course difficulty, grade expectations, and lack of student seriousness in 
completing the assessment.  An analysis provided by the vendor creating the student survey instrument 
found no evidence to substantiate these concerns.  In response to faculty concerns and this 
recommendation, during the Fall 2015 and Spring 2016 Academic terms, under the direction of Provost 
Paul Arcario and with the guidance of the CUNY Academic Council, the College explored alternative 
methods for assessment.  As explained in Appendix B 5.3, these included alternative ways of employing 
the SIRS, using online administration, developing an in-house alternative student survey, and providing 
new professional development workshops to help faculty devise better means of evaluating their own 
teaching effectiveness.  In weighing these alternatives, the College-wide Personnel and Budget 
Committee noted drawbacks, including issues of reliability, validity, response rates, and difficulty in 
determining satisfactory comparisons. After extensive deliberation and consultation with the vendor, the 
College-Wide Personnel and Budget Committee along with the Provost, decided that the current method 
of assessment using the SIRs, which focuses on mean comparisons of LaGuardia faculty performance to 
those of national two-year colleges, was the best option.  
 
In order to provide further support, the College sought to facilitate stronger faculty written evaluations of 
classroom instruction, as the third component of the assessment of teaching and student learning.  In the 
Spring 2015 semester, two well-attended workshops for untenured faculty were offered by the College-
wide Personnel and Budget Committee, on how to incorporate documentation of student learning into 
annual evaluations of teaching. Building on these workshops, the “Provost’s Learning Space”, a faculty 
professional development initiative, spent the year exploring ways to assess and document student 
learning for the purpose of continuous improvement of teaching, as well as strengthening the annual 
faculty submitted, self-evaluation write-ups. Led by the Provost, the initiative grew from two academic 
chairs, and 17 faculty members in 2015-16, to over 60 faculty and four academic chairs, in 2016-2017. 
 

Chapter 5, LAGCC Recommendation #10.3: The College should develop a more efficient procedure 
for gathering accurate information about faculty professional activity, and it should improve 
communication with faculty so they understand the importance of reporting this activity to CUNY.  

Response to Recommendation 10.3:  
LaGuardia has taken important and effective steps to improve procedures for gathering accurate 
information about faculty professional activities. A new reporting system was introduced in March 2013, 
to streamline the process for faculty to report scholarly and professional activity as well as for the College 
to accurately gather, this information. The new online Sharepoint database provides one location for the 
reporting of scholarly work completed during the previous calendar year eliminating previously 
duplicative reporting requirements. The new database fulfills three functions for the College which 
includes, meeting CUNY's Performance Management Process reporting mandate of faculty professional 
activities, providing an organized and consistent method for compiling a list of honorees for the 
President's Annual Celebration of Faculty & Staff Scholarship, and providing a means of collecting this 
information, with standardized metadata fields, for publication in the annual Faculty & Staff Notes 
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newsletter. Prior to the introduction of this new database, the collection of this data was more haphazard 
and incomplete, as there were multiple requests from different sources, regarding the reporting of faculty 
scholarship. Findings from the use of the Sharepoint database revealed that there were demonstrable 
improvements in faculty reporting of “both unique submissions and percentage of unique faculty 
members who submitted scholarships”.  In particular, the total number of unique faculty submissions 
increased from 104 during 2012 and 2013, to 170 in 2014.  This system has also been re-evaluated and 
updated annually based on feedback received from the College community.   
 

Chapter 6: Standard 11 (Educational Offerings) 

Chapter 6, LAGCC Recommendation#11.1:  The College should systematically collect and use 
information on the success of its transfer students and working graduates to improve curriculum 
and future employment prospects for its current students.  

Response to Recommendation 11.1:  
LaGuardia offers more than 60 majors (including options) to its credit students and more than 35 
workforce training programs to its non-credit students. Throughout the College efforts are made to collect 
and assess the outcomes of its graduates in terms of transfer and employment.  While a systematic 
approach is desirable the ability to obtain transfer and employment data varies.  
 
Transfer data, including graduation outcomes from the senior college and G.P.A., are collected and made 
readily available to faculty and department chairs. 
 
The Periodic Program Review process is a catalyst for academic programs to use transfer and 
employment data to inform curriculum and enhance articulation agreements. For example, Fine Arts, 
which has seen a 64% growth in A.A. degrees awarded (from 2011-2015) (see Appendix B 6.4: Degrees 
by Major), created ten new hybrid course sections, during FY2013 -2014, as part of its 2013 Periodic 
Program Review.  Similarly, to address the GPA requirement for transfer to four-year Social Work 
programs, for their 2016 Periodic Review Report, the Human Services program established a new 
articulation agreement with the Human Relations program at the CUNY School of Professional Studies. 
(See Appendix B 8.3, LAGCC Closing the Loop Via PPR, for more information.) 
 

The College also recognizes that an interdisciplinary approach is sometimes needed to strengthen the 
connection between our curriculum and the labor market.  In 2014, the College retained a consultant to 
better understand LaGuardia’s place in the city’s technology ecosystem and to respond to the region’s 
need for skilled, credentialed STEM workers. The research prompted the College to hire a “tech czar” to 
coordinate engagement with tech employers leading to new professional development opportunities for 
faculty, including faculty being invited to participate in faculty learning opportunities with Google at their 
California-based campus and with other employers.  The College routinely partners with area employers 
in order to ensure curricula reflects the latest industry trends, to develop job-specific training programs for 
companies eagerly seeking qualified candidates to fill job openings, and to identify channels for students 
to connect with and learn from professionals. Through collaboration with technology companies, 
computer science and technology offerings have been expanded to include concentrations in mobile app 
development, video game design, and other areas with current or expected job openings.  
 
Much of the demonstrated improvements in the curriculum has been supported by the New York State 
Job Linkage Initiative, whose aim is to improve the alignment of technical and degree programs with the 
needs of local employers. Appendix B 6.5 (the Job Linkage Report of 2014-2015) highlights 15 specific 
programs that were linked with industry sectors.  
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Informed by employer input as of Fall 2016, new degree offerings include Healthcare Management, 
Environmental Science, Earth System Science and Environmental Engineering option, Industrial Design 
Technology, Japanese option, Therapeutic Recreation, Energy Technician, Music option, Political 
Science option, Computer Science Certificate, and Commercial Photography Certificate.  New programs 
awaiting University and state approval are Public and Community Health and Science for Forensics. 
These enhancements to the curriculum of the College reflect projected growth in the job market industry.  
The creation of Therapeutic Recreation for example, is supported by the 12% projected growth in 
employment of recreational therapists (from 2014-2024), as indicated by the Bureau of Labor Statistics. 
 
The Division of Adult and Continuing Education (ACE) is working to increase alignment with the 
Division of Academic Affairs for improved employment opportunities for students.  LaGuardia’s 
employer engagement strategy supports career pathways for students through collaborative programs that 
align non-credit and credit coursework. Workforce development trainings that aligns to a degree program 
provides an entryway for students seeking employment and/or industry credentials for post-secondary 
education. Through these trainings, non-credit students can “bank” credits that can be applied towards an 
Associate’s degree at LaGuardia, should they choose to enroll as degree-seeking students. An example is 
the non-credit Community Health Worker training that led 30% of program graduates to enroll in the 
Human Services degree program at LaGuardia, post the non-credit training.  
 
ACE also offers post-degree certificate programs that give students who are nearing graduation and 
alumni the opportunity to earn industry-recognized certificates that will give them an advantage in the job 
market. Informed by employers, the College created post-degree certificate educational opportunities for 
Radiologic Technology graduates. To date, four certificate courses in Mammography and MRI were 
offered and have trained 32 students, 31 of whom were LaGuardia students and alumni. 
 
Another example of a successful employer-informed program is a partnership with Weill Cornell 
Medicine.  LaGuardia offers a free six-month Medical Billing Certificate Program, designed to establish a 
reliable pipeline of highly qualified candidates for medical billing positions at this and other academic 
medical center (See Appendix B 6.3, Alignment with Weill Cornell Medical Center). 
 

Chapter 6, LAGCC Recommendation #11.2: The College should strive to address the funding and 
staffing issues affecting the efforts of the tutorial programs and the Library to better serve our 
students.  In particular, the College should explore ways of ensuring that the implementation of 
new programs is accompanied by budget allocations to fund library resources recommended to 
support the program.  

Response to Recommendation 11.2: 
As determined by the 2012 Self Study, the library as a “central learning and informational resource, 
provides excellent support for the College’s educational programs”.   
 
Funding for the Library comes from a variety of sources, including tax levy funding, University 
allocations, and resources directed by the College. Table 5 below illustrates, the Library Operating 
expenses from 2011-2016 and shows considerable growth. This includes the annual Other Than Personnel 
Spending (OTPS) expenses (i.e. library books, electronic databases, and subscriptions), as well as for 
personnel.  The College also allocates an annual budget to the Library for purchases of books, print 
journals and electronic databases. For the last two years, that amount has been approximately $155,000 
annually. Of this amount, the library can shift the allocation of resources to meet corresponding shifts or 
changes in the number of students who belong to a specific major. 

 

http://weill.cornell.edu/
http://weill.cornell.edu/
http://laguardia.edu/medicalbilling/
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Table 5. FY 2011-2016 LaGuardia Community College Operating Expenses 

  FY FY FY FY FY FY 

  2011 2012 2013 2014 2015 2016 

             

Expenses             

Total Personnel 
Expenses $2,218,898 $2,086,423 $2,218,767 $2,365,768 $2,562,311 $2,453,800 

Total OTPS 
Expenses $226,723 $239,182 $349,730 $374,339 $378,481 $418,702 

       

Student Head Count 18,623 19,289 19,770 20,327 19,517 16,613 
Expenses per 

Student $131.32 $120.57 $129.92 $134.80 $150.68 $172.91 

       

Total Operating 
Expenses $2,445,621 $2,325,605 $2,568,497 $2,740,107 $2,940,792 $2,872,503 

 

As shown above, expenditures have increased since 2011.  For example, the expenses per student have 
been increasing at the College. In FY2011, it was $131 per student, while in FY2016 it stands at nearly 
$173 per student, an increase of 32%.  While in certain years’ reductions in the budget will occur over a 
six-year period the increase remained stable. Growth in expenses per student are consistent.  Additionally, 
a review of staff hiring during this period, shows that librarian FTEs increased from 17 in 2010-11 to 19.1 
in 2015-16.   
 
Over the last 5 years, CUNY has also contributed to the library’s funding through a program called the 
Textbook Funding Initiative, which was part of the Student Financial Aid Initiative program.  This was a 
$2 million CUNY-wide annual fund designed to alleviate the burden of textbook and other curriculum 
material costs for students. Each year for the past five years, college libraries received a percentage of the 
funding to help purchase textbooks circulated to students through reserve lending libraries and to enhance 
various library collections (i.e. loan books, media, online databases, and electronic books). The library’s 
share of that money during 2015-2016 was $227,000.  The library was told by the University that the 
funding for student textbooks, through the Textbook Funding Initiative will not be continued after the 
2015-2016 academic year. In response to recommendation 11.2, the College will continue to provide the 
additional funding for textbook loaners (such as books on reserve) during the 2016-2017 year, replacing 
the same amount that was reduced by CUNY (approximately $22,000).    
 
The College is committed to further supporting students by making library resources more readily 
available.  The physical expansion of the library is a major institutional investment--at a cost of 
approximately $12 million.  The just completed project provides a 58% increase in library space (and a 
75% increase in total student seating) to the existing library space.  Students have access to an increased 
number of technology resources, including laptops, study, space and updated medial labs.  Additionally, 
(see Appendix B 8.3: LAGCC Closing the Loop Via PPR), a recommendation of the Library’s 2016 
Periodic Program Review was for the College to support the mission of the Library and meet the research 
and instruction needs of the College community.  In support of this goal, the Library applied for and was 
the recipient of a Center for Teaching and Learning mini-grant.  Funding was used on supplies and a chat 
subscription service to increase outreach of reference services. 
 
As the College weighs the creation of new academic programs, it also assesses the impact of new 
programs on all of the College’s resources and facilities.  Decisions to create new academic programs are 
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made with attention paid to the impact on the College’s budget, faculty and staff demands and needs, 
physical space, technology needs and, of course, the impact it has on the Library.  The College seeks to 
balance student need, faculty interest and community need with available and future resources to make 
smart, strategic decisions about creating new academic programs. The College will continue to seek to 
strike this balance and is cognizant of the need to pay particular attention to the need for additional 
resources for the library as academic programs are launched.  
 
