L%
<

> 4
A
LaGuardia

Community College

) __,,.;_“

h =

h

e [}

Y i~
0 .
}

3 .\
{ \

> e ——
— :vo u:
4 s
LaGuardia

Community College

Periodic Review Report

LaGuardia Community College/City University of New York
31-10 Thomson Ave. Long Island City, NY 11101

Dr. Gail O Mellow, President

Accreditation Reaffirmed 2012

A
June 1, 2017 \






Table of Contents

Section |. EXECULIVE SUMMAIY ...cccciiiiuiiiiiieiiiiiieiiiiiieiiiiieeeiiirasiiisaeesiisaesestissssessessssessesnsssseesnssens viii
Overview Of the INSTIEULION ...cocveieiiee ittt st e e st esbe e s snee e sbeeesaneens viii
Approach to Preparation of the Periodic ReVieW REPOIt ......cc.eecueeiieinienienieeieesieeee e viii
Summary of Major Institutional Changes and DevelopmeNts..........cocuerverreereereeneenieee e iX
Abstract of Highlights of the PRR.......c.uii ittt et et e s e sree e 1

Section Il. Institutional Responses to the 2012 Self Study Recommendations............cceeeeeeeeeeeeeeeeeenenenes 1
Chapter 1: Standard 1 (MisSion @nd GOQ@IS) .....cueeveerueerieenienieenie ettt et eaee s 1
Chapter 2: Standards 2,3, and 7 (Planning, Resource Allocation, and Institutional Renewal, Resources,
F e XY o 01 1=Y 01 RPN 2
Chapter 3: Standards 4, 5, and 6 (Leadership, Governance, Administration, and Integrity) .......c.cco...... 9
Chapter 4: Standards 8 &9 (Student Admissions, Retention, and Support Services)........ccceceveereenneenne 13
Chapter 5: Standard 10 (FACUITY) «..eeeeiriieieeieeee ettt ettt et et e saee e e 21
Chapter 6: Standard 11 (Educational Offerings) ......c.ceeueriueeiieiienie et 25
Chapter 7: Standard 13 (Related Educational ACHIVItIES) .....ccververiereenienenienieeeesenee et 30
Chapter 8: Standard 12 & 14 (Assessment of Student Learning and General Education).........ccccvee.... 33

Section Ill. Major Challenges and/or OPPOrtUNILIES........cceiiereeiriissnrerisissnnessisssnessssssnnessssssnsssssssnasssas 41

Section IV. Enroliment and Finance Trends and Projections...........cceueeeeeeeeeeeeeieeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeee 44

Section V. Organized and Sustained Processes to Assess Institutional Effectiveness and Student

= T 3 46
Section VI. Linked Institutional Planning and Budgeting ProCESSES ........ccceeereerrenrenirencrenereserasernsssensens 48

Y=ot oY o WA VA IR T o =T s Vo [T o =TS 50




Appendices

Appendix A Index of LaGuardia and MSCHE Recommendations
Appendix B
(Section 11) Appendix of Responses to LaGuardia and MSCHE Recommendations
Chapter 1
1.0 Core Values Final Report
1.1: Mission Committee Final Report
1.2: Mission Visibility Examples
1.2a Mission webpage
1.2b College Catalog
1.2¢c Adjunct Faculty Handbook
1.2d Instructional Staff Handbook
1.2e President's Welcome Letter to New Students
1.2f Recruitment Ad Campaign Samples
129 LaGuardia Brand Identity and Standards Guide
1.3: Strategic Plan Template
1.4: 2012 Self Study Appendix 1.3(pg8)
Chapter 2
2.0: Strategic Planning Committee - evidence of institutional and area-specific goals
2.1 2014-15 PMP Final Outcomes Report
2.2 2015-16 PMP-Strategic Plan
2.3 Specific Examples of Targets that have been removed or re-prioritized
2.4 LaGuardia's Budgeting Process
2.5 2015 funding recommendation
2.6 2015 Strategic Planning and Budget presentation
2.7 23 Approved "LaGuardia Retention & Graduation Innovation Fund" Projects
2.7a Budget Advisory Committee Meeting
2.8 Sample funding allocations, FY2013-2016
2.9 Technology Work Order Requests snapshot
2.10 The Human Resources Professional Development Program
2.11a Classroom Scheduling Policies and Procedures Manual p1,2,4
2.11b LAGCC Master List of Classrooms
2.12 BPR Committee Notes 2009-Classroom Scheduling Business Process
2.13 Fall 2015 Session 1 Classroom Occupancy
2.14 Tax levy college-wide report for February 29, 2016
2.15 Business Office Assessment 2016
2.16a Divisional Assessment Schedule and Results
2.16b List of Non Academic Assessments and Impact
2.17 Divisional Six-point Assessment Submission Outline and Description
2.18 The Impact of Scholarships




2.19

CATS Memo for Student Technology Fee

Chapter 3
3.0: Governance plan
3.1: Mission Statement for the Executive Council
3.2 Assessment of Executive Council
3.3 Engineering Webpage
3.4 Institutional Research Website
3.5 Communication of Competitiveness into Clinical Programs
3.6 Nursing License Info and Webpage
3.7 Business Administration Option Side by Side
3.8a Therapeutic Recreation AS Letter
3.8b Therapeutic Recreation Proposal
Chapter 4
4.0: Achieving the Dream Findings and Recommendations
4.1 2013-14 Strategic Plan
4.2 Accomplishment for College Area Focus Goals from 2014
4.3 Alignment Initiative - A RoadMap for Student Success (Taskforce)
4.4 Project Completa Report 10-5-15 page 28
4.5 Advising by Major
4.6 Advising Teams- Personnel
4.7 The First Year Experience
4.7a My New Campus
4.7b My First Day
4.7c My First Semester
4.7d My Next Steps
4.8 HSF090 Syllabus
4.9 HSF090 Enrollment
4.10 Project Completa Year 2 Report-First Year Seminar Evaluations
411 Business and Technology Advising Plan
4.12 Opting-In Initiative
4.13 Comparative Study of the Tortora-Sillcox Scholarship
4.14 Front line staff initiative summary
4.15 Student Success Mentors
4.16 Technology and ATD Recommendation #2
4.17 Impact of Zero SEMS Visits
4.18 Developing A Single Tool for Assessing Student Retention Interventions
Using a uniform retention assess methodology to examine the impact of
4.19 advising teams and offices
4.20 Project COMPLETA Back on Track Initiative
4.21 pdf on Movie Captioner Booklet
4.22 Making Accessible Course Content Training
Chapter 5
5.0: CTL listing of Professional Development seminars and topics 2012-2017
5.]a: 2012-2017 CTL Professional Development Seminars and Topics

v




5.1b

CTL Compensation Participation 2012-2016

5.2a: Associate to Full Professor PDF
5.2b Academic Affairs Research/Scholarly Work Award
5.2¢c Chancellor’s Research Fellowship Letter
5.3 SIRS update V3 Fall 2016
5.4 Instructional Staff Handbook, pg. 31
Chapter 6
6.2 PPR Calendar
6.3 Alignment with Weill Cornell Medical Center
6.4 Degrees Awarded by Major
6.5 Job Linkage Report
6.6 Math Tutoring Lab
Chapter 7
7.0: EMT Student Feedback Form
7.1a Workshop Evaluation Form1
7.1b Workshop Evaluation Form2
7.2 ACE Assessment of Services
7.3 Change of course proposal form
7.4 Experimental course proposal form
7.5a New Course Approval Form-part one
7.5b New Course Approval Form-part two
Chapter 8
8.0: Learning Matters: Report of the Core Competency Task Force p2
8.1 New Core Competency Designh Workshops
8.2 The First in the world report pl
8.3 Closing the Loop via the PPR
8.4 Rubrics for our core competencies and communication skills 5pgs
8.5 Benchmark reading scores
Appendix C
(Section Il)
C-1: Faculty Council COACHE Report
C-2: COACHE Departmental Meeting Findings
C-3 COACHE Provost letter to faculty
Appendix D
(Section V)
D-1 Institutional Research and Assessment Reports 2015-2016
D-2 Five Year PMP Trends and LaGuardia's Performance
Appendix E
(Section VI)
E-la All Active Grants, Contracts and Related Activity.
Strategic Plan Budget Worksheets for 2013-14 and 2014-15
E-1b

Vi




Acknowledgements

It must be mentioned that the collaborative efforts and focused commitment, reflective of the entire
LaGuardia Community College, brought this report to fruition. Thank you to the faculty, staff, students,
and administrators who contributed their time to writing responses to the recommendations, drafting and
editing sections of the report, maintaining the tradition of accountability and growth through analysis and

assessment, and weighing thoughtfully the opportunities and challenges of the institution.

Middle States Committee Members
Karen Bria (Academic Affairs)
Georgina Capetanakis (Institutional Advancement, Academic Affairs)
Luke Cardaio (Student Affairs)
Erez Lenchner (Institutional Research, Information Technology)
Giaman (Carmen) Luong (Administration)
Ann Matsuuchi (Library)
Bernard Polnariev, Ph.D. (Academic Affairs)
Jerrell Robinson (Student Affairs)
Michelle Valdez (Adult and Continuing Education)

Special thanks must also be given to Maritza Acero (Institutional Technology), Christina Jaquez (Social
Science Department), Robert Jaffe (President’s Office), the Office for Institutional Research, as well as
Marketing and Communications for the supportive roles that they played, which was crucial in helping to
organize the efforts of the committee at various points, from start to finish.

Joanne Pierre-Louis, Ph.D.
Middle States Periodic Review Report Chair &
Accreditation Liaison Officer

Vii



Section 1. Executive Summary

Overview of the Institution

Extending from the City University of New York’s (CUNY) historical mission of creating opportunity for
students, in 1971 LaGuardia Community College opened its doors to allow a diverse student population
to have open and affordable access to higher education. Named for visionary New York City Mayor
Fiorello H. La Guardia, the College has a tradition of challenging expectations and providing a high-
quality education that meets the evolving needs of students.

Located in Long Island City, Queens, LaGuardia educates more than 50,000 New Yorkers annually
through more than 60 associate degree (A.A., A.S., A.A.S), and certificate programs, and numerous
continuing education programs. Our guiding principle, “Dare to Do More,” reflects our belief in the
transformative power of education—not just for individuals, but for our community—creating pathways
to economic opportunity. In 2015-16 the College served approximately 19,500 credit students and more
than 30,000 non-credit students. LaGuardia’s students are largely low-income—75% of students come
from households earning less than $25,000 annually—and the majority are foreign-born. The student
population comes from over 140 different countries and speak more than 95 different languages. More
than one-third of LaGuardia’s students are over the age of 23 and 58% are female.

LaGuardia Community College’s mission is “to educate and graduate one of the most diverse student
populations in the country to become critical thinkers and socially responsible citizens who help to shape
a rapidly evolving society.” The mission has spurred the College to create dynamic, effective and
progressive initiatives, which range from a challenging curriculum, an extensive network of support
services, and an impressive array of engaging non-credit opportunities that addresses the challenges of the
21st century.

LaGuardia Community College has been accredited by the New York State Department of Education and
the Middle States Commission on Higher Education since 1974. LaGuardia employs approximately 3,000
full- and part-time staff, including more than 1100 faculty, approximately 400 of whom are full-time.

The College is governed by the Board of Trustees of the City University of New York (CUNY) and
operates under the rules and policies of the University. The College is led by the president and six vice
presidents (one of whom is also the provost). There are six unions representing faculty, staff and Civil
Service employees.

The College is supported through tuition and fees, governmental contributions, grants and contracts from
the federal, state and city governments and private support from businesses, foundations and private
individuals. Total operating costs in fiscal year 2014-15 were approximately $211 million.

Approach to Preparation of the Periodic Review Report

The appointment of Dr. Joanne Pierre-Louis as Chair of the Periodic Review Report (PRR) Committee
was made by LaGuardia’s President, Dr. Gail Mellow, in January of 2015. In collaboration with
Divisional Vice Presidents, committee members were carefully chosen to ensure the contributions and
ideas of multiple areas and divisions of the College, which included Academic Affairs, Student Affairs,
Institutional Research, Administration, Information Technology, Institutional Advancement, Adult and
Continuing Education, as well as the Library. During this time, Dr. Pierre-Louis worked with key
members of the institution, to learn the general requirements and practices involved in the Middle States
re-accreditation process. This included a review of the 2012 Self-Study, speaking with others who had
been involved in the submission of the previous decennial self-study and re-accreditation efforts, as well
as attending the Middle States Periodic Review Report Workshop, held in March 2015, in Philadelphia,

viii



Pennsylvania. At the end of the Spring 2015 term, the Committee was assembled and provided with an
introduction to the re-accreditation process, a plan of action for the eventual submission of the PRR in
June 2017, as well as relevant documents related to the re-accreditation process. After having been given
committee assignments and standards to focus on, the team consequently used the summer of 2015 to
acquaint themselves with the 2012 Self-Study report and to begin making inquiries regarding specific
areas of interest with contact persons who would be essential in addressing the recommendations made in
2012.

With a focus on transparency and ensuring the involvement of the College community, the Periodic
Review Report process has been a true collective effort, involving every academic department, and
administrative division, and large numbers of faculty, staff, and students. During the commencement of
the 2015 Fall I academic term, the committee shared with the stakeholders of LaGuardia, the intent of the
institution to engage in a “period of self-reflection and improvement” captured through the Periodic
Review Process. Additionally, the campus community was invited to be part of the process through the
creation of a website, and various outreach efforts intended to educate the campus of the importance of re-
accreditation and the role of the Middle States Commission on Higher Education. The website,
supplemented by email use, also provided an avenue for correspondence, between the committee and the
College community.

The committee spearheaded the Periodic Review Process by using a “top down” and “bottom up”
approach to following-up on the standards (as defined by the Characteristics of Excellence) and the
associated institutional and Middle States recommendations of interest. Specific key faculty and staff,
from senior administrators to front-line staff, and where appropriate students, throughout the institution
were contacted directly for follow-up. Updates were provided to the college’s leadership regarding
developments and progress being made in addressing the recommendations. The Committee organized
their efforts through monthly committee meetings, which provided a venue to exchange ideas, discuss
institutional developments of interest and to determine gaps in the collection of data. In addition,
individual meetings between the Committee members and the chair were frequently conducted to address
questions and to provide guidance. In the Spring 2016 term, with considerable data in hand, the
committee was organized into standard-specific sub-groups and began to draft and review narrative
sections, of the Periodic Review Report. This approach, which involved documenting of responses to
recommendations, while continuing to gather evidence, was supplemented by continued attendance at
Middle States Commission conferences and communication with the Commission.

Committee members also received feedback, comments, and questions that were solicited continuously,
from students, faculty, staff, and administrators, during a number of governance body meetings, campus-
wide town hall meetings and student events. Working alongside the chair, Robert Jaffe participated in the
editing of the final draft and a draft Periodic Review Report was shared with the whole college
community. In-depth presentations of the Periodic Review Report process and the report’s findings was
given to the Executive Council, College Senate, President’s Cabinet, and at campus-wide briefings.
Based on this feedback and ongoing discussion with key stakeholders, the Committee incorporated
necessary updates and corrections. Final revisions were completed in May 2017. Feedback not included
in the report, was noted for the next Middle States study.

Summary of Major Institutional Changes and Developments

This section will cover important changes and developments made in the past five years. Many
accomplishments are also referenced in Section III of the report: “Major Challenges and/or
Opportunities.”



The College has taken a series of inter-related steps to enhance and measure student learning, strengthen
efforts to retain and graduate students, and build an even stronger culture of assessment. These activities
are in service to LaGuardia’s mission, which continues to guide and inspire our faculty, staff, and students
as we “seek to educate and graduate one of the most diverse student populations in the country to become
critical thinkers and socially responsible citizens who help to shape a rapidly evolving society.”

Central to our efforts to improve and measure student learning has been the intensive effort over the past
five years to reimagine the student learning outcomes for the College’s General Education. Hundreds of
faculty, staff and students have worked together over a period of three years to identify, define, test, and
begin to implement a new set of student learning outcomes. Focused on higher-order thinking capacities
and communication proficiencies, our new framework includes three Core Competencies (Inquiry and
Problem Solving; Integrative Learning’ and, Global Learning) and three Communication Abilities
(Written Communication; Oral Communication, and Digital Communication).

With an emphasis on faculty professional development, new program curriculum maps, and assignment
design workshops, we have made demonstrable progress in incorporating the new Core Competencies and
Communication Abilities into each academic program, as well as into required General Education
courses, and have laid an important foundation for 21st century student learning, with a particularly deep
foundation in the College’s ePortfolios.

In a concurrent process, the University-initiated Pathways project established a set of general education
requirements for students that intended to improve student transfer within the CUNY systems. Both the
changes to the general education requirements and the adoption of the Core Competencies, are significant
changes that are anticipated to result in greater curricular coherence, improved learning outcomes, and
higher rates of retention, graduation and transfer (Standards 12 and 14).

The College’s laser focus on improving student success continues and has resulted in significant
reorganization, including placing the Vice President of Student Affairs under the supervision of the
Provost, shifting staff to create alignment around student success efforts, the hiring of significant number
of advising staff, and the creation of various technology interventions. In turn, this has also allowed for
better communication with students and the collection of data, to better assess student actions. These
efforts have elevated the College’s approach to student success, creating greater synergy between
Divisions, and bringing faculty, professional advisors, as well as peer advisors to work together in
academic major-based Advising Teams, to support student momentum towards degree completion
(Standards 9 and 10).

One continuing area of focus for the College is the commitment to collect and use data for authentic
assessment of student learning, and to continue along a path of improvement in all College initiatives. In
our 2012 Middle States evaluation, the College received recognition for its assessment work, and
specifically for being fully engaged in multiple efforts to assess both student learning and institutional
excellence. Since then the College has taken important steps to expand this engagement in both academic
and non-academic areas. Prompted by Middle States, the College has deepened movements beyond
assessment of individual programs and completed a robust overhaul of all General Education
requirements. New assessment protocols are in place to more routinely examine the College’s work in
relation to our academic and co-curricular missions, as well as to examine the work of the College’s
senior leadership team, the Executive Council, the Center for Teaching and Learning, and other
governance bodies. Assessment of non-academic areas, given the strengths of the existing periodic
review process undertaken by academic departments (Standard 14), was of special concern and has
resulted in the creation of a regular assessment process to be implemented by non-academic divisions of
the college. The College has continued to innovate new systems for sharing and disseminating
assessment findings across the spectrum of academic and institutional programs, and has evolved its



philosophy to “close the loop” on prior goals making LaGuardia one of the nation’s leading examples of a
“learning College” (Standards 4, 5, and 7).

Throughout LaGuardia’s Periodic Review Report are discussions of other changes that have advanced the
College’s work. We’ve sought to further become an institution that is open and transparent, connected to
our community’s workforce needs, innovative in creating new programs, and adapting older ones to new
realities (Standards 6 and 11). This is done in an atmosphere of limited resources—financial, physical
space, changing climates, and people—that challenge the College to most thoughtfully create and
implement strategic plans, which help to guide and drive LaGuardia to realize its mission (Standards 1
and 2).

Abstract of Highlights of the PRR

The Periodic Review Report provides a lens into the responses of the institution to the 2012 Middle States
Self Study. There was a total of 49 responses to recommendations that not only reflects the institution’s
past and current unwavering commitment to the College’s mission, but highlights future areas that need
more focus and attention for continued growth and development. With a focus on data and outcomes, all
recommendations were addressed.

Of note, the narrative of section II (Institutional Responses to the 2012 Self Study Recommendations), is
devoted to the responses of LaGuardia’s self-recommendations and Middle States Commission on Higher
Education (MSCHE) evaluators’ recommendations. The College’s recommendations themselves (as
shown in Appendix A), are numbered first by the relevant Standard and its order within the Standard is
noted by a period followed by the relevant number (i.e. 7.2). In contrast, the MSCHE’s evaluators’
recommendation are numbered first by the relevant Standard and then its order is noted by a letter, if there
is more than one evaluators’ recommendation for that Standard (i.e. 8a or 8b).

Section II. Institutional Responses to the 2012 Self Study
Recommendations

Chapter 1: Standard 1 (Mission and Goals)

Chapter 1, LAGCC Recommendation #1.1: The College should implement its plans for
disseminating the Mission and Goals throughout the campus. Some suggested methods are shown
in Appendix 1.3 of the Self Study.

Response to Recommendation 1.1:

The College has adopted a number of varied and sustained approaches to disseminating the Mission and
Goals of the College. The College’s mission is displayed prominently on the College’s “About Us”
section of the website and in highly populated areas of the College. It is routinely integrated in college-
wide publications and documents, including the College catalog and the Student Handbook and has been
used to guide the College’s approach to marketing of the College to prospective applicants and informs
curricular development. The mission statement is routinely shared with the College’s faculty, staff and
students at college events, including student orientation and college-wide faculty and staff meetings.
More specific examples can be found in Appendix B 1.2. Last, it is also the basis for the creation of the
institution’s Core Values (see Appendix B 1.0: Core Values Final Report and Appendix B 1.1: Mission
Committee Final Report). College-wide awareness and embracing of the mission statement and goals of
the institution, are and will continue to be paramount to ensuring unity and connectivity, throughout
LaGuardia Community College. (Please see Appendix B 1.4 for suggested methods of disseminating the
Mission and Goals as mentioned above in Recommendation 1.1).
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Chapter 1, LAGCC Recommendation #1.2: When developing goals for annual college targets in the
Strategic Plan, divisions and departments should demonstrate how their initiatives support the
College’s mission.

Response to Recommendation 1.2:

As of 2013, the planning document used to establish the College’s Strategic Plan (Appendix B 1.3:
Strategic Plan Template) directly incorporates use of the mission statement. The Strategic Plan emerges
from the College’s mission and has as its overarching focus the goal of educating and graduating
LaGuardia students. The documents used to incorporate college-wide input into the formulation of the
Strategic Plan and the Plan itself are crafted to advance the College’s mission, through several main
strategies and activities, such as improving advising and a student’s first year experience, advancing
global learning, and strengthening the connection between college learning experiences and the changing
labor market.

Chapter 2: Standards 2, 3, and 7 (Planning, Resource Allocation, and Institutional
Renewal, Resources, and Assessment)

Chapter 2, LAGCC Recommendation #2.1: The College should report each year if a strategic plan
target has been met and targets should remain on the strategic plan until met.

Response to Recommendation 2.1:

Since 2012, LaGuardia’s Strategic Planning Committee, comprised of divisional liaisons and academic
chairpersons, have been mindful to monitor and report on completion of strategic planning targets. If
unmet, targets continue to remain as part of the strategic plan, annually, until they are met. For example,
as demonstrated in Appendix B 2.1: 2014-15 PMP Final Outcomes Report showed that a University Goal
was to increase the total dollar amount of research grants by 1 percent (page 1, #A2c), however, it
decreased from $665,985 to $613,996. In response, this goal remained as part of LaGuardia’s strategic
plan for the 2015-2016 fiscal year (Appendix B 2.2: 2015-16 PMP-Strategic Plan, page 1, A2c). Although
limited in number, there are several possible reasons why specific targets can either be or have been,
removed and/or revised. As described in Appendix B 2.3, reasons include the fact that targets may no
longer reflect goals of CUNY’s Performance Management Process, divisions and departments may have
either re-prioritized their focus towards other goals, and/or the existence of limitations in funding that
may not have allowed an area to properly develop or address the goal in question. (Appendix B 2.0:
Strategic Planning Committee - Evidence of Institutional and Area-Specific Goals and Appendix B 2.2:
2015-16 PMP-Strategic Plan for more specific examples of targets that have been removed or revised.)

Chapter 2, LAGCC Recommendation #2.2: The College should consider enhancing stakeholder
input into the budget development process by providing the College community with an
opportunity to comment on the Executive Council’s proposals for prioritizing strategic plan
initiatives before the funding decisions are finalized.

Response to Recommendation 2.2:

The strategic planning process of LaGuardia has functioned to not only support, but to reflect, through
collaborative participation, the focused goals of the many constituent members of the institution.
Constituent participation is embedded in the annual, systematic process, of identifying the goals, expected
outcomes, needs, resources (including financial, human and physical space resources), and assessment
approaches that the College will deploy to advance its mission. These are considered and discussed
throughout the College, culminating with a final presentation to the President’s Cabinet, College Senate,
and the Student Government. Final strategic plan reports are provided to CUNY Central which will
occasionally request further refinement before final approval of the College’s plan is granted.



In response to recommendation 2.2, LaGuardia has improved stakeholder input into the budget
development process. With a focus on increasing stakeholders’ understanding of the budget development
process and its implications on the strategic plan, since 2012, the College’s Division of Finance and
Administration has annually presented an outline and power-point of the budget process to key campus
constituencies, including the Student Government Association, College Senate, and the President’s
Cabinet (Appendix B 2.4: LaGuardia's Budgeting Process).

In the Fall of 2015, a Strategic Planning and Budget community forum, was incorporated into the
strategic planning process. The aim of the forum, hosted by the President and the Vice President for
Administration and Finance, was two-fold. First, it provided stakeholders with the opportunity to learn
more about the processes and mechanisms of the College’s strategic plan, through a basic review of the
strategic planning process. Additionally, the distribution of the strategic plan itself, along with a
preliminary version of the funding recommendations, allows stakeholders to engage the College’s leaders
in providing input regarding the College’s resource allocation, prioritization of items, and to additionally
put forward new items for consideration.

An example of the robustness of this process is demonstrated in the process of the College advancing
faculty and staff generated interventions, to improve student retention and graduation. At the Fall 2015
Budget and Finance Community Forum a funding recommendation was presented to the College
(Appendix B 2.5), along with the 2015-2016 Strategic Planning and Budget presentation (Appendix B
2.6), as well as the 2015-2016 Strategic Plan (Appendix B 2.2). These items resulted in the release of an
RFP that sought to solicit ideas and actions that impact student retention. A list of initiatives that were
funded as a result of the 2015 October Budget Forum are listed in Appendix B 2.7: 23 Approved
"LaGuardia Retention & Graduation Innovation Fund" Projects.

In 2016, to further enhance stakeholder input into the budget development and funding process, the
College established a Budget Advisory Committee. Comprised of five elected members from the College
Senate (two students, one faculty, and two staff members), a College Administrator and a senior faculty
member, the committee meets at least three times a year to review LaGuardia’s operating budget and the
allocation of resources, prior to final funding decisions. Meeting times are coordinated with the timeline
surrounding the process for developing the Strategic Plan.

The committee participates in all phases of the budget process, including reviewing the College’s budget
allocation from the University and providing input in the disbursement of budget requests and
discretionary funds for new and expanded initiatives. (See Appendix B 2.7a; Budget Advisory Committee
Meeting Agenda and Attachments). The Executive Council makes final decisions on allocation of
resources informed by the input of the Advisory Committee. The final budget is shared with the campus
community, specifically the College Senate and Student Government Association.

A list of sample funding allocations resulting from the input of the campus community and designed to
support strategic plan initiatives during FY2013-2016 is provided (Appendix B 2.8: Sample funding
allocations, FY2013-2016).



Chapter 2, LAGCC Recommendation #3.3: The College should devise a succession plan that takes
into account the larger number of faculty and staff eligible for retirement in the coming decade.

Response to Recommendation 3.3:

The College’s approach to succession planning for faculty and staff has evolved to ensure organizational
performance by considering analyses of retirement patterns, departmental and programmatic needs and
input from department chairs, faculty and program staff.