The College is strongly committed to providing learning supports and tutoring services to students with a 
wide range of services available, cutting across most academic department and programs. The nature of 
the services varies, based on funding stream (for example, some are University-mandated such as for 
College Discovery students) and the nature of how the services are organized and delivered (for example, 
some tutoring is required as part of a class and other tutoring supports are available on a voluntary basis 
for students to use). The 2016 CUNY Student Experience Surveys indicate a high-level of student 
satisfaction with tutoring services as 67% of student were satisfied (41%) or very satisfied (26%) with the 
College’s tutoring services, compared to 55% of all CUNY students (35% were satisfied and 20% were 
very satisfied).  
 
The College devotes significant resources to deliver learning supports to LaGuardia students.  It is 
estimated that in Academic Year 2016 the College expended a total of $2.05 million for tutoring labs.  
  
There have been several changes made since the 2012 self-study that have impacted the efforts of two of 
the major tutorial programs, The Writing Center and The Math Lab.  The Writing Center’s critical 
challenge in delivering services to students has been the issue of hiring staff that is qualified to tutor in 
this area.  Generally, the College has a requirement that tutors should be hired from the current student 
body, but this presents some challenges in the area of writing, as second year college students have 
frequently not developed the skill set needed to tutor in writing.  To address this issue, the college has 
waived the requirement for hiring LaGuardia students as tutors for the Writing Center to allow them the 
flexibility to hire more highly qualified staff.  The Writing Center has moved to a larger facility since the 
self-study, increasing its capacity to serve more students.  The result is that the combination walk-in and 
appointment-based center, provides services to students from all disciplines, six days a week.  
The Math Lab, reported to be understaffed in the 2012 Self- Study, had a different set of challenges, 
compared to the Writing Center, pertaining to budget and math lab usage.  The Math, Engineering, and 
Computer Science (MEC) Department undertook an analysis of lab utilization to optimize expenditures, 
allowing for the hiring of additional tutors and college assistants. Coinciding with implementation of the 
college’s Student Engagement Management System (SEMS), improvements have been seen in the 
scheduling for tutoring in the Math Lab; the lab staff has been able to more accurately monitor lab usage, 
including peak times and which classes have greater need.  This has greatly increased their ability to 
schedule staff in an efficient manner and to monitor the number of hours per tutor, depending on the 
available budget. The Math Lab has also been allowed to increase staff salaries from between $13-$17 an 
hour for professional tutors and up to $18 an hour for faculty, which allows the Lab to hire a more 
motivated, higher level staff.  The hiring of professional tutors and adjunct faculty (as tutors), provides 
high quality tutoring services, across a wide span of courses, which was previously limited. Finally, funds 
have been added for review, for a number of classes, including MAT099, MAT117, MAT200, MAT120. 
(See Appendix B 6.6.)   
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Chapter 6, LAGCC Recommendation #11. 3: New course and program proposals and proposals for 
revisions should require a short reflection on how the proposed effort is aligned with the College 
mission.   

Response to Recommendation 11.3 
LaGuardia’s development of new course and program proposals always take into account the College’s 
mission to “educate and graduate students to become critical thinkers and socially responsible citizens 
who help to shape a rapidly evolving society.”  Program and course proposals are tightly connected to the 
College’s Core Competencies that are the foundations upon which the College advances its mission.  
Program and course proposals must show how they will advance student learning, thereby aligning with 
the College’s mission.  In addition, program proposals must also indicate how the program responds to 
labor market demand and how the programs will, when appropriate, articulate with four-year academic 
institutions.  These requirements reinforce that when new academic programs are launched, they hold the 
College’s mission at the center of their work.    

Chapter 6, Evaluator Recommendation, Standard 11: The College should continue to make 
progress with closing-the-loop type activities in regard to assessments of academic programs. The 
College should use assessment results in a systemic fashion as part of the periodic program 
revisions. 

Response to Evaluators’ Recommendation for Standard 11: 
 

 

The College has deepened its strong commitment to a “Closing the Loop” assessment process for 
academic programs, and continued its effective and routine process of Periodic Program Reviews (PPRs) 
to ensure recommended actions are addressed by programs every five to seven years.  LaGuardia’s 
outcomes assessment plan, including Periodic Program Reviews, Learning Matters Mini-grants, and 
faculty professional development, is designed to address student growth toward the College’s General 
Education Core Competencies, as well as each major’s programmatic competencies. With an increasing 
commitment to the academic, personal, and career development of the “whole” student, our system of 
authentic assessment seeks to integrate student growth across the spectrum of the academic and co-
curricular.  A central feature of the assessment plan is an emphasis on inter-disciplinary skills 
development, in that required core competencies are to be developed and assessed across all disciplines. 
Programmatic competencies are assessed as part of their Periodic Program Reviews. Additionally, our 
“Closing the Loop” philosophy utilizes faculty expertise to evaluate pedagogies across all academic 
programs. For General Education, the College has successfully organized two faculty-led Benchmark 
Readings that have scored new student artifacts in the new Competencies and Abilities, and which have 
successfully scored such work with newly designed rubrics carefully calibrated to national norms for two-
year colleges based on the Degree Qualification Profile (DQP) standards. Please refer to the detailed 
response in Chapter 8, recommendation 12.1, for more information. 
 

Due to an overlap between the College’s Recommendation 14.4, 14.5, and 
Evaluators Recommendation for Standard 12b (of Chapter 8) with the Evaluator’s 
Recommendation for Standard 11, a detailed response to this recommendation can 
be found under the responses to recommendations in Chapter 8.  However, the 
following more specifically provides a summative response to Evaluators’ 
Recommendation for Standard 11. 
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Chapter 7: Standard 13 (Related Educational Activities) 

Chapter 7, LAGCC Recommendation #13.1: Basic Skills: In order to facilitate enrollment in ESL 
Learning Communities, the College should provide targeted advisement for ESL student who have 
declared specific majors.  

Response to Recommendation 13.1: 
As of Fall 2013, ESL learning communities are no longer being offered at LaGuardia. The ESL Learning 
Communities sought to accelerate student progress by having students earn credits while pairing or 
linking an ESL class with another basic skill class or a course in the student’s area of interest.  Despite 
efforts to boost enrollment in the Learning Communities, class enrollment remained low.  Students found 
the block scheduling required under the program, to be overly limiting and it became untenable to offer 
these paired and linked classes.  The program therefore was discontinued in Fall 2013.  
 
To address the continuing need for students to receive advising support to maintain momentum towards 
graduation several approaches are being taken.  These include:  
 

1) ESL Advising Days are hosted each semester by Student Advising Services and the ESL faculty 
to guide students who are currently enrolled in or exiting ESL classes.  During those Advising 
Days, faculty and staff review recent ESL test scores, and recommend appropriate courses for the 
upcoming term.  In fall 2015, 231 ESL students received academic advising via the ESL Advising 
days, while 184 students were served in the Spring 2016 term. 

2) The Chair of Education and Language Acquisition (ELA) is using the Student Engagement 
Management System to identify trends in student engagement, academic performance and 
retention. The purpose is to identify challenges that may be specific to ESL students and create 
appropriate interventions.   

 
Chapter 7, LAGCC Recommendation #13.2: The ACE Curriculum Committee should add a 
preamble or more explicit mission-related criteria to its application documentation for new courses.  

Response to Recommendation 13.2:  
The non-credit certificate programs are a significant part of the LaGuardia educational offerings. These 
non-credit courses and programs have clearly articulated program goals, objectives, and expectations of 
student learning, and are designed, approved, administered, and periodically evaluated.  Course proposal 
forms for new courses, experimental courses, and changes in existing courses (as shown in Appendices 
7.3, 7.4, and 7.5a and 7.5b) now include a more explicit reference to the Division of Adult and Continuing 
Education (ACE) mission. The statement reads:   
 

“Please keep in mind the ACE Mission Statement as you complete this form. The mission of 
LaGuardia’s Division of Adult and Continuing Education is to serve as a force for social and 
economic advancement in the community and city. We are committed to responding to the 
educational, business, workforce and career-related needs of the many diverse communities of 
the New York City metropolitan area by offering the highest quality programs and services.” 

 
Chapter 7, LAGCC Recommendation #13.3: The College should establish periodic assessment 
procedures for certificate program student support services. 

Response to Recommendation 13.3: 
Within the Division of Adult and Continuing Education (ACE), the Career Development Center functions 
as a hub for all of the Division’s training programs’ support services and offers a menu of services 
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dependent on specific program needs. Some of the services offered include intake screening to assess 
suitability for training, resume creation and revision, interviewing skills and mock interviewing, career 
assessment and exploration, college advisement, employment screening and placement, and various job 
readiness workshops.  
 
In addition to working with certificate program cohorts, ACE’s Career Development Center also accepts 
referrals and walk-ins from individual students. After completing an intake form, these students meet with 
a career counselor to determine the services needed and to develop a plan of action to work with students 
individually if deemed appropriate. When appropriate, referrals to other organizations are provided. 
Assessment of student support services is essential.  To better inform the staff, of the Career Development 
Center, an evaluation form is completed by students, following service delivery. This allows the Career 
Development Center to assess the quality of services that they provide.   
 
In addition to this evaluation, many of the training programs also give a separate evaluation to their 
students at the end of their course to further evaluate the course instruction and support services provided. 
See the following appendices for samples of evaluation forms used by ACE to gain student feedback: 
Appendix B 7.0 (EMT Student Feedback Form), Appendix B 7.1a (Workshop Evaluation Form1), and 
Appendix B 7.1b (Workshop Evaluation Form2).  
 
A recent assessment of services provided by the Career Development Center revealed an overall 
satisfaction with the quality of services provided for Employment Services, ACE Advisement, and Career 
Counseling. As shown in Appendix B 7.2, of the percentage of students who rated the helpfulness of 
workshops offered, most highly rated were services focused on Job Readiness (100%), Admissions 
(91%), and the Career Counseling (98%) workshops. 

Chapter 7, Evaluators’ Recommendation for Standard 13: In the online program, the College 
should institute uniform and consistent course design practices, implement effective support 
services aimed at student success in online courses, and implement assessment methodology.  

Response to Evaluator’s Recommendation for Standard 13: 
LaGuardia’s institutional efforts to build online coursework have focused most closely on the creation of 
effective hybrid or blended instruction. The vast majority of LaGuardia’s online coursework is offered in 
this modality, in which between 33% and 80% of instruction is delivered online. Since Fall 2015, faculty 
have taught, on average, 202 hybrid sections and 18 online sections per semester. 
 
In an effort to increase uniformity and consistency in course design practices, all faculty teaching hybrid 
and online courses must attend a professional development seminar through the college’s Center for 
Teaching and Learning, where student access to course information, records, privacy, and identity 
verification issues are addressed. Additionally discussed are ways to improve modes of delivery, to 
students of varying abilities. However, in order to address discipline specific needs and strengthen the 
offering of hybrid and online courses, in 2014-2015 LaGuardia’s Center for Teaching and Learning 
redesigned its professional development program for hybrid and online course development.  Rather than 
working with individual faculty members, the Center for Teaching and Learning  sought to capitalize on 
the existing structures within academic departments and instead solicited proposals from faculty teams 
representing departments or academic programs, to support year-long projects designed to meet specified  
goals aimed at: 1)  strengthening the quality and quantity of LaGuardia’s online offerings through good 
course design and pedagogical practice; 2) strengthening departmental and program-based organization 
and practice in hybrid/online instruction; and, 3) collaboratively share results.  
 
Support for hybrid and online courses also focuses on helping departments institute more uniform course 
design. Four projects were funded during 2014-2015, representing Communication Studies, Natural 
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Sciences, Business and Technology, and Linguistics. Three of the four met their articulated project goals. 
The Linguistics team developed a coordinated model of hybrid course design using Blackboard, 
collaborating on assignments, resource development, assessment strategies, and technology utilization. 
The result was a shared approach across sections of ELL 101, Introduction to Linguistics, and a strong 
base for further development of hybrid instruction in this large, multi-section course. Encouraged by their 
Chairperson, the Natural Sciences team created a “Hybrid Course Guide for Faculty”. Based on work 
undertaken in the Center for Teaching and Learning program and on the nationally accepted practices 
codified in the Quality Matters Rubric Standards, the science faculty team has provided departmental 
faculty (and potentially faculty across the College) with comprehensive documentation of good hybrid 
course design practice. The Business and Technology team pursued an approach centered on professional 
development and faculty training, specifying clear criteria for new hybrid or online instructors to meet, a 
coaching protocol, and (like the Science faculty) a careful adoption of Quality Matters standards. 
Unfortunately, the Communication Studies project was not successfully completed owing largely to 
unexpected personnel changes. 
 
In 2015-16, twelve faculty from four departments were funded to transition their traditional classroom-
based courses to an online or hybrid course through the Center for Teaching and Learning Hybrid/Online 
Seminar. Each department had two or more representatives; goals were defined based on the 
recommendations set forth by Middle States. Math faculty redesigning MAT 200 and MAT 120 worked 
toward creating standards across the hybrid/online offerings and providing more uniform teaching. They 
achieved this by creating a hybrid syllabus with weekly lessons plans and online resources and activities, 
and they identified a platform for sharing these materials with colleagues. English faculty worked toward 
redesigning ENG102 to be taught as a hybrid, integrating student advisement and registration, and 
creating an instructional support training program. The Education and Language Arts (ELA) team 
redesigned ELL101 and ELN101 with a focus on digital literacy. Their redesign plan included 
strengthening assessment, faculty development, and student supports; they also created a survey for 
student feedback. Faculty in Communications Studies worked toward identifying a student success profile 
for students taking HUC106 hybrid/online classes by evaluating student learning outcomes. The Center 
provided individual support to faculty with assignment design and assessment. 
 
The 2016-17 seminar offering focuses on adapting participants’ individual courses for the hybrid/online 
environment. Six faculty in three departments are participating, with a focus on syllabus re-design that 
emphasizes the online nature of the course. Participants are redesigning assignments or lessons for the 
hybrid component of the course that provide scaffolded instruction, explicit deadlines for activities, and 
active learning strategies. Faculty participating in this seminar are in the implementation phase. 
The Center for Teaching and Learning Hybrid/Online Seminar has offered consistent information and 
design support for teaching hybrid online courses, and provides a process for making this transition while 
developing instructional materials that create active learning in hybrid and online courses. The tools and 
methodologies used to facilitate standardization are the Quality Matters Rubric; peer-to-peer collaboration 
and sharing; peer feedback; and more recently, the Assignment Charrette process. The Assignment 
Design Charrette is a significant element in this design approach; it is a proven faculty engagement 
process developed by Pat Hutchings of the Carnegie Foundation and the National Institute for Learning 
Outcomes Development. Various technology tools are introduced for facilitating course management, 
online discussion, video-recording of lectures and presentations, and instructional presence. 
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Chapter 8: Standard 12 & 14 (Assessment of Student Learning and General 

Education) 

Chapter 8: Evaluators’ Recommendation 12a: The College should review and account more clearly 
for how the College's general education program, as it is currently designed, approximates the 
minimum content requirement of 15 credit hours of an associate's degree. 

Response to Evaluators’ Recommendation 12a: 
In the Fall of 2013, CUNY implemented the Pathways to Degree Completion (Pathways) initiative across 
its undergraduate colleges. Pathways is a new, CUNY-wide system of general education requirements and 
transfer guidelines. Its implementation reinforces CUNY’s trend for educational excellence while easing 
student transfer between CUNY colleges. 
 
As part of the Central CUNY project on standardizing general education requirements across the 
university, and in response to Evaluator’s recommendation 12a, the College reorganized and restructured 
the curriculum framework for all its academic programs, beginning in Fall of 2012 and implemented in 
Fall 2013. The new structure was designed to prescribe 12 credits in the Required Core (English, Math 
and Quantitative Reasoning, and Life and Physical Sciences), and 18 credits in the five categories of the 
Common Core.  Additional credits may be granted for programs that have a high number of math or 
science course requirements (STEM waiver), for degree completion.   CUNY must approve all Pathway 
STEM waivers.  Courses approved for the Pathways Common Core are designated as Liberal Arts 
courses. As such, the courses and academic disciplines that constitute this “Common Core” curriculum 
comprises a general education program of 23-30 credits, depending on the academic program. The review 
and accounting of the courses that constitute this minimum content requirement are part of the significant 
transition of the College and the University’s streamlining of its curriculum infrastructure.  The process 
included the participation of faculty from every Academic Department, across the College. 
 
The efforts of the University required a thorough review of the College’s general education program and 
strengthens the foundation upon which students’ progress towards a degree.  LaGuardia has also engaged 
in a process of restructuring the College’s competencies. This is described below, in response to Chapter 
8, LAGCC Recommendation 12.1, which highlights the College’s work on the updating of student 
learning outcomes and creating effective assessment tools.   
 

Chapter 8, LAGCC Recommendation #12.1: Institute a faculty process to regularly review and 
update the College’s core competencies to better reflect changing standards in higher education.  

Chapter 8, Evaluators’ Recommendation 12b: The College should ensure that student learning of 
values, ethics, and diverse perspectives, and of the competency of technological literacy, is 
accounted for and included in each student's general education program. 

Response to LAGCC Recommendation #12.1 and Evaluators’ Recommendation 12b: 
Given the overlapping nature of these recommendations, the responses are combined in the following 
narrative.   
 
The recent history of the College’s continued innovation in Outcomes Assessment reflects an institutional 
regard for governance, professional development, and signature work. Responding to Middle States, in 
2013 Provost Paul Arcario charged a task force with rethinking the College’s Core Competencies 
(Appendix B 8.0-Learning Matters: Report of the Core Competency Task Force, p2). Beginning with an 
online “Jam” that solicited input from all sectors of the College, the Task Force assembled dozens of 
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constituents of the college (which included faculty and academic chairs, College Senate members and 
Student Affairs professionals), gathering input from more than 250 participants, reviewed best practices, 
and designed a plan, considering the College’s mission, to prioritize the kinds of learning “LaGuardians” 
value most. Because of the Task Force recommendations, in 2014, the College adopted three General 
Education Core Competencies: Inquiry and Problem Solving; Global Learning; and Integrative Learning 
to be demonstrated through three communication abilities: Written, Oral, or Digital Communication.  
These are reflected below in Figure 1a (Core Competency Assessment Cycle) and 1b (Core Competencies 
and Abilities) below.  
 
 
Figure 1 a &b. Outcomes Assessment at LaGuardia Community College 

 

 

 
 
  

Competency Definition 
Inquiry & 
Problem  
Solving 

refers to the ability to design, evaluate, and implement a 
strategy or strategies to answer an open-ended question 
or achieve a desired goal. 
 

Global  
Learning  

is a critical analysis of and an engagement with complex, 
interdependent global systems and legacies (such as 
natural, physical, social, cultural, economic, and political) 
and their implications for people’s lives and the earth’s 
sustainability. 

Integrative 
Learning 

is an understanding & a disposition that a student builds 
across the curriculum & co-curriculum, from making 
simple connections among ideas & experiences to 
synthesizing & transferring learning to new, complex 
situations within & beyond the campus. 

Abilities Definition 
Written is the development and expression of ideas in writing. 

Written communication involves learning to work in 
many genres and styles. It can involve working with many 
different writing technologies, and mixing texts, data, and 
images. 

Oral serves to negotiate meaning with others, impart 
knowledge clearly, foster understanding, and/or 
influence opinion. 

Digital is the ability to create, evaluate, present, and 
communicate using a range of digital technologies. It 
requires one to manipulate and adapt digital media in 
order to effectively express ideas to others. For our 
purposes, digital communication emphasizes multi-media 
forms of expression, such as text, image, and/or video, as 
well as various platforms for digital interaction, including 
discussion threads, instant messaging, and social media. 

a. Core Competency Assessment Cycle   b. LaGuardia’s Core Competencies and Abilities 
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In response to the evaluators’ recommendation for Standard 12b, the Core Competencies include an 
emphasis on student learning of values, ethics, and diverse perspectives and these are incorporated into 
LaGuardia’s Global Learning competency. The institution’s Global Competency, as shaped by the  
Association of American College and Universities (AAC&U) recommended rubrics, states that “Global 
learning focuses on transnational economic, political, environmental, physical, social and cultural issues 
and their implications” and necessarily incorporates these diverse perspectives, which are in turn 
reviewed and assessed formally, as part of the college’s rubrics for the Global Learning competency. 
 
These new Competencies and Abilities have been reinforced at the early stage of student learning in the 
First-Year Seminar along with ePortfolios, which support the assessment process as a platform for 
Integrative Learning, Digital Communication, and demonstrating student growth over time. It should be 
noted that the Middle States Commission found LaGuardia’s leadership in Outcomes Assessment, 
including ePortfolios, so effective that the College’s system was highlighted as one of the “model 
practices” used in preparing Middle States’ examiners.  
 
The Core Competencies and Communication Abilities are described on the College’s webpage and “…are 
designed to build and use knowledge with the higher order thinking processes essential to success in 
advanced education and careers. The competencies and abilities articulate key benchmark goals for 
general education and programmatic learning, structure assessment in both areas, and reflect the College’s 
collective vision for student learning.”  Designing this new system of Outcomes Assessment has involved 
the collaboration of hundreds of faculty and staff since the designation of the new Core Competencies and 
Abilities. In January of 2014, more than 150 faculty and staff worked on drafting, reviewing, testing, and 
revising a set of clear and well-crafted rubrics for the newly-established Competencies and Abilities (see 
Appendix B 8.4), in design workshops (see Appendix B 8.1).  
 
Each academic program identifies through a curriculum map where in its curriculum the Core 
Competencies and Abilities (as described in Figure 2ab, above) are being addressed, throughout the three 
main junctures of a student’s accumulation of credits, at the college (i.e. baseline/early: 0-15, midpoint: 
16-44, & late: 45+).  To allow for proper assessment, each academic program designates specific courses 
as targets for depositing student work.  
 
More than 90 faculty and staff took part in the Summer 2015 benchmark reading process, drawing from 
over 10,000 student artifacts, to provide invaluable feedback and guidance for an extensive revision 
process, aimed at simplifying and strengthening the provisional rubrics.  This initial Benchmark Reading 
revealed the need to streamline the rubrics and better align them with national standards for two-year 
colleges.  
 
After revision, the College’s Assessment Leadership Team, composed of faculty, staff, as well as senior 
level administrators, created a long-term Strategic Plan for strengthening the connection between 
classroom assignments and the new Core Competencies and Abilities. This action reflected the fact that 
54% of initial Benchmark Reading comments pointed to the need for a sustained professional 
development designed to help faculty create assignments with a more intentional connection to the core 
competencies and abilities. In response, LaGuardia launched the use of a professional development 
structure known as a “Charrette” (a structure developed by the National Institute for Learning Outcomes 
Assessment) to facilitate shared work on strengthening assignments and their productive linkage to 
specific Core Competencies and Abilities. In addition to on-going Charrettes, the Assessment Leadership 
Team has continued its focus on assignment development and revision through close collaboration with 
the Center for Teaching and Learning seminars, as well as through Learning Matters Mini-grants, 
workshops, and Periodic Program Reviews. Moreover, the Assessment Leadership Team has successfully 
hosted its first “Assignment Showcase” in which faculty presented and discuss newly-designed 
assignments linked to the Competencies and Abilities. Furthermore, the most recent Benchmark Reading 
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from February 2017 revealed student work in all Competencies and Abilities has improved since 2015, 
both over the trajectory of student movement through their degree and in the percentage of student 
artifacts achieving valid scores (Please see Appendix B 8.5). 
 

Chapter 8, Evaluators’ Recommendation #14b The College should update all curriculum 
information related to assessment, including all program outcomes, course learning outcomes, and 
curriculum maps. 

Response to Evaluators’ Recommendation 14b: 
 
Curriculum information for all 44 programs is up-to-date. All courses that went the through the Pathways 
submission process (approximately 200 courses as of summer 2016), have updated program outcomes 
and course learning objectives. Given the nature of implementing a revised assessment framework, 
Academic Affairs has worked over a period of two-years to guide all program directors in revising 
curriculum maps. However, mapping of new core competencies to curricula is still a work-in progress; as 
course selections are finalized, the institution will continue to work with faculty members, department 
chairs, and the curriculum committees to revise course proposals.  As part of CUNY's transition to 
Pathways, syllabi for all courses were also updated to reflect course learning outcomes.  Last, as will be 
mentioned in response to recommendations 14.4, 14.5, and the evaluators' recommendation 14c, a 
periodic update to program outcomes is built into the outcomes assessment process as the CUNY-
mandated Periodic Program Review (PPR), requires that all majors undergo a self-study, with student 
learning outcomes as a primary focus, every 5-7 years. 