An example is the College’s approach to faculty hiring, including the replacement of retirees, which is
driven by the needs of individual departments and shaped by the College’s priorities, student enrollment
patterns and financial resources. As faculty retire or leave, or new faculty needs are identified, faculty
line requests are submitted by the department chair to the Provost, who reviews such requests alongside
the President. Approved requests are then considered as part of the recruitment and hiring plan for the
following academic year. It is important to note that the University does not have mandatory retirement so
it is not possible to determine exactly who will choose to retire in a given year, nor the discipline(s) in
which recruitment will be needed. The ability to forecast retirement is challenged.

The purpose of succession planning also serves to ensure that the institution has the necessary senior
leadership in place going forward. For faculty, the College addresses this in three primary ways. First, the
College retains as adjuncts many retired faculty, allowing current faculty and staff to benefit from their
experience and students to benefit from experienced instructors. As of May 2016, more than 40 retired
faculty teach courses at LaGuardia. Second, the College offers a broad array of professional development
opportunities for faculty. These begin with all newly-hired faculty participating in the New Faculty
Colloquium which offers a broad perspective on the functioning of the College and faculty expectations.
As faculty move ahead, they have the opportunity each year, in consultation with their chairperson, to
participate in seminars on instructional priorities such as Writing Across the Disciplines, teaching in the
First-Year Seminar, or programmatic assessment. Third, the reappointment, promotion, and tenure
processes provide faculty with an assessment of how much they have been able to demonstrate personal
growth and development in terms of instruction, research and scholarship and to identify areas of
enrichment.

Succession planning for retiring staff is different. While the recruitment of almost all faculty occurs at the
instructor or assistant-professor level, staff can be hired at a replacement level. This means that when a
senior administrative staff member leaves, the College can choose to recruit at that same level.

While hiring external to the College obviously occurs, training for staff aims to promote the growth and
development of in-house employees with the eventual goal of individuals taking on more responsibility.
Professional development opportunities for non-teaching staff are robust. An example of the College’s
commitment to staff development would be the Leadership Development Program run by the College’s
Office of Human Resources. This intensive program, designed for promising employees, seeks to provide
high-potential staff with the managerial knowledge and skills needed to take on greater responsibilities.
This training has reached 111 personnel since 2011. Other examples are noted in Appendix B 2.10:
Human Resources Professional Development Program.

Chapter 2, LAGCC Recommendation #3.4: College should assess the classroom allocation process
and explore ways to ensure that faculty understands the process

Response to Recommendation 3.4:

The College has strategies to assess the level of, and the effective and efficient utilization of, institutional
resources. This applies to the classroom allocation process. In 2012, the College was transitioning to a
new enterprise software called CUNY first (2012 Self-Study), designed to serve as a single platform to
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facilitate student administration, human resources, and the business needs of all CUNY Colleges. Since
the implementation of this new college information system, there have been revisions and improvements
to the classroom allocation process that meets both the academic and instructional needs of the institution.
All classrooms were mapped and are now classified and consequently assigned, according to its
maximum room capacity, specialty classes (e.g. Lab versus lecture hall), equipment specifications (i.e.
smart room features), disabilities accessibility, location, and course capacity. Such improvements,
supplements protocol and processes, which were in existence prior to 2012 and continues to depend upon
the involvement of faculty, for continued efficiency. For example, annually, the Registrar’s Office works
with Academic Affairs, Adult and Continuing Education (ACE) and Information Technology to create a
four-term operations schedule. This schedule lists approved production dates and deadlines, for
implementing next year’s course offering. Within this context, each term, the Associate Registrar for
Systems and Scheduling distributes a report of classes and associated meeting times, called a “pass”, to
the Department Chairs. During the initial pass, departments are required to indicate the list of courses
that will be taught by full-time faculty. The final allocation of classes is based on three passes, during
which, each is an opportunity for departments to subsequently include classes that will be taught by
additional part-time faculty, make further requests, and to verify scheduling, location and other classroom
needs.

The process highlights the tradition of transparency seen at the college, as departments and associated
faculty are involved in the assignment of classes from the first pass and are necessarily informed of issues
and/or concerns, regarding the allocation of classes and availability of requests, on an immediate basis. In
addition, transparency is maintained as policies and procedures are outlined in the Classroom Scheduling
Policies and Procedures Manual (Appendix B 2.11a). Peak classroom utilization capacity and usage is
now also communicated to faculty in the Institutional Profile, and the interests of faculty and staff are
represented and attended to, by the Classroom Scheduling Business Process Re-Engineering (BPR)
Committee. See Appendix B 2.12 (BPR Committee Notes), for an example of topics covered during
regularly scheduled meetings. Members of this committee include representatives from the Registrar’s
Office, Academic Affairs, Adult and Continuing Education and Information Technology. Last, in order
to ensure faculty understanding of the classroom allocation process, starting in the Fall of 2016, the
“Scheduling Manual” and “Classroom Masterlist” were incorporated as part of the information given to
chairs, supplementing the passes (Appendix B 2.11a and Appendix B 2.11b).

Since 2011, the process has shown positive results. Across the College, course schedules continue to be
completed accurately and in a time efficient manner, despite increases in enrollment. As shown in the
Fall 2015 Session I Classroom Occupancy (Appendix B 2.13) document, the College has improved
classroom utilization peak time periods (Monday through Thursday, 9am through 4:35pm). This is
demonstrated as the number of time periods in which room utilization has increased, exceeds 80% and
virtually covers, all 24 of the time periods in peak times, compared with 18 out of 24 time periods, in Fall
2011. The College has also increased the number of class offerings during non-peak periods, enhancing
room utilization and class scheduling, in additional time slots. For example, classroom utilization over the
weekends has increased from a maximum of 58 concurrent classrooms utilized on Saturdays in Fall 2011,
to a peak of 74 concurrent academic classrooms utilized on Saturdays in Fall 2015. Second, the
Classroom Scheduling Business Process Re-Engineering (BPR) Committee, which acts as a mechanism
for the monitoring and assessment of the classroom allocation process (Appendix B 2.12), has seen a
decrease in the number of issues that have come up as discussion topics during the committee meetings.
This is so much so, that the committee went from meeting on a weekly basis to once a month, and now
quarterly.



Chapter 2, LAGCC Recommendation #2.5: The College should develop a more formal technology
planning process that allows regular input from stakeholders on the priorities that the College has
developed for the upgrading of all aspects of its technology interfaces and infrastructure.

Response to Recommendation 2.5:

The College maintains a technology planning process that allows timely, consistent, and effective input
from stakeholders. Multiple venues and avenues for input exist throughout LaGuardia and in partnership
with CUNY’s Central Office. Together, these mechanisms provide an organic framework which
encourages and obtains input from all constituents of the college to inform the technology planning
process. These venues include long-standing campus and university steering committees, our
professional development infrastructure and ad-hoc working groups. Representatives from college
management, faculty, staff and students that serve within these groups, ensures participation and provides
input from all stakeholders.

Informing the technology planning process are campus-wide groups which include the following: The
President’s Cabinet, Executive Council, the Provost’s Cabinet, Faculty Senate, the Academic Chairs
committee, and each of the individual academic departments. In addition, considerable discourse and
input in technologically enhanced pedagogy is a welcome byproduct of the extensive professional
development services offered to the faculty by our Center for Teaching and Learning. The Center’s
professional development work acts to identify the technology needs of faculty and given the breadth of
the Center’s professional development programs, allows faculty an important venue to recommend
technology hardware and software that is needed to advance their teaching.

Student input occurs through meetings with the Student Government Association and with student
representation on the College’s Committee on Academic Technology Services (CATS) which is
responsible for administering projects funded by the Student Technology Fee. The Committee meets
regularly to prepare recommendations to the President and the Executive Council, regarding the student
technology fee. (Please see Appendix B 2.19 for sample meeting minutes and topics of discussion.)

Since the technology the College employs is often guided and/or directed by the University (e.g.

CUNY first for numerous purchasing, human resource and other administrative functions), the University
has created numerous structures to allow for broad input. These include: The Council of Presidents; the
individual councils representing, Academic Affairs, Student Affairs, Administration and the Libraries; the
University Faculty Senate, the Information Technology Steering Committee, the Committee on Academic
Technology and Services, and the Student Government Association.

At the most basic level, as reflected in response to LaGuardia Recommendation 3.6, the College is
regularly informed in a timely way by the needs of individual users. The ongoing investments in
technology hardware and software is guided by individual technology users, with patterns of need
identified, and support delivered to advance the best interests of the college community at large. Analyses
of data, including help and purchase requests and usage patterns, by the Division of Information
Technology is used to identify technology needs and to make calculated decisions regarding technology
investments. In addition, faculty and academic department councils regularly communicate their
requirements directly to the Provost and senior leadership in the Division of Academic Affairs, and in
turn, to the Vice President for Information Technology.

These processes ensure that the College regularly receives, in a real-time manner, broad input to design
and implement technology improvements and investments.



Chapter 2, LAGCC Recommendation #3.6: The current uncoordinated system for the acquisition
of faculty and staff computers should be assessed to determine if it meets the needs of the faculty
and staff.

Response to LAGCC Recommendation 3.6:

The college has reviewed the current state and practices related to equipping faculty and staff with office
computers. We found that individual requests for systems/software upgrades, when supported by an
explanation of requirements, had without exception been allocated and provisioned in an expeditious
manner. Surprisingly, unless a faculty member initiates a discretionary request for a replacement
computer they often feel inconvenienced by arbitrary computer upgrades (e.g. having to replace
computers on a regular three-year cycle).

Computer hardware and software requests by faculty and staff, are maintained through work order
requests (Appendix B 2.9: Technology Work Order Requests Snapshot) submitted to the Information
Technology Division. A centralized help desk ticketing system is used to track requests and keep users
informed of the status of their requests. Service records dating back to 2012 indicate individual system
repairs and software upgrades are performed in less than a single business day with very few exceptions.
In cases, such as when an entire department is relocated, wholesale replacement of workstations is
procured for the department. Similarly, installations of up-to-date software are deployed several times a
year to assure compatibility of systems across campus.

Chapter 2, LAGCC Recommendation #7.7: The College should regularly assess the effectiveness of
institutional resource allocation, including the budget process itself, to ensure that it is aligned with
strategic objectives and initiatives

LAGCC Response to LAGCC Recommendation 7.7:

Mechanisms for assessing the effectiveness of institutional resource allocation and its alignment with
strategic objectives and initiatives is centered in the strategic planning and budget process itself, which
includes review by the Budget Advisory Committee, input from meetings with the Student Government
Association and the Senate, and careful review and input from the College’s Divisions and the Executive
Council. The College’s budget is also then reviewed and approved by CUNY Central to ensure it is
meeting University-wide strategic goals and objectives.

To monitor budget activity, the College receives quarterly monitoring reports on revenue and
expenditures from CUNY Central. This allows for a comparison with other CUNY campuses to show
whether revenue or spending patterns are unique to LaGuardia or found elsewhere.

The College’s Budget Office also regularly provides monthly Summary and Detail budget reports to the
Executive Council and Divisional Budget Liaisons. These reports allow for the evaluation of spending
patterns and making necessary spending and re-allocation of available budget funds, to further align with
strategic objectives and initiatives. Appendix B 2.14: Tax Levy College-wide Report for February 29,
2016, for example, revealed that LaGuardia had underspent, at that point in time, compared to the actual
budget allocated for Fiscal Year 2015-2016. The last two columns of this report point out the percentage
of Year to Date spent and the percentage of unspent. At this point in the fiscal year, expected expenditures
for all departments should have been around 67% of their overall budget. Therefore, the College had
underspent by 5% as of February 2016. Such reports are shared with every department within a Division,
so each department can be involved assessing their spending patterns and directly involved in the budget
decision making process to ensure strategic objective and initiatives are being met.

One of many examples of how the College regularly assesses the effectiveness of institutional resource
allocation is the commitment to finding administrative and budget efficiencies. A key College strategic

7



planning objective, as noted in the 2015-16 Strategic Plan (see Appendix B 2.2: 2015-16 Strategic Plan),
is to “Use financial resources efficiently and prioritize direct student services.” To achieve that objective,
the College engaged an outside consultant, in Spring 2016, to assess the performance of the Budget
Office, including the work flow and processes within key areas of the office, including accounting,
budget, purchasing and accounts payable. Among the findings and recommendations of the Business
Office 2016 Assessment, (see Appendix B 2.15 was the suggestion that improvements could be made in
providing higher quality and more timely information to departments and individual areas of the College.
The report recommended, for instance, that the College enhance the number and timing of meetings held
with departments to support more efficient department budget planning and allocations. The analysis also
highlighted the need to identify and begin work early with departments and offices that submit excessive
amounts of budget modifications throughout a given year and those who are slow in spending their
allocations. This process is helping departments to more effectively expend the resources they need to
fulfill strategic objectives, while also identifying spending shortfalls to allow a smarter re-allocation of
unspent funds to meet strategic objectives.

Chapter 2, LAGCC Recommendation #7.8: The College should encourage all areas to file formal
assessment designs and assessment results with IR&A. IR&A should maintain a centralized
assessment library on Sharepoint and periodically update the College community on recent
assessments.

Chapter 2, LAGCC Recommendation #7.9: Each Vice President should file an audit of assessment
activities in his or her division each year with the President, providing the President with an
overview of all assessment activities at the College. IR&A should provide an annual agenda of key
assessment activities at the College to permit broad involvement in the design of the research and
dissemination of the findings.

Chapter 2, Evaluators’ Recommendation for Standard 7: The College should develop an overall
assessment strategy to provide a framework that emphasizes opportunities for cross-campus
sharing of assessment activities and findings in order to encourage collaboration and to improve
the efficiency and effectiveness of assessment activities.

Response to LAGCC Recommendation 7.8, LAGCC Recommendation 7.9, and Evaluators’
Recommendation for Standard 7:

In the Fall term of 2015, LaGuardia instituted a process whereby, the administrative divisions of the
College are required to submit a plan of assessment, at least once every five years. As shown in Appendix
B 2.16a: Divisional Assessment Schedule and Results, each area within the College’s six divisions
periodically chooses a particular function that it wishes to assess and improve. These targets are then
formally filed as assessment plans with the Office of Institutional Research and Assessment (IR&A),
which addresses the response to LAGCC Recommendation #7.8. Some areas may choose to undergo a
comprehensive assessment, parallel to that of the academic departments’ Periodic Program Review
process. Other areas of the College may adopt an assessment framework that is designed around the
needs of the College office, offers sufficient simplicity to make data collection and analysis possible,
provides detail and data to improve operations, and ownership to be sustainable and that aligns with this
area’s and the College’s strategic planning process.

The process itself, as described in the Appendix (Appendix B 2.17: Divisional Six-point Assessment
Submission Outline and Description), highlights a six-point Assessment Submission outline. It includes
the submission of relevant documentation at specific junctures as well as the collection and analysis of
data, that corresponds with the strategic planning process, in time. Findings as well as the impact of the
assessment (as shown in Appendix 2.16b) are later filed with the Office of Institutional Research and



Assessment, along with the initial assessment plans. This process offers clear realistic guidelines as well
as a timetable, and is supported by appropriate investment of institutional resources for assessment.

The goal of this process is to ensure that LaGuardia has a system that continuously and comprehensively
informs those responsible for delivering programs or services in a specific area and consequently,
increases institutional effectiveness. In response to the Evaluators’ Recommendation for Standard 7, this
is assured through the filing of divisional assessment activities by each Vice-President, with the President,
the Office of Institutional Research and Assessment, as well as available on a Sharepoint library. This
provides for an overview of all assessment activities at the College and serves as a cross campus
assessment resource. Last, to facilitate the cross campus sharing and discussion of assessment methods
and activities, forums that are used includes the President’s Cabinet, as well as Professional Staff, and
Instructional Staff meetings.

While allowing for an increase in transparency and accountability for divisional initiatives, the process
has been part of an exploratory effort to understand the benefits of both inter and intra-divisional
assessments. A case in point is how results have been beneficial in helping divisions to identify effective
and ineffective processes and mechanisms, inherent in their overall functioning. An example would be the
assessment of nonacademic function by the Division of Institutional Advancement, during the 2015-2016
academic year. The Division provides support to the LaGuardia Community College Foundation, which
raises private funds and works to provide support to students in the form of campus employment,
scholarships, and stipends. The Division sought to understand whether such support produced significant
influences on a student’s academic performance, including changes in grade point average, the passing of
courses, semester-to-semester retention, as well as graduation. Among the results (see Appendix B 2.18:
The Impact of Scholarships), were that campus employment worked best, over time, to produce sustained
influence on academic performance, even more so than the influence of scholarship support. Such
findings led the Foundation to make greater investments in programs that employ students, such as the
College’s outreach team and the President’s Society, both of which combine financial support with the
kind of employment experience and social support that has been shown to improve student outcomes.

In sum, the College has put in place mechanisms to identify areas for assessment, guided by key
stakeholders and the College’s strategic priorities, and to effectively disseminate the findings to the
campus community and the College’s leadership.

Chapter 3: Standards 4, 5, and 6 (Leadership, Governance, Administration, and
Integrity)

Chapter 3, LAGCC Recommendation #4.1: The College should define a periodic review process
for college governance that includes a timetable and desired outcomes of governance.

Response to Recommendation 4.1:

Working alongside the President, as well as the administration of the college to support the institution’s
mission, the College Senate oversees many College policies, especially those central to the academic
mission of the College, such as curriculum, course, and academic major revisions and approvals. Specific
roles and responsibilities are highlighted in the LaGuardia Community College Governance Plan (2009)
(Appendix B 3.0). Given the evolving nature of academic concerns and issues, often shaped by
corresponding changes in social, economic, and technological climates, the need for a periodic, formal
assessment is an issue the College Senate considered and has addressed in several ways.

In order to establish a formal review process of its activities, the Senate sought to make its committee
system more efficient. To do so, the Senate Chairperson met with each individual Committee

9



Chairperson to both explain the relationship between the committees and the plenary body, and their role
within the governance system, as well as to solicit their recommendations on how to enhance the College
Senate’s governance role. Several issues emerged. First, there was a recognition that the role of the
Senate needed to be better understood on the campus. Steps were taken to increase the visibility of each
individual committee and their role in the Senate to ensure the visibility of the Senate structure to the
entire College campus. Second, to strengthen the role and activities of the Senate, faculty, staff and
student senators, are now asked on an annual basis to create a list of questions and issues that they seek to
have the Senate address. Informed by these questions and issues, the Senate Executive Committee then
establishes issue priorities and refers them to the appropriate committees for review. Third, on an annual
basis, the Senate Chairperson presents the accomplishments and challenges faced by the College Senate.

To make this process more systematic and to continue to assess its' effectiveness each year, the Senate has
implemented the following: at the first Senate meeting each October, the Senate will review the
responsibilities of the Senate and align the lists of issues and questions emerging from the Senator
representatives with the mission of the Senate. Also, during each meeting, a representative from each
committee presents a report of its activities. In mid-year, the Senate receives an update on all Senate
activities in the Chair's report. In the final meeting each year, the Senate summarizes its yearly activities
and reviews its effectiveness.

Personnel & Budget Committees are also referenced in the LaGuardia Governance Plan, and operate in
accordance with the rules and parameters set forth in the CUNY By-Laws and therefore have mandated
outcomes. These outcomes include votes on recommendations for appointment, salary offers,
reappointment, letters of concern, tenure, promotion, and fellowship leave. The College-wide Personnel
& Budget Committee reviews its processes every year to make changes as needed. As an example, it was
recently agreed that the Instructional Staff form, which provides an outline of instructional staff college
activities, achievement, and professional development, was redundant, and faculty were no longer
required to fill it out as part of their annual evaluation paperwork. Such changes are undertaken in
consultation and with the consent of the Academic Chairs, who then guide faculty and their Department
Personnel & Budget committees to follow the new procedures. In these ways, an annual review process
is in place to allow for a continuous, periodic review of the college governance.

Chapter 3, LAGCC Recommendation #4.2: The College should develop a formal orientation
program for new College Senators.

Response to Recommendation 4.2:

The College Senate has acted to ensure its effectiveness by ensuring that despite changes in membership,
Senators are always equipped, well trained, and adequately informed on the policies, procedures and
mechanisms of the Senate. In response to recommendation 4.2, over the last three years the Senate has
developed and refined the orientation process for new College Senators. At present, to orient new
Senators, especially student members of the Senate, the Executive Committee hosts a meeting prior to
their first Senate meeting, giving new Senators an opportunity to understand their roles. The agenda
includes understanding the LaGuardia Community College Senate Governance document, (Appendix B
3.0: Governance Plan), including the Senator's role and responsibilities, the standing committees of the
Senate, and the importance of curriculum. In 2016, the Senate Committee on Professional Development,
whose role is to train Senators, hosted a "Meet and Greet" for new Senators to discuss their participation
in Senate committees. In addition, starting in Spring 2017, the Senate designated a student senator
mentor who will attend student meetings and provide assistance so students can successfully achieve their
goals. Beginning in Fall 2017, the Senate Committee on Professional Development will also organize a
New Faculty and Staff Senator Orientation to take place annually each year.

10



Chapter 3, LAGCC Recommendation #6.3: The College Senate should post minutes of its meetings
online expeditiously.

Response to Recommendation #6.3:

The minutes and voting records for all meetings of the Senate and the Senate Executive Committee, are
recorded and distributed to constituency members (see Appendix B 3.0: Governance Plan, Section III) of
the Senate for review. In addition, Senate minutes are already maintained on the College Senate website
by the Vice-Chairperson of the Senate and are posted within three days of approval, by the College
Senate. In addition, all Senate planned agendas and meeting minutes are widely shared with the College
community through the College’s email systems.

Chapter 3, LAGCC Recommendation #5.4: The College should establish a formal charter and
guidelines for the Executive Council.

Response to Recommendation 5.4:

A mission statement, adopted in 2016, serves as a formal charter and provides guidelines for the overall
functioning of the Executive Council. The Mission Statement (Appendix B 3.1), identifies), identifies
specific roles, responsibilities, and membership, and describes an annual assessment of function.

Chapter 3, LAGCC Recommendation #5.5: The Executive Council should develop a process to
assess its effectiveness as a team.

Response to Recommendation 5.5:

As seen in Appendix B 3.2: Assessment of Executive Council, the Executive Council performed a self-
assessment on June 22, 2016 to review the College’s stated goals and priorities, for relevance to the
College’s mission. At this meeting, the Council reaffirmed its continued responsibility to adopt strategic
and short-term goals, review progress and assess the College’s budget, and recommend allocation
priorities. More specifically, the Council determined that it would assume a primary role in coordinating
an inquiry process to better understand current retention and graduation initiatives. The goal is to create
greater connection and integration amongst College offices, programs, and interventions as well as to
inform future strategic and operational planning.

Chapter 3, LAGCC Recommendation #6.6: The College should assess the effectiveness of
communications on the competitiveness of entry to clinical programs and strive to improve
applicant understanding.

Response to Recommendation 6.6:

LaGuardia has responded with several resources and initiatives to address both the effectiveness of
communicating the competitiveness of gaining entry into clinical programs and improving applicant
understanding. Students receive these essential messages and clear, personalized guidance at various
points in their academic journey. These include:

1) Prior to Enrollment: Beginning in Fall of 2015, the College employed an advisor dedicated to
reaching out to accepted students that selected a Health Sciences major prior to the beginning of
the semester. Accepted students (high school or transfers) are invited to online chats with the
faculty as well as to on-campus Candidacy Readiness events, which provides a broad overview,
as well as clarification of the majors, that fall under the Health Sciences.

2) Upon Admission: The College holds New Student Advisement and Registration events for Health
Science majors as well as for prospective majors, to receive program-specific advisement.
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3) First Year: The College’s major-focused, credit-based First Year Seminar (HSF090) regularly
provides, over the semester, an opportunity to introduce students to the Health Science majors
and concentrates on helping students understand clinical entry requirements as well as the skills
and behaviors needed to successfully enter these competitive programs. Alternative educational
paths for students are discussed and explored. As indicated in Appendix B 3.5, since 2014, 3,489
students have participated in the Health Sciences First Year Seminar.

4) Ongoing: Group advising sessions with program staff and faculty during program specific Health
Sciences events are regularly offered. From Fall 2014 to Spring 2016, six group advising sessions
by the Health Science Department, serving a total of 1,620 students, were held. Additionally,
one-on-one advisement sessions, provided by individual faculty and staff, resulted in 3,285
students being seen in the 2014-2015 academic year and 3,095 students being seen in the 2015-
2016 academic year.

A more detailed description of these initiatives can be found in Appendix B 3.5: Communication of
Competitiveness into Clinical Programs. Additionally, in order to address the likelihood that students may
not meet the qualifications for entry into competitive programs, the Health Sciences Department has also
begun to hold parallel, program specific planning events, to introduce students to alternative majors.

Recognizing that many students will have difficulty in gaining entry into competitive clinical programs,
the College is offering new major options in the Health Sciences field. Health Care Management
(Appendix B 3.7: Business Administration Option Side by Side), an option under Business
Administration, became available in Fall 2016, and Therapeutic Recreation (Appendix B 3.8a, 3.8b:
Therapeutic Recreation AS Letter; Therapeutic Recreation Proposal), is scheduled to be available in Fall
2017. The College is also currently working on proposing new majors in both Public Health and Medical
Assistant. These new majors were created due to expanding opportunities in the health care job market.
These new majors create additional opportunities for students to complete their degree, at LaGuardia, in
high-demand occupations in the health care field.

To evaluate the effectiveness of improving the communication of the clinical requirements and
competitiveness to students, Nursing, the largest Clinical Health Science major at the College evaluated
the numbers of students applying and fulfilling the minimum requirements. In 2012, the number of
students who applied and did not gain candidacy averaged over 70 per semester. As of Spring 2016, this
number has since decreased to an average of 35 due to the increased efforts to communicate the
requirements and competitiveness early.

Chapter 3, LAGCC Recommendation #6.7: The College should set standards for the information
to be made available online on academic programs to include graduation, retention, transfer,
employment, and graduate licensing rates.

Response to Recommendation 6.7:
LaGuardia Community College seeks to provide accurate, up-to-date information to prospective and
current students regarding outcome data on academic programs.

The College began a process of instituting use of a standardized web page format, allowing for the
uniform display of standard discipline-specific information to students, across all programs. An example
is the Engineering webpage, (see Appendix B 3.3), which displays the consistent and standard
information available. Information linked to specific programs, such as retention and graduation
information, and where available and required, transfer, employment, and licensing rates are provided
through a link, leading to LaGuardia’s Office of Institutional Research and Assessment (Appendix B
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3.4: Institutional Research Website). This is meant to complement the display of academic information
(such as curricula and course descriptions) provided in the print and online versions of the college
catalog. The standardized web page replaced the previously used formats, the contents of which were
determined by the majors and/or program, resulting in differences in types of information displayed.

While standardization is important it is also necessary to align the information that is available and
provided with specific majors. Not all majors, for example, require licensing. This is the case as only
programs (i.e. Physical Therapist Assistant and Occupational Therapy Assistant) with outside
accreditation are required to display graduation, retention, transfer, employment and graduation licensing
rates. This is shown for example, with the display of graduates’ licensing national certification
examination pass rates, as well as employment information, on the Health Sciences majors website
(except for Human Services), in their Self-Study Reports, as well as their program handbooks. (See the
Nursing program website as an example, Appendix B 3.6.)