Chapter 8, LAGCC Recommendation #14.2: Pilot ePortfolio assessment using the entire ePortfolio 
rather than individual pieces on a student’s ePortfolio. 

Response to LAGCC Recommendation 14.2: 
LaGuardia faculty, students, and staff have begun working together to re-invent ePortfolio practice: rather 
than ask students to build a new ePortfolio from one class to another, we are inviting students to build a 
primary, or Core, ePortfolio that they can use throughout their LaGuardia journey. This work is currently 
in progress (Spring 2017), in our First-Year Seminar Courses. Through this shift, the hope is to leverage 
the power of ePortfolio more effectively to connect different parts of the student learning experience, as 
well as collect rich artifacts of students’ growth as learners over time.  
 
LaGuardia’s ePortfolio vendor, Digication, is completing a re-design of the ePortfolio interface, and the 
college is actively involved in testing components of this new platform, which will preserve a function for 
students to deposit the entire ePortfolio as a learning artifact. This functionality allows the institution to 
assess students on their development in the Digital Communication Ability and Integrative Learning Core 
Competency using the established, faculty-created rubrics. In the most recent college-wide benchmark 
reading process, some of the selections in these two areas included entire ePortfolios. The idea is that by 
encouraging students to use the core ePortfolio to document, reflect on, and to deepen their learning in 
multiple courses and co-curricular experiences, this creates new possibilities for assessment of learning; 
therefore, starting this Spring semester, staged prompts highlighting students’ growth as integrative 
learners and their facility in digital communication, have been built into the new ePortfolio architecture. 
 
Implementation of the Competencies and Communication Abilities across curricula highlights the 
ePortfolio’s capacity to connect diverse experiences and strengthen student-centered online learning. To 
push this work forward, the Center for Teaching & Learning invited a group of 40 faculty, staff, and 
students to meet on January 19, 2017. At this “Design Retreat,” participants from the ePortfolio 
Leadership Team and working groups of faculty and staff involved in the advising redesign shared their 
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goals, plans, and progress, and then designed prompts to guide students as they connect one experience to 
other key points in their academic journeys. At the same time, we have continued to support faculty 
practice and student learning in the current ePortfolio platform. In the Center’s Connected Learning 
seminar, participants learn to apply ePortfolio pedagogy by actively exploring key concepts in the field, 
such as integrative learning, reflective practice, and social pedagogy. The seminar intentionally models a 
classroom environment in which principles of inquiry, reflection, and integration organize participants’ 
activities and learning design. Fifty-one faculty have participated in the seminar since 2012-13, with 
fourteen participating in the last two years.  
 
By the time LaGuardia students arrive at the Capstone course (post-45 credits) in their majors, they have 
accumulated a wealth of education and experiences. The Capstone and Integrative Learning seminar 
brings faculty together to study best practices in Capstone courses nationwide and strengthen and refresh 
our own Capstone curriculum here at LaGuardia. Five years ago, the college focused on "Rethinking the 
Capstone Experience." Out of that work, many revised Capstone courses emerged, focused on integration 
and transition. In 2015-16, the Divisions of the Student Affairs and Academic Affairs, using the team 
approach of the College’s advising model, collaborated to put into place a sustained effort to strengthen 
integrative learning through advising and the Capstone Studio Hour. As a result of this collaboration, the 
Center for Teaching and Learning launched a new seminar structure; currently, six faculty are 
participating in the seminar. Finally, faculty from Business, Natural Science, Health Science as well as 
Education and Language Acquisition (ELA), are embedding longitudinal ePortfolio practice into 
programmatic curricula. Supported with Mini-Grants from the Center for Teaching and Learning and 
piloting their assignments in Spring 2017, these projects will engage students with a discipline-based 
“Core ePortfolio” at multiple points from First Year to Capstone.  
 
Chapter 8, LAGCC Recommendation 14.3: Reinforce the beginning point for collecting entry-level 
data in the ePortfolio assessment database. While the College has done significant work over the 
past five years with capstone and advanced level ePortfolios, the beginning point of ePortfolios (in 
First Year Academies) has not continued as a robust collection site. The College needs to return its 
attention to the first year and the vital role it plays in collecting a baseline for student work to be 
assessed. 

Response to Recommendation 14.3:  
Assessment of student achievement has been reinforced by establishing the First-Year Seminar as an 
entry point of data collection, since the First-Year Seminar is now a mandated, discipline-based, credit-
bearing first-year course, included in a program’s core requirements. Discipline-based faculty teach the 
course in collaboration with student affairs professionals. Students, as part of the course and 
supplemented by a mandated computer-based “lab hour” are required to begin their ePortfolio, allowing 
LaGuardia to systematically use this course as a student’s baseline for assessment of learning. All 
academic programs and the related curriculum maps now collect evidence of student learning by 
evaluating student work at three points: early/baseline (0-15 credits), midpoint (16-44 credits), and 
endpoint (45+ credits). 
 
In 2014-15, 78 faculty members served 4,270 students in almost 200 sections of the First-Year Seminar. 
As per the College’s 2015-2016 Strategic Plan (Appendix B 2.2), the First-Year Seminar is now nearly 
universally taken by students across all departments, enrolling 6,000 students in 260 sections (see 
Appendix B 8.2 for more information regarding goals for supporting first year students– The First in the 
World 2015 annual report). In 2016-17 an estimated 7000 students will participate in the Seminar and will 
begin their ePortfolio.  
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Chapter 8, LAGCC Recommendation #14.4: Programs should continue their efforts regarding the 
assessment of programmatic competencies.  

Chapter 8, LAGCC Recommendation #14.5: Strengthen faculty’s ability to work with data.  

Chapter 8, Evaluator’s Recommendation #14c: The College should ensure that all PPR projects 
occur on LaGuardia's established cycle, and that general education competencies continue to be 
assessed on an institutionally established schedule 

Response to Chapter 8, LAGCC Recommendation 14.4, 14.5 and the Evaluator’s Recommendation 
14c:  
 
Given the overlapping nature of these recommendations, the responses are combined in the following 
narrative.   
 
LaGuardia Community College’s outcomes assessment process is supplemented through the CUNY-
mandated Periodic Program Review process. Each academic program develops a statement of 
programmatic competencies, describing the specific knowledge and skills they expect their students to 
achieve. Programs are required to devise and implement an assessment methodology that allows them to 
make comparisons between student assignments from introductory-level courses and capstone courses 
(post-45 credits), to help assess student achievement of overall programmatic and general education 
goals. Data from Periodic Program Reviews are immediately used for program improvement. The Office 
of the Provost provides small grants to departments to devise and evaluate activities aimed at improving 
elements of the program that the Periodic Program Review found to be lacking. In this way, the 
competencies are accounted for and included in each student’s general education program. 
 
LaGuardia maintains currency in its academic programs through a cyclic assessment of programmatic 
competencies, through collection of data, analysis, and implementation. A total of 24 programs were 
assessed from 2012 through 2016 (see Appendix B 6.2: Periodic Program Review calendar). 
 
Data collected through the Periodic Program Review process, as well as the assessment of student work 
throughout a student’s time at LaGuardia, are effective ways for faculty to learn about the importance of 
data and data analysis, in contexts that are meaningful to their professional lives.  Faculty at LaGuardia 
are actively involved in the Periodic Program Review process, whose structure was revised in 2013. The 
Periodic Program Review process is now conducted over a five-year period (as compared to the previous 
5-7-year period): one year to prepare for the inquiry work and request data (in direct collaboration with an 
Institutional Research staff), one year to actively review the data and write the report, and three years to 
implement appropriate data-driven recommendations in consultation with their department chair and other 
Academic Affairs leaders. In 2013, Academic Affairs collaborated with Institutional Research staff to 
streamline data requests for the Periodic Program Reviews. Standard data requests include program-
specific enrollment, demographics, retention, and graduation and transfer rates. Faculty are typically 
provided with these data in early fall of their active review year and are provided with several 
opportunities to discuss it with the learning outcomes assessment directors. Faculty consequently interpret 
the data and send their Periodic Program Review draft by December of their active review year, to both 
the outcomes assessment directors and their designated Assessment Leadership Team (ALT) Periodic 
Program Review liaison (typically based on department affiliation). The Assessment Leadership Team 
and the outcomes assessment directors provide feedback to the faculty teams to further enhance the 
Periodic Program Review’s rigor in data collection, data interpretation, and recommended action steps.   
 
LaGuardia’s outcomes assessment plan is designed to assess overall student achievement of the College’s 
general education core competencies as well as each major’s programmatic competencies; the plan allows 
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for the improvement of pedagogies and academic programs. In line with LaGuardia’s commitment to the 
academic, career, and personal growth and development of every student, the assessment system uses a 
variety of assessment tools to evaluate the effectiveness of learning and teaching. A central feature of the 
assessment plan is an emphasis on inter-disciplinary skills development, in that required core 
competencies are to be developed and assessed across all disciplines. Programmatic competencies are 
assessed as part of their Periodic Program Reviews. Each program is required to address the following 
two chief points during the PPRs: 
 

1. Map the general statement of expected competencies onto the curriculum. In other words, are the 
overall goals of the program reflected in the curriculum? Any lack of congruency should result in 
either a revision of the overall goal statement and/or the curriculum itself. 

2. Provide evidence that the curriculum is current with career and industry expectations, and/or 
national practices in the discipline. Examples of evidence include review by outside experts; 
review by site visit experts; point-by-point comparison to national and/or industry standards. 

 
The 16 academic programs that completed Periodic Program Reviews from 2012-16 all revised their 
curricula and/or course assignments as a direct result of the findings of the review (as shown in Appendix 
B 8.3, LAGCC Closing the Loop Via PPR).  All Periodic Program Reviews–at every phase of the 
academic review, were included in the college’s annual Strategic Plan (as part of Priority Area III: 
Engage LaGuardia’s Outcomes Assessment process to improve student learning), and along with related 
updates, were required to be posted on the college’s strategic plan website.  Periodic Program Reviews 
and final updates were additionally used for a final Strategic Plan outcomes report, shared with the 
college community and CUNY Central. Two Periodic Program Reviews examples are presented in 
greater detail below:  Occupational Therapy Assistant (completed in 2013) and Business Administration 
(completed in 2015). 
 
Occupational Therapy Assistant  
In the Occupational Therapy Assistant’s program’s Periodic Program Review, one data point was 
particularly noteworthy: Although the sample size was small, there was a noteworthy decrease in the 
Quantitative Reasoning scores when comparing artifacts at 25 credits or less vs. 45+ credits (5.28 vs. 4.6 
on a scale of 8). Quantitative Reasoning skills are essential for the occupational therapy assistants to be 
successful in the health care environment, and are an integral part of the new Accreditation Council for 
Occupational Therapy Education (ACOTE) accreditation standards for the Occupational Therapy 
program (specifically Standard B.1.7. – Use of Statistics, Tests, and Measurements: Articulate the 
importance of using statistics, tests, and measurements for the purpose of delivering evidence-based 
practice). Quantitative Reasoning is also a component of questions related to evidence-based practice on 
the certification examination that students must pass in order to become authorized to practice in New 
York State.  This finding became a priority area for improvement of the Occupational Therapy 
curriculum. Assignments and grading rubrics were reviewed, developed and/or revised for two courses; 
one early in the clinical program (SCO214 – Occupational Therapy Skills and Functional Activities I) and 
one in the final semester of the clinical program (SCO175 – Clinical Reasoning in Occupational 
Therapy). The Occupational Therapy faculty reviewed the clinical curriculum, revising the Quantitative 
Reasoning assignments and grading rubrics for SCO214. The research assignment and grading rubric for 
SCO175 were revised to reflect higher order objectives and integration of Quantitative Reasoning 
concepts. All changes were implemented by Spring I 2014. The program received a Center for Teaching 
and Learning, Learning Matters! mini-grant to continue to refine assignments based on the new college 
general education Core Competencies and Communication Abilities. The work being done around 
Quantitative Reasoning was shifted naturally into the Inquiry and Problem Solving Core Competency.  
 