Such improvements for standardization was also made within programs as well. For information on State
Board pass rates (graduate national certification examination pass rates), students of the Health Science
Programs, were referred to the accrediting institution, for the particular program of interest. The Health
Sciences Program Directors determined at their Fall 2015 meeting however, that all Health Science
programs should use a standardized statement and/or chart on state exam pass rates and list it directly on
each program page. This was completed in June 2016. This is demonstrated for example with
Occupational Therapy, which provides the link to obtain program results from the National Board of
Certification in Occupational Therapy on its program webpage and in its program handbook. Some
Health Sciences programs, such as Veterinary Technology (http://laguardia.edu/Veterinarytech/ ) and
Physical Therapist Assistant (http://laguardia.edu/Academics/Majors/Physical-Therapist-Assistant/), have
their graduate licensing rates listed directly on their program page. Additionally, students are referred to
and informed of the pass rates at advisement and information session events, prior to admission into the
program.

More work continues in improving the collection and the display of employment information. Career
information (not specific to LaGuardia graduates) relying on data from the Bureau of Labor Statistics is
provided on each academic program’s website. Currently, employment outcomes for LaGuardia
graduates collected from New York State unemployment insurance data is only available through the
University and the use of this information is restricted. This data also has severe limitations including
potentially not accurately reflecting graduate’s work out-of-state, the number of hours worked, and the
kinds of employment. The College is exploring alternative methods to obtain discipline specific
employment data including using steps being taken by Health Science programs to survey graduates,
undertake outreach to alumni, utilize social media to identify and survey graduates and create alumni
databases.

Chapter 4: Standards 8 &9 (Student Admissions, Retention, and Support
Services)

Chapter 4, LAGCC Recommendation #8.1: New Allied Health majors should be mandated to
register for an Allied Health section of First Year Seminar in order to obtain essential information
about the programs, including requirements and career options.

Response to Recommendation 8.1:
LaGuardia instituted a mandatory, non-credit bearing First Year Seminar course for all students enrolling
in the Health Science majors. The course maintains a focus on providing essential discipline-specific
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information helping students understand program requirements and career options. The course also
focuses on helping students understand the behaviors and mindset necessary to be a successful college
student.

The creation of the Health Sciences First Year Seminar (HSF090) (Appendix B 4.8: HSF090 Syllabus),
has seen a growth in enrollment from 838 students in 2014 to 1038 students in 2015, a 24% increase in

registrants (Appendix B 4.9: HSF090 Enrollment). The syllabus specifically includes sessions on career
planning, setting educational goals and understanding program requirements.

Chapter 4, LAGCC Recommendation #8.2: The College should assess the effect of its Ability to
Benefit (ATB) preparatory workshops on the pass rate of student taking (or re-taking) the ATB
test.

Response to Recommendation 8.2:

The College has taken steps to assess the effect of its Ability to Benefit (ATB) preparatory workshops.
The College gathered data on how many students took and needed to re-take the examination needed to
meet the Ability to Benefit requirement. This allowed the College to assess the preparatory workshops’
effect on student’s pass rate. Based on available data of students who tested for Fall 2014 and Spring
2015, of the 79 students who initially tested and scored below the pass rate, six students took the ATB
preparatory workshop and retested with a 100% pass rate. This limited intervention yielded positive
results, however financial constraints and the small number of students impacted by the intervention have
not allowed expansion of the program and further assessment has been suspended.

Chapter 4, LAGCC Recommendation #9.3: Gaps in advising continue to exist because of the
decentralization of advising services. A study of these issues has been undertaken by Achieving the
Dream and the recommendations from that committee should be implemented.

Chapter 4, Evaluators’ Recommendation for Standard 8: The College should examine the
alignment of advising across units so as to ensure a seamless transition for students and effectively
address retention issues. This alignment will ensure that all cohorts of students are attended to and
the advising responsibilities are clearly delineated across the College.

Chapter 4, Evaluators’ Recommendations for Standard 9a: The College should implement
improvements to procedures and processes of the advising system in order to support students
throughout their academic career at the College and to insure alignment across Academic and
Student Affairs.

Responses to LAGCC Recommendation 9.3, Evaluator’s Recommendation for Standard 8 and
Evaluator’s Recommendation for Standard 9a:

Given the overlapping nature of these recommendations, the responses are combined in the following
narrative.

In fulfilling the mission of LaGuardia Community College, the institution has placed particular focus on
addressing institutional challenges (i.e. siloed support services resulting in communication problems and
duplicated efforts) and student specific obstacles (i.e. academic under-preparedness, financial challenges)
that may negatively impact retention and graduation.
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In 2009, LaGuardia Community College became the first community college in New York State to
participate in the Achieving the Dream Initiative, a nationwide project, aimed at exploring and
implementing strategies to improve upon student success. LaGuardia remains a member of the Achieving

the Dream network.

The Achieving the Dream (see Table 2) study found students often shuffle through a maze of advisement
offices, with little structured faculty involvement and with no effective use of technology platforms. In
addition, neither faculty nor staff had access to consistent advisement training.

Table 2. Achieving the Dream Recommendations

services. The change
should incorporate
increased use of
technological modes of

changes.

Recommendation #1: The
College must re-think and
re-organize its delivery of
developmental advising

advisement, professional
development, as well as
structural and procedural

Recommendation #2:
The College should create
a robust on-line
environment which is
interactive, personalized,
incorporates a single sign-
on and articulates a clear
pathway to graduation.

Recommendation #3:
Undertake a two-part
intervention to improve
graduation rates for
students with 45 credits
or more. Issues to be
addressed includes
financial aid, career and
transfer support, class
availability, applying for
a major, personal and
family issues and intent
to graduate.

Recommendation #4:
The College should seek
to identify and eliminate
policies or procedures that
negatively impact degree
completion for students in
in the College’s
graduation rate. The
whole College, including
students, faculty and staff,
need to be actively
engaged in developing
and advancing a college-
wide culture and agenda
that holds degree
completion to be our
primary goal.

Recommendation #5:
Senior leaders should
foster the creation of a
college-wide culture that
supports achieving a
dramatic increase in the
college’s graduation rate.
Mechanisms should
include college completion
messages, the strategic
plan, and regular college —
wide forums. Faculty and
staff should be involved in
research and
implementation.

The College responded immediately with major steps towards planning, implementation, and assessment,
which addressed all five of the Achieving the Dream recommendations (shown in more detail in
Appendix B 4.0). Immediately following the 2012 Self-Study, beginning with the 2013-14 Strategic Plan
itself (shown in Appendix B 4.1), and continuing today, the College has been relentless in advancing the
recommendations emerging from the work with Achieving the Dream.

The Strategic Plan for FY 13-14, 14-15, and 15-16 focused on five College Area Focus Goals, the first
three of which (Appendix B 4.1: see Strategic Plan for FY13-14) were “broad initiatives undertaken to
improve retention and graduation.” They also served as a response to Chapter 3, Recommendation #9.3,
Recommendation #9.5, the Evaluators’ Recommendation 8, and the Evaluators’ recommendation 9a. The
College’s efforts to address the Achieving the Dream recommendations, specifically, the decentralization
of advising services, has led to significant changes in how the College organizes and delivers advising
services. These are described below.

In response to recommendation Chapter 3, Recommendation 9.3, Evaluators’ Recommendation 8, and the
Evaluators’ recommendation 9a, the College President created a faculty and staff working group, known
as the Alignment Initiative (see Appendix B 4.3), to assess and recommend concrete steps to strengthen
the alignment between the Divisions of Academic Affairs and Student Affairs. The subsequent re-
organization of professional staff roles and reporting relationships has led to the streamlining of services
to students and the forging of much greater integration between the Divisions of Academic and Student
Affairs. The re-organization advanced the Achieving the Dream recommendations in fundamental ways,
including: the creation of a new Dean-level position in Student Affairs for advising and registration; the
creation of a Senior Vice President and Provost; organizationally linking the Vice President of Student
Affairs to a reporting relationship with the Provost; moving 75 staff level positions and student services
programs to create greater organizational coherence and synergy between formerly siloed programs and
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departments; creating an integrated Health and Wellness Center to meet student’s physical, mental health
and wellness needs; and, creating greater integration of advising processes between professional staff
advisors and faculty through major-based Advising Teams.

In 2012, a new approach to advisement (see Appendix B 4.5: Advising by Major) that capitalized on the
integration between units, falling under the auspices of either Students Affairs or Academic Affairs, was
instituted. Led by a team of professionals, students receive advisement, using a roadmap that outlines
specific needs at every juncture. Working together as advisement teams (as shown in Appendix B 4.6:
Advising Teams--Personnel), faculty and staff trained to provide information, related to academics,
financial literacy, career exploration, and transfer options, provide discipline based, holistic advisement
and student support, throughout each of the junctures (e.g. 0-15, 15-30, 30-45, 45+ credits), of a student’s
academic journey and specific to their needs (i.e. first year, transfer, honors, evening, at-risk). Keeping in
mind the everyday struggles that a diverse population of students often face, the new advisement model
also uses alternative methods and technology (e.g. group advisement, informational sessions, online chat
forums, and courses), to help facilitate the communication of such information. With an eye towards the
attainment of a degree and post-graduation plans, the new advisement approach serves to graduate
students who have benefitted from a well-developed sense of agency, continuity, and independence.

The alignment has responded directly to the recommendations emerging from the Self-Study as well as
from the Achieving the Dream recommendations #1 and #2. The implementation of the new discipline-
specific, team based (incorporating the involvement of academic advising and other support services staff,
faculty and peers) advisement model provides more targeted advisement, and crucial support services to
students at critical junctures.

Responding to Achieving the Dream recommendations #1 and #2, LaGuardia has developed a more
robust, resource-rich First Year Experience (FYE), a comprehensive orientation program designed to
engage students as they transition in and through the LaGuardia community. FYE provides foundational
support, by integrating curricular and co-curricular programming, aimed at a student’s journey from their
pre-term to post graduation status. As explained in Appendix B 4.7, the four components, My New
Campus (Appendix B 4.7a), My First Day (Appendix B 4.7b), My First Semester (Appendix B 4.6 ¢), and
My Next Steps (Appendix B 4.7d), work to target students at specific junctures (and address Achieving
the Dream recommendation #1).

A centerpiece of the First-Year Experience is the First-Year Seminar (the latter of which is described in
Appendix B 4.7a, page 2). With a focus on bringing essential information, crucial to transitioning to
college life and specific to the foundations of a new major, the college is ensuring that students new to the
college are enrolled in a discipline specific First Year Seminar (which has in most majors, replaced the
New Student Seminar). The Seminar addresses well-known research on student retention, showing that
students are at risk, prior to the attainment of their first 15 credits. It also addresses the idea that a factor
contributing to loss of students, may be the lack of information and connection that students have with
their institution, in the first year.

Available data on the Seminar is highly positive. An outside evaluator with extensive work in assessing
student success efforts, Dr. Ashley Finley, conducted a rigorous evaluation that meets the What Works
Clearinghouse standards for Quasi Experimental Design, and found that Seminar participation strongly
correlated with higher levels of academic achievement, including significantly improved retention and
significantly accelerated progress towards the degree (Appendix B 4.10, Project Completa Year 2
Report).

Dr. Finley examined the impact of the First-Year Seminar by reviewing data gathered by LaGuardia’s
Office of Institutional Research and Assessment. She reviewed success data on students who entered
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LaGuardia in Fall 2014, Spring 2015 and Fall 2015. Dr. Finley created a combined set of students
incorporating those who entered in any of these semesters. She then compared their outcomes with those
of a matched set of new and entering transfer students who did not take the First-Year Seminar. As
described in her report to the U.S. Department of Education, her work controlled for selection bias by
matching students on a set of seven characteristics, including age, gender, Pell eligibility, level of
remedial needs and full-time/part-time status.

As Dr. Finley’s Evaluation Report explains, her analysis found that students who participated in the
Seminar had higher levels of achievement on every outcome measured. For example, in the area of
retention, the research found that:

0 First Year Seminar students had a one semester retention rate 11 percentage points higher (p<.001)
than a matched set of students from the same department who did not take the Seminar.

0 Similarly, Seminar students had a two-semester retention rate that was 9 percentage points higher
(p<.001) than non-Seminar students.

O In the third semester, the Seminar was still showing a significant impact on retention, with FY'S
students retained at a rate 6 percentage points higher than non-Seminar students. (p<.001)

Other outcomes were equally striking, particularly the increased rate of progress towards the degree of
First Year Seminar students, as measured by credit accumulation.

0 After one semester, Seminar students had accumulated an average of 10.48 credits; the average for
non-Seminar students was 8.10. Gain attributed to the Seminar was 2.38 credits. (p<.001)

0 After two semesters, Seminar students had accumulated 17.21 credits; the average for non-Seminar
students was 13.85. Positive gain for the Seminar students had grown to 3.36 credits. (p<.001)

0 After three semesters, Seminar students had accumulated 23.18 credits, compared to18.96 for non-
Seminar students. Positive gain for the Seminar had grown to 4.22 credits. (p<.001)

On this measure, the impact on students’ progress towards the degree seems not only to be persisting over
time, but growing, suggesting that the First-Year Seminar experience had an enduring impact, building
students’ capacity for ongoing growth. Overall, Dr. Finley concluded:

This analysis also underscores the efficacy of the LaGuardia FYS program over time. High-impact
practices, such as FYS, often demonstrate only short-term effectiveness; as students move forward
and distance from that exposure increases, effects tend to dramatically wane or disappear. That does
not appear to be the case for the LaGuardia FYS program. Up to three semesters past exposure,
highly significant differences continued to be found across every indicator of student success,
whether related to progress toward the degree or academic achievement. This suggests that the
connections students are making in the FYS course through development of ePortfolios, introduction
to their chosen major, team-based and peer advising, development of an education plan, and co-
curricular experiences are creating lasting impacts on students’ development.

At the other end of the spectrum, programming aimed at the 45+ credit population of students, addresses
the concerns laid out by the Achieving the Dream Task force (recommendation #3 & #4), that advisement
should target students who are close to graduation. A number of efforts, focused on identifying at risk
students with 45 credits and implementing interventions to keep them in line towards graduation, have
been carried out. Such initiatives have included more targeted programming, laid out in the Advising by
Major advising plans of specific programs (such as the Business and Technology advising team planning
document, Appendix B 4.11). Across advising teams, interest has been in helping students identify
needed courses for graduation and to gain proficiency in understanding career goals, as well as correctly
preparing for transfer and/or finding a job, after graduation. Methods employed have included group and
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individual advisement sessions. For example, as part of transitioning students to the new Pathways
curriculum, advisement during the Spring 2012, focused on an Opting-In Initiative, (see Appendix B
4.12). This targeted advisement to students who had 45+ credits, was done to inform them that changing
their curriculum could result in a delay, in their graduation date. Another focus has been to address the
non-academic issues that impact upon graduation. A sample initiative was the Tortora-Sillcox
Scholarship Program, which provided funding for the population of students with 45 or more credits and
experienced financial distress. An analysis of the program, has shown some success with increases in the
number of credits earned towards graduation (see Appendix B 4.13: Comparative Study of the Tortora-
Sillcox Scholarship,).

Another example of how populations of interest have been targeted for the streamlining of advisement
services, but prior to the first year, has been to focus on at-risk, pre-admissions students. As described in
Appendix B 4.20 (Project COMPLETA Back on Track Initiative) falling under the purview of Project
COMPLETA, the Back on Track initiative, aims to help nontraditional adult students, immigrants, and
out of school youths, obtain their High School Equivalency (HSE)/GED and transition smoothly into their
first year of college. The idea is to provide support and guidance to students as they progress towards
graduation.

The restructuring of advisement also necessitated the need for increased training and support for faculty,
staff, and students, involved in the alignment process. This was consistent with the Achieving the Dream
recommendation #1, which called for an alignment of Professional Development programming and
support from the college. This ranged from the creation and expansion of Professional Development
seminars for faculty and staff, such as the Art of Advising seminars (see Appendix B 5.0, page 1:
Professional Development Seminar,), and the Foundations of Advising Seminars (Appendix B 5.0, page
15), to the creation of both the Frontline Staff Initiative (Appendix B 4.14), an effort to prepare staff for
leadership positions, as well as the creation of a training program for Student Success Mentors. In total,
more than 500 faculty and staff have participated in these professional development efforts. The latter
has been especially beneficial as the Student Success Mentors act as mentors to students and help faculty
with programming, for the discipline-specific First Year Seminar courses (see Appendix B 4.15).

In response to the Achieving the Dream recommendations (#1), support for student success can further be
seen in the redesign of the Health and Wellness Center (Appendix B 4.3, page 5). The Health and
Wellness Center was enhanced to respond to concerns expressed by faculty, regarding behaviors related
to student stress and personal crises. While primarily designed to provide students with access to
personal counseling in addition to basic medical services, it has also been crucial to providing faculty and
staff with support in dealing with students whose range of presenting issues, are beyond the scope of
everyday academic-related problems.

The alignment efforts have also resulted in the improved use of technology to more effectively address
student advisement and support issues. Considering the different modes through which students
communicate, advances in technology, and the limitations students have in physically accessing services,
improvements in the advisement model have also led to greater focus on web-based and mobile platforms.
Recognizing the need, as highlighted by the Achieving the Dream recommendation to create “a robust, on
line environment which is interactive, personalized, incorporates a single sign-on and articulates a clear
pathway to graduation” the College has moved ahead to create more coherent, user-friendly tools for
students. As described in Appendix B 4.16 (Technology and Achieving the Dream Recommendation
#2), this includes for example, the establishing of “My LaGuardia”, a “one-stop-shop” online tool
designed to provide a secure, single sign-on for student access to LaGuardia’s applications, access to
alerts and LaGuardia news, personalization of academic progress and needed services, in addition to
opportunities for advisement. Other technological tools include, an online knowledge library (Ask
LaGuardia), events calendar, academic progress applications, chat capabilities with advisors and peer
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mentors, advising and registration tutorials, deliberate, targeted messaging to students, and an online
graduation planning tool known as the Graduation Plan (described in detail in Appendix B 4.2, page 4:
Accomplishment for College Area Focus Goals from 2014).

Responding to Achieving the Dream recommendations #1 and #2, and to better collect data, assess
effectiveness and measure outcomes, the College has also implemented the Student Engagement
Management System (SEMS), (see Appendix B 4.2, page 4: Accomplishment for College Area Focus
Goals from 2014) as a method for faculty and staff to track student use of academic and non-academic
support services, providing the capability to assess the effects of these services on retention. As shown in
Appendix B 4.17 (Impact of Zero SEMS Visits), an analysis of degree students from Fall 2014, retained
through Spring 2015 (or graduates of Fall 2014), showed the number of office visits, as recorded by
SEMS, correlated with improved retention rates. Specifically, the retention rate for students who did not
visit offices was 56% as opposed to 89% for students who visited over 19 times.

These initiatives are examples of the range of programming and restructuring that addressed the need for
consistent student support across the different stages of a student’s academic journey, from pre-admission
through graduation. These efforts have seen significant success. As demonstrated by the Student
Satisfaction Rating for Academic Advising Effectiveness (Appendix B 4.4, Project COMPLETA Report
10-5-15, page 28), a measure of the Noel Levitz Student Satisfaction Inventory (SSI), LaGuardia’s
Academic Advising Effectiveness increased from 4.5 in Spring of 2013 to 4.9 in the Spring of 2015, a
higher mean increase compared to CUNY’s. LaGuardia’s student satisfaction score for academic
effectiveness similarly increased by just over eight percent (+8.8%), whereas the CUNY mean improved
by only four percent (+4.1%) for the same item, in comparing responses from Spring 2013 to Spring
2015. Last, as measured by Noel-Levitz, student satisfaction with LaGuardia’s Registration Effectiveness
and Administrative Services in Spring 2015, showed a gain of 8.5% and 10.8%, respectively, in
comparison to findings from Spring 2013.

The restructuring efforts have resulted in an overall college-wide culture of support for degree completion
and is consistent with the suggestions of the Achieving the Dream workgroup (recommendation #5). This
focus on student retention and graduation is woven into the fabric of the structural changes seen in the
alignment process, integrated instruction, and co-curricular activities at the college. From how the college
allocates resources to how the college has structured the student experience, the success of students is
central to the college’s mission to “educate and graduate” our students.

Chapter 4, LAGCC Recommendation #9.4: The College should create a position and/or office
whose sole responsibility is to supervise, manage, coordinate, and assess all retention initiatives at
the College.

Response to Recommendation 9.4:

The more LaGuardia delves into how to improve student performance, the more we understand the
complexity of retention and advisement for our students. Our analyses continue to reveal that
improvement must not only be made in individual areas, but through a deepening and strengthening of the
interconnections between academic and non-academic programs and departments (from across different
areas of the College), over different periods of time, as determined by a student’s unique set of
circumstances, experiences, and academic profile.

Given what we’ve learned as we’ve successfully implemented a more connected approach to retention, it
has since been determined that the response to this recommendation would not be served by the oversight
of one individual or office over retention activities. More specifically retention efforts rely on the
dynamic interaction between areas and divisions of the college, across time. The College strongly

19



believes that student success requires the whole College, all of its Divisions, and that by creating a
position and/or office solely responsible for student success it would dilute rather than strengthen the
College’s efforts. We seek to extend responsibility for student success more broadly rather than
concentrating it in a single office. Student success, the College recognizes, is complicated by the ongoing
movement of variables that impact the everyday performance of students in and out of the classroom.
These multiple variables require the College to engage all faculty and staff to actively participate in
student success efforts. Therefore, the focus should be on continuing to improve the structure of
advisement and strengthening the college-wide approach that form the basis for the supervising,
managing, coordinating, and assessment of retention initiatives at the College.

Chapter 4, LAGCC Recommendation #9.5: The College should develop and mandate a
comprehensive assessment methodology that can be used across all retention programs and
initiatives.

Response to Recommendation 9.5:

LaGuardia Community College has created a powerful method for assessing the success of various
retention programs. The technique focuses on a Stepwise Logistic Regression, a method of combining
information on a student to calculate a probability of return for a target population. Essentially, as soon as
the target population is identified, the Institutional Research and Assessment (IR&A) office can quickly
calculate a baseline measure of the number of students who must be retained. A percentage improvement
over the target score allows comparison among various programs and can demonstrate program or
intervention effectiveness. Appendix B 4.18 describes the background, sample uses of the assessment
methodology, and detailed methodology including target variables of interest.

The method has been used to examine successfully, the fall-to-fall return rate, as a function of the number
of office and advising team visits (Appendix B 4.19; figure 9 and 13 respectively), as well as the success
of retention intervention projects (Appendix B 4.18, figure 1) based on data collected by Student
Engagement Management System. Such analyses have shown the positive impact of the new advisement
model that capitalizes on the use of advisement teams, as demonstrated by higher return rates than
predicted, for students who utilize services of the advisement teams. Such findings have also revealed the
positive influences of more targeted advisement focused on at risk populations. For example, findings
from the use of the Stepwise Logistic Regression method to analyze two semester return rates revealed
that resources used with low-risk students at the College, may have more impact when used on high-risk
students, where the opportunities for turning around students are greater (Appendix B 4.18). Another
finding that resulted from use of the Stepwise Logistic Regression technique, was that students who
engage in help-seeking behavior, as measured by number of office visits, show significant differences
from those who do not, as determined by such variables as higher grade point average and credits earned
(Appendix B 4.19, figure 9). The latter also demonstrates strongly, the positive impact of advising teams
and offices and suggests the need for advising teams to seek out students and to continuing promoting
advisement. (Summary and more detailed information regarding the findings, may be found in Appendix
B 4.18 and Appendix B 4.19, respectively.)

Last, the technique also differentiates between the successes of retention intervention projects. As shown
in Appendix B 4.28, students in two programs—College Discovery and the Accelerated Study in
Associate Programs (ASAP)--showed higher actual two semester return rates compared to students of
other retention intervention programs, such as Early Alert. Such findings are crucial in allowing for
deeper analyses and recommendation for modifications to existing interventions or an understanding of
the needs of specific targeted groups.
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Further investigation on the adequacy of this assessment methodology is planned before the mechanism
can be fully implemented as a mandate for assessment.

Chapter 4, Evaluators’ Recommendation for Standard 9b: The College needs to ensure that all
electronic and print media and communications meet the standards established by the Americans
with Disabilities Act Standards for Accessible Design (2010) and Revised Regulations (2011).

Response to Evaluators Recommendation for Standard 9b:

The College continues to improve its ability to support students of varying abilities. In response to the
evaluators’ recommendation, in order to ensure that all electronic and print media and communications
met the standards established by the Americans with Disabilities Act (ADA) Standards for Accessible
Design (2010) and Revised Regulations (2011), in 2014 an ADA Work Group was created. The purpose
of the ADA Work Group was to review and identify what practices were in place to support compliance
with the ADA, and Sections 504 and 508 of the Rehabilitation Act in the delivery and accessibility of
information to the College. The Work Group, comprised of faculty and staff, was charged to answer three
critical questions:

1. Is LaGuardia’s physical environment accessible?
2. Is LaGuardia’s information technology environment accessible?
3. Does LaGuardia have the accommodations our students need to access our information

technology environment?

As a result of the Work Group, the LaGuardia Website has been enhanced to include three new features.
The website can now be “heard” through the “Listen to This Site” option, which links to Browse Aloud, a
cloud-based product that vocalizes website content (available to website visitors at no cost). The “Text
Only” feature allows visitors to view our website content in text only, which facilitates textual
manipulation for size and darkness. Third, videos created at the College can now be captioned, using
“Movie Captioner.” This tool is also made available to all faculty members and staff members. (See
Appendix B 4.21). Last, in order to provide technical support to faculty and staff, a half day training was
provided in 2014, led by the staff of the CUNY Media Accessibility Project, a subdivision of the CUNY
Assistive Technology Services (CATS). A total of 32 faculty and staff, learned to produce documents
(.pdf, word, and ppt) accessible to all users for online learning tool platforms, regardless of their needs.
Part of the training covered how to “caption” videos and uploading them to the internet. (Please see
Appendix B 4.22 for information regarding training materials.)

Chapter 5: Standard 10 (Faculty)

Chapter 5, Recommendation #10.1: The College should support the faculty’s ability to participate
fully in service, scholarship, and professional development programs by encouraging and
supporting, wherever possible, that these activities come with reassigned time for full-time faculty
and funding for part-time faculty.

Response to LAGCC Recommendation 10.1:

LaGuardia Community College makes substantial investments in supporting its mission by maintaining a
qualified body of professionals to oversee its instructional, research, and service programs, as required by
the Characteristics of Excellence 37. In numerous ways, support is given to encourage faculty
participation in service, scholarship, and professional development activity.

First and foremost is ensuring, within the resources available, that there are sufficient faculty to advance
the College’s work. Table 3 illustrates the dramatic increase in new faculty hiring since 2012. This large
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investment in full-time faculty was done recognizing the need for new faculty with expertise in new
majors and curriculum areas, as well as to fill vacancies created by retiring faculty and to accommodate
increases in the student body.

Table 3. IPEDS Report of New Full-Time Faculty Hiring (2008-2016).

Fall Term Year # of Faculty Hiring Fall Term Year # of Faculty Hiring
2008 21 2013 33

2009 19 2014 83

2010 47 2015 30

2011 22 2016 26

2012 73 2008-2016 (total) 354 (total)

LaGuardia places a great emphasis on professional development. The College’s Center for Teaching and
Learning offers a range of seminars, geared towards encouraging faculty in the areas of service,
scholarship, and teaching. Since 2012, more than 1,125 faculty have participated in a wide range of
seminar offerings (see Appendix B 5.1a and Appendix B 5.1b). Faculty are generally compensated either
through release time or stipends. Release time is usually given as compensation to support faculty playing
a leadership role in a professional development seminar.

The College also continues to identify ways of providing support to faculty to improve curricula and
academic programs. Two distinct but closely connected examples include the integrating of ePortfolio
across the curricula and faculty participation in the Periodic Program Review process. As it pertains to the
latter, Professional Development seminars have worked to support faculty development of Program
Assessment Grids to improve the Periodic Program Review by linking program outcomes to student
learning processes. Examples include the refining of assignments and pedagogies that help faculty build
students’ Core Competencies or the development of rubrics needed for assessment of program goals. The
Center for Teaching and Learning additionally, offered mini-grants of up to $7,500 to support faculty
work in these areas.