The OTA Program curriculum map was revised to reflect the movement toward the new Core 
Competencies and Abilities. The first round of artifacts was deposited in the Fall I 2015 semester. 

https://wp.laguardia.edu/StrategicPlan/Content/LAGCC%20FY15-16%20PMP-Strategic%20Plan%2012-1-15.pdf
https://wp.laguardia.edu/StrategicPlan/Content/LAGCC%20FY15-16%20PMP-Strategic%20Plan%2012-1-15.pdf
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Benchmark readings against the Inquiry & Problem Solving Core Competency rubric and the Written 
Communication Ability were conducted in Fall II 2015 by the program faculty and their report was 
submitted in February 2016. Based on the Benchmark readings, continued revision of assignments, 
piloting of assignments, and assessment of student work, the need to continue the process was identified. 
The OTA Program is currently doing this work with the support of a second Learning Matters II mini-
grant. 
 
Business Administration 
 
Faculty members leading this Periodic Program Reviews found that artifacts deposited by students with 
45+ credits and scored against the two general education competencies (specifically, Critical Thinking 
and Research and Information Literacy) showed minimal improvement: 0.29 points or 5.1% and 0.1 
points or 2.5%, respectively, over students’ time in the Business Administration program. (Please note 
that the current General Education competencies were approved as part of the Outcomes Assessment plan 
in 2014. However, beginning with the 2001-2002 academic year, Critical Thinking, Research and 
Information Literacy, Oral Communication, as well as Quantitative Reasoning formed the general 
education competencies of the College.)  In order to improve the degree based on this data, the faculty 
revised assessment assignments associated with both of these competencies and developed a new 
discipline-based, credit-bearing First Year Seminar for Business --BTF101 as the baseline course for 
assessing these competencies. The Business Administration faculty members received a Learning 
Matters! mini-grant from Center for Teaching and Learning in Spring 2015. As part of this mini-grant, a 
departmental team was created to develop and implement a comprehensive plan to build and assess 
students’ skills in the College’s new core competencies and the communication abilities.  The team’s 
revised syllabi, and created and/or revised assignments to emphasize writing and research assignments to 
enhance student learning in Critical Thinking and Research and Information Literacy. The departmental 
team has collaborated with library faculty to embed research and information literacy workshops into 
BTF101 First-Year Seminar for Business. This is to ensure that students are introduced to proper business 
research and citation techniques early in the curriculum. 
 
Consistent with the response to the Periodic Program Reviews ’s recommendation 14.3, the Business 
Administration Program will use courses from the Liberal Arts Required Core and the Urban Study 
requirement for midpoint assessment of the writing ability and the Problem Solving & Inquiry and Global 
Learning competencies, while BTI121 People, Work and Organizations will be the midpoint assessment 
course for the digital and oral abilities and the Integrative Learning competency. The program’s capstone 
course, BTM103 Principles of Management, will be used as the final course to assess students’ 
competencies. Full implementation of the assignments developed through the mini-grant took place in 
2015-16. The Business Administration program will now be able to evaluate the effectiveness of these 
changes in 2016-17.  

Chapter 8, LAGCC Recommendation #14.6: Improve communication about assessment and its 
role at the College. Building on the Program Director’s meetings, the Benchmark Assessment 
reading, the student flyer, the website, and college-wide presentations, the Assessment Leadership 
Team needs to continue to improve communication about assessment. 

Response to Chapter 8, Recommendation 14.6:  
The College continues to take steps to make assessment of student learning an integral part of the 
College’s DNA.  Being part of the College’s strategic plan, updated information is posted on the 
College’s strategic plan website (https://wp.laguardia.edu/StrategicPlan ). The Provost and Academic 
Affairs divisional leaders regularly communicate with department chairpersons, program directors, and 
faculty members regarding assessment and learning outcomes in countless meetings and emails.  This 
includes the President’s Cabinet, as well as college-wide Instructional and Professional Staff meetings. 

https://wp.laguardia.edu/StrategicPlan
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Last, the importance of assessment has been emphasized through celebration and acknowledgement. For 
example, during the May 2013 Instructional Staff Meeting, all programs engaged in creating a 2012-2013 
Periodic Program Review were honored, as they presented their Periodic Review Report data and 
“Closing the Loop” implementation plans.  The communication regarding assessment is constant and 
faculty deeply understand the important role that assessment plays in all aspects of their work, from 
enhancing student learning to improving program and institutional assessment.  

Section III. Major Challenges and/or Opportunities 

Opportunities 

New Academic Majors (Standards 2, 11) 

Over the last five years, the College has created several new majors and options in many disciplines. They 
include: Aviation Management Option (Business Administration), Healthcare Management Option 
(Business Administration), Fine Arts Photography Option (Commercial Photography), Criminal Justice, 
Environmental Science, Civil Engineering, Electrical Engineering, Mechanical Engineering, Earth 
System Science and Environmental Engineering Option (Engineering Science), Industrial Design 
Technology, Japanese Option (Liberal Arts Social Science and Humanities), Writing and Literature, and 
Creative Writing. As of Spring 2017, the College offers 45 degree programs, among which includes four 
certificate programs, as well as 18 program options.  

Core Competencies and Learning Assessment (Standards 1, 7, 8, 10, 12, 14) 
As described in Chapter 8, the College has focused college-wide attention on transforming its student 
learning outcomes and embedding them into programmatic and General Education curricula. Tapping the 
enthusiasm and commitment of faculty, the College embarked on an extensive rewriting of its Core 
Competencies, resulting in the unanimous adoption by College governance of a set of competencies 
essential for 21st century learners. Engaging hundreds of faculty, staff, and students, this work continues 
as faculty seek to align curricular paths for majors, coursework and assignments to improve student 
learning and to allow for systemic assessment of learning outcomes.  This on-going process will not only 
strengthen LaGuardia’s ability to “close the loop;” it also deepens and provides powerful focal points for 
a college-wide focus on student learning. 

Development of General Education Requirements (Standards 8, 9, 10, 11, 12, 14) 
In Fall 2013, CUNY implemented the Pathways initiative across its undergraduate colleges, which 
established general education requirements and transfer guidelines. Pathways is a system of core 
competency requirements that is intended to ease student transfer between CUNY colleges. LaGuardia’s 
implementation of Pathways was a labor-intensive process that required extensive work by faculty and 
staff to align course offerings with the Pathways model.  Taking into account the severe reservations 
communicated by faculty, Pathways was successfully implemented. Careful advisement ensured the 
timely advisement of continuing students through its implementation and all students entering the College 
since Fall 2013, are required to adhere to the Pathways model.  Work continues, in order to fully 
implement Pathways and to assess its benefits for students transferring from LaGuardia.   

Enrollment Increases (Standards 2, 3, 8, 13) 
Undergraduate enrollment rose from 18,623 in 2011 to 19,517 in 2015. Annual non-credit registrations in 
the College’s Division of Adult and Continuing Education rose from 58,343 in 2011 to 58,974 in 2015. 
Enrollment trends are difficult to predict given changes in the political, social and economic landscape. 
For instance, the recent enactment by New York State of the Excelsior Scholarship Program, which 
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promises free tuition to full-time students to attend public colleges, could impact enrollment at 
LaGuardia. 

Faculty and Staff Growth (Standards 2, 3, 9, 10) 
LaGuardia continued to invest in hiring full-time faculty. Fifty-eight percent of full-time faculty at the 
College hold Ph.D.’s in their field, an exceptional rate in community colleges nationwide. LaGuardia’s 
faculty has grown from 325 in 2011 to 395 in 2015.  Staff growth has also occurred with full-time staff, 
growing from 403 in 2011 to 530 in 2015.   

Student Success Initiatives (Standards 1, 2, 3, 7, 8, 9) 
LaGuardia has made significant investments in supporting student success.  The effort to create a more 
cohesive experience for students mobilized the College to forge greater alignment between the Divisions 
of Academic Affairs and Student Affairs.  The Division of Student Affairs was placed under the direction 
of the Provost; more than 90 faculty and staff positions were redeployed and new advisors and peer 
mentors have been hired and trained.  
 
The College has redesigned its student orientation, seeking to connect what has been a one day experience 
to a series of linked events, occurring over the course of the first semester, that address student needs for 
career and transfer guidance, financial literacy, and advising support.  In the past five years, the College 
has reimagined its First-Year Seminar, turning what had been a generic, non-credit introduction to the 
College into a mandatory, credit-based class that is connected to a student’s discipline.  LaGuardia has 
brought this program to scale with more than 7000 students enrolling in the First-Year Seminar, during 
the 2016-17 academic year.  Initial outcomes are strong as students in the First-Year Seminar show 
greater likelihood of returning, higher cumulative GPA’s and are taking more credits in the subsequent 
semester. 
 
Student advising has also been reorganized over the past five years.  Advising is now situated with major-
based advising teams comprised of faculty, professional advisors, and peer mentors.  This model creates 
greater clarity for students as they can more readily identify those people at the college that can assist 
them in course advising, career and transfer planning, and more.  While still a work in progress, the 
advising team approach has galvanized faculty and staff to work in ways previously not seen at the 
campus.  Faculty and professional advisors are strategizing together about how to improve retention, they 
participate in joint professional development exercises, and are collectively seeking to provide a more 
robust and cohesive advising structure, within limited resources, for LaGuardia students.   
 
Finally, technology does play, and will play a growing part, in propelling students towards graduation.  
The College is piloting a new technology platform, Connect to Completion (C2C) that will facilitate 
engagement between student, faculty, and advisors. In addition, the introduction of the Student 
Engagement Management System (SEMS) is allowing the College to better track student interaction with 
various programs and departments, giving us essential data to continuously improve service delivery.   

Integration of CUNYfirst (Standards 2, 3, 8, 9) 
CUNYfirst is the upgraded data system that has replaced an outdated model to manage students’ 
education and records, faculty and staff employment and benefits information, and all college business 
operations. CUNYfirst plays a key role in the promotion of an integrated CUNY. LaGuardia was in the 
second wave of CUNY campuses to implement the new system and our communications, outreach, and 
rollout provided user-specific training for faculty, staff, and students. CUNYfirst is now fully 
implemented across the College. As with any introduction of a suite of new software, the integration can 
be bumpy.  This certainly occurred at LaGuardia, but with time, appropriate training, and the creation of 
new workflow processes, the adoption of CUNYfirst has moved ahead with limited disruption.   
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Growing External Support (Standards 2, 3, 8, 9, 10, 11, 13)  
In 2014, LaGuardia was awarded a highly competitive $2.9 million “First in the World” Grant intended to 
improve student retention and graduation rates among low income and minority students. With this 
funding, LaGuardia launched, Project COMPLETA, Comprehensive Support for Student Success, which 
will advance three interlocking core activities to help low-income and under-represented college students 
succeed.  COMPLETA aims to strengthen academic and co-curricular engagement from the moment of 
admission through the first college year and beyond, creating a comprehensive support and assessment 
structure to speed students to graduation.   
 
In 2015, the College was awarded a federally funded $2.6 million Title V grant to implement Project 
AVANZAR, a comprehensive program designed to improve science technology, engineering and 
mathematics (STEM) students’ path to degree completion and fulfill the growing demand for STEM 
workers. Project AVANZAR links curricular restructuring with workforce needs, new support systems, 
and broad change in pedagogy, from developmental math to discipline-based capstones to deliver a 
coordinated and complementary redesign of the educational experience. Scaffolding students’ research 
experiences and engaging them with discipline faculty, AVANZAR will speed students to completion and 
prepare them for advanced STEM education and careers.  
 
In 2016, LaGuardia received $4 million in grant funding for STEM CONNECT: Building A Guided 
Pathway to STEM Success. The grant is funded by the US Department of Education through 2020 and in 
collaboration with York College and New York City College of Technology.  The program will focus on 
expanding access to STEM initiatives, use digital academic support services to strengthen STEM 
learning, and improve transfer effectiveness between institutions. 
 
Finally, the College has seen important growth in private support for the LaGuardia Community College 
Foundation, which provides scholarship support to students.  Over the past five years, the College has 
seen growth in the Foundation’s annual support of more than 557% growing from raising $464,862 in FY 
2011 to $3,054,199 in FY 2016.  

Increased Visibility for LaGuardia (Standard 3, 9) 
Increased attention for LaGuardia—in the media, amongst policy officials and community leaders—has 
leveraged additional support for the College’s students.  In 2014, The New York Times published an eye-
opening three-part series on the challenges inherent in serving underprepared students. The coverage 
galvanized private support for LaGuardia, leading to increased contributions from donors. The College 
has also hosted numerous government and business leaders, including top Cabinet officials, the CEOs of 
Goldman Sachs, Twitter, and Warren Buffet. This unprecedented level of attention for the College has 
enhanced LaGuardia’s ability to generate support to address student needs, including a $2 million gift 
from the Goldman Sachs Gives, a donor-advised fund.   
 

Challenges 

Potential Budget Challenges (Standards 2, 3)  
LaGuardia’s budget is shaped by many forces, including budget decisions made by government leaders 
and student enrollment. To date, government funding for the state’s public institutions has been relatively 
stable.  Enrollment plays a critical role in driving the College’s budget, both in terms of tuition revenues 
and state funding, which is driven by the number of full-time equivalent students registered.  Meeting 
enrollment projections may potentially be more challenging in coming years as the population of high 
school students entering college is projected to shrink.  The College maintains reserves to offset any 
budget shortfalls, however stable enrollment is key to not depleting these resources.  
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Space Constraints & Construction Costs (Standards 2, 3) 
The lack of sufficient physical space is an extraordinary challenge for the College.  Competing interests 
for campus space is intense.  The Space Committee reviews the College’s space needs and recommends 
priorities. Priority is given to classrooms and laboratories, academic advising, and other programs that 
directly impact student success. The College is further constrained in meeting capital needs by the high 
costs of construction, as costs in New York City are among the highest in the nation.  

Changes in Immigration Policy (Standards 2, 3, 8, 9) 
More than 60% of LaGuardia’s students are foreign born and recent, potential changes in immigration 
policy, may require the College to provide additional supports to students, including access to legal 
assistance, scholarship support and more.  In addition, the changes could potentially make it harder for 
foreign born students to enroll at the College.    

Faculty Support (Standard 10) 
A challenge that was highlighted in the response to recommendation 10.1 was for the College to 
effectively address supporting the “…faculty’s ability to participate fully in service, scholarship, and 
professional development programs…with re-assigned time for full-time faculty and funding for part-time 
faculty”. As explained in the response, the College has addressed this with a variety of appropriate 
allocations of funding and reassigned time, for service, scholarship, and professional development 
activities. The challenge remains in more deeply understanding the specific needs of faculty and 
addressing those concerns in a timely way.   
 
The administration of the Spring 2015 Collaborative on Academic Careers in Higher Education 
(COACHE) survey to CUNY faculty, highlighted a number of institution specific concerns affecting the 
work satisfaction of junior level faculty, at LaGuardia. Such concerns ranged from dissatisfaction with the 
amount of time spent on service as well as gender and inter-departmental biases, to lack of transparency 
regarding the tenure and promotion process. In response, the College has fully supported responses from 
the University to provide increased funding and release time opportunities, for associate level and tenure 
track faculty. LaGuardia Community College has also taken a number of steps to continue to delineate 
and address the issues of concern expressed in the survey.  These include further investigation of the 
underlying variables at play in the findings of work dissatisfaction, and providing additional support for 
faculty research endeavors. The latter includes increased funding for faculty conference presentations as 
well as the offering of support for the scholarly and creative work of sixth-year, tenure-track faculty.  
Additionally, the College has responded with a renewed commitment to fully engage, work with, and 
support faculty in their continued development and growth, as part of the fabric of the institution. (Please 
see Appendices C1, C2, C3 for more information regarding concerns and responses to the COACHE 
survey.) 

Section IV. Enrollment and Finance Trends and Projections 
As shown in Table 6 below, LaGuardia Community College Historical Enrollment and Finance Trends 
and Projections, the College projects a small (4% in terms of annual full time equivalents, FTEs) 
enrollment decline following the 2016-17 fiscal year because of a forecast decline in New York City high 
school graduations in our service area.  
 
To counter the projected decline, as mentioned in the response to Standard 9 recommendations, a majority 
of programming at LaGuardia Community College, has been aimed at retention. Retention strategies, 
including the revitalized First Year Seminar, enhanced advising, improved alignment between the 
Divisions of Academic Affairs and Student Affairs and close assessment of retention initiatives are 
supporting this work.  With a nontraditional student population, characterized by part-time attendance, 
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work and family responsibilities, the retention initiatives are in line with research and best practices 
adopted at other community colleges.  While improvements in retention will happen incrementally, slight 
increases can counter the anticipated declines in the number of enrollees coming directly from high 
school. 
 
In addition, the College has had early success in improving its applicant yield with pre-admission 
programs, which includes family days and career exploration fairs for applicants. Such findings are in 
keeping with research that shows that a factor in the recruitment and retention of students is the role 
support networks outside of the school can play in successfully admitting and retaining students. Pre-
admission programs are new to the College and show promise. Testing to assess college readiness and 
registration of applicants went from 24% in Fall 2015 to 28% in Fall 2016.  (Note, because students apply 
to the City University and are then allocated to multiple colleges, yield percentages cannot be compared 
outside the system.) Improved retention and an effort to improve the College’s yield rate are critically 
important to having a stable financial picture for the institution. It must be noted that projections of 
retention of continuing students, New York City high school graduations and transfer rates are 
conservatively estimated.   
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Table 6. LaGuardia Community College Historical Enrollment and Finance Trends and Projections 

 

Financial projections are based on conservative assumptions because of three variables. First, University-
driven modifications in budget policy and allocation methodologies shape LaGuardia’s funding. For 
example, in 2015-16 and 2016-17, with very limited exceptions, budgets for CUNY’s community 
colleges were frozen under the University’s guidelines.   
 
Second, tuition and fees revenue projections correspond to changes in full-time equivalent (FTE) 
enrollments and an actual tuition increase of 6.7% for Fall 2015 and a projected 3% increase for Fall 
2017.  However, such changes are subject to authorization from the state.  Importantly, the current 
funding formula buffers enrollment changes by using a weighted, three-year average with major portions 
of the budget tied to incumbent staffing, rather than enrollments. 
 
Third, year-to-year budgets also depend on city and state financial health and allocation rules used by the 
City University. Currently, both the city and state are enjoying reasonable growth in revenue, and both 
have recovered from the 2008 recession. However, following the 2016 election and potential reductions in 
federal support for states and local governments there is great uncertainty regarding the potential impact 
on higher education budgets.  
 
Revenues not tied to City University allocations simulate growth at a nominal 3% per year, while 
expenditures are estimated to grow at one-third that rate, to maintain balance. 
 

Section V. Organized and Sustained Processes to Assess Institutional 

Effectiveness and Student Learning 
With a focus on its mission to “… to educate and graduate one of the most diverse student populations in 
the country to become critical thinkers and socially responsible citizens…”, LaGuardia holds central the 
need for continued improvements to student learning and institutional effectiveness. LaGuardia has done 

Enrollment history, projection 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18 2018-19

Headcount Fall 2012 Fall 2013 Fall 2014 Fall 2015 Fall 2016 Fall 2017 Fall 2018

First-time students 3,200            2,995           2,981            2,841           3,000          2,850          2,850          

New Transfers 1,375            1,733           1,593            1,364           1,600          1,510          1,710          

Continuing/ Readmits 11,060          11,772         12,232           11,521         11,206         11,273         10,870         

Non-Degree 414               774              919               739              1,154          1,154          1,154          

16,049       17,274       17,725        16,465      16,960      16,787      16,584      

FTE Enrollment, College Now excluded, 

Fall & Spring Average 13,009       13,508       13,677        13,326      13,339      13,001      12,798      

Financial history, projection
Revenue Source

Tuition and fees $35,795,036 $31,666,646 $30,630,350 $31,833,895 $31,865,040 $31,989,242 $31,489,845

State appropriations $44,265,875 $45,453,580 $45,453,580 $45,453,580 $45,453,580 $45,453,580

Local appropriations $39,588,419 $39,965,733 $42,430,525 $41,883,380 $40,415,178 $39,474,575

Government appropriations $80,363,631

Government grants and contracts $61,816,279 $67,125,565 $68,195,382 $72,000,000 $74,160,000 $76,384,800 $78,676,344

Private gifts, grants, and contracts $3,825,397 $3,592,069 $6,997,634 $8,000,000 $8,240,000 $8,487,200 $8,741,816

Investment income $20,308 $12,522 $15,361 $15,000 $15,450 $15,914 $16,391

Other core revenues $18,030,859 $20,275,892 $19,520,676 $20,000,000 $20,600,000 $21,218,000 $21,854,540

Total core revenues $199,851,510 $206,526,988 $210,778,716 $219,733,000 $222,217,450 $223,963,914 $225,707,091

Expense function

Instruction $94,097,465 $96,224,379 $115,699,722 $118,000,000 $119,180,000 $120,371,800 $121,575,518

Research $713,268 $1,111,067 $1,132,671 $1,200,000 $1,212,000 $1,224,120 $1,236,361

Public service $11,253,661 $12,367,126 $8,839,692 $9,000,000 $9,090,000 $9,180,900 $9,272,709

Academic support $13,518,800 $19,430,911 $21,015,606 $22,000,000 $22,220,000 $22,442,200 $22,666,622

Institutional support $39,150,727 $36,492,746 $31,574,105 $32,000,000 $32,320,000 $32,643,200 $32,969,632

Student services $19,438,935 $19,459,605 $21,391,966 $22,000,000 $22,220,000 $22,442,200 $22,666,622

Other core expenses $19,185,201 $36,784,319 $16,913,500 $15,000,000 $15,150,000 $15,301,500 $15,454,515

Total core expenses $197,358,057 $221,870,153 $216,567,262 $219,200,000 $221,392,000 $223,605,920 $225,841,979

IPEDS Projection

Projection
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this by creating a culture for assessment, that includes participation from faculty, staff, and higher 
administration. This is evident when considering that during 2015-2016, the Institutional Research & 
Assessment (IR&A) office completed 219 research reports (shown in Appendix D-1), for clients across 
the College. That is, more often than four times per week, an office or project from across the College, 
ranging from admissions to advising, freshman year seminars to the ACE Bridge program, requested a 
study for the assessment of their area and outcomes. Many of these reports are posted on the Institutional 
Research & Assessment web page (http://www.laguardia.edu/IR/IR-facts/) as internal research studies, 
available to the college community for study and institutional improvement.  The active culture of 
research and assessment at the institution, is due to investment of resources by the institution, 
contributions of faculty and institutional leaders, a reliance on measures to ensure accountability and 
transparency, as well as the existence of sustained and organized processes. The end product is that it 
drives the institution’s mission and goal and helps LaGuardia maintain its tradition of excellence, with a 
focus on improvement and accountability. 
  
The framework for Institutional Assessment itself, has been strengthened with the newly instituted, six-
point non-academic divisional assessment process (discussed in response to recommendation 7.8-7.9). As 
explained, it provides a cross campus overview and resource, for assessment activities and results, at the 
institution.  Furthermore, as shown in Appendix B 2.16b (List of Non-Academic Assessments and 
Impact), it ensures that the institution engages in continual improvements and follow-up, to meet the 
mission of the College. Most specifically, it helps divisions to identify effective and ineffective processes 
and mechanisms, inherent in their overall functioning and has increased institutional effectiveness.  This 
was shown most effectively with the assessment of the impact of scholarships, by the Division of 
Institutional Advancement. As mentioned in the response to the evaluators’ recommendation for Standard 
7, a result of the non-academic assessment of the impact of scholarships by the Division of Institutional 
Advancement, is that the College will strengthen its work on retention by increasing support for 
institutional employment of college students.  As it pertains to cross divisional findings, the response to 
the evaluators’ recommendation for Standard 7 also showed that that the assessment framework provides 
benefit to divisions on their individual ability to assess variables of interest, as a function of need.    
 
Although not all areas of the College have switched over to the focused assessment methodology, the new 
process asks each division to put all their areas on a regular schedule to find a point in their processes 
where existing information points to a strong possibility of improvement. Previous massive, office-wide 
assessments, too often resulted in long reports that produced minute if any change towards improvement.  
Focused assessments begin with the idea that “we know something is wrong,” and ask each area to find 
the root causes of the problem, recommend solutions, engage in implementation and, finally, assess the 
effectiveness of the implementation.  However, as noted in Appendix B 2.16b, there are limitations 
among which includes the fact that this necessitates an investment in time, to identify and confirm 
problem areas, which may not be conducive to immediate use and overall function of assessment 
findings. 
 