In response to faculty requests for longer-term opportunities to deepen the thinking, planning,
development, and implementation of assignments grounded in the new core competency infrastructure,
the Center for Teaching and Learning also offered mini-grants of up to $6,000 to provide re-assigned time
for a limited set of faculty. The funding was directed to support a faculty’s 10-month commitment to the
core competency process. For example, a funded project was one whose aim was used to develop or
refine assignments that build upon a students' Competencies (e.g. Inquiry & Problem Solving, Global
Learning, and Integrative Learning) and Abilities (e.g. Oral, Written, and Digital Communication) in all
of the courses within a specific degree program. Another example are projects where faculty organize
professional development workshops, such as the Bringing the Global Learning Competency into Your
Classes Professional Development seminar (2012-17 CTL Professional Development Seminar and
Topics, Appendix 5.1a, page 18), which brings together cross-discipline faculty to develop or enhance
competency-related assignments for a common competency. Additionally, they support the
implementation and the depositing of student artifacts in the assessment area of the ePortfolio system.

The College continues to provide institutional support to encourage research and scholarship. The Faculty
Scholars Publication Workshop has served 15 faculty since 2013 and assists faculty in preparing their
research for publication. Another example pertains to increasing faculty diversity, and fostering faculty
retention and professional growth. LaGuardia promoted the participation of faculty in the Faculty
Fellowship Publication Program and the Diversity Projects Development Fund, which support the
publication of scholarly research projects. For the latter, this is especially relevant, as it relates to
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research and educational projects that support diversity and are related to activities for or about, under-
represented populations, within higher education. Since 2013, 20 faculty and staff have been award
recipients of these programs (Faculty & Staff Diversity Strategic Plan, July 2013, page 3).

LaGuardia has also been active in providing fellowship leave to faculty, to work on a proposed and vetted
scholarly project. The fellowship leave duration is either a full year at 80% salary rate, a one-half year
leave at 80% bi-weekly salary rate, or a one-half year leave, at full (100%) pay.

Full-time teaching instructional staff, with one year of continuous service, can also apply for scholarship
incentive awards to conduct their research. The award provides compensation, for up to 25% of the
faculty member’s annual salary. (For more information, please refer to page 31 of the Employee
Handbook, Appendix B 5.4.)

As it relates to support for service, in Fall 2015, the President’s Office offered a new funding opportunity
for faculty to develop projects that support student involvement at the College and for the promotion of
retention efforts. The aim of “The LaGuardia Retention and Graduation Innovation Fund”, was to
encourage the success of students with projects and/or ideas that would accelerate a student’s progress
towards retention and graduation. The opportunity provided compensation to 45 faculty during 2015-
2016, which ranged from $5,000 to $25,000, and could be used, in part as a stipend or to fund reassigned
time (see Appendix B 2.7).

The College also provides professional support of funds awarded through the Educational Development
Initiative Team, a subcommittee of the College Senate’s Committee on Professional Development. These
funds are used to provide support for LaGuardia faculty and staff in designing and implementing
professional development projects. These include activities that support the College’s Strategic Plan,
conference presentations (that require out of town travel), and research to be submitted for peer-reviewed
scholarly publication. During the period of 2013-2016, $72,890 was allocated to fund 177 proposals.

Funding opportunities and release time remain a concern for faculty and was expressed during the 2015
Collaborative on Academic Careers in Higher Education (COACHE) survey, administered university-
wide at CUNY. This was especially relevant as it pertained to the ability of faculty to balance teaching,
service, and research responsibilities and was noted, particularly for Associate Professors at CUNY, who
sought promotion to full Professor. The surveys found that faculty in years 5 through 7, of their progress
towards tenure, do not receive adequate scholarly support, such as release time. One of the responses,
provided by CUNY and supported by LaGuardia, was the “Moving from Associate to Full Professor”
Program, a workshop series and funding opportunity for CUNY Associate Professors, offered in the
Spring terms of 2016 and 2017 (see Appendix B 5.2a). In addition, a new initiative, the Chancellor’s
Research Fellowship Program provides research support of two courses of release-time, to tenured full-
time community college faculty members (see Appendix B 5.2¢). LaGuardia itself, supplemented such
efforts with additional opportunities, to support faculty research. In November 2016, the “Academic
Affairs Research/Creative Work Award” was offered, designed to support the scholarly and creative work
of sixth-year, tenure-track faculty by allowing faculty to apply for up to three hours of release time (see
Appendix B 5.2b). Also, during the Fall of 2016, the institution responded with an increase in funding for
conference travel. For an initial conference, registration fees for faculty attendance is covered at 100%,
and other expenses at 40%. This remains unchanged. However, for a secondary conference, the
registration fee will be covered at 75%, an increase from the previous 40%. All other expenses for the
second conference will be covered at 40% (also unchanged).

These multiple efforts underline the College’s continued investment in fostering an environment where
faculty have the support and resources to invest in teaching, service and scholarship
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Chapter 5, Recommendation #10.2: The College should reconsider the student instructional
reports (SIRs) and investigate alternative methods of student evaluation of teaching, and, if a
preferable alternative is found, implement a change to this alternative.

Response to Recommendation 10.2:

LaGuardia’s support of faculty teaching also focuses on effective and varied assessment of student
learning. Methods used to assess faculty teaching performance have included the use of peer
observations, annual evaluations, and the student instructional reports (SIRs).

Faculty have expressed concerns about the use of SIRs data. These include the fact that student
evaluations may be influenced by course difficulty, grade expectations, and lack of student seriousness in
completing the assessment. An analysis provided by the vendor creating the student survey instrument
found no evidence to substantiate these concerns. In response to faculty concerns and this
recommendation, during the Fall 2015 and Spring 2016 Academic terms, under the direction of Provost
Paul Arcario and with the guidance of the CUNY Academic Council, the College explored alternative
methods for assessment. As explained in Appendix B 5.3, these included alternative ways of employing
the SIRS, using online administration, developing an in-house alternative student survey, and providing
new professional development workshops to help faculty devise better means of evaluating their own
teaching effectiveness. In weighing these alternatives, the College-wide Personnel and Budget
Committee noted drawbacks, including issues of reliability, validity, response rates, and difficulty in
determining satisfactory comparisons. After extensive deliberation and consultation with the vendor, the
College-Wide Personnel and Budget Committee along with the Provost, decided that the current method
of assessment using the SIRs, which focuses on mean comparisons of LaGuardia faculty performance to
those of national two-year colleges, was the best option.

In order to provide further support, the College sought to facilitate stronger faculty written evaluations of
classroom instruction, as the third component of the assessment of teaching and student learning. In the
Spring 2015 semester, two well-attended workshops for untenured faculty were offered by the College-
wide Personnel and Budget Committee, on how to incorporate documentation of student learning into
annual evaluations of teaching. Building on these workshops, the “Provost’s Learning Space”, a faculty
professional development initiative, spent the year exploring ways to assess and document student
learning for the purpose of continuous improvement of teaching, as well as strengthening the annual
faculty submitted, self-evaluation write-ups. Led by the Provost, the initiative grew from two academic
chairs, and 17 faculty members in 2015-16, to over 60 faculty and four academic chairs, in 2016-2017.

Chapter 5, LAGCC Recommendation #10.3: The College should develop a more efficient procedure
for gathering accurate information about faculty professional activity, and it should improve
communication with faculty so they understand the importance of reporting this activity to CUNY.

Response to Recommendation 10.3:

LaGuardia has taken important and effective steps to improve procedures for gathering accurate
information about faculty professional activities. A new reporting system was introduced in March 2013,
to streamline the process for faculty to report scholarly and professional activity as well as for the College
to accurately gather, this information. The new online Sharepoint database provides one location for the
reporting of scholarly work completed during the previous calendar year eliminating previously
duplicative reporting requirements. The new database fulfills three functions for the College which
includes, meeting CUNY's Performance Management Process reporting mandate of faculty professional
activities, providing an organized and consistent method for compiling a list of honorees for the
President's Annual Celebration of Faculty & Staff Scholarship, and providing a means of collecting this
information, with standardized metadata fields, for publication in the annual Faculty & Staff Notes
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newsletter. Prior to the introduction of this new database, the collection of this data was more haphazard
and incomplete, as there were multiple requests from different sources, regarding the reporting of faculty
scholarship. Findings from the use of the Sharepoint database revealed that there were demonstrable
improvements in faculty reporting of “both unique submissions and percentage of unique faculty
members who submitted scholarships”. In particular, the total number of unique faculty submissions
increased from 104 during 2012 and 2013, to 170 in 2014. This system has also been re-evaluated and
updated annually based on feedback received from the College community.

Chapter 6: Standard 11 (Educational Offerings)

Chapter 6, LAGCC Recommendation#11.1: The College should systematically collect and use
information on the success of its transfer students and working graduates to improve curriculum
and future employment prospects for its current students.

Response to Recommendation 11.1:

LaGuardia offers more than 60 majors (including options) to its credit students and more than 35
workforce training programs to its non-credit students. Throughout the College efforts are made to collect
and assess the outcomes of its graduates in terms of transfer and employment. While a systematic
approach is desirable the ability to obtain transfer and employment data varies.

Transfer data, including graduation outcomes from the senior college and G.P.A., are collected and made
readily available to faculty and department chairs.

The Periodic Program Review process is a catalyst for academic programs to use transfer and
employment data to inform curriculum and enhance articulation agreements. For example, Fine Arts,
which has seen a 64% growth in A.A. degrees awarded (from 2011-2015) (see Appendix B 6.4: Degrees
by Major), created ten new hybrid course sections, during FY2013 -2014, as part of its 2013 Periodic
Program Review. Similarly, to address the GPA requirement for transfer to four-year Social Work
programs, for their 2016 Periodic Review Report, the Human Services program established a new
articulation agreement with the Human Relations program at the CUNY School of Professional Studies.
(See Appendix B 8.3, LAGCC Closing the Loop Via PPR, for more information.)

The College also recognizes that an interdisciplinary approach is sometimes needed to strengthen the
connection between our curriculum and the labor market. In 2014, the College retained a consultant to
better understand LaGuardia’s place in the city’s technology ecosystem and to respond to the region’s
need for skilled, credentialed STEM workers. The research prompted the College to hire a “tech czar” to
coordinate engagement with tech employers leading to new professional development opportunities for
faculty, including faculty being invited to participate in faculty learning opportunities with Google at their
California-based campus and with other employers. The College routinely partners with area employers
in order to ensure curricula reflects the latest industry trends, to develop job-specific training programs for
companies eagerly seeking qualified candidates to fill job openings, and to identify channels for students
to connect with and learn from professionals. Through collaboration with technology companies,
computer science and technology offerings have been expanded to include concentrations in mobile app
development, video game design, and other areas with current or expected job openings.

Much of the demonstrated improvements in the curriculum has been supported by the New York State
Job Linkage Initiative, whose aim is to improve the alignment of technical and degree programs with the
needs of local employers. Appendix B 6.5 (the Job Linkage Report of 2014-2015) highlights 15 specific
programs that were linked with industry sectors.
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Informed by employer input as of Fall 2016, new degree offerings include Healthcare Management,
Environmental Science, Earth System Science and Environmental Engineering option, Industrial Design
Technology, Japanese option, Therapeutic Recreation, Energy Technician, Music option, Political
Science option, Computer Science Certificate, and Commercial Photography Certificate. New programs
awaiting University and state approval are Public and Community Health and Science for Forensics.
These enhancements to the curriculum of the College reflect projected growth in the job market industry.
The creation of Therapeutic Recreation for example, is supported by the 12% projected growth in
employment of recreational therapists (from 2014-2024), as indicated by the Bureau of Labor Statistics.

The Division of Adult and Continuing Education (ACE) is working to increase alignment with the
Division of Academic Affairs for improved employment opportunities for students. LaGuardia’s
employer engagement strategy supports career pathways for students through collaborative programs that
align non-credit and credit coursework. Workforce development trainings that aligns to a degree program
provides an entryway for students seeking employment and/or industry credentials for post-secondary
education. Through these trainings, non-credit students can “bank” credits that can be applied towards an
Associate’s degree at LaGuardia, should they choose to enroll as degree-seeking students. An example is
the non-credit Community Health Worker training that led 30% of program graduates to enroll in the
Human Services degree program at LaGuardia, post the non-credit training.

ACE also offers post-degree certificate programs that give students who are nearing graduation and
alumni the opportunity to earn industry-recognized certificates that will give them an advantage in the job
market. Informed by employers, the College created post-degree certificate educational opportunities for
Radiologic Technology graduates. To date, four certificate courses in Mammography and MRI were
offered and have trained 32 students, 31 of whom were LaGuardia students and alumni.

Another example of a successful employer-informed program is a partnership with Weill Cornell
Medicine. LaGuardia offers a free six-month Medical Billing Certificate Program, designed to establish a
reliable pipeline of highly qualified candidates for medical billing positions at this and other academic
medical center (See Appendix B 6.3, Alignment with Weill Cornell Medical Center).

Chapter 6, LAGCC Recommendation #11.2: The College should strive to address the funding and
staffing issues affecting the efforts of the tutorial programs and the Library to better serve our
students. In particular, the College should explore ways of ensuring that the implementation of
new programs is accompanied by budget allocations to fund library resources recommended to
support the program.

Response to Recommendation 11.2:
As determined by the 2012 Self Study, the library as a “central learning and informational resource,
provides excellent support for the College’s educational programs”.

Funding for the Library comes from a variety of sources, including tax levy funding, University
allocations, and resources directed by the College. Table 5 below illustrates, the Library Operating
expenses from 2011-2016 and shows considerable growth. This includes the annual Other Than Personnel
Spending (OTPS) expenses (i.e. library books, electronic databases, and subscriptions), as well as for
personnel. The College also allocates an annual budget to the Library for purchases of books, print
journals and electronic databases. For the last two years, that amount has been approximately $155,000
annually. Of this amount, the library can shift the allocation of resources to meet corresponding shifts or
changes in the number of students who belong to a specific major.
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Table 5. FY 2011-2016 LaGuardia Community College Operating Expenses

FY FY FY FY FY FY
2011 2012 2013 2014 2015 2016

Expenses

Total Personnel $2,218,898 | $2,086,423 | $2,218,767 | $2,365,768 | $2,562,311 | $2,453,800

Expenses

Total OTPS $226,723 | $239,182 | $349,730 | $374,339 | $378,481 |  $418,702
Expenses
Student Head Count | 18,623 19,289 19,770 20,327 19,517 16,613
Expenses per

Student $13132 | $12057 | $129.92 $134.80 | $150.68 | $172.91

Total Operating

$2,445,621 | $2,325,605 | $2,568,497 | $2,740,107 | $2,940,792 | $2,872,503
Expenses

As shown above, expenditures have increased since 2011. For example, the expenses per student have
been increasing at the College. In FY2011, it was $131 per student, while in FY2016 it stands at nearly
$173 per student, an increase of 32%. While in certain years’ reductions in the budget will occur over a
six-year period the increase remained stable. Growth in expenses per student are consistent. Additionally,
a review of staff hiring during this period, shows that librarian FTEs increased from 17 in 2010-11 to 19.1
in 2015-16.

Over the last 5 years, CUNY has also contributed to the library’s funding through a program called the
Textbook Funding Initiative, which was part of the Student Financial Aid Initiative program. This was a
$2 million CUNY-wide annual fund designed to alleviate the burden of textbook and other curriculum
material costs for students. Each year for the past five years, college libraries received a percentage of the
funding to help purchase textbooks circulated to students through reserve lending libraries and to enhance
various library collections (i.e. loan books, media, online databases, and electronic books). The library’s
share of that money during 2015-2016 was $227,000. The library was told by the University that the
funding for student textbooks, through the Textbook Funding Initiative will not be continued after the
2015-2016 academic year. In response to recommendation 11.2, the College will continue to provide the
additional funding for textbook loaners (such as books on reserve) during the 2016-2017 year, replacing
the same amount that was reduced by CUNY (approximately $22,000).

The College is committed to further supporting students by making library resources more readily
available. The physical expansion of the library is a major institutional investment--at a cost of
approximately $12 million. The just completed project provides a 58% increase in library space (and a
75% increase in total student seating) to the existing library space. Students have access to an increased
number of technology resources, including laptops, study, space and updated medial labs. Additionally,
(see Appendix B 8.3: LAGCC Closing the Loop Via PPR), a recommendation of the Library’s 2016
Periodic Program Review was for the College to support the mission of the Library and meet the research
and instruction needs of the College community. In support of this goal, the Library applied for and was
the recipient of a Center for Teaching and Learning mini-grant. Funding was used on supplies and a chat
subscription service to increase outreach of reference services.

As the College weighs the creation of new academic programs, it also assesses the impact of new
programs on all of the College’s resources and facilities. Decisions to create new academic programs are
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made with attention paid to the impact on the College’s budget, faculty and staff demands and needs,
physical space, technology needs and, of course, the impact it has on the Library. The College seeks to
balance student need, faculty interest and community need with available and future resources to make
smart, strategic decisions about creating new academic programs. The College will continue to seek to
strike this balance and is cognizant of the need to pay particular attention to the need for additional
resources for the library as academic programs are launched.

The College is strongly committed to providing learning supports and tutoring services to students with_a
wide range of services available, cutting across most academic department and programs. The nature of
the services varies, based on funding stream (for example, some are University-mandated such as for
College Discovery students) and the nature of how the services are organized and delivered (for example,
some tutoring is required as part of a class and other tutoring supports are available on a voluntary basis
for students to use). The 2016 CUNY Student Experience Surveys indicate a high-level of student
satisfaction with tutoring services as 67% of student were satisfied (41%) or very satisfied (26%) with the
College’s tutoring services, compared to 55% of all CUNY students (35% were satisfied and 20% were
very satisfied).

The College devotes significant resources to deliver learning supports to LaGuardia students. It is
estimated that in Academic Year 2016 the College expended a total of $2.05 million for tutoring labs.

There have been several changes made since the 2012 self-study that have impacted the efforts of two of
the major tutorial programs, The Writing Center and The Math Lab. The Writing Center’s critical
challenge in delivering services to students has been the issue of hiring staff that is qualified to tutor in
this area. Generally, the College has a requirement that tutors should be hired from the current student
body, but this presents some challenges in the area of writing, as second year college students have
frequently not developed the skill set needed to tutor in writing. To address this issue, the college has
waived the requirement for hiring LaGuardia students as tutors for the Writing Center to allow them the
flexibility to hire more highly qualified staff. The Writing Center has moved to a larger facility since the
self-study, increasing its capacity to serve more students. The result is that the combination walk-in and
appointment-based center, provides services to students from all disciplines, six days a week.

The Math Lab, reported to be understaffed in the 2012 Self- Study, had a different set of challenges,
compared to the Writing Center, pertaining to budget and math lab usage. The Math, Engineering, and
Computer Science (MEC) Department undertook an analysis of lab utilization to optimize expenditures,
allowing for the hiring of additional tutors and college assistants. Coinciding with implementation of the
college’s Student Engagement Management System (SEMS), improvements have been seen in the
scheduling for tutoring in the Math Lab; the lab staff has been able to more accurately monitor lab usage,
including peak times and which classes have greater need. This has greatly increased their ability to
schedule staff in an efficient manner and to monitor the number of hours per tutor, depending on the
available budget. The Math Lab has also been allowed to increase staff salaries from between $13-$17 an
hour for professional tutors and up to $18 an hour for faculty, which allows the Lab to hire a more
motivated, higher level staff. The hiring of professional tutors and adjunct faculty (as tutors), provides
high quality tutoring services, across a wide span of courses, which was previously limited. Finally, funds
have been added for review, for a number of classes, including MAT099, MAT117, MAT200, MAT120.
(See Appendix B 6.6.)
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Chapter 6, LAGCC Recommendation #11. 3: New course and program proposals and proposals for
revisions should require a short reflection on how the proposed effort is aligned with the College
mission.

Response to Recommendation 11.3

LaGuardia’s development of new course and program proposals always take into account the College’s
mission to “educate and graduate students to become critical thinkers and socially responsible citizens
who help to shape a rapidly evolving society.” Program and course proposals are tightly connected to the
College’s Core Competencies that are the foundations upon which the College advances its mission.
Program and course proposals must show how they will advance student learning, thereby aligning with
the College’s mission. In addition, program proposals must also indicate how the program responds to
labor market demand and how the programs will, when appropriate, articulate with four-year academic
institutions. These requirements reinforce that when new academic programs are launched, they hold the
College’s mission at the center of their work.

Chapter 6, Evaluator Recommendation, Standard 11: The College should continue to make
progress with closing-the-loop type activities in regard to assessments of academic programs. The
College should use assessment results in a systemic fashion as part of the periodic program
revisions.

Response to Evaluators’ Recommendation for Standard 11:

Due to an overlap between the College’s Recommendation 14.4, 14.5, and
Evaluators Recommendation for Standard 12b (of Chapter 8) with the Evaluator’s
Recommendation for Standard 11, a detailed response to this recommendation can
be found under the responses to recommendations in Chapter 8. However, the
following more specifically provides a summative response to Evaluators’
Recommendation for Standard 11.

The College has deepened its strong commitment to a “Closing the Loop” assessment process for
academic programs, and continued its effective and routine process of Periodic Program Reviews (PPRs)
to ensure recommended actions are addressed by programs every five to seven years. LaGuardia’s
outcomes assessment plan, including Periodic Program Reviews, Learning Matters Mini-grants, and
faculty professional development, is designed to address student growth toward the College’s General
Education Core Competencies, as well as each major’s programmatic competencies. With an increasing
commitment to the academic, personal, and career development of the “whole” student, our system of
authentic assessment seeks to integrate student growth across the spectrum of the academic and co-
curricular. A central feature of the assessment plan is an emphasis on inter-disciplinary skills
development, in that required core competencies are to be developed and assessed across all disciplines.
Programmatic competencies are assessed as part of their Periodic Program Reviews. Additionally, our
“Closing the Loop” philosophy utilizes faculty expertise to evaluate pedagogies across all academic
programs. For General Education, the College has successfully organized two faculty-led Benchmark
Readings that have scored new student artifacts in the new Competencies and Abilities, and which have
successfully scored such work with newly designed rubrics carefully calibrated to national norms for two-
year colleges based on the Degree Qualification Profile (DQP) standards. Please refer to the detailed
response in Chapter 8, recommendation 12.1, for more information.
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Chapter 7: Standard 13 (Related Educational Activities)

Chapter 7, LAGCC Recommendation #13.1: Basic Skills: In order to facilitate enrollment in ESL
Learning Communities, the College should provide targeted advisement for ESL student who have
declared specific majors.

Response to Recommendation 13.1:

As of Fall 2013, ESL learning communities are no longer being offered at LaGuardia. The ESL Learning
Communities sought to accelerate student progress by having students earn credits while pairing or
linking an ESL class with another basic skill class or a course in the student’s area of interest. Despite
efforts to boost enrollment in the Learning Communities, class enrollment remained low. Students found
the block scheduling required under the program, to be overly limiting and it became untenable to offer
these paired and linked classes. The program therefore was discontinued in Fall 2013.

To address the continuing need for students to receive advising support to maintain momentum towards
graduation several approaches are being taken. These include:

1) ESL Advising Days are hosted each semester by Student Advising Services and the ESL faculty
to guide students who are currently enrolled in or exiting ESL classes. During those Advising
Days, faculty and staff review recent ESL test scores, and recommend appropriate courses for the
upcoming term. In fall 2015, 231 ESL students received academic advising via the ESL Advising
days, while 184 students were served in the Spring 2016 term.

2) The Chair of Education and Language Acquisition (ELA) is using the Student Engagement
Management System to identify trends in student engagement, academic performance and
retention. The purpose is to identify challenges that may be specific to ESL students and create
appropriate interventions.

Chapter 7, LAGCC Recommendation #13.2: The ACE Curriculum Committee should add a
preamble or more explicit mission-related criteria to its application documentation for new courses.

Response to Recommendation 13.2:

The non-credit certificate programs are a significant part of the LaGuardia educational offerings. These
non-credit courses and programs have clearly articulated program goals, objectives, and expectations of
student learning, and are designed, approved, administered, and periodically evaluated. Course proposal
forms for new courses, experimental courses, and changes in existing courses (as shown in Appendices
7.3, 7.4, and 7.5a and 7.5b) now include a more explicit reference to the Division of Adult and Continuing
Education (ACE) mission. The statement reads:

“Please keep in mind the ACE Mission Statement as you complete this form. The mission of
LaGuardia’s Division of Adult and Continuing Education is to serve as a force for social and
economic advancement in the community and city. We are committed to responding to the
educational, business, workforce and career-related needs of the many diverse communities of
the New York City metropolitan area by offering the highest quality programs and services.”

Chapter 7, LAGCC Recommendation #13.3: The College should establish periodic assessment
procedures for certificate program student support services.

Response to Recommendation 13.3:
Within the Division of Adult and Continuing Education (ACE), the Career Development Center functions
as a hub for all of the Division’s training programs’ support services and offers a menu of services
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dependent on specific program needs. Some of the services offered include intake screening to assess
suitability for training, resume creation and revision, interviewing skills and mock interviewing, career
assessment and exploration, college advisement, employment screening and placement, and various job
readiness workshops.

In addition to working with certificate program cohorts, ACE’s Career Development Center also accepts
referrals and walk-ins from individual students. After completing an intake form, these students meet with
a career counselor to determine the services needed and to develop a plan of action to work with students
individually if deemed appropriate. When appropriate, referrals to other organizations are provided.
Assessment of student support services is essential. To better inform the staff, of the Career Development
Center, an evaluation form is completed by students, following service delivery. This allows the Career
Development Center to assess the quality of services that they provide.

In addition to this evaluation, many of the training programs also give a separate evaluation to their
students at the end of their course to further evaluate the course instruction and support services provided.
See the following appendices for samples of evaluation forms used by ACE to gain student feedback:
Appendix B 7.0 (EMT Student Feedback Form), Appendix B 7.1a (Workshop Evaluation Form1), and
Appendix B 7.1b (Workshop Evaluation Form?2).

A recent assessment of services provided by the Career Development Center revealed an overall
satisfaction with the quality of services provided for Employment Services, ACE Advisement, and Career
Counseling. As shown in Appendix B 7.2, of the percentage of students who rated the helpfulness of
workshops offered, most highly rated were services focused on Job Readiness (100%), Admissions
(91%), and the Career Counseling (98%) workshops.

Chapter 7, Evaluators’ Recommendation for Standard 13: In the online program, the College
should institute uniform and consistent course design practices, implement effective support
services aimed at student success in online courses, and implement assessment methodology.

Response to Evaluator’s Recommendation for Standard 13:

LaGuardia’s institutional efforts to build online coursework have focused most closely on the creation of
effective hybrid or blended instruction. The vast majority of LaGuardia’s online coursework is offered in
this modality, in which between 33% and 80% of instruction is delivered online. Since Fall 2015, faculty
have taught, on average, 202 hybrid sections and 18 online sections per semester.