 LaGuardia’s six-point assessment framework supplements its existing assessment activities, most 
specifically LaGuardia’s assessment of institutional effectiveness compared to the University.  As 
demonstrated in Appendix D-2, LaGuardia ‘s examination of the Five-Year CUNY Performance 
Management Program (PMP) Trends for the University, CUNY Community Colleges, and LaGuardia, 
showed uniformity in performance.  As measured by the PMP performance indicators, improved 
performance on 40% of the measures at all levels, for the University, CUNY Community Colleges and 
LaGuardia, were seen over time.  However, decreases in performance, ranging from 22-26%, for all three, 
highlights possible disadvantages to annual versus long term assessments and supports conclusions 
mentioned above, of LaGuardia’s instituting of an annually based assessment framework. 
 

file:///E:/LEXAR%20MEDIA/LaG%20Miscell/Middle%20States/Working%20Document/TO%20DO%20BEFORE%20SUBMISSION/TO%20Do%20as%20of%201-6-17.docx%23Evaluator_Recommendation_for_St_7
file:///E:/LEXAR%20MEDIA/LaG%20Miscell/Middle%20States/Working%20Document/TO%20DO%20BEFORE%20SUBMISSION/TO%20Do%20as%20of%201-6-17.docx%23Evaluator_Recommendation_for_St_7
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 In reference to institutional effectiveness, noted examples of assessment activities that have improved 
upon it’s connection to strategic planning and the overall mission of the College, includes the instituting 
of the Strategic Planning and Budget community forum and the Budget Advisory Committee (response to 
LAGCC recommendation 2.2), as well as the changes made to the overall functioning of the governing 
bodies of the College. The latter includes the establishment of the Executive Council Charter and the 
Senate’s periodic assessment of function (responses to recommendations 5.5 and 4.1, respectively).  
  
Sustained and Organized processes are seen for the assessment of student learning as well.  As 
highlighted in the responses under recommendations for Standard 14, LaGuardia has made great effort in 
building a solid framework for the assessment of student learning.  This is seen in the interweaving of the 
general education core competencies into the CUNY mandated, scheduled programmatic assessments of 
student learning (highlighted in Standard 14) which ensures that course and department level assessments 
meet the mission of the College. This leads directly to continual, institutional improvements as follow-up 
activities work effectively to “close the loop” (see Appendix B 8.3: LAGCC Closing the Loop via PPR). 
Previously mentioned under the response to recommendation 14.4, this was strongly illustrated for the 
Periodic Program Review follow-up changes, instituted to the Business Administration and Occupational 
Therapy Assistant  programs, which focused on improvements to either courses and/or programs.  Noted 
recent improvements in the assessment of student learning, include as well, the increased focus on first 
year students in order to provide a three-point data assessment framework (entry level, midpoint, and 
endpoint).  The pinpointing of an entry point, midpoint, and endpoint more accurately allows for an 
analysis of a student’s academic development, at the College. Of note, is that, this as well as benchmark 
readings (facilitated by faculty and other college leaders) and the use of ePortfolio to collect student data, 
has effectively made the assessment of student learning, a process that is owned by the constituents of the 
college. Led by the Assessment Leadership Team, assessment relies on the contributions of faculty, staff, 
and students.    
  
Last, the importance and impact of the assessment of student learning is well communicated and 
supported. This is seen with the contractual requirements for the assessment of administrative and 
teaching positions, necessary for advancement within the institution (i.e. tenure and promotion). Tenure 
and promotion activities, for example require data driven, continuous self, peer, and student evaluations 
of teaching (commensurate with the instructor’s employment level and status).  Support for the 
assessment of student learning is also seen in the wide range of Professional Development offerings (see 
response to recommendation 10.1) made available to faculty and staff, as well as through email 
communications with the college community, or on the College’s website.  Such methods complement 
the ongoing sharing of assessment outcomes, by Assessment leaders with the constituents of the College. 
For example, the Provost and other Academic Affairs leaders frequently communicate with department 
chairpersons, program directors, and faculty members regarding assessment and learning outcomes in 
college-wide and smaller meeting forums.  A case in point, is that highlighting Periodic Program Review 
work, as part of the Spring Instructional Staff meeting, has become a tradition since 2013.  Additionally, 
the Fall Instructional Staff meeting is often used to discuss and present other assessment information, as 
appropriate.  

Section VI. Linked Institutional Planning and Budgeting Processes 
LaGuardia integrates three strategic processes into the budget development cycle: assessment: grant and 
contract procurement: and, strategic planning. As noted elsewhere in this report, the College uses a five-
year cycle to assess administrative functions, as well as a five-year cycle of academic program review. 
The budgetary impact of the assessment depends on the outcome of the assessment. For example, the 
Finance Office underwent an assessment in the current year, using an external evaluator, and will be 
developing methods to decrease the need for budget adjustments, thereby relieving workload on the 

file:///E:/LEXAR%20MEDIA/LaG%20Miscell/Middle%20States/Working%20Document/TO%20DO%20BEFORE%20SUBMISSION/TO%20Do%20as%20of%201-6-17.docx%23OTA_and_Business_Admin_PPR
file:///E:/LEXAR%20MEDIA/LaG%20Miscell/Middle%20States/Working%20Document/TO%20DO%20BEFORE%20SUBMISSION/TO%20Do%20as%20of%201-6-17.docx%23OTA_and_Business_Admin_PPR
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Budget Office. The assessment of the College’s scholarship program is leading to a shift from student 

scholarship support to student work support. Last, academic program reviews resulted in the decision to 

eliminate ENG 098, a lower level developmental English course, because it was not effective as an 

intervention. [More information on the aforementioned examples are detailed in the responses to 

recommendations 7.7, evaluators’ recommendation for Standard 7, and Appendix B 8.3 (LAGCC Closing 

the Loop via PPR), respectively.] 

 

The grant and contract procurement process is another area that informs college budgeting. Appendix E1a 

lists all active grants, contracts, and related activity.  

 

Every grant and contract proposal must be approved by the Executive Council. The Council requires that 

proposals be within the strategic aims of the College and that possible resource issues (hiring, office 

space, IT needs, assessment support, and other infrastructure requirements) be noted and indicate how 

these will be addressed. Table 7 lists the IPEDS submissions from the 2013-2015 fiscal years and shows 

the budgetary impact of these strategic initiatives, averaging around 6% of expenses. 

 

Table 7. FY2013-2015 IPEDS Submission and Budgetary Effects of Strategic Plan Initiatives 
IPEDS submissions 2012-13 2013-14 2014-15 

Research $713,268 $1,111,067 $1,132,671 

Public service $11,253,661 $12,367,126 $8,839,692 

Research % of core expenses 0.4% 0.5% 0.5% 

Public service % of core expenses 5.7% 5.6% 4.1% 

 

Finally, and most significantly, the strategic plan development process directly influences the budget. The 

strategic plan establishes the core objective for the College—from creating new academic programs to 

enhancing retention and graduation efforts—and guides the allocation of funding.  An example of the 

strategic plan process impacting budgeting can be found in Appendix E-1b which shows the strategic plan 

budget worksheets for 2013-14 and 2014-15. Each area of the College is given responsibility for 

individual initiatives in the strategic plan, either individually or in cooperation with other divisions. Part 

of the task of developing a work plan for each initiative is to develop a proposed budget to support the 

initiative. Requests may be for one-time or continuing funds. 

 

Under the leadership of the Vice President for Finance and Administration, and with the input of the 

Budget Advisory Committee and other College input, the Executive Council must then approve, turn 

down or request modifications of the proposals, based on the degree of alignment with strategic initiatives 

and the availability of discretionary resources.  

 

In both years, careful financial management has allowed the funding of a large number of strategic 

projects. In 2013-14 nearly $2 million in additional projects were proposed with over $1.2 million being 

directly tied to strategic plan items. 

 

Similarly, in 2014-15, over $3.4 million in requests above the baseline budget were funded with over $2.6 

million tied directly to strategic plan items (the remainder were mostly capital infrastructure items). 

 

At LaGuardia, guided by the strategic plan, as well as grant and contract development process, and a 

strategic assessment process, the result is the making of strategic budget investments and alterations each 

year.  These investments and alterations are made with the strategic plan serving as the College’s 

blueprint for priorities.  Each year, millions of dollars in investments and changes are made to align the 

College’s budgeting with these strategic priorities.   
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 Appendix A   

 Table A1. LaGuardia Self and MSCHE Self Study Recommendations 

Recommendation 
No. Suggestion Page 

LAGCC MSCHE 

   

1.1 The College should implement its plans for disseminating the 

Mission and Goals throughout the campus. Some suggested 

methods are shown in Appendix 1.3. 

 

1 

   

1.2 When developing goals for annual college targets in the Strategic 

Plan, divisions and departments should demonstrate how their 

initiatives support the College’s mission. 

 

2 

   
2.1 The College should report each year if a strategic plan target has 

been met and targets should remain on the strategic plan until met. 

2 

   

2.2 The College should consider enhancing stakeholder input into the 

budget development process by providing the college community 

with an opportunity to comment on the Executive Council’s 

proposals for prioritizing strategic plan initiatives before the 

funding decisions are finalized. 

2 
 

 

   
3.3 The College should devise a succession plan that takes into 

account the large number of faculty and staff eligible for 
retirement in the coming decade. 

4 
 

   
3.4 The College should assess the classroom allocation process and 

explore ways to ensure that faculty understands the process. 

4 

   

2.5 The College should develop a more formal technology planning 

process that allows regular input from stakeholders on the 

priorities that the College has developed for the upgrading of all 

aspects of its technology interfaces and infrastructure. 

6 
 

   

3.6 The current uncoordinated system for the acquisition of 

faculty and staff computers should be assessed to determine 

if it meets the needs of the faculty and staff. 

7 
 

   

7.7 The College should regularly assess the effectiveness of 

institutional resource allocation, including the budget process 

itself, to ensure that it is aligned with strategic objectives and 

initiatives. 

7 
 

   

7.8 The College should encourage all areas to file formal 

assessment designs and assessment results with IR&A. 

IR&A should maintain a centralized assessment library on 

SharePoint and periodically update the College community 

on recent assessments. 

8 
 

   

7.9 Each Vice President should file an audit of assessment activities in 

his or her division each year with the President, providing the 

President with an overview of all assessment activities at the 

College. IR&A should provide an annual agenda of key 

assessment activities at the College to permit broad involvement in 

the design of the research and dissemination of the findings. 

8 

   
7 The College should develop an overall assessment strategy to 

provide a framework that emphasizes opportunities for cross-

8 
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campus sharing of assessment activities and findings in order to 

encourage collaboration and to improve the efficiency and 

effectiveness of assessment activities. 

LAGCC MSCHE No. Suggestion Page 

   

4.1 The College should define a periodic review process for college 

governance that includes a timetable and desired outcomes of 

governance. 

9 
 

   
4.2 The College should develop a formal orientation program for 

new College Senators. 

10 

   
6.3 The College Senate should post minutes of its meetings online 

expeditiously. 

11 

   
5.4 The College should establish a formal charter and guidelines for 

the Executive Council. 

11 

   
5.5 The Executive Council should develop a process to assess its 

effectiveness as a team. 

11 
 

   
6.6 The College should assess the effectiveness of communications on 

the competitiveness of entry to clinical programs and strive to 
improve applicant understanding. 

1 

   
6.7 The College should set standards for the information to be made 

available online on academic programs to include graduation, 
retention, transfer, employment and graduate licensing rates. 

12 

   

8.1 New Allied Health majors should be mandated to register for an 
Allied Health section of New Student Seminar in order to obtain 
essential information about the programs, including requirements 
and career options. 

13 

   
8.2 The College should assess the effect of its Ability to Benefit 

(ATB) preparatory workshops on the pass rate of students taking 
(or re-taking) the ATB test. 

14 

   

9.3 Gaps in advising continue to exist because of the decentralization 
of advising services. A study of these issues has been undertaken 
by Achieving the Dream and the recommendations from that 
committee should be implemented. 

14 
 

   
9.4 The College should create a position and/or office whose sole 

responsibility is to supervise, manage, coordinate, and assess all 
retention initiatives at the College. 

19 

   
9.5 The College should develop and mandate a comprehensive 

assessment methodology that can be used across all retention 
programs and initiatives. 

20 
 

   

8 The College should examine the alignment of advising across 
units so as to ensure a seamless transition for students and 
effectively address retention issues.  This alignment will ensure 
that all cohorts of students are attended to and the advising 
responsibilities are clearly delineated across the College. 

14 
 

   

9a The College should implement improvements to procedures and 

processes of the advising system in order to support students 

throughout their academic career at the College and to insure 

alignment across Academic and Student Affairs. 

14 
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LAGCC MSCHE No. Suggestion Page 

   

9b The College needs to ensure that all electronic and print media and 

communications meet the standards established by the Americans 

with Disabilities Act Standards for Accessible Design (2010) and 

Revised Regulations (2011). 

 

21 

   

10.1 The College should support the faculty’s ability to participate fully 
in service, scholarship, and professional development programs by 
encouraging and supporting, wherever possible, that these 
activities come with reassigned time for full-time faculty and 
funding for part-time faculty. 

21 
 

   
10.2 The College should reconsider the SIRs and investigate alternative 

methods of student evaluation of teaching, and, if a preferable 
alternative is found, implement a change to this alternative. 

24 

   

10.3 The College should develop a more efficient procedure for 
gathering accurate information about faculty professional activity, 
and it should improve communication with faculty so they 
understand the importance of reporting this activity to CUNY. 

24 

   

11.1 The College should systematically collect and use information on 
the success of its transfer students and working graduates to 
improve curriculum and future employment prospects for its 
current students. 

25 

   

11.2 The College should strive to address the funding and staffing 
issues affecting the efforts of the tutorial programs and the Library 
to better serve our students. In particular, the College should 
explore ways of ensuring that the implementation of new 
programs is accompanied by budget allocations to fund library 
resources recommended to support the program. 

26 

   
11.3 New course and program proposals and proposals for revisions 

should require a short reflection on how the proposed effort is 
aligned with the College mission. 

29 

   

11 The College should continue to make progress with closing- the-
loop type activities in regard to assessments of academic 
programs. The College should use assessment results in a systemic 
fashion as part of the periodic program revisions. 

29 

   
13.1 In order to facilitate enrollment in ESL Learning Communities, the 

College should provide targeted advisement for ESL students who 
have declared specific majors. 

30 

   
13.2 The ACE Curriculum Committee should add a preamble or more 

explicit mission-related criteria to its application documentation 
for new courses. 

30 

   
13.3 The College should establish periodic assessment procedures for 

certificate program student support services. 
30 

   

13 In the online program, the College should institute uniform and 

consistent course design practices, implement effective support 

services aimed at student success in online courses, and implement 

assessment methodology. 

31 
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LAGCC MSCHE No. Suggestion Page 

   

12.1 Institute a faculty process to regularly review and update the 
College’s core competencies to better reflect changing standards in 
higher education. In particular, the faculty team may want to 
consider including new core competencies such as diversity and 
integrative learning and devising a process for developing new 
rubrics for any new competencies. The faculty team will need to 
assess what technological literacy means in 2012 and moving 
forward. The team will need to develop a process for revising the 
College’s rubrics in conjunction with the recommendations made 
by the Benchmark Assessment faculty reading teams. 

33 

   

14.2 Pilot ePortfolio assessment using the entire ePortfolio rather than 
individual pieces in a  
student’s ePortfolio. In order to gain the richest picture of student 
development at the college, the College should consider how the 
PPRs and the Benchmark Assessment Teams might regularly 
review entire ePortfolios, not just selected artifacts from student 
ePortfolios deposited in the ePortfolio assessment database. 
Additionally, when possible, these should be evaluated in terms of 
a cohort of students who have both beginning and capstone 
ePortfolios to document growth and change over time in the same 
students. 

36 

   

14.3 Reinforce the beginning point for collecting entry-level data in the 
ePortfolio assessment database. While the College has done 
significant work over the past five years with capstone and 
advanced level ePortfolios, the beginning point of ePortfolios (in 
First Year Academies) has not continued as a robust collection 
site. The College needs to return its attention to the first year and 
the vital role it plays in collecting a baseline for student work to be 
assessed. 

37 

   

14.4 Programs should continue their efforts regarding the assessment of 
programmatic competencies. Programs should clearly spell out the 
evaluation criteria for all of their programmatic competencies; 
refine and revise assessment methodologies to strengthen the 
consistent use of direct assessment measures for programmatic 
competencies; and implement changes and revisions based on 
assessment data. 

38 

   

14.5 Strengthen faculty’s ability to work with data. The PPR process 
demonstrates that while faculty teams are able to assess programs 
and make recommendations for strengthening programs, 
sometimes this process happens anecdotally. Instead each of the 
recommendations should be correlated to the data provided in the 
PPR report. The PPR process can be strengthened significantly by 
working with faculty to use data to support recommendations and 
conclusions about core, programmatic, and course competencies. 

38 

   

14.6 Improve communication about assessment and its role at the 
college. Building on the Program Director’s meetings, the 
Benchmark Assessment reading, the student flyer, the 
website, and college-wide presentations, the Assessment 
Leadership Team needs to continue to improve 
communication about assessment.  

40 



LaGuardia Community College         Periodic Review Report                           Appendix Section VII 

 

54 
 

LAGCC MSCHE No. Suggestion Page 

   

12a The College should review and account more clearly for how the 

College's general education program, as it is currently designed, 

approximates the minimum content requirement of 15 credit hours 

of an associate's degree. 

33 

   

12b The College should ensure that student learning of values, ethics, 

and diverse perspectives, and of the competency of 

techno1ogicalliteracy, is accounted for and included in each 

student's general education program. 

33 

 
  

 
 

 
 
14a 

 

 

The College should create an updated, comprehensive 

assessment approach to ensure that remaining program 

majors develop competency statements and that all 

course documentation reflects student learning 

outcomes. 

40 

   

14b 
 

The College should update all curriculum information 

related to assessment, including all program outcomes, 

course learning outcomes, and curriculum maps. 

36 

   

14c The College should ensure that all PPR projects occur 

on LaGuardia's established cycle, and that general 

education competencies continue to be assessed on an 

institutionally established schedule. 

38 
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Appendix B 

Appendix 1.0 

LaGuardia Community College Core Values Final Report (3 Pages)
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Appendix 1.1 

LaGuardia Community College Mission Committee Final Report (4 Pages) 
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Appendix 1.2 

LaGuardia Community College Mission Visibility Examples  

1.2a Mission Webpage (http://laguardia.edu/mission) 

 

http://laguardia.edu/mission
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1.2b College Catalog, page 4 (http://laguardia.edu/Academics/Catalog) 

 

 

http://laguardia.edu/Academics/Catalog
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1.2c Adjunct Faculty Handbook, page 3  

(http://laguardia.edu/humanresources/Faculty-Staff-Handbooks)  

 

http://laguardia.edu/humanresources/Faculty-Staff-Handbooks
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1.2d Instructional Staff Handbook, page 2 (http://laguardia.edu/humanresources/Faculty-

Staff-Handbooks) 

 

 

 

http://laguardia.edu/humanresources/Faculty-Staff-Handbooks
http://laguardia.edu/humanresources/Faculty-Staff-Handbooks
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1.2e President’s Welcome Letter to New Students 
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1.2f Recruitment Ad Campaign Examples 
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1.2g Identity Standards and Applications (page 3) 
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Appendix 1.3 

LaGuardia Community College Strategic Plan Template (introduction, page 1) 
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Appendix 1.4-2012 Self Study Appendix 1.3 (page 8) 
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Appendix 2.0 FY14-15 Strategic Plan (7 pages)
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Appendix 2.1 2014-2015 PMP Final Outcomes Report (11 pages)
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Appendix 2.2 2015-2016 PMP Strategic Plan (6 pages)  
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Appendix 2.3 FY13 &14 PMP Goals and Targets (4 pages)
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Appendix 2.4 LaGuardia Budgeting Process (https://www.laguardia.edu/business-office/) 

 

  

https://www.laguardia.edu/business-office/
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Appendix 2.5 FY2016 Funding Recommendations
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Appendix 2.6 Forum Presentation (http://www.laguardia.edu/business/) 

 

http://www.laguardia.edu/business/
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Appendix 2.7 FY16 - 23 Approved "LaGuardia Retention & Graduation Innovation Fund" 

Projects 
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Appendix 2.7a Budget Advisory Meeting (5 pages) 
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Appendix 2.8 Sample Funding Allocations 2013-2016 
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Appendix 2.9 Technology Work Order Requests 
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Appendix 2.10 The Human Resources Professional Development Program 
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Appendix 2.11a Classroom Scheduling Policies and Procedures Manual (pg. 1, 2, 4)
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Appendix 2.11b LAGCC Master List of Classrooms (6 pages)
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Appendix 2.12 BPR Committee Notes 2009 (2 pages) 
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Appendix 2.13 Fall 2015 Session I Classroom Occupancy 
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Appendix 2.14 Tax Levy College Wide Report for February 29, 2016 

 

  



LaGuardia Community College         Periodic Review Report                           Appendix Section VII 

 

125 
 

Appendix 2.15 Business Office Assessment 2016 (2 pages) 
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Appendix 2.16a Divisional Assessment Schedule and Results (3 pages) 
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Appendix 2.16b List of Non Academic Assessments and Impact (3 pages) 

 

  



LaGuardia Community College         Periodic Review Report                           Appendix Section VII 

 

131 
 

 



LaGuardia Community College         Periodic Review Report                           Appendix Section VII 

 

132 
 

  



LaGuardia Community College         Periodic Review Report                           Appendix Section VII 

 

133 
 

Appendix 2.17 Divisional Six Point Assessment Submission Outline and Description (3 pages) 
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Appendix 2.18 The Impact of Scholarships (6 pages)
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Appendix 2.19 CATS Memo for Student Technology Fee 
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Appendix 3.0 Governance Plan (18 pages)
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Appendix 3.1 Executive Council Mission Statement 
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Appendix 3.2 Executive Council Assessment 
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Appendix 3.3 Engineering Webpage (3 pages)
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Appendix 3.4 Institutional Research Webpage (3 pages)
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Appendix 3.5 Communication of Competiveness into Clinical Programs (3 pages) 
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Number of HSF 090 offered 

HSF 90 Sections Offered 

Semester # Students Registered # Sections offered 

Fall 2014 950 38 

Spring 2015 750 30 

Fall 2015 925 37 

Fall II 2015 100 4 

Spring I 2016 764 29 

  Total = 3,489 

Health Sciences Advisement Event Chart 

Health Science Advisement Events 

Semester Dates Held # Students Advised 

Fall 2014 Nov 18th, 2014 600 

Spring 2015 May 4th & 7th, 2015 400 

Fall 2015 Nov. 12th & 16th, 2015 510 

Spring 2016 May 4th 110 

 

 

 

 

 

Number of Health Science Students Advised  
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Number of Health Science Students advised by faculty per semester 

Semester Dates # Students Advised 

Fall 2014 Sept. – Dec. 1,605 

Spring 2015 March – June 1,680 

Fall 2015 Sept – Dec. 1,688 

Spring 2016 March – June 1,407 

Number of Nursing Applicants 

Nursing Candidacy Applicants   

Semester Total # Applied Total # Accepted Total # Denied % Successful 

Spring 2012 140 62 78 44% 

Fall 2012 116 45 71 38% 

Spring 2013 65 48 17 73% 

Fall 2013 65 44 21 67% 

Spring 2014 77 40 37 57% 

Fall 2014 89 58 31 65% 

Spring 2015 90 47 43 52% 

Fall 2015 86 54 32 62% 

Spring 2016 101 52 49 51% 
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Appendix 3.6 Nursing License Information and Webpage (3 pages)
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Appendix 3.7 Business Administration Option Side by Side (2 pages) 

 

 



LaGuardia Community College         Periodic Review Report                           Appendix Section VII 

 

182 
 

 



LaGuardia Community College         Periodic Review Report                           Appendix Section VII 

 

183 
 

Appendix 3.8a Therapeutic Recreation AS Letter 
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Appendix 3.8b Therapeutic Recreation Proposal (7 pages)
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Appendix 4.0 Achieving the Dream Findings and Recommendations (3 pages)
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