In an effort to increase uniformity and consistency in course design practices, all faculty teaching hybrid
and online courses must attend a professional development seminar through the college’s Center for
Teaching and Learning, where student access to course information, records, privacy, and identity
verification issues are addressed. Additionally discussed are ways to improve modes of delivery, to
students of varying abilities. However, in order to address discipline specific needs and strengthen the
offering of hybrid and online courses, in 2014-2015 LaGuardia’s Center for Teaching and Learning
redesigned its professional development program for hybrid and online course development. Rather than
working with individual faculty members, the Center for Teaching and Learning sought to capitalize on
the existing structures within academic departments and instead solicited proposals from faculty teams
representing departments or academic programs, to support year-long projects designed to meet specified
goals aimed at: 1) strengthening the quality and quantity of LaGuardia’s online offerings through good
course design and pedagogical practice; 2) strengthening departmental and program-based organization
and practice in hybrid/online instruction; and, 3) collaboratively share results.

Support for hybrid and online courses also focuses on helping departments institute more uniform course
design. Four projects were funded during 2014-2015, representing Communication Studies, Natural
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Sciences, Business and Technology, and Linguistics. Three of the four met their articulated project goals.
The Linguistics team developed a coordinated model of hybrid course design using Blackboard,
collaborating on assignments, resource development, assessment strategies, and technology utilization.
The result was a shared approach across sections of ELL 101, Introduction to Linguistics, and a strong
base for further development of hybrid instruction in this large, multi-section course. Encouraged by their
Chairperson, the Natural Sciences team created a “Hybrid Course Guide for Faculty”. Based on work
undertaken in the Center for Teaching and Learning program and on the nationally accepted practices
codified in the Quality Matters Rubric Standards, the science faculty team has provided departmental
faculty (and potentially faculty across the College) with comprehensive documentation of good hybrid
course design practice. The Business and Technology team pursued an approach centered on professional
development and faculty training, specifying clear criteria for new hybrid or online instructors to meet, a
coaching protocol, and (like the Science faculty) a careful adoption of Quality Matters standards.
Unfortunately, the Communication Studies project was not successfully completed owing largely to
unexpected personnel changes.

In 2015-16, twelve faculty from four departments were funded to transition their traditional classroom-
based courses to an online or hybrid course through the Center for Teaching and Learning Hybrid/Online
Seminar. Each department had two or more representatives; goals were defined based on the
recommendations set forth by Middle States. Math faculty redesigning MAT 200 and MAT 120 worked
toward creating standards across the hybrid/online offerings and providing more uniform teaching. They
achieved this by creating a hybrid syllabus with weekly lessons plans and online resources and activities,
and they identified a platform for sharing these materials with colleagues. English faculty worked toward
redesigning ENG102 to be taught as a hybrid, integrating student advisement and registration, and
creating an instructional support training program. The Education and Language Arts (ELA) team
redesigned ELL101 and ELN101 with a focus on digital literacy. Their redesign plan included
strengthening assessment, faculty development, and student supports; they also created a survey for
student feedback. Faculty in Communications Studies worked toward identifying a student success profile
for students taking HUC106 hybrid/online classes by evaluating student learning outcomes. The Center
provided individual support to faculty with assignment design and assessment.

The 2016-17 seminar offering focuses on adapting participants’ individual courses for the hybrid/online
environment. Six faculty in three departments are participating, with a focus on syllabus re-design that
emphasizes the online nature of the course. Participants are redesigning assignments or lessons for the
hybrid component of the course that provide scaffolded instruction, explicit deadlines for activities, and
active learning strategies. Faculty participating in this seminar are in the implementation phase.

The Center for Teaching and Learning Hybrid/Online Seminar has offered consistent information and
design support for teaching hybrid online courses, and provides a process for making this transition while
developing instructional materials that create active learning in hybrid and online courses. The tools and
methodologies used to facilitate standardization are the Quality Matters Rubric; peer-to-peer collaboration
and sharing; peer feedback; and more recently, the Assignment Charrette process. The Assignment
Design Charrette is a significant element in this design approach; it is a proven faculty engagement
process developed by Pat Hutchings of the Carnegie Foundation and the National Institute for Learning
Outcomes Development. Various technology tools are introduced for facilitating course management,
online discussion, video-recording of lectures and presentations, and instructional presence.
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Chapter 8: Standard 12 & 14 (Assessment of Student Learning and General
Education)

Chapter 8: Evaluators’ Recommendation 12a: The College should review and account more clearly
for how the College's general education program, as it is currently designed, approximates the
minimum content requirement of 15 credit hours of an associate's degree.

Response to Evaluators’ Recommendation 12a:

In the Fall of 2013, CUNY implemented the Pathways to Degree Completion (Pathways) initiative across
its undergraduate colleges. Pathways is a new, CUNY-wide system of general education requirements and
transfer guidelines. Its implementation reinforces CUNY’s trend for educational excellence while easing
student transfer between CUNY colleges.

As part of the Central CUNY project on standardizing general education requirements across the
university, and in response to Evaluator’s recommendation 12a, the College reorganized and restructured
the curriculum framework for all its academic programs, beginning in Fall of 2012 and implemented in
Fall 2013. The new structure was designed to prescribe 12 credits in the Required Core (English, Math
and Quantitative Reasoning, and Life and Physical Sciences), and 18 credits in the five categories of the
Common Core. Additional credits may be granted for programs that have a high number of math or
science course requirements (STEM waiver), for degree completion. CUNY must approve all Pathway
STEM waivers. Courses approved for the Pathways Common Core are designated as Liberal Arts
courses. As such, the courses and academic disciplines that constitute this “Common Core” curriculum
comprises a general education program of 23-30 credits, depending on the academic program. The review
and accounting of the courses that constitute this minimum content requirement are part of the significant
transition of the College and the University’s streamlining of its curriculum infrastructure. The process
included the participation of faculty from every Academic Department, across the College.

The efforts of the University required a thorough review of the College’s general education program and
strengthens the foundation upon which students’ progress towards a degree. LaGuardia has also engaged
in a process of restructuring the College’s competencies. This is described below, in response to Chapter
8, LAGCC Recommendation 12.1, which highlights the College’s work on the updating of student
learning outcomes and creating effective assessment tools.

Chapter 8, LAGCC Recommendation #12.1: Institute a faculty process to regularly review and
update the College’s core competencies to better reflect changing standards in higher education.

Chapter 8, Evaluators’ Recommendation 12b: The College should ensure that student learning of
values, ethics, and diverse perspectives, and of the competency of technological literacy, is
accounted for and included in each student's general education program.

Response to LAGCC Recommendation #12.1 and Evaluators’ Recommendation 12b:
Given the overlapping nature of these recommendations, the responses are combined in the following
narrative.

The recent history of the College’s continued innovation in Outcomes Assessment reflects an institutional
regard for governance, professional development, and signature work. Responding to Middle States, in
2013 Provost Paul Arcario charged a task force with rethinking the College’s Core Competencies
(Appendix B 8.0-Learning Matters: Report of the Core Competency Task Force, p2). Beginning with an
online “Jam” that solicited input from all sectors of the College, the Task Force assembled dozens of
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constituents of the college (which included faculty and academic chairs, College Senate members and
Student Affairs professionals), gathering input from more than 250 participants, reviewed best practices,
and designed a plan, considering the College’s mission, to prioritize the kinds of learning “LaGuardians”
value most. Because of the Task Force recommendations, in 2014, the College adopted three General
Education Core Competencies: Inquiry and Problem Solving; Global Learning; and Integrative Learning
to be demonstrated through three communication abilities: Written, Oral, or Digital Communication.
These are reflected below in Figure 1a (Core Competency Assessment Cycle) and 1b (Core Competencies
and Abilities) below.

Figure 1 a &b. Outcomes Assessment at LaGuardia Community College

a. Core Competency Assessment Cycle b. LaGuardia’s Core Competencies and Abilities

Competency | Definition

Inquiry & refers to the ability to design, evaluate, and implement a
Problem strategy or strategies to answer an open-ended question
Solving or achieve a desired goal.
Classroom Implementation
TRculty test new competency-
(3 Development  fociied srgaments . students - — - -
r;‘:g‘:emmmm Global is a critical analysis of and an engagement with complex,

e Learning interdependent global systems and legacies (such as

natural, physical, social, cultural, economic, and political)
and their implications for people’s lives and the earth’s

Core Competency - . sustainability.
Dasigning Chande Assessment Integrative is an understanding & a disposition that a student builds
g Learning across the curriculum & co-curriculum, from making
simple connections among ideas & experiences to
A t of izi i i
i synthgsmng.& .transferrmg learning to new, complex
situations within & beyond the campus.
Abilities Definition
Written is the development and expression of ideas in writing.

Written communication involves learning to work in
many genres and styles. It can involve working with many
different writing technologies, and mixing texts, data, and
images.

Oral serves to negotiate meaning with others, impart
knowledge clearly, foster understanding, and/or
influence opinion.

Digital is the ability to create, evaluate, present, and
communicate using a range of digital technologies. It
requires one to manipulate and adapt digital media in
order to effectively express ideas to others. For our
purposes, digital communication emphasizes multi-media
forms of expression, such as text, image, and/or video, as
well as various platforms for digital interaction, including
discussion threads, instant messaging, and social media.
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In response to the evaluators’ recommendation for Standard 12b, the Core Competencies include an
emphasis on student learning of values, ethics, and diverse perspectives and these are incorporated into
LaGuardia’s Global Learning competency. The institution’s Global Competency, as shaped by the
Association of American College and Universities (AAC&U) recommended rubrics, states that “Global
learning focuses on transnational economic, political, environmental, physical, social and cultural issues
and their implications” and necessarily incorporates these diverse perspectives, which are in turn
reviewed and assessed formally, as part of the college’s rubrics for the Global Learning competency.

These new Competencies and Abilities have been reinforced at the early stage of student learning in the
First-Year Seminar along with ePortfolios, which support the assessment process as a platform for
Integrative Learning, Digital Communication, and demonstrating student growth over time. It should be
noted that the Middle States Commission found LaGuardia’s leadership in Outcomes Assessment,
including ePortfolios, so effective that the College’s system was highlighted as one of the “model
practices” used in preparing Middle States’ examiners.

The Core Competencies and Communication Abilities are described on the College’s webpage and “...are
designed to build and use knowledge with the higher order thinking processes essential to success in
advanced education and careers. The competencies and abilities articulate key benchmark goals for
general education and programmatic learning, structure assessment in both areas, and reflect the College’s
collective vision for student learning.” Designing this new system of Outcomes Assessment has involved
the collaboration of hundreds of faculty and staff since the designation of the new Core Competencies and
Abilities. In January of 2014, more than 150 faculty and staff worked on drafting, reviewing, testing, and
revising a set of clear and well-crafted rubrics for the newly-established Competencies and Abilities (see
Appendix B 8.4), in design workshops (see Appendix B 8.1).

Each academic program identifies through a curriculum map where in its curriculum the Core
Competencies and Abilities (as described in Figure 2ab, above) are being addressed, throughout the three
main junctures of a student’s accumulation of credits, at the college (i.e. baseline/early: 0-15, midpoint:
16-44, & late: 45+). To allow for proper assessment, each academic program designates specific courses
as targets for depositing student work.

More than 90 faculty and staff took part in the Summer 2015 benchmark reading process, drawing from
over 10,000 student artifacts, to provide invaluable feedback and guidance for an extensive revision
process, aimed at simplifying and strengthening the provisional rubrics. This initial Benchmark Reading
revealed the need to streamline the rubrics and better align them with national standards for two-year
colleges.

After revision, the College’s Assessment Leadership Team, composed of faculty, staff, as well as senior
level administrators, created a long-term Strategic Plan for strengthening the connection between
classroom assignments and the new Core Competencies and Abilities. This action reflected the fact that
54% of initial Benchmark Reading comments pointed to the need for a sustained professional
development designed to help faculty create assignments with a more intentional connection to the core
competencies and abilities. In response, LaGuardia launched the use of a professional development
structure known as a “Charrette” (a structure developed by the National Institute for Learning Outcomes
Assessment) to facilitate shared work on strengthening assignments and their productive linkage to
specific Core Competencies and Abilities. In addition to on-going Charrettes, the Assessment Leadership
Team has continued its focus on assignment development and revision through close collaboration with
the Center for Teaching and Learning seminars, as well as through Learning Matters Mini-grants,
workshops, and Periodic Program Reviews. Moreover, the Assessment Leadership Team has successfully
hosted its first “Assignment Showcase” in which faculty presented and discuss newly-designed
assignments linked to the Competencies and Abilities. Furthermore, the most recent Benchmark Reading
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from February 2017 revealed student work in all Competencies and Abilities has improved since 2015,
both over the trajectory of student movement through their degree and in the percentage of student
artifacts achieving valid scores (Please see Appendix B 8.5).

Chapter 8, Evaluators’ Recommendation #14b The College should update all curriculum
information related to assessment, including all program outcomes, course learning outcomes, and
curriculum maps.

Response to Evaluators’ Recommendation 14b:

Curriculum information for all 44 programs is up-to-date. All courses that went the through the Pathways
submission process (approximately 200 courses as of summer 2016), have updated program outcomes
and course learning objectives. Given the nature of implementing a revised assessment framework,
Academic Affairs has worked over a period of two-years to guide all program directors in revising
curriculum maps. However, mapping of new core competencies to curricula is still a work-in progress; as
course selections are finalized, the institution will continue to work with faculty members, department
chairs, and the curriculum committees to revise course proposals. As part of CUNY's transition to
Pathways, syllabi for all courses were also updated to reflect course learning outcomes. Last, as will be
mentioned in response to recommendations 14.4, 14.5, and the evaluators' recommendation 14c, a
periodic update to program outcomes is built into the outcomes assessment process as the CUNY -
mandated Periodic Program Review (PPR), requires that all majors undergo a self-study, with student
learning outcomes as a primary focus, every 5-7 years.

Chapter 8, LAGCC Recommendation #14.2: Pilot ePortfolio assessment using the entire ePortfolio
rather than individual pieces on a student’s ePortfolio.

Response to LAGCC Recommendation 14.2:

LaGuardia faculty, students, and staff have begun working together to re-invent ePortfolio practice: rather
than ask students to build a new ePortfolio from one class to another, we are inviting students to build a
primary, or Core, ePortfolio that they can use throughout their LaGuardia journey. This work is currently
in progress (Spring 2017), in our First-Year Seminar Courses. Through this shift, the hope is to leverage
the power of ePortfolio more effectively to connect different parts of the student learning experience, as
well as collect rich artifacts of students’ growth as learners over time.

LaGuardia’s ePortfolio vendor, Digication, is completing a re-design of the ePortfolio interface, and the
college is actively involved in testing components of this new platform, which will preserve a function for
students to deposit the entire ePortfolio as a learning artifact. This functionality allows the institution to
assess students on their development in the Digital Communication Ability and Integrative Learning Core
Competency using the established, faculty-created rubrics. In the most recent college-wide benchmark
reading process, some of the selections in these two areas included entire ePortfolios. The idea is that by
encouraging students to use the core ePortfolio to document, reflect on, and to deepen their learning in
multiple courses and co-curricular experiences, this creates new possibilities for assessment of learning;
therefore, starting this Spring semester, staged prompts highlighting students’ growth as integrative
learners and their facility in digital communication, have been built into the new ePortfolio architecture.

Implementation of the Competencies and Communication Abilities across curricula highlights the
ePortfolio’s capacity to connect diverse experiences and strengthen student-centered online learning. To
push this work forward, the Center for Teaching & Learning invited a group of 40 faculty, staff, and
students to meet on January 19, 2017. At this “Design Retreat,” participants from the ePortfolio
Leadership Team and working groups of faculty and staff involved in the advising redesign shared their
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goals, plans, and progress, and then designed prompts to guide students as they connect one experience to
other key points in their academic journeys. At the same time, we have continued to support faculty
practice and student learning in the current ePortfolio platform. In the Center’s Connected Learning
seminar, participants learn to apply ePortfolio pedagogy by actively exploring key concepts in the field,
such as integrative learning, reflective practice, and social pedagogy. The seminar intentionally models a
classroom environment in which principles of inquiry, reflection, and integration organize participants’
activities and learning design. Fifty-one faculty have participated in the seminar since 2012-13, with
fourteen participating in the last two years.

By the time LaGuardia students arrive at the Capstone course (post-45 credits) in their majors, they have
accumulated a wealth of education and experiences. The Capstone and Integrative Learning seminar
brings faculty together to study best practices in Capstone courses nationwide and strengthen and refresh
our own Capstone curriculum here at LaGuardia. Five years ago, the college focused on "Rethinking the
Capstone Experience." Out of that work, many revised Capstone courses emerged, focused on integration
and transition. In 2015-16, the Divisions of the Student Affairs and Academic Affairs, using the team
approach of the College’s advising model, collaborated to put into place a sustained effort to strengthen
integrative learning through advising and the Capstone Studio Hour. As a result of this collaboration, the
Center for Teaching and Learning launched a new seminar structure; currently, six faculty are
participating in the seminar. Finally, faculty from Business, Natural Science, Health Science as well as
Education and Language Acquisition (ELA), are embedding longitudinal ePortfolio practice into
programmatic curricula. Supported with Mini-Grants from the Center for Teaching and Learning and
piloting their assignments in Spring 2017, these projects will engage students with a discipline-based
“Core ePortfolio” at multiple points from First Year to Capstone.

Chapter 8, LAGCC Recommendation 14.3: Reinforce the beginning point for collecting entry-level
data in the ePortfolio assessment database. While the College has done significant work over the
past five years with capstone and advanced level ePortfolios, the beginning point of ePortfolios (in
First Year Academies) has not continued as a robust collection site. The College needs to return its
attention to the first year and the vital role it plays in collecting a baseline for student work to be
assessed.

Response to Recommendation 14.3:

Assessment of student achievement has been reinforced by establishing the First-Year Seminar as an
entry point of data collection, since the First-Year Seminar is now a mandated, discipline-based, credit-
bearing first-year course, included in a program’s core requirements. Discipline-based faculty teach the
course in collaboration with student affairs professionals. Students, as part of the course and
supplemented by a mandated computer-based “lab hour” are required to begin their ePortfolio, allowing
LaGuardia to systematically use this course as a student’s baseline for assessment of learning. All
academic programs and the related curriculum maps now collect evidence of student learning by
evaluating student work at three points: early/baseline (0-15 credits), midpoint (16-44 credits), and
endpoint (45+ credits).

In 2014-15, 78 faculty members served 4,270 students in almost 200 sections of the First-Year Seminar.
As per the College’s 2015-2016 Strategic Plan (Appendix B 2.2), the First-Year Seminar is now nearly
universally taken by students across all departments, enrolling 6,000 students in 260 sections (see
Appendix B 8.2 for more information regarding goals for supporting first year students— The First in the
World 2015 annual report). In 2016-17 an estimated 7000 students will participate in the Seminar and will
begin their ePortfolio.
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Chapter 8, LAGCC Recommendation #14.4: Programs should continue their efforts regarding the
assessment of programmatic competencies.

Chapter 8, LAGCC Recommendation #14.5: Strengthen faculty’s ability to work with data.

Chapter 8, Evaluator’s Recommendation #14c: The College should ensure that all PPR projects
occur on LaGuardia's established cycle, and that general education competencies continue to be
assessed on an institutionally established schedule

Response to Chapter 8, LAGCC Recommendation 14.4, 14.5 and the Evaluator’s Recommendation
14c:

Given the overlapping nature of these recommendations, the responses are combined in the following
narrative.

LaGuardia Community College’s outcomes assessment process is supplemented through the CUNY -
mandated Periodic Program Review process. Each academic program develops a statement of
programmatic competencies, describing the specific knowledge and skills they expect their students to
achieve. Programs are required to devise and implement an assessment methodology that allows them to
make comparisons between student assignments from introductory-level courses and capstone courses
(post-45 credits), to help assess student achievement of overall programmatic and general education
goals. Data from Periodic Program Reviews are immediately used for program improvement. The Office
of the Provost provides small grants to departments to devise and evaluate activities aimed at improving
elements of the program that the Periodic Program Review found to be lacking. In this way, the
competencies are accounted for and included in each student’s general education program.

LaGuardia maintains currency in its academic programs through a cyclic assessment of programmatic
competencies, through collection of data, analysis, and implementation. A total of 24 programs were
assessed from 2012 through 2016 (see Appendix B 6.2: Periodic Program Review calendar).

Data collected through the Periodic Program Review process, as well as the assessment of student work
throughout a student’s time at LaGuardia, are effective ways for faculty to learn about the importance of
data and data analysis, in contexts that are meaningful to their professional lives. Faculty at LaGuardia
are actively involved in the Periodic Program Review process, whose structure was revised in 2013. The
Periodic Program Review process is now conducted over a five-year period (as compared to the previous
5-7-year period): one year to prepare for the inquiry work and request data (in direct collaboration with an
Institutional Research staff), one year to actively review the data and write the report, and three years to
implement appropriate data-driven recommendations in consultation with their department chair and other
Academic Affairs leaders. In 2013, Academic Affairs collaborated with Institutional Research staff to
streamline data requests for the Periodic Program Reviews. Standard data requests include program-
specific enrollment, demographics, retention, and graduation and transfer rates. Faculty are typically
provided with these data in early fall of their active review year and are provided with several
opportunities to discuss it with the learning outcomes assessment directors. Faculty consequently interpret
the data and send their Periodic Program Review draft by December of their active review year, to both
the outcomes assessment directors and their designated Assessment Leadership Team (ALT) Periodic
Program Review liaison (typically based on department affiliation). The Assessment Leadership Team
and the outcomes assessment directors provide feedback to the faculty teams to further enhance the
Periodic Program Review’s rigor in data collection, data interpretation, and recommended action steps.

LaGuardia’s outcomes assessment plan is designed to assess overall student achievement of the College’s
general education core competencies as well as each major’s programmatic competencies; the plan allows
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for the improvement of pedagogies and academic programs. In line with LaGuardia’s commitment to the
academic, career, and personal growth and development of every student, the assessment system uses a
variety of assessment tools to evaluate the effectiveness of learning and teaching. A central feature of the
assessment plan is an emphasis on inter-disciplinary skills development, in that required core
competencies are to be developed and assessed across all disciplines. Programmatic competencies are
assessed as part of their Periodic Program Reviews. Each program is required to address the following
two chief points during the PPRs:

1. Map the general statement of expected competencies onto the curriculum. In other words, are the
overall goals of the program reflected in the curriculum? Any lack of congruency should result in
either a revision of the overall goal statement and/or the curriculum itself.

2. Provide evidence that the curriculum is current with career and industry expectations, and/or
national practices in the discipline. Examples of evidence include review by outside experts;
review by site visit experts; point-by-point comparison to national and/or industry standards.

The 16 academic programs that completed Periodic Program Reviews from 2012-16 all revised their
curricula and/or course assignments as a direct result of the findings of the review (as shown in Appendix
B 8.3, LAGCC Closing the Loop Via PPR). All Periodic Program Reviews—at every phase of the
academic review, were included in the college’s annual Strategic Plan (as part of Priority Area I1I:
Engage LaGuardia’s Outcomes Assessment process to improve student learning), and along with related
updates, were required to be posted on the college’s strategic plan website. Periodic Program Reviews
and final updates were additionally used for a final Strategic Plan outcomes report, shared with the
college community and CUNY Central. Two Periodic Program Reviews examples are presented in
greater detail below: Occupational Therapy Assistant (completed in 2013) and Business Administration
(completed in 2015).

Occupational Therapy Assistant

In the Occupational Therapy Assistant’s program’s Periodic Program Review, one data point was
particularly noteworthy: Although the sample size was small, there was a noteworthy decrease in the
Quantitative Reasoning scores when comparing artifacts at 25 credits or less vs. 45+ credits (5.28 vs. 4.6
on a scale of 8). Quantitative Reasoning skills are essential for the occupational therapy assistants to be
successful in the health care environment, and are an integral part of the new Accreditation Council for
Occupational Therapy Education (ACOTE) accreditation standards for the Occupational Therapy
program (specifically Standard B.1.7. — Use of Statistics, Tests, and Measurements: Articulate the
importance of using statistics, tests, and measurements for the purpose of delivering evidence-based
practice). Quantitative Reasoning is also a component of questions related to evidence-based practice on
the certification examination that students must pass in order to become authorized to practice in New
York State. This finding became a priority area for improvement of the Occupational Therapy
curriculum. Assignments and grading rubrics were reviewed, developed and/or revised for two courses;
one early in the clinical program (SCO214 — Occupational Therapy Skills and Functional Activities I) and
one in the final semester of the clinical program (SCO175 — Clinical Reasoning in Occupational
Therapy). The Occupational Therapy faculty reviewed the clinical curriculum, revising the Quantitative
Reasoning assignments and grading rubrics for SCO214. The research assignment and grading rubric for
SCO175 were revised to reflect higher order objectives and integration of Quantitative Reasoning
concepts. All changes were implemented by Spring I 2014. The program received a Center for Teaching
and Learning, Learning Matters! mini-grant to continue to refine assignments based on the new college
general education Core Competencies and Communication Abilities. The work being done around
Quantitative Reasoning was shifted naturally into the Inquiry and Problem Solving Core Competency.

The OTA Program curriculum map was revised to reflect the movement toward the new Core
Competencies and Abilities. The first round of artifacts was deposited in the Fall I 2015 semester.
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Benchmark readings against the Inquiry & Problem Solving Core Competency rubric and the Written
Communication Ability were conducted in Fall I1 2015 by the program faculty and their report was
submitted in February 2016. Based on the Benchmark readings, continued revision of assignments,
piloting of assignments, and assessment of student work, the need to continue the process was identified.
The OTA Program is currently doing this work with the support of a second Learning Matters II mini-
grant.

Business Administration

Faculty members leading this Periodic Program Reviews found that artifacts deposited by students with
45+ credits and scored against the two general education competencies (specifically, Critical Thinking
and Research and Information Literacy) showed minimal improvement: 0.29 points or 5.1% and 0.1
points or 2.5%, respectively, over students’ time in the Business Administration program. (Please note
that the current General Education competencies were approved as part of the Outcomes Assessment plan
in 2014. However, beginning with the 2001-2002 academic year, Critical Thinking, Research and
Information Literacy, Oral Communication, as well as Quantitative Reasoning formed the general
education competencies of the College.) In order to improve the degree based on this data, the faculty
revised assessment assignments associated with both of these competencies and developed a new
discipline-based, credit-bearing First Year Seminar for Business --BTF101 as the baseline course for
assessing these competencies. The Business Administration faculty members received a Learning
Matters! mini-grant from Center for Teaching and Learning in Spring 2015. As part of this mini-grant, a
departmental team was created to develop and implement a comprehensive plan to build and assess
students’ skills in the College’s new core competencies and the communication abilities. The team’s
revised syllabi, and created and/or revised assignments to emphasize writing and research assignments to
enhance student learning in Critical Thinking and Research and Information Literacy. The departmental
team has collaborated with library faculty to embed research and information literacy workshops into
BTF101 First-Year Seminar for Business. This is to ensure that students are introduced to proper business
research and citation techniques early in the curriculum.

Consistent with the response to the Periodic Program Reviews ’s recommendation 14.3, the Business
Administration Program will use courses from the Liberal Arts Required Core and the Urban Study
requirement for midpoint assessment of the writing ability and the Problem Solving & Inquiry and Global
Learning competencies, while BTI121 People, Work and Organizations will be the midpoint assessment
course for the digital and oral abilities and the Integrative Learning competency. The program’s capstone
course, BTM103 Principles of Management, will be used as the final course to assess students’
competencies. Full implementation of the assignments developed through the mini-grant took place in
2015-16. The Business Administration program will now be able to evaluate the effectiveness of these
changes in 2016-17.

Chapter 8, LAGCC Recommendation #14.6: Improve communication about assessment and its
role at the College. Building on the Program Director’s meetings, the Benchmark Assessment
reading, the student flyer, the website, and college-wide presentations, the Assessment Leadership
Team needs to continue to improve communication about assessment.

Response to Chapter 8, Recommendation 14.6:

The College continues to take steps to make assessment of student learning an integral part of the
College’s DNA. Being part of the College’s strategic plan, updated information is posted on the
College’s strategic plan website (https://wp.laguardia.edu/StrategicPlan ). The Provost and Academic
Affairs divisional leaders regularly communicate with department chairpersons, program directors, and
faculty members regarding assessment and learning outcomes in countless meetings and emails. This
includes the President’s Cabinet, as well as college-wide Instructional and Professional Staff meetings.
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Last, the importance of assessment has been emphasized through celebration and acknowledgement. For
example, during the May 2013 Instructional Staff Meeting, all programs engaged in creating a 2012-2013
Periodic Program Review were honored, as they presented their Periodic Review Report data and
“Closing the Loop” implementation plans. The communication regarding assessment is constant and
faculty deeply understand the important role that assessment plays in all aspects of their work, from
enhancing student learning to improving program and institutional assessment.

Section III. Major Challenges and/or Opportunities

Opportunities
New Academic Majors (Standards 2, 11)

Over the last five years, the College has created several new majors and options in many disciplines. They
include: Aviation Management Option (Business Administration), Healthcare Management Option
(Business Administration), Fine Arts Photography Option (Commercial Photography), Criminal Justice,
Environmental Science, Civil Engineering, Electrical Engineering, Mechanical Engineering, Earth
System Science and Environmental Engineering Option (Engineering Science), Industrial Design
Technology, Japanese Option (Liberal Arts Social Science and Humanities), Writing and Literature, and
Creative Writing. As of Spring 2017, the College offers 45 degree programs, among which includes four
certificate programs, as well as 18 program options.

Core Competencies and Learning Assessment (Standards 1, 7, 8, 10, 12, 14)

As described in Chapter 8, the College has focused college-wide attention on transforming its student
learning outcomes and embedding them into programmatic and General Education curricula. Tapping the
enthusiasm and commitment of faculty, the College embarked on an extensive rewriting of its Core
Competencies, resulting in the unanimous adoption by College governance of a set of competencies
essential for 21% century learners. Engaging hundreds of faculty, staff, and students, this work continues
as faculty seek to align curricular paths for majors, coursework and assignments to improve student
learning and to allow for systemic assessment of learning outcomes. This on-going process will not only
strengthen LaGuardia’s ability to “close the loop;” it also deepens and provides powerful focal points for
a college-wide focus on student learning.

Development of General Education Requirements (Standards 8, 9, 10, 11, 12, 14)

In Fall 2013, CUNY implemented the Pathways initiative across its undergraduate colleges, which
established general education requirements and transfer guidelines. Pathways is a system of core
competency requirements that is intended to ease student transfer between CUNY colleges. LaGuardia’s
implementation of Pathways was a labor-intensive process that required extensive work by faculty and
staff to align course offerings with the Pathways model. Taking into account the severe reservations
communicated by faculty, Pathways was successfully implemented. Careful advisement ensured the
timely advisement of continuing students through its implementation and all students entering the College
since Fall 2013, are required to adhere to the Pathways model. Work continues, in order to fully
implement Pathways and to assess its benefits for students transferring from LaGuardia.

Enrollment Increases (Standards 2, 3, 8, 13)

Undergraduate enrollment rose from 18,623 in 2011 to 19,517 in 2015. Annual non-credit registrations in
the College’s Division of Adult and Continuing Education rose from 58,343 in 2011 to 58,974 in 2015.
Enrollment trends are difficult to predict given changes in the political, social and economic landscape.
For instance, the recent enactment by New York State of the Excelsior Scholarship Program, which
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promises free tuition to full-time students to attend public colleges, could impact enrollment at
LaGuardia.

Faculty and Staff Growth (Standards 2, 3, 9, 10)

LaGuardia continued to invest in hiring full-time faculty. Fifty-eight percent of full-time faculty at the
College hold Ph.D.’s in their field, an exceptional rate in community colleges nationwide. LaGuardia’s
faculty has grown from 325 in 2011 to 395 in 2015. Staff growth has also occurred with full-time staff,
growing from 403 in 2011 to 530 in 2015.

Student Success Initiatives (Standards 1,2, 3,7, 8, 9)

LaGuardia has made significant investments in supporting student success. The effort to create a more
cohesive experience for students mobilized the College to forge greater alignment between the Divisions
of Academic Affairs and Student Affairs. The Division of Student Affairs was placed under the direction
of the Provost; more than 90 faculty and staff positions were redeployed and new advisors and peer
mentors have been hired and trained.

The College has redesigned its student orientation, seeking to connect what has been a one day experience
to a series of linked events, occurring over the course of the first semester, that address student needs for
career and transfer guidance, financial literacy, and advising support. In the past five years, the College
has reimagined its First-Year Seminar, turning what had been a generic, non-credit introduction to the
College into a mandatory, credit-based class that is connected to a student’s discipline. LaGuardia has
brought this program to scale with more than 7000 students enrolling in the First-Year Seminar, during
the 2016-17 academic year. Initial outcomes are strong as students in the First-Year Seminar show
greater likelihood of returning, higher cumulative GPA’s and are taking more credits in the subsequent
semester.

Student advising has also been reorganized over the past five years. Advising is now situated with major-
based advising teams comprised of faculty, professional advisors, and peer mentors. This model creates
greater clarity for students as they can more readily identify those people at the college that can assist
them in course advising, career and transfer planning, and more. While still a work in progress, the
advising team approach has galvanized faculty and staff to work in ways previously not seen at the
campus. Faculty and professional advisors are strategizing together about how to improve retention, they
participate in joint professional development exercises, and are collectively seeking to provide a more
robust and cohesive advising structure, within limited resources, for LaGuardia students.

Finally, technology does play, and will play a growing part, in propelling students towards graduation.
The College is piloting a new technology platform, Connect to Completion (C2C) that will facilitate
engagement between student, faculty, and advisors. In addition, the introduction of the Student
Engagement Management System (SEMS) is allowing the College to better track student interaction with
various programs and departments, giving us essential data to continuously improve service delivery.

Integration of CUNYfirst (Standards 2, 3, 8, 9)

CUNYfirst is the upgraded data system that has replaced an outdated model to manage students’
education and records, faculty and staff employment and benefits information, and all college business
operations. CUNY first plays a key role in the promotion of an integrated CUNY. LaGuardia was in the
second wave of CUNY campuses to implement the new system and our communications, outreach, and
rollout provided user-specific training for faculty, staff, and students. CUNY first is now fully
implemented across the College. As with any introduction of a suite of new software, the integration can
be bumpy. This certainly occurred at LaGuardia, but with time, appropriate training, and the creation of
new workflow processes, the adoption of CUNY first has moved ahead with limited disruption.
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Growing External Support (Standards 2, 3, 8, 9, 10, 11, 13)

In 2014, LaGuardia was awarded a highly competitive $2.9 million “First in the World”” Grant intended to
improve student retention and graduation rates among low income and minority students. With this
funding, LaGuardia launched, Project COMPLETA, Comprehensive Support for Student Success, which
will advance three interlocking core activities to help low-income and under-represented college students
succeed. COMPLETA aims to strengthen academic and co-curricular engagement from the moment of
admission through the first college year and beyond, creating a comprehensive support and assessment
structure to speed students to graduation.

In 2015, the College was awarded a federally funded $2.6 million Title V grant to implement Project
AVANZAR, a comprehensive program designed to improve science technology, engineering and
mathematics (STEM) students’ path to degree completion and fulfill the growing demand for STEM
workers. Project AVANZAR links curricular restructuring with workforce needs, new support systems,
and broad change in pedagogy, from developmental math to discipline-based capstones to deliver a
coordinated and complementary redesign of the educational experience. Scaffolding students’ research
experiences and engaging them with discipline faculty, AVANZAR will speed students to completion and
prepare them for advanced STEM education and careers.

In 2016, LaGuardia received $4 million in grant funding for STEM CONNECT: Building A Guided
Pathway to STEM Success. The grant is funded by the US Department of Education through 2020 and in
collaboration with York College and New York City College of Technology. The program will focus on
expanding access to STEM initiatives, use digital academic support services to strengthen STEM
learning, and improve transfer effectiveness between institutions.

Finally, the College has seen important growth in private support for the LaGuardia Community College
Foundation, which provides scholarship support to students. Over the past five years, the College has
seen growth in the Foundation’s annual support of more than 557% growing from raising $464,862 in FY
2011 to $3,054,199 in FY 2016.

Increased Visibility for LaGuardia (Standard 3, 9)

Increased attention for LaGuardia—in the media, amongst policy officials and community leaders—has
leveraged additional support for the College’s students. In 2014, The New York Times published an eye-
opening three-part series on the challenges inherent in serving underprepared students. The coverage
galvanized private support for LaGuardia, leading to increased contributions from donors. The College
has also hosted numerous government and business leaders, including top Cabinet officials, the CEOs of
Goldman Sachs, Twitter, and Warren Buffet. This unprecedented level of attention for the College has
enhanced LaGuardia’s ability to generate support to address student needs, including a $2 million gift
from the Goldman Sachs Gives, a donor-advised fund.

Challenges

Potential Budget Challenges (Standards 2, 3)

LaGuardia’s budget is shaped by many forces, including budget decisions made by government leaders
and student enrollment. To date, government funding for the state’s public institutions has been relatively
stable. Enrollment plays a critical role in driving the College’s budget, both in terms of tuition revenues
and state funding, which is driven by the number of full-time equivalent students registered. Meeting
enrollment projections may potentially be more challenging in coming years as the population of high
school students entering college is projected to shrink. The College maintains reserves to offset any
budget shortfalls, however stable enrollment is key to not depleting these resources.
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Space Constraints & Construction Costs (Standards 2, 3)

The lack of sufficient physical space is an extraordinary challenge for the College. Competing interests
for campus space is intense. The Space Committee reviews the College’s space needs and recommends
priorities. Priority is given to classrooms and laboratories, academic advising, and other programs that
directly impact student success. The College is further constrained in meeting capital needs by the high
costs of construction, as costs in New York City are among the highest in the nation.

Changes in Immigration Policy (Standards 2, 3, 8, 9)

More than 60% of LaGuardia’s students are foreign born and recent, potential changes in immigration
policy, may require the College to provide additional supports to students, including access to legal
assistance, scholarship support and more. In addition, the changes could potentially make it harder for
foreign born students to enroll at the College.

Faculty Support (Standard 10)

A challenge that was highlighted in the response to recommendation 10.1 was for the College to
effectively address supporting the “...faculty’s ability to participate fully in service, scholarship, and
professional development programs...with re-assigned time for full-time faculty and funding for part-time
faculty”. As explained in the response, the College has addressed this with a variety of appropriate
allocations of funding and reassigned time, for service, scholarship, and professional development
activities. The challenge remains in more deeply understanding the specific needs of faculty and
addressing those concerns in a timely way.

The administration of the Spring 2015 Collaborative on Academic Careers in Higher Education
(COACHE) survey to CUNY faculty, highlighted a number of institution specific concerns affecting the
work satisfaction of junior level faculty, at LaGuardia. Such concerns ranged from dissatisfaction with the
amount of time spent on service as well as gender and inter-departmental biases, to lack of transparency
regarding the tenure and promotion process. In response, the College has fully supported responses from
the University to provide increased funding and release time opportunities, for associate level and tenure
track faculty. LaGuardia Community College has also taken a number of steps to continue to delineate
and address the issues of concern expressed in the survey. These include further investigation of the
underlying variables at play in the findings of work dissatisfaction, and providing additional support for
faculty research endeavors. The latter includes increased funding for faculty conference presentations as
well as the offering of support for the scholarly and creative work of sixth-year, tenure-track faculty.
Additionally, the College has responded with a renewed commitment to fully engage, work with, and
support faculty in their continued development and growth, as part of the fabric of the institution. (Please
see Appendices C1, C2, C3 for more information regarding concerns and responses to the COACHE
survey.)

Section IV. Enrollment and Finance Trends and Projections

As shown in Table 6 below, LaGuardia Community College Historical Enrollment and Finance Trends
and Projections, the College projects a small (4% in terms of annual full time equivalents, FTEs)
enrollment decline following the 2016-17 fiscal year because of a forecast decline in New York City high
school graduations in our service area.

To counter the projected decline, as mentioned in the response to Standard 9 recommendations, a majority
of programming at LaGuardia Community College, has been aimed at retention. Retention strategies,
including the revitalized First Year Seminar, enhanced advising, improved alignment between the
Divisions of Academic Affairs and Student Affairs and close assessment of retention initiatives are
supporting this work. With a nontraditional student population, characterized by part-time attendance,
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work and family responsibilities, the retention initiatives are in line with research and best practices
adopted at other community colleges. While improvements in retention will happen incrementally, slight
increases can counter the anticipated declines in the number of enrollees coming directly from high
school.

In addition, the College has had early success in improving its applicant yield with pre-admission
programs, which includes family days and career exploration fairs for applicants. Such findings are in
keeping with research that shows that a factor in the recruitment and retention of students is the role
support networks outside of the school can play in successfully admitting and retaining students. Pre-
admission programs are new to the College and show promise. Testing to assess college readiness and
registration of applicants went from 24% in Fall 2015 to 28% in Fall 2016. (Note, because students apply
to the City University and are then allocated to multiple colleges, yield percentages cannot be compared
outside the system.) Improved retention and an effort to improve the College’s yield rate are critically
important to having a stable financial picture for the institution. It must be noted that projections of
retention of continuing students, New York City high school graduations and transfer rates are
conservatively estimated.
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Table 6. LaGuardia Community College Historical Enrollment and Finance Trends and Projections

| Projection

Enrollment history, projection 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18 2018-19

Headcount Fall 2012 Fall 2013 Fall 2014 Fall 2015 Fall 2016 Fall 2017 Fall 2018
First-time students 3,200 2,995 2,981 2,841 3,000 2,850 2,850
New Transfers 1,375 1,733 1,593 1,364 1,600 1,510 1,710
Continuing/ Readmits 11,060 11,772 12,232 11,521 11,206 11,273 10,870
Non-Degree 414 774 919 739 1,154 1,154 1,154
16,049 17,274 17,725 16,465 16,960 16,787 16,584

FTE Enrollment, College Now excluded,
Fall & Spring Average 13,009 13,508 13,677 13,326 13,339 13,001 12,798
Financial history, projection | IPEDS | Projection

Revenue Source

Tuition and fees  $35,795,036 $31,666,646  $30,630,350 $31,833,895 $31,865,040 $31,989,242 $31,489,845
State appropriations $44,265,875  $45,453,580 $45,453,580 $45,453,580 $45,453,580 $45,453,580
Local appropriations $39,588,419  $39,965,733 $42,430,525 $41,883,380 $40,415,178 $39,474,575

Government appropriations  $80,363,631
Government grants and contracts  $61,816,279 $67,125,565 $68,195,382 $72,000,000 $74,160,000 $76,384,800 $78,676,344
Private gifts, grants, and contracts $3,825,397 $3,592,069 $6,997,634  $8,000,000 $8,240,000 $8,487,200 $8,741,816
Investment income $20,308 $12,522 $15,361 $15,000 $15,450 $15,914 $16,391
Other core revenues  $18,030,859 $20,275,892  $19,520,676 $20,000,000 $20,600,000 $21,218,000 $21,854,540
Total core revenues $199,851,510 $206,526,988 $210,778,716 $219,733,000 $222,217,450 $223,963,914 $225,707,091

Expense function
Instruction  $94,097,465 $96,224,379 $115,699,722 $118,000,000 $119,180,000 $120,371,800 $121,575,518
Research $713,268 $1,111,067 $1,132,671  $1,200,000 $1,212,000 $1,224,120 $1,236,361
Public service  $11,253,661 $12,367,126 $8,839,692  $9,000,000 $9,090,000 $9,180,900 $9,272,709
Academic support  $13,518,800 $19,430,911  $21,015,606 $22,000,000 $22,220,000 $22,442,200 $22,666,622
Institutional support  $39,150,727 $36,492,746  $31,574,105 $32,000,000 $32,320,000 $32,643,200 $32,969,632
Student services  $19,438,935 $19,459,605 $21,391,966 $22,000,000 $22,220,000 $22,442,200 $22,666,622
Other core expenses  $19,185,201  $36,784,319  $16,913,500 $15,000,000 $15,150,000 $15,301,500 $15,454,515
Total core expenses  $197,358,057 $221,870,153 $216,567,262 $219,200,000 $221,392,000 $223,605,920 $225,841,979

Financial projections are based on conservative assumptions because of three variables. First, University-
driven modifications in budget policy and allocation methodologies shape LaGuardia’s funding. For
example, in 2015-16 and 2016-17, with very limited exceptions, budgets for CUNY’s community
colleges were frozen under the University’s guidelines.

Second, tuition and fees revenue projections correspond to changes in full-time equivalent (FTE)
enrollments and an actual tuition increase of 6.7% for Fall 2015 and a projected 3% increase for Fall
2017. However, such changes are subject to authorization from the state. Importantly, the current
funding formula buffers enrollment changes by using a weighted, three-year average with major portions
of the budget tied to incumbent staffing, rather than enrollments.

Third, year-to-year budgets also depend on city and state financial health and allocation rules used by the
City University. Currently, both the city and state are enjoying reasonable growth in revenue, and both
have recovered from the 2008 recession. However, following the 2016 election and potential reductions in
federal support for states and local governments there is great uncertainty regarding the potential impact
on higher education budgets.

Revenues not tied to City University allocations simulate growth at a nominal 3% per year, while
expenditures are estimated to grow at one-third that rate, to maintain balance.

Section V. Organized and Sustained Processes to Assess Institutional

Effectiveness and Student Learning

With a focus on its mission to “... to educate and graduate one of the most diverse student populations in
the country to become critical thinkers and socially responsible citizens...”, LaGuardia holds central the
need for continued improvements to student learning and institutional effectiveness. LaGuardia has done
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this by creating a culture for assessment, that includes participation from faculty, staff, and higher
administration. This is evident when considering that during 2015-2016, the Institutional Research &
Assessment (IR&A) office completed 219 research reports (shown in Appendix D-1), for clients across
the College. That is, more often than four times per week, an office or project from across the College,
ranging from admissions to advising, freshman year seminars to the ACE Bridge program, requested a
study for the assessment of their area and outcomes. Many of these reports are posted on the Institutional
Research & Assessment web page (http://www.laguardia.edu/IR/IR-facts/) as internal research studies,
available to the college community for study and institutional improvement. The active culture of
research and assessment at the institution, is due to investment of resources by the institution,
contributions of faculty and institutional leaders, a reliance on measures to ensure accountability and
transparency, as well as the existence of sustained and organized processes. The end product is that it
drives the institution’s mission and goal and helps LaGuardia maintain its tradition of excellence, with a
focus on improvement and accountability.

The framework for Institutional Assessment itself, has been strengthened with the newly instituted, six-
point non-academic divisional assessment process (discussed in response to recommendation 7.8-7.9). As
explained, it provides a cross campus overview and resource, for assessment activities and results, at the
institution. Furthermore, as shown in Appendix B 2.16b (List of Non-Academic Assessments and
Impact), it ensures that the institution engages in continual improvements and follow-up, to meet the
mission of the College. Most specifically, it helps divisions to identify effective and ineffective processes
and mechanisms, inherent in their overall functioning and has increased institutional effectiveness. This
was shown most effectively with the assessment of the impact of scholarships, by the Division of
Institutional Advancement. As mentioned in the response to the evaluators’ recommendation for Standard
7, a result of the non-academic assessment of the impact of scholarships by the Division of Institutional
Advancement, is that the College will strengthen its work on retention by increasing support for
institutional employment of college students. As it pertains to cross divisional findings, the response to
the evaluators’ recommendation for Standard 7 also showed that that the assessment framework provides
benefit to divisions on their individual ability to assess variables of interest, as a function of need.

Although not all areas of the College have switched over to the focused assessment methodology, the new
process asks each division to put all their areas on a regular schedule to find a point in their processes
where existing information points to a strong possibility of improvement. Previous massive, office-wide
assessments, too often resulted in long reports that produced minute if any change towards improvement.
Focused assessments begin with the idea that “we know something is wrong,” and ask each area to find
the root causes of the problem, recommend solutions, engage in implementation and, finally, assess the
effectiveness of the implementation. However, as noted in Appendix B 2.16b, there are limitations
among which includes the fact that this necessitates an investment in time, to identify and confirm
problem areas, which may not be conducive to immediate use and overall function of assessment
findings.

LaGuardia’s six-point assessment framework supplements its existing assessment activities, most
specifically LaGuardia’s assessment of institutional effectiveness compared to the University. As
demonstrated in Appendix D-2, LaGuardia ‘s examination of the Five-Year CUNY Performance
Management Program (PMP) Trends for the University, CUNY Community Colleges, and LaGuardia,
showed uniformity in performance. As measured by the PMP performance indicators, improved
performance on 40% of the measures at all levels, for the University, CUNY Community Colleges and
LaGuardia, were seen over time. However, decreases in performance, ranging from 22-26%, for all three,
highlights possible disadvantages to annual versus long term assessments and supports conclusions
mentioned above, of LaGuardia’s instituting of an annually based assessment framework.
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In reference to institutional effectiveness, noted examples of assessment activities that have improved
upon it’s connection to strategic planning and the overall mission of the College, includes the instituting
of the Strategic Planning and Budget community forum and the Budget Advisory Committee (response to
LAGCC recommendation 2.2), as well as the changes made to the overall functioning of the governing
bodies of the College. The latter includes the establishment of the Executive Council Charter and the
Senate’s periodic assessment of function (responses to recommendations 5.5 and 4.1, respectively).

Sustained and Organized processes are seen for the assessment of student learning as well. As
highlighted in the responses under recommendations for Standard 14, LaGuardia has made great effort in
building a solid framework for the assessment of student learning. This is seen in the interweaving of the
general education core competencies into the CUNY mandated, scheduled programmatic assessments of
student learning (highlighted in Standard 14) which ensures that course and department level assessments
meet the mission of the College. This leads directly to continual, institutional improvements as follow-up
activities work effectively to “close the loop” (see Appendix B 8.3: LAGCC Closing the Loop via PPR).
Previously mentioned under the response to recommendation 14.4, this was strongly illustrated for the
Periodic Program Review follow-up changes, instituted to the Business Administration and Occupational
Therapy Assistant programs, which focused on improvements to either courses and/or programs. Noted
recent improvements in the assessment of student learning, include as well, the increased focus on first
year students in order to provide a three-point data assessment framework (entry level, midpoint, and
endpoint). The pinpointing of an entry point, midpoint, and endpoint more accurately allows for an
analysis of a student’s academic development, at the College. Of note, is that, this as well as benchmark
readings (facilitated by faculty and other college leaders) and the use of ePortfolio to collect student data,
has effectively made the assessment of student learning, a process that is owned by the constituents of the
college. Led by the Assessment Leadership Team, assessment relies on the contributions of faculty, staff,
and students.

Last, the importance and impact of the assessment of student learning is well communicated and
supported. This is seen with the contractual requirements for the assessment of administrative and
teaching positions, necessary for advancement within the institution (i.e. tenure and promotion). Tenure
and promotion activities, for example require data driven, continuous self, peer, and student evaluations
of teaching (commensurate with the instructor’s employment level and status). Support for the
assessment of student learning is also seen in the wide range of Professional Development offerings (see
response to recommendation 10.1) made available to faculty and staff, as well as through email
communications with the college community, or on the College’s website. Such methods complement
the ongoing sharing of assessment outcomes, by Assessment leaders with the constituents of the College.
For example, the Provost and other Academic Affairs leaders frequently communicate with department
chairpersons, program directors, and faculty members regarding assessment and learning outcomes in
college-wide and smaller meeting forums. A case in point, is that highlighting Periodic Program Review
work, as part of the Spring Instructional Staff meeting, has become a tradition since 2013. Additionally,
the Fall Instructional Staff meeting is often used to discuss and present other assessment information, as
appropriate.

Section VI. Linked Institutional Planning and Budgeting Processes

LaGuardia integrates three strategic processes into the budget development cycle: assessment: grant and
contract procurement: and, strategic planning. As noted elsewhere in this report, the College uses a five-
year cycle to assess administrative functions, as well as a five-year cycle of academic program review.
The budgetary impact of the assessment depends on the outcome of the assessment. For example, the
Finance Office underwent an assessment in the current year, using an external evaluator, and will be
developing methods to decrease the need for budget adjustments, thereby relieving workload on the
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Budget Office. The assessment of the College’s scholarship program is leading to a shift from student
scholarship support to student work support. Last, academic program reviews resulted in the decision to
eliminate ENG 098, a lower level developmental English course, because it was not effective as an
intervention. [More information on the aforementioned examples are detailed in the responses to
recommendations 7.7, evaluators’ recommendation for Standard 7, and Appendix B 8.3 (LAGCC Closing
the Loop via PPR), respectively.]

The grant and contract procurement process is another area that informs college budgeting. Appendix Ela
lists all active grants, contracts, and related activity.

Every grant and contract proposal must be approved by the Executive Council. The Council requires that
proposals be within the strategic aims of the College and that possible resource issues (hiring, office
space, IT needs, assessment support, and other infrastructure requirements) be noted and indicate how
these will be addressed. Table 7 lists the IPEDS submissions from the 2013-2015 fiscal years and shows
the budgetary impact of these strategic initiatives, averaging around 6% of expenses.

Table 7. FY2013-2015 IPEDS Submission and Budgetary Effects of Strategic Plan Initiatives

IPEDS submissions 2012-13 2013-14 2014-15

Research $713,268 $1,111,067 $1,132,671

Public service $11,253,661 $12,367,126 $8,839,692

Research % of core expenses 0.4% 0.5% 0.5%
Public service % of core expenses 5.7% 5.6% 4.1%

Finally, and most significantly, the strategic plan development process directly influences the budget. The
strategic plan establishes the core objective for the College—from creating new academic programs to
enhancing retention and graduation efforts—and guides the allocation of funding. An example of the
strategic plan process impacting budgeting can be found in Appendix E-1b which shows the strategic plan
budget worksheets for 2013-14 and 2014-15. Each area of the College is given responsibility for
individual initiatives in the strategic plan, either individually or in cooperation with other divisions. Part
of the task of developing a work plan for each initiative is to develop a proposed budget to support the
initiative. Requests may be for one-time or continuing funds.

Under the leadership of the Vice President for Finance and Administration, and with the input of the
Budget Advisory Committee and other College input, the Executive Council must then approve, turn
down or request modifications of the proposals, based on the degree of alignment with strategic initiatives
and the availability of discretionary resources.

In both years, careful financial management has allowed the funding of a large number of strategic
projects. In 2013-14 nearly $2 million in additional projects were proposed with over $1.2 million being
directly tied to strategic plan items.

Similarly, in 2014-15, over $3.4 million in requests above the baseline budget were funded with over $2.6
million tied directly to strategic plan items (the remainder were mostly capital infrastructure items).

At LaGuardia, guided by the strategic plan, as well as grant and contract development process, and a
strategic assessment process, the result is the making of strategic budget investments and alterations each
year. These investments and alterations are made with the strategic plan serving as the College’s
blueprint for priorities. Each year, millions of dollars in investments and changes are made to align the
College’s budgeting with these strategic priorities.
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Appendix A

Table Al. LaGuardia Self and MSCHE Self Study Recommendations
Recommendation

LAGCC MSCHE No. Suggestion Page
1.1 | The College should implement its plans for disseminating the 1
v Mission and Goals throughout the campus. Some suggested

methods are shown in Appendix 1.3.

1.2 | When developing goals for annual college targets in the Strategic 2
v Plan, divisions and departments should demonstrate how their
initiatives support the College’s mission.

v 2.1 | The College should report each year if a strategic plan target has 2
been met and targets should remain on the strategic plan until met.
2.2 | The College should consider enhancing stakeholder input into the 2
budget development process by providing the college community
v with an opportunity to comment on the Executive Council’s
proposals for prioritizing strategic plan initiatives before the
funding decisions are finalized.

3.3 | The College should devise a succession plan that takes into 4
v account the large number of faculty and staff eligible for
retirement in the coming decade.

v 3.4 | The College should assess the classroom allocation process and 4
explore ways to ensure that faculty understands the process.
2.5 | The College should develop a more formal technology planning 6
v process that allows regular input from stakeholders on the
priorities that the College has developed for the upgrading of all
aspects of its technology interfaces and infrastructure.

3.6 | The current uncoordinated system for the acquisition of 7
v faculty and staff computers should be assessed to determine
if it meets the needs of the faculty and staff.

7.7 | The College should regularly assess the effectiveness of 7
v institutional resource allocation, including the budget process
itself, to ensure that it is aligned with strategic objectives and
initiatives.

7.8 | The College should encourage all areas to file formal 8
assessment designs and assessment results with IR&A.

v IR&A should maintain a centralized assessment library on
SharePoint and periodically update the College community
on recent assessments.

7.9 | Each Vice President should file an audit of assessment activities in| 8
his or her division each year with the President, providing the

v President with an overview of all assessment activities at the
College. IR&A should provide an annual agenda of key
assessment activities at the College to permit broad involvement in
the design of the research and dissemination of the findings.

v o7 The College should develop an overall assessment strategy to 8
provide a framework that emphasizes opportunities for cross-
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campus sharing of assessment activities and findings in order to
encourage collaboration and to improve the efficiency and
effectiveness of assessment activities.

LAGCC MSCHE No. Suggestion Page
4.1 | The College should define a periodic review process for college 9
v governance that includes a timetable and desired outcomes of
governance.
v 4.2 | The College should develop a formal orientation program for 10
new College Senators.
v 6.3 | The College Senate should post minutes of its meetings online 11
expeditiously.
v 5.4 | The College should establish a formal charter and guidelines for 11
the Executive Council.
5.5 | The Executive Council should develop a process to assess its 11
v effectiveness as a team.

6.6 | The College should assess the effectiveness of communications on| 1
4 the competitiveness of entry to clinical programs and strive to
improve applicant understanding.

6.7 | The College should set standards for the information to be made 12
4 available online on academic programs to include graduation,
retention, transfer, employment and graduate licensing rates.
8.1 | New Allied Health majors should be mandated to register for an 13
v Allied Health section of New Student Seminar in order to obtain
essential information about the programs, including requirements
and career options.

8.2 | The College should assess the effect of its Ability to Benefit 14
4 (ATB) preparatory workshops on the pass rate of students taking
(or re-taking) the ATB test.

9.3 | Gaps in advising continue to exist because of the decentralization | 14
v of advising services. A study of these issues has been undertaken
by Achieving the Dream and the recommendations from that
committee should be implemented.

9.4 | The College should create a position and/or office whose sole 19
v responsibility is to supervise, manage, coordinate, and assess all
retention initiatives at the College.

9.5 | The College should develop and mandate a comprehensive 20
v assessment methodology that can be used across all retention
programs and initiatives.

8 The College should examine the alignment of advising across 14
units so as to ensure a seamless transition for students and

v effectively address retention issues. This alignment will ensure
that all cohorts of students are attended to and the advising
responsibilities are clearly delineated across the College.

9a [The College should implement improvements to procedures and 14
processes of the advising system in order to support students
throughout their academic career at the College and to insure
v alignment across Academic and Student Affairs.
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LAGCC MSCHE No- Suggestion Page

9b [The College needs to ensure that all electronic and print mediaand | 21
communications meet the standards established by the Americans
v with Disabilities Act Standards for Accessible Design (2010) and
Revised Regulations (2011).

10.1| The College should support the faculty’s ability to participate fully, 21
in service, scholarship, and professional development programs by
v encouraging and supporting, wherever possible, that these
activities come with reassigned time for full-time faculty and
funding for part-time faculty.

10.2| The College should reconsider the SIRs and investigate alternative| 24

v methods of student evaluation of teaching, and, if a preferable
alternative is found, implement a change to this alternative.
10.3| The College should develop a more efficient procedure for 24
v gathering accurate information about faculty professional activity,

and it should improve communication with faculty so they
understand the importance of reporting this activity to CUNY.
11.1| The College should systematically collect and use informationon | 25
v the success of its transfer students and working graduates to
improve curriculum and future employment prospects for its
current students.

11.2| The College should strive to address the funding and staffing 26
issues affecting the efforts of the tutorial programs and the Library
v to better serve our students. In particular, the College should
explore ways of ensuring that the implementation of new
programs is accompanied by budget allocations to fund library
resources recommended to support the program.

11.3| New course and program proposals and proposals for revisions 29
4 should require a short reflection on how the proposed effort is
aligned with the College mission.
11 | The College should continue to make progress with closing- the- 29
v loop type activities in regard to assessments of academic

programs. The College should use assessment results in a systemic
fashion as part of the periodic program revisions.

13.1| In order to facilitate enrollment in ESL Learning Communities, thg 30
v College should provide targeted advisement for ESL students who
have declared specific majors.

13.2| The ACE Curriculum Committee should add a preamble or more 30
v explicit mission-related criteria to its application documentation
for new courses.

v 13.3| The College should establish periodic assessment procedures for 30
certificate program student support services.
13 | In the online program, the College should institute uniform and 31
consistent course design practices, implement effective support

v services aimed at student success in online courses, and implement
assessment methodology.
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LAGCC MSCHE No. Suggestion Page
12.1| Institute a faculty process to regularly review and update the 33
College’s core competencies to better reflect changing standards in
higher education. In particular, the faculty team may want to
consider including new core competencies such as diversity and

v integrative learning and devising a process for developing new
rubrics for any new competencies. The faculty team will need to
assess what technological literacy means in 2012 and moving
forward. The team will need to develop a process for revising the
College’s rubrics in conjunction with the recommendations made
by the Benchmark Assessment faculty reading teams.

14.2| Pilot ePortfolio assessment using the entire ePortfolio rather than 36
individual pieces in a

student’s ePortfolio. In order to gain the richest picture of student
development at the college, the College should consider how the
PPRs and the Benchmark Assessment Teams might regularly

v review entire ePortfolios, not just selected artifacts from student
ePortfolios deposited in the ePortfolio assessment database.
Additionally, when possible, these should be evaluated in terms of
a cohort of students who have both beginning and capstone
ePortfolios to document growth and change over time in the same
students.

14.3| Reinforce the beginning point for collecting entry-level data in the| 37
ePortfolio assessment database. While the College has done
significant work over the past five years with capstone and

v advanced level ePortfolios, the beginning point of ePortfolios (in
First Year Academies) has not continued as a robust collection
site. The College needs to return its attention to the first year and
the vital role it plays in collecting a baseline for student work to be
assessed.

14.4| Programs should continue their efforts regarding the assessment of| 38
programmatic competencies. Programs should clearly spell out the
evaluation criteria for all of their programmatic competencies;

4 refine and revise assessment methodologies to strengthen the
consistent use of direct assessment measures for programmatic
competencies; and implement changes and revisions based on
assessment data.

14.5| Strengthen faculty’s ability to work with data. The PPR process 38
demonstrates that while faculty teams are able to assess programs
and make recommendations for strengthening programs,

v sometimes this process happens anecdotally. Instead each of the
recommendations should be correlated to the data provided in the
PPR report. The PPR process can be strengthened significantly by
working with faculty to use data to support recommendations and
conclusions about core, programmatic, and course competencies.
14.6| Improve communication about assessment and its role at the | 40
college. Building on the Program Director’s meetings, the
v Benchmark Assessment reading, the student flyer, the
website, and college-wide presentations, the Assessment
Leadership Team needs to continue to improve
communication about assessment.
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LAGCd mscHE No. Suggestion Page
12a [The College should review and account more clearly for how the 33
College's general education program, as it is currently designed,
v approximates the minimum content requirement of 15 credit hours

of an associate's degree.

12b | The College should ensure that student learning of values, ethics, 33
v and diverse perspectives, and of the competency of
technologicalliteracy, is accounted for and included in each
student's general education program.

40

v | 14a | The College should create an updated, comprehensive
assessment approach to ensure that remaining program
majors develop competency statements and that all
course documentation reflects student learning
outcomes.

14b | The College should update all curriculum information 36
v related to assessment, including all program outcomes,
course learning outcomes, and curriculum maps.

14c | The College should ensure that all PPR projects occur 38
v on LaGuardia's established cycle, and that general
education competencies continue to be assessed on an
institutionally established schedule.

54



LaGuardia Community College Periodic Review Report Appendix Section VII

Appendix B

Appendix 1.0
LaGuardia Community College Core Values Final Report (3 Pages)

Corrusiy Zolwoy

MEMORANDUM

To: Gail Mellow, President, LaGuardia Community College, CUNY

From: Rosslynn Pieters and Evelyn Burg, Co-Chairs, Core Values Project

Date: December 1, 2014

Re: LaGuardia Community College’s Core Values Final Report

CC: Team Members—~0Olga Calderon; David Croft-Ogawa: James Grantham; Lenore

MeShane; Rudhra Meangru; Emad Nasser; JoAnne Pierre-Louis; Ari Richter; Rosemary
Talmadge (facilitator)

This memorandum is submitted on behalf of the LaGuardia Core Values Team, which
has been meeling under your charge of 10/6/14 in order to: “Create and guide a
process which will engage faculty, staff, and students throughout the campus in
discovering the college’s core values.” You requested that we use new media to collect
data. You further emphasized that the Tearn should not design new or aspirational
values, but rather uncover those values that the institution had sustained since its
earliest years.

Project Timeline:

Kick-off meeting (October 6)

Identify top 3-4 values (by November 5)

Share with Cabingt (Movember 7)

Report to President (December 1)

Professional Staff video (December 1)

Results to be shared at the Professional Staff meeting (Decamber 3)

Process:

The Team has met every week except for 11/24/14, when the co-chairs met instead
with Carlos Freire, the Marketing and Communications video producer, to review and
edit the collected video material.

In arder to fulfill the charge within the allotted time, the Team planned twoe modes of
data collection: An open-ended survey that would be completed by selected facully and
staff in various academic and service departments and with a range of tenures via
SurveyMonkey (10/20/14 - 10/26/14); A Poll Everywhere poll (10/29/14 - 11/2/14),
intended to reach a wide cross-section of the college including hundreds of studenls
(Appendices 1 and 2).
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Curr sty Dol

The survey questions were left open-ended so that participants could respond in depth.
Initial guestions provided demographic information and substantive questions followed.
These, along with the comments by the Team, many of whom are LaGuardia graduates,
provided the baseline value terms.

The Core Values Team distilled the results from Survey Monkey and Poll Everywhere
into selected terms (Appendix 3). The co-chairs then shared their findings with
President Mellow's Cabinet in a meeting on 11/7/14. In this meeting, Cabinet members
from across the college participated in breakout sessions to consider the drafted core
values and provide feedback to the Team.

In the following Team meeting, Rosemary Talmadge reported that Cabinet members
expressed the desire for both “care” and “responsibility” to be included in some manner.
Associate Deans Bret Eynon and Jane MacKillop also emailed the co-chairs,
suggesting ways that “everyone” and other terms might be incorporated. In another
email, Nate Dickmeyer of Institutional Research commented that the values generated
attitudes and thus kinds of activities.

Simultaneously, the co-chairs worked with Carlos Freire to capture the comments by
those members of the college community who were unusually eloguent when
responding to our survey questions and were also willing to speak on camera. To
accommodate schedules, in a few cases we subslituted individuals from the same
department to participate in the video (Appendix 4).

After reviewing formats of other various institutional core values from the academic,
business and non-profit sectors around the U.S., the Team decided on a presentation
that would state five values and then characterize their meanings in terms specific to
LaGuardia Community College.

At this point, the Team worked together to craft and refine the five terms and their
deseriptors in a way that was consistent with the college’s traditions, inclusionary of the
various stakeholders' perspectives, yet retained a modicurn of literary grace. These
follow:
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LaGuardia Community Coll 's Core Values (Recommen

Education

We foster a creative and collaborative learning environment that stimulates the intellect,
inspires the imagination, and enlarges our vision of the world

Diversity

We embrace everyone's unigue experence and cultural inhertance, valuing these as a
rich source of knowledge

Opportunity
We invest in everyone's capacity to fulfill their potential by the joyful exercise of
individual talent and effort

Community

We take personal and social responsibility for everything we do in caring for students,
each other, and our city

Innovation

We honor the “pioneering spirit" of our institution—its traditions, creativity, and shared
commitment to academic and teaching excellence

We found avoiding aspirational descriptors was especially challenging, especially since
we drew from individuals with differing positions and tenures at the institution. Yet we
felt it was necessary to incorporate the thoughts of older and newer members when
locking for what values have endured. \We also wanted to see whether these values
had been reframed in new terms; we found a remarkable consistency. Overall, we saw
a common enthusiasm among all sectors for working within an educational institution
commitied to helping students, often first generation college students facing many
hurdles, to move forward in their educational careers.
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Appendix 1.1
LaGuardia Community College Mission Committee Final Report (4 Pages)

at”
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TR DARE TO DO MORE

Commianity Colpge

LatGuardia's Mission 15 10 edfucate and graduate one of the most diverse stident pepulalions in the
country to become critical thinkers and socially responsible citizens who help to shape a rapidly
evolving sociely.

Mission Committee Final Report

In January 2006, President Gail O. Mellow appointed a commilies Lo examine LaGuardia’s Mission
and identify the need for revision as called for in the 20012 Middle States Self-Study.

Over the course of several months the committee members conducted College-wide outreach to
gather information in support of thelr charge.

The committee found that the LaGuardia community |s proud of the mission as it stands

presently and believes that the mission embodies what the College represents and strives to
achieve.

Information Gathering

s |nsupport of LaGuardia’s mission statemenl, the College developed Core Values through a
comprehensive college-wide process in 2015 that identifies how we live the mission each
day.

+  TheMission Committee reached outl to members of the 2012 Mission Committee to speak
with those that helped to write the mission as it stands. The six 2012 Mission Committes
members unanimously agreed that the mission statement lives an as it was written years
ago.

+  The Mission Committes prepared and issued college-wide emails to over 1,700 faculty and
staff, as well as 10 17,822 students. All members of the community were invited toshare
their thoughts about i and how the mission 1s lived or represented at LaGuardia.

« Members of the LaGuardia community were also invited to share thoughits and feedback
an various social media platforms using #LAGCCMIssion

« LaGuardia's mission was the focus of an activity at the June 2016 Professional Staff
Meeting, where members of the College community were invited to share with each other
hiow the mission is represented In their view.
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College Wide Feedback
February 2014: Feedback from the 2012 Mission Committes Members

s U'meaxtremely proud of the mission statemenl we developed live years ago; and definilely
feel it is as representative of the college today as it was when we first wrote L.
I'd also point out Lhe training we have been providing Lo LaGuardia stalf college-wide
through the Center for Teaching and Learning under Dean Howard Wach is developed
through the lens of our mission Stalemenl’s core values.
| believe this helps demonsirate we are mindful of, and actively using this statement on a
dally basis. (Steven Hitt)

« Yes, this mission statement still stands! The web page looks greal. (Lies| Fores-1za)
e Thisremains our mission. (Richard Lieberman)

# | agree with our colleagues that the mission staternent is as applicable today as itwas s
years ago. The website looks excellent! {Andrea Francis)

+ Themission statement still representsl! Awesome mission paget (Paul West)

e TheMission staterment still stands strong-as does LaGuardia Community College. | am
proud of the docurnent that was developed and share it with my students every time the
appartunity presents itself. | believe that it will live at the College for sorme time to comel
(Claudia Baldonedn)

March 2016: Feedback from the College-at-Large

+ | donot submit these letters below to self-aggrandize, but to give you examples of how our
students respond to the many helpful practices and programs we have here as teachers at
LaGuardia.

Are these appropriate for the examples you asked for from Students? | hops so.

1) Soser below is from Columbia, and |ust beginning English. He has contributed much to
our Foundations of Speech class in Comm. Studies, a div. of the Hurmanities Dept.:

Thank you, Or Robin

The Universily is a greal challenge and a great change of life, which | have fell very deeply. And
{ think it provides great value and meaning fn my acts of iffe. spiritual growth and infeffeciual
development daily.

For me this is the best morment of my life, amd | give thanks fo the LaGuardia Community
Coflege and their professors, professors ke you who communicate to ws an invaluable value
and meaning in every cfass we recefie

Again thank you very much Dr. Robin,

Seser
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2) Umit Is another non-native speaker, with whom | worked in the English Language Clinic
(TELC), which {5 a wonderful Warkshop for students whose first language is not English
We work with them on writing and speaking.

Hi Robin.

it Urmnit, from Laguardia Writing Clinic. I'm so glad that you are a great teacher, and |
admire you very much, when [ mel you

{ would fike 1o tefl you a few stories about my fife but first | showld fearn English very well.
There is a metaphor, which | love, living tike a drawing compass. As you know, one leg of the
compass s slatic, roofed in 2 piace. The other leg draws a wide circle, constantly moving. Like
[y story] is as well. One part of it is roofed in Istanbul, with strong Kurdish roots, but the
other part would travel the world, connecting o different cultures. In that sense, | ke to think
of my fiction as both local and unfversal, both from here and everywhere, If | learn In English. |
Frargre s AT el that. However, these are my ideas,

And | would like to fnish my soul mate Mawr Angefon guotes: T have learned that peaple 1l
frget wital you seid peapde T foeger what you did, bt peaplel! never forgei fow yor made
thern feel”

You made me wan! 1o climb 2 mountain. I means very much for me. | never forgel.

Hope [0 see you soon

Be well, Siay warm. ;)

Uit Turku CAKAR

(Robin Levenson)

* Dearall,
Sometimes, it is difficult to express our feelings, but to be one of LaGuardizs students was
an honor.
| cannot deny that | learned a lot even though the courses were overwhelming, especially
that | arm a full tlme worker, but what is Important are the results. What | have taken, and
whal will stay with me | what matters. | was inspired by a variety of professors especially In
my English classes. Bul one was really remarkable — not only did she help students, but
understood them and pul ws on the right track,
Thanks 1o all. (Zoubida Jabbahikone)

* |amcurrently a student at LaGuardia and wanted to share my thoughts. | want tostart
with my academic journey. | am a former specialized high school student and | did not
take advantage of the opportunity given 1o me. | got admitted to CCNY but left after 3
semesters because | wanted a fresh start and | was in danger of getting dismissed. | was on
a mission. | was skeptical of community college at first but LaGuardia has changed me asa
person. | understand the value of education. | love the professors and staff here in this
Institution. The bursar office works so diligently and quickly. | honestly feel that LaGuardia
is an institution that all CUNY schools can learn from. 've had the opportunity to learn to
Chinese, help adults taking the GED and simply enjoy my academnic experience. I'm getting
ready to apply to schoals that | didn’t have the qualifications to apply o back inhigh
school. Thank you LaGuardia. (anonymous student)
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lune 201 &: Feedback from the College-Wide Professional Staff Meeting
“Think. Pair. $Share” Activity

= Part of living this mission is training our students in learning aboul research, asking
guestions and evaluating information because that will be part of their career and their
life, actually, as responsible citizens. (Julie Koken)

+ Forus, critical thinking Is listed in all of our syllabl. Right now we are training FEMA
certificate students in disaster preparedness, to help thelr communities as responsible
citizens, And we talk abont something ealled "college knowledze’, to help our students
understand. (Mimi Blaber)

s | think inour courses we try to lead our students to see where they're at and subsequent
growth promotion over time in small steps. And alsoreally trying o make [students] be

self-aware about their space and place in society, to be socially responsible and understand
the larger and greater needs of the community. (Justin Brown)

# | think that one of the key ways that we live our mission is by ereating super-unigue
apportunities for our students, like the Street Team, the President’s Society, and the Peer
Advisor Academy, to take learning cutside of the classroom and really instill upon our
students the values that we believe In. (Gina Taraskewich)
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LaGuardia Community College Mission Visibility Examples
1.2a Mission Webpage (http://laguardia.edu/mission)

My LaGuardia | Faculty & Staff | Ask Search this site B3
Fast Facts
Meet Cur
Students
History . ; ph = .
LaGuardia Community College’s mission is to educate and graduate one of
the most diverse student populations in the country to become critical
thinkers and socially responsible citizens who help to shape a rapidly
evolving society.
Core Values
Our values ars woven into the colfurs of the Colfage and guide tha decisions, actions and
behaviors of the LaGuardia community—what we chooes fo do, how wes carry out our work in
ali parts of the institution, and how we assses the outcoms of our individual 2nd shared
efforta. Watch the Core vVaiuss video
o, We
coliaborative
Responsibility
\= aspre fo be 3 carng communay
TODO
e  MORE
e picesenng
LaGuardia Apply Now Contac: Us Connect with us T
Community College Visit LaGuardia Emergency fyaein@ Creha
31-10 Thomson Directions Information Select Lanauage
G Ca'endar Career Services
Long {sland City. NY LaGuardia Todsy  Employment
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1.2b College Catalog, page 4 (http://laguardia.edu/Academics/Cataloq)

MISSION STATEMENT

LaGuardia Community College of the City University of New
York is named for Fiorello H. LaGuardia, New York City's
New Deal mayor, who inspired a city of immigrants. Located at a
transit hub that links Queens, the cty’s most ethncally diverse

the College provides access to higher education and serves New
Yorkers of all backgrounds, ages and means.

LaGuardia Community College’s mission is to educate and grad-
vate one of the most diverse student populations m the country

help to shape a rapidly evolving society. These are the founda-
tonal clements that sustain our commitment:

Qur Students

Owr students are the energizing force behind the College. They
seck knowledge, skills and credentials to transform their own lives,
as well as impact their families and communities, Their dedication
to the journey of hifelong learning and the richness they bong o
the classroom and campus life are what define LaGuardia. Our

their stories and resowrces with current students and developing
lasting relationships with the College.

i Our Faculty & Staff

i Owur faculty and staff are passionate professionals constantly
! reflecting upon their fraining, cxpericnee, practice and goals to
¢ create challenging and engaging learning environments, They cher-
borough, with the world center of finance, commerce and the arts, ish their connections with studenrs and enjoy learning with them
! and from them, Our faculty and staff are engaged in scholarly and
{ artistic activities that reflect their intellectual excitement and rigor,
their commitment to disciplinary knowledge and discovery, and

i their deep respect for all the commumities of our aty.

Our Programs

to become critical thinkers and socially responsible cinzens who Wi offer a broad range of rigorous academic programs that pro-

¢ mote Inguiry, openness and a willingness to take on challenges.
i Areas include urban studies, liberal arts, business, the sciences,
! health, technology, developmental education, college and transfer
! preparation, experiential education, contimung education classes,
! workforce training and Honaors programs. Our leadership in tech-
nology-bascd learming has carmed national and intcrmational
TECOEMItIon.

i Our Community
alumni take an active role in the College community by sharing We cultivate partnerships with businesses, civic and community
| groups, government, and public schools to enhance the economic,
¢ cultwral, and educational development of Queens and New York
¢ City and State. We aspire to set an example as advocates of sus-
tainable practices that contribute to a healthy urban environment.

. ACCREDITATION

! LaGuardia Community College/CUNY i accredited by the Middle
{ Seares Commission on Higher Education, 3624 Market Street,
Philadelphiz, PA 19104, (267) 284-5000. The Middle States Com-
mission on Higher Education is an institutional accrediting agency
i recognized by the US. Secretary of Education and the Councl for
Higher Edwcation Accreditation.
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1.2¢ Adjunct Faculty Handbook, page 3
(http://laguardia.edu/humanresources/Faculty-Staff-Handbooks)

Mission Statement

LaGuardia Community College of the City University of New York 15 named for Fiorello H.
LaGuardia, New York City’s New Deal mayor, who inspired a eity of immigrants. Located at a
transit hub that links Queens, the city’s most ethnically diverse borough, with the world center of
finance, commerce and the arts, the College provides access to higher education and serves New
Yorkers of all backgrounds, ages and means.

Mission

LaGuardia Community College's mission is to educate and graduate one of the most diverse
student populations in the country to hecome critical thinkers and socially responsible
citizens who help to shape a rapidly evolving society.

These are the foundational elements that sustain our commitment:
Owr Students

Owr students are the energizing force behind the College. They seek knowledge, skills, and
credentials to transform their own Lives as well as impact ther families and communities. Their
dedication to the journey of hifelong learning and the richness they bring to the classroom and
campus life are what define LaGuardia. Our alumni take an active role in the college community
by sharing their stories and resources with current students and developing lasting relahonships
with the College.

Ouwr Faculty & Staff

Owr faculty and staff are passionate professionals constantly reflecting upon their training,
experience, practice and goals to create challenging and engaging leaming environments. They
chernish their connections with students and enjoy learning with them and from them. Our faculty
and staft are engaged in scholarly and artistic activities that reflect their intellectual excitement
and ngor, their commitment to disciplinary knowledge and discovery, and their deep respect for
all the communities of our city.

Our Programs

We offer a broad range of ngorous academic programs that promote inguiry, openness, and a
willingness to take on challenges. Areas melude urban studies, hberal arts, business, the sciences,
health, technology, developmental education, college and transfer preparation, experiential
education, continuing education classes, workforee training and Honors programs. Our leadership
in technology-based learming has earned national and international recognition.

Our Community

We cultivate partnerships with businesses, civic and community groups, government, and public
schools to enhance the economic, cultural, and educational development of Queens and New
York City and State. We aspire to set an example as advocates of sustainable practices that
contribute to a healthy urban environment.

ed
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1.2d Instructional Staff Handbook, page 2 (http://laguardia.edu/humanresources/Faculty-
Staff-Handbooks)

OUR MISSION

Description

LaGuardia Community College of the City University of New York is named for Fiorello
H. Latiuardia, New York City’s New Deal mayor, who inspired a city of immigrants.
Located at a transit hub that links Cueens, the city’s most ethnically diverse borough, with
the world center of finance, commerce and the arts, the college provides access to higher
education and serves New Yorkers of all backgrounds, ages and means.

Mission

LaGuardia Community College’s mission is to educate and graduate one of the
most diverse student populations in the country to become critical thinkers and
socially responsible citizens who help to shape o rapidly evolving society.

These are the foundotional elements that sustain our commitment:
Our Students

Our students are the energizing force behind the college. They seek knowledge, skills, and
credentials to transform their own lives as well as impact their families and communities.
Thieir dedication to the journey of lifelong learming and the richness they bring to the
classroom and campus life are what define LaGuardia. Our alumni take an active role in
the college community by sharing their stories and resources with current students and
developing lasting relationships with the college.

Our Faculty & Staff

Owur faculty and staff are passionate professionals constantly reflecting upon their training,
experience, practice, and goals to create challenging and engaging learning environments.
They cherish their connections with students and enjoy learning with them and from them.
Our faculty and staff are engaged in scholarly and artistic activities which evidence their
intellectual excitement and rigor, their commitment to disciplinary knowledge and
discovery and their deep respect for all the communities of our city.

Our Programs

We offer a broad range of rigorous academic programs that promote inguiry, openness, and
a willingness to take on challenges. Areas include urban studies, liberal arts, business, the
sciences, health, technology, developmental education, college and transfer preparation,
experiential education, continuing education classes, workforce training and Honors
programs. Our leadership in technology-based learning has achieved national and
international recognition.
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<Date>>

afirst namey «last names iphonex
waddress line 1w waddress line 2»
wcityn, «states wzips

Deear afirst_natmes:

Congratulations on your admission to LaGuardia Community College! You have taken the
first steps on vour journey to fulfill vour dreams. 1 am pleazed and honored to count vou as
one of our students. At LaGuardia, vou will be part of a group of students who come from
over 150 countries. You will enjoy the diversity on our campus.

LaGuardia Comtumity College has a world-class faculty whe care gbout you. Cur dedicated
faculty and staff have prepared an exciting program of study and will provide valuable
services to support you. Whatever yvour educational geals, we have the programs and services
you need to succeed.

LaGuardia Community College opens up a world of opportunity for you. Our gradvates
succeed at the jobs they takee after graduation and at the senior colleges to which they transfer.
Leading universities and employers across the nation recognize the LaGuardia degree.

To keep vour enrollment moving smoothly, we need you to email us as soon as possible
at infonow(@lagee.cuny.edn. Send the e-mail from vour preferred account, and include your
nare and contact mformation. The Admissions Office will send you the username for your
perzonalized VIP page on the LaGuardia website.

Log in to vour VIP page as soon as vou get your nsername. There yvou will find directions
for completing yvour enrollment, and important information regarding required documents,
testing, and registration. If you have any questions, please contact our Admissions Office at
(T18) 482-7206.

LaGuardia Community College’s mission 13 to educate and graduate one of the most diverse

student populations in the country to become critical thinders and socially responsible citizens

who help to shape a rapidly evolving society -- and we are excited to welcome you to our

commumity. We are commutted to help you write yvour own fiture and tom your dreams into

realifies.

Sincerely,

- ﬂ*‘—-ﬁ-’ﬁf‘{—fgéﬁ‘:—
-

Dr. Gail O. Mellow

President
Connect with ns:

Facebook - LaGuardiaCC
Twitter - (@ LaGuardiaCC
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1.2f Recruitment Ad Campaign Examples

LaGuardis Communiky Coleqe
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' www.laguardia.edu/dare
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718-730-7500
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1.2g Identity Standards and Applications (page 3)
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Appendix 1.4-2012 Self Study Appendix 1.3 (page 8)

Appendix Section VII

LaGuardia Community College Periodic Review Report Appendix

Appendix 1.4
LaGuardia Community College 2012 Middle States Self-Study Appendix (Page 8)

Appendix 1.3

Suggested Methods for Improving the Visibility of the Mission Statement

making the Mission Statement more prominent on the college’s website

including the college’s Mission Statement in literature handed out at various events
and classes on campus, including Opening Sessions. the New Faculty Seminar, and
the Freshman Seminar (a required course for all students in their first semester)
e-mailing the college’s Mission to all college constituencies at the beginning of each
academic year

integrating the Mission Statement with important college documents, such as course
proposal forms

The mission statement should guide the college’s marketing strategies. including
branding

developing a visual presence for the Mission and prominently displaying it in
populated areas of campus

referencing the college’s Mission Statement when departments create their own
Mission Statements

Page | 1
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Appendix 2.0 FY14-15 Strategic Plan (7 pages)

1. Increase opportunities for students to be taught by full-time faculty

Ala. The percentage of annual instructional FTEs taught by full-time faculty will increase by 4 percentage points from 41% to .
45% (year 3 of three-year goal).

A1b. Ratio of Student FTEs to Full-time Faculty will improve from 40.8 to 39.3. AA & SA
2. Increase faculty scholarship and research impact

A2a. LaGuardia will maintain the high level of faculty scholarship and creative activity (3-year weighted rolling average). AA(IT)
A2b. Number of funded research grants will increase from 2 to 3. ACE (All)
A2c¢. Total dollar amount of research grants (3-year weighted rolling average) will increase from $678,197 to 5684,979. ACE (AA)
3. Ensure that students make timely progress toward degree completion

A3a. Average number of credits (equated credits) earned in one year will increase from 20.9 to 22. AA & SA
A3b. Percentage of students who earn 30 credits (equated credits) per year will increase from 17.6% to 18.6% AA & SA
A3c. Increase the difference between actual and predicted one-year retention rates of full-time, first-time freshmen from| ALL
1.6% to 3.1%.

A3d. Indicator: Enhance SEMS (Student Engagement Management System) to integrate team-based student advisement| IT
calendars, email, chat, texting, and workflow (year 1 of multi-year). (AA & SA)
A3e. Indicator: Launch and assess a weekend college for Mathematics, Engineering, and Computer Science's Network & AA (ACE)
Computer Security program.

A3f. Indicator: Institute and assess retention rates for students who participate in loan default management program based SA(T)
on three key intervention points.

A3g. Establish baseline enroliment and persistence of students with disabilities. (ITT: A]
4. Increase graduation rates

Ada. Increase the difference between the regression adjusted predicted and actual four-year graduation rate of full-time ALL
first-time freshman by a 0.2 percentage point from 3.8% to 4%.
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proposed FY14-15 Strategic Plan, 2

Adb. Increase our six-year graduation rate of first-time freshmen from 28.9% to 30%. ALL
Adc. Indicator: In collaboration with two senior CUNY colleges, implement the "reverse transfer process' in order to award SA
Associate Degrees to former students who stopped out before degree completion. (IT & AA)

5. Improve student satisfaction with academic support and student support services

ASa. Even years: Colleges will report on policies, practices, and activities intended to increase student satisfaction with

: . SA & AA
academic and student support services.
AS5b. Odd years: Student satisfaction with Academic Advising Effectiveness and Campus Support Services as measured by SARAA
Noel-Levitz SSI.
6. Improve student satisfaction with administrative services
AGa. Even years: Colleges will report on policies, practices, and activities intended to increase student satisfaction with

W A 5 X di ADM

administrative services; assess and renovate 10 classrooms in the C & Shenker buildings.
ABb. Odd years: Student satisfaction with Recruitment and Financial Aid Effectiveness, Registration Effectiveness, and SA&AA (IT)

Service Excellence as measured by Noel-Levitz SSI.
A6c. Indicator: Testing Office will continue to establish a baseline to enhance the delivery of services, staffing and website
(year 2 of multi-year).

SA(IT, 1A, & AA)

A6d. Enhance LaGuardia's infrastructure through several projects: begin construction of the Library, Center 3 facade project,
build new faculty offices in building C, replace the gym and pool roofs, gym floor, renovate the seating of the Main Stage ADM

Theater, cafeteria’s in the Shenker & B buildings, replace chillers in Shenker Hall, move computer servers {phase |I), and also (ACE, AA)
design two multipurpose state-of-the-art rooms for the 10,000 Small Business' program.

7. Increase revenues

A7a. Increase alumni-corporate fundraising {voluntary support) 3-yr weighted rolling average - increasing the anticipated

IA
|gain by 5% from $1,537,500 in FY 14 to $1,614,375 in FY15.
A7b. Grants and contracts 3-yr weighted rolling average will increase by 1 percentage point. ACE (ALL)
A7c. Alternative revenue sources 3-year weighted rolling average will increase based on: a) Food service commissions, b) ADM, IA, & ACE
Parking lot revenue, c) Pouring Rights royalties, d) facility rental income, and Fee for Service. i
8. Use financial resources efficiently and prioritize spending on direct student services
ABa. Spending on instruction, research, student services as a percentage of tax-levy budget will be maintained at 59%? ADM
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proposed FY14-15 Strategic Plan, 3

A8b. We will maintain the end fiscal year with 3% of allocated budget as reserve. ADM

9. Increase the proportion of full-time faculty from under-represented groups

A9a. Increase the percentage of full-time faculty from under-represented groups (total minority, women, Italian Americans). AA (All)

B. Sector goals - Goals for Community Colleges

1. Create more efficient remediation pathways

Bla. Increase the percentage of students fully proficient by the end of the first year {(of those initially needing any|

remediation) by 2.2 percentage points (over three years) from to 44% to 46.2% (year 1 of 3 year goal).

B1b. Increase pass rate in mathematics by 3.6 percentage points from 42.4% to 46% within three-years through several
initiatives including: a pilot for 4 sections combining MAT95 & 96, 4 sections combining MAT96 & 115, the continued
expansion of Statway (combining MAT96 & 120), 6 sections of MAT108 -- Quantitative Literacy (as an alternative to algebra| AA

or statistics), the Maximizing Mathematics Achievement (MaxiMA) project which pairs minority students in basic math
courses with advanced math students (i.e. those with 45+ credits) who will collaborate with select faculty members on
research to improve participants math success, retention, graduation, and transfer rates (year 1 of 3 year goal).

Blc. Improve and assess math tutoring services via SEMS (Student Engagement Management System) and comparing
effectiveness of ALEKS and EDUCO online math platforms using the Common Elementary Algebra Final Examination (CEAFE) AA(IT)
scores, course pass rates scores, and both student and faculty surveys.

Bld. Increase pass rate in reading by 3.5 percentage points from 41.8% to 45% within three-years through improved

AA (SA
advisement, tutoring services, workshops, and several accelerated courses including ESC9 & ESE99 (year 1 of 3 year goal). Al

Ble. Increase pass rate in writing by 3.7 percentage points from 44.1% to 47.8% within three-years through professional
development for faculty and improved enrollment process for Accelerated Learning Program (ENA101) (year 1 of 3 year AA (SA)
|goal).

2. Prepare students for transfer to baccalaureate programs

B2a. Increase percentage of first-time freshmen transferring to any within CUNY baccalaureate program within 6 years (over

SA R AA
three years) from 23.9% to 25.5% {year 1 of 3 year goal).
B2b. Increase transfer rate of AA/AS graduates to any baccalaureate program from 50.9% to 51.9%. SA & AA
B2c. Maintain mean first-semester GPA of baccalaureate transfers from CUNY community colleges at 2.71. SA & AA
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proposed FY14-15 Strategic Plan, 4

B2d. Indicator: Launch and track the number of students who enroll in the Mechanical Engineering option with a transfer
opportunity to CCNY; create new Computer Engineering option as articulated with CCNY.

B2e. Revise the Nursing program'’s curriculum to include Statistics (MAT120) and Community Health (SCN195) to support
transfer to Lehman and York Colleges as part of the dual-joint articulation.

2

2

3. Increase (or maintain high) pass rates on professional licensure exams

B3a. Professional licensure pass rates

> Increase pass rates for rate of Nursing students taking the NCLEX-RN from 79.3% to 82%.
> Maintain /Increase pass rates for PN from 89.4% to 90%

> Maintain pass rates for Paramedic from 95% to 90+%

> Maintain /Increase pass rates for PTA from 93% to 90+%

> Maintain /Increase pass rates for Veterinary Technology to 80+% from 94%

> Maintain /Increase pass rates for Radiologic Technology from 93% to 90+%

> Maintain /Increase pass rates for OTA from 84% to 85%

> Increase pass rates for Dietary Tech. from 33% to 53%

C. Coll: Al Is

1. Strengthen Advisement, First Year Experience, and other Alignment initiatives

Cla. Indicator: Implement and assess the re-designed advising model to establish an integrated and comprehensive system
(year 2 of multi-year).

RIZIZ[ZIZEIEEE

AA & SA(IT)

C1b. Indicator; With support from all divisions, CTL will develop, deliver, and assess sustainable, comprehensive professional
development programs for at least 80 faculty and staff {including front-line staff), and 125 peer mentors to support AA (ALL)
implementation of the new advisement model and the First-Year Seminar program.

Clc. Indicator: Increase awareness of Knowledge Management on campus via various marketing campaigns. (1A, :: AA)
Cld. Indicator: The Library will continue to contribute to the Knowledge Management project by adding missing content, AA. Al
updating existing content and identifying new content subjects. i

Cle. Indicator: The Library will assess its class presentations for the Liberal Arts First-Year Experience seminar to improve AA
student information literacy skills.

C1f. Indicator: Increase the number of non-credit students transitioning to credit programs by 10% from 1300 to 1430 ACE (SA, AA, IA)

through targeted recruitment efforts.
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proposed FY14-15 Strategic Plan, 5

C1g. Launch and assess the implementation of over 60 sections of a First-Year Seminar for the Business & Technology,
Health Sciences, and Natural Sciences departments, and also for the Liberal Arts programs; prepare select faculty for an AA (SA, IT)
Engineering specific First-Year Seminar.

C1h. Indicator: Develop a comprehensive cycle-specific recruitment plan to increase market share yield of first-time full-time

SA
freshmen applications by 3% over fall 2013 baseline with 22,982 applications; transfer and special population student (AA, 1A, T)
applications will also increase by 3% over fall 2013 baseline of 5619 (year 1 of 2 year goal). =
C1i. Indicator: Establish persistence baseline of registered veterans in degree and ACE based non-degree programs. Create a A
full services Veteran Affairs office to provide and track benefits, mental health, academic, and career counseling services to (ACE & 1T)
degree and ACE non-degree veteran students to increase persistence to degree.
C1j. Through an improved and targeted referral system, we will increase semester to semester re-enrollment rates of full-
time public benefits eligible students who utilized the Single Stop Benefit Access program by 2 percentage points from 61% SA
(as a baseline) to 63%; and increase the number of students who change enrollment status from part-time to full-time by 2 (AA, IT)

percentage points from 16% to 18%.

2. Enhance the use of Digital Technology to support student learning and success.

C2a. Indicator: Deploy LaGuardia Community College Mobile App to provide students with current information about
College events, campus facilities, classes, locate class rooms, look-up Faculty/Staff directory information and access the IT

existing mobile version of the Mylaguardia Student Portal. A mechanism to measure utilization will be developed and used| (ADM, & IA)
0 assess activity.

C2b. Indicator: In order to better familiarize and acclimate students with the college's technology-related services and
requirements, |.T. will augment the current workshop, "Navigating Technology for Student Success at LaGuardia", with an
online video. A mechanism to measure utilization will be developed and used to assess activity.

IT (1A AA-CTL,
SA)

C2c. Indicator: Increase the number of online/hybrid sections from 24 from 49 based on increased offerings from specific
program in Health Sciences, Humanities, Mathematics, Engineering, & Computer Sciences, and Natural Sciences
departments; increase simulation activities for 11 Health Science courses in various programs. ACE increase hybrid /online AA
offerings from 2 to 4 and will develop and implement online catalog with links to online registration system for tuition-based
COUrses.

C2d. Indicator: The Library will introduce the 3D-printing capability and technology at workshops open for students and
faculty; also they will work with the Office for Students with Disabilities to introduce new assistive software that will be AA & SA
available to help students in the Media Lab.
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proposed FY14-15 Strategic Plan, 6

C2e. Indicator: CTL will offer 2 professional development seminars (to 30 faculty) focused on integrative and reflective
ePortfolio pedagogy, and social pedagogies enabled through ePortfolio and other Web 2.0 technologies; and offer 1
minigrant program to up to four departmental or program-based faculty teams to develop or revise a minimum of 5 online
/hybrid courses in each department, specifically focused on the increased use of technology.

C2f. Indicator: Convert two areas into student lounge space fully networked for digital access. ADM (IT)

C2g. Indicator: Support student enroliment and retention rates by increasing LaGuardia's social media presence - including

!
increasing Facebook likes from 1,100 to a minimum of 15,000. A (A, 1T S8)

3. Engage LaGuardia’s O A process to improve student learning.

C3a. Indicator: Develop and pilot six assessment rubrics for our general education competencies based on LaGuardia's values|
on learning, Association of American Colleges & Universities Liberal Education and America's Promise [LEAP] learning
outcomes, Pathways learning objectives, Middle States, and our First-Year Experience recommendations (year 2 of multi-
year).

C3b. Indicator: The Center for Teaching and Learning [CTL] will collaborate with the Assessment Leadership Team [ALT] to
offer mini-seminars to faculty from all academic programs in order to map out the revised curriculum, design, and
implement appropriate assignments and activities based on our new general education competencies and abilities (year 1 of
multi-year).

AA (SA)

AA (SA)

C3c. Indicator: Prepare the following programs for PPR's: Commercial Photography, English as a Second Language [ESL],

|
Nursing & Practical Nursing, Philosophy, Physical Therapy Assistant [PTA], Spanish Translation, and Writing. ARGT)

C3d. Indicator: Conduct PPRs for the following programs: Accounting; Dietetic Technician; Food Service Mgmt.; Music

|
Recording Technology; and Travel, Tourism & Hospitality Mgmt. AT

C3e. Indicator: Academic Affairs and CTL will support faculty and programs implement year one PPR recommendations with
mini-grants for the following programs: Business Administration; Business Management; Communication Studies; Modern
Languages; Library; Criminal Justice; and Writing and Literature. Implement year two PPR recommendations for the AA
following programs: Basic Skills Math, Fine Arts; Human Services: Gerontology & Mental Health; New Media Technology; (IT, ADM & 1A)
and Occupational Therapy Assistant. Implement year three PPR recommendations for the following programs: Paralegal
Studies, Education, and Engineering Sciences.

C3f. Indicator: Implement the Enbanced Taxi Training program, with LaGuardia as the lead across a five-campus partnership. ACE(IT)
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4) Strengthen the connection between college learning experiences and the evolving labor market,

C4a. Indicator: Select programs from Humanities and Natural Sciences will provide increased contact between full-time
faculty and students engaged in project based experiential learning that is major-specific and also revise curriculum to AA
reflect the new Experiential Learning course.

C4b. Indicator: The Library will present a minimum of three lifelong learning/career -related workshops and create research

guides and tutorials to help students plan careers and seek job information promote its role in lifelong learning for the AA (IA, ACE &
changing labor market through promotion of several databases including Ferguson’s Career Guidance Center, the Job and SA)
Career Accelerator and Learning Express.

Cac. Indicator: Implement an employment and internship pipeline for students in ACE and credit programs by engaging 50 ACE
small businesses and achieving a 70% job fill rate by the end of the year. (AA & SA)

C4d. Indicator: Academic Affairs will collaborate with ACE to enhance internship opportunities, attract potential employers
to join Academic Advisory Boards as part of the lobs Linkage initiative, expand the Career Ladders program, create new

Al
certificates in Mammography, Cat Scan {CT), & MRI; revise Programming & Systems curriculum; create new Finance, AS i
program grounded in the Business Management PPR recommendation to develop majors connected to in-demand jobs.
Cde. Indicator: Increase enrollment and retention of women in STEM fields. AA
C4f. Indicator: Faculty from Mathematics, Engineering, & Computer Science, Natural Sciences, and Social Science
departments will hold conferences drawing recognition for academic quality while connecting students to faculty research AA (SA)
and to the job market.
5) Advance Global Learning — prepare students to address our signature competency and develop as global citizens.
C5a. Indicator: Hire a Global Initiatives program manager who will identify external partners, at least one grant to support AA
study abroad, and collaborate with the Internship program manager to identify potential internship sites connected to (1A & ACE)
|global learning.
C5b. Indicator; Partner with College Now High Schools and the International High School to offer more students heritage AA (18)
language courses, recruit students for both the Japanese Studies program and also the Henry Luce Foundation scholarship.
C5c. Indicator: CTL will offer mini-workshops (See target C3b] related to the curriculum mapping assessment process to AA

support the development of lessons, activities and units that address global learning issues.
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Appendix 2.1 2014-2015 PMP Final Outcomes Report (11 pages)

2014-15 PMP Final Outcomes Report:

LaGuardia Community College

Commurity Colege

A. Along with the University Goals and Sector Goals for FY 14-15, LaGuardia’s College Focus Area Goals for this
reporting period reflect the Campus’ deep and sustained commitment to the following long-term goals: 1)
Alignment between Academic Affairs and Student AfTairs in an effort to strengthen advisement and enhance the
First Year Experience; 2) Use of Technology (o support leaming and success: 3) Assessment © improve leaming;
4) Enhancement of Labor Market Connections to LAGCC learning experiences; and 5) Advancement of Global
Learning to prepare students to develop as global citizens.

University Goals
1. Increase opportunities for students to be taught by full-time faculty
a. The percentage of annual instructional FTEs taught by full-time faculty will increase by 4 percentage
points from 39.4% to 43.4% (year 3 of three-vear goal)
Partially Achieved - The percentage ol annual instructional FTEs taught by full-time faculty increased
by 1 percentage point from 39.4 to 40.4.
b. Ratio of Student FTEs to full-time faculty will improve from 40.8 to 39.3
Achieved- The ratio of student F'T'Es to full-time faculty improved from 40 .8 to 36.6
2. Increase faculty scholarship and research impact

a. LaGuardia will maintain the high level of faculty scholarship and creative activity (3-year weighted
rolling average
Achieved — LaGuardia’s 3-year weighted average was maintained at 0.3.

b.  Number of funded research grants will increase from 2 to 3
Surpassed — The number of funded research grants increased from 2 to 4.

c. Total dollar amount of research grants (3-year weighted rolling average) will increase by 1 percent.

Not Achieved - the total dollar amount of research grants (3-year weighted rolling average) decreased
from 665,985 10 613.996. However, the amount remains significantly higher than all other CUNY
Community and Comprehensive Colleges.

Ensure that students make timely progress toward degree completion

a.  Average number of credits (equated credits) earned in one year will increase from 20.9 to 22.

Achieved - the average number of equated credits eamned in one vear by associate full-time freshmen
increased from 20.9 to 22.2.

b. Percentage of students who earn 30 credits (equated credits) per vear will increase from 17.6% to 18.6%
Surpassed - The percentage of associate students who earned 30 equated credits per year increased from
17.6% to 20.3%.

¢. Increase the difference between actual and predicted one-year retention rates of full-time, first-time
freshmen by 1.5.

Partially Achieved — The difference between actual and predicted 1-year retention rate of associate full-
time first-time freshmen was increased by 0.6 from (0.9 to 1.5. though our one-year retention rate did
increase by 3.1%.

4. Increase graduation rates

a.  Increase the difference between the regression adjusted predicted and actual four-year graduation rate of
full-ime freshmen by a (0.2 percentage points.
Not Achieved - the difference between the regression adjusted predicted and actual four-year graduation
rate of full-time freshmen was reduced by 0.1% from 5.1% to 5.0%.

b. Increase our six-year graduation rate for first-time freshmen from 28.9% to 30%

v
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Not Achieved —the six-year graduation rate decreased from 28.9% to 26.2%.
5. Improve student satisfaction with academic support and student support services

a. Even years: Colleges will report on policies. practices, and activities intended to increase student
satisfaction with academic and students support services

b. Odd years: Student satisfaction with Academic Advising Effectiveness and Campus Support Services as
measured by Noel-Levitz SSI
Achieved — As measured by Noel-Levitz, student satisfaction with Academic Advising Effectiveness was
increased from 4.5 to 4.9.and student satisfaction with Campus Support Services increased from 4.6 to
<ty

6. Improve student satisfaction with administrative services

a.  Even years: Colleges will report on policies. practices. and activities intended to increase student
satisfaction with administrative services; assess and renovate 10 classrooms in the C and Shenker
buildings
Achieved — Ten classrooms were renovated in the M building and 16 classrooms were renovated in the C
building. Currently, 18 classrooms in the C building and 11 classrooms in the Shenker building are being
renovated.

b. Odd years: Students satisfaction with Recruitment and Financial Aid Effectiveness, Registration
Effectiveness, and Service Excellence as measured by Nocl-Levitz SSI
Achieved — As measured by Nocl-Levitz, student satisfaction with Admissions and Financial Aid was
mncreased from 4.4 to 4.9., student satisfaction with Registration Effectiveness increased from 4.7 to 5.1.,
and student satisfaction with Service Excellence increased from 4.6 to 5.1.

7. Increase revenues

a. Increase alumni-corporate fundraising (voluntary support) 3-year weighted rolling average — increasing
the average gain by 5%.

Surpassed— The alumni-corporate fundraising 3-year weighted rolling average was increased from
$2,236,787 in the 2011-2013 period to $2,994,979 in the 2012-2014 period, a 33.9% increase.

b. Grants and contracts 3-year weighted rolling average will increase by 1 percentage point
Not Achieved — The grants and contracts 3-year weighted rolling average decreased from $15.649,870 to
$15.020.894, though our grants total remains significantly greater than all other CUNY Community and
Comprehensive Colleges.

c. Alternative revenue sources 3-year weighted rolling average will increase based on: a) Food service
commission, b) Parking lot revenue, ¢) Pouring Rights royalties, d)facility rental income, and Fee for
Service
Data available July 2015

8. Use financial resources efficiently and prioritize spending on direct student services

a. Spending on instruction, research, and student services as a percentage of tax-levy budget will be

maintained at 59%
Data available July 2015

b. We will maintain the end fiscal year with 3% of allocated budget as reserve.

Data available July 2015
9. Increase the proportion of full-time faculty from under-represented groups

a. Percentage of full-time faculty from under-represented groups (total minority, women, Italian Americans)
Achieved - The percentage of full-time faculty from under-represented groups increased from 38% in fall
2013 to 40.7% in fall 2014.

B. Sector Goals
1. Create more efficient remediation pathways

a. Increase the percentage of students fully proficient by the end of the first year (of those initially needing

any remediation) by 2.2 percentage points (over three years) from 44% to 46.2% (year 1 of 3-year goal)
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Achieved — The percentage of students fully proficient by the end of the first year of those initially
needing remediation increased from 44.0% to 45.8%.
2. Prepare students for transfer to baccalaureate programs
a. Increase percentage of first-time freshmen transferring to any baccalaureate program within 6 years from
by 1.5 percentage points (year 1 of 3 year goal)
Not Achieved —the percentage of first-time freshmen transferring to any baccalaureate program within 6
years decreased from 31.9% for the fall 2007 cohort to 30.2% for the fall 2008 cohort.
b. Increase transfer rate of AA/AS graduates to any baccalaureate program by 1%.
Surpassed — The percentage of AA/AS graduates to any baccalaureate program decreased from 65.1% to
69.5%.
Maintain mean first-semester GPA of baccalaureate transfers from CUNY community colleges at 2.77.
Partially Achieved — Mean first-semester GPA of baccalaureate transfers dropped slightly from 2.77 to
2.76, however this GPA is higher than all other CUNY Community or Comprehensive Colleges.

[e]

155

Increase (or maintain high) pass rates on professional licensure exams

a. Pass Rates on Professional Licensure Exams

Program 2012 | 2013 | 2014

RN Nursing 81% 80% 85% (NYS 77%)
LPN Nursing 83% 84% 86% (NYS 80%)
Dietetic Tech 63% | 33% 55%

OT 83% 84% 71%

PT 90.0% | 96.9% | 94.7%

LAGCC’s Dietetic Technician Program recognizes that the current pass rate of 55% is below target and is currently
preparing a progress report and action plan to be submitted to the accrediting body, Accreditation Council for Education
in Nutrition and Dietetics (ACEND) of the Academy of Nutrition and Dictetics in fall 2015, Similarly. the Occupational
Therapy program is addressing the current year drop in pass rate with a plan of correction due to the Accreditation
Council for Occupational Therapy Education (ACOTE) June 25, 2015. Pass rate for Vet Tech was 95% and pass rate for
Rad Tech was 92%.

Pass rate for Vet Tech was 95% and pass rate for Rad Tech was 92%.
C. College Focus Arca Goals

1. Strengthen Advisement, First Year Experience, and other Alignment initiatives

a. Implement and assess the re-designed advising model to establish an integrated and comprehensive
system (year 2 of multi-year)
Achieved — Our 2011 Achieving the Dream study found students often shuffle through a maze of
advisement offices, with little structured faculty involvement and with no effective use of technology
platforms. In addition, neither faculty nor staff had access to consistent advisement training. To address
this problem, LaGuardia activated a comprehensive and shared model of advisement. consisting of teams
of faculty, staff, and peer mentors. Trained by LaGuardia’s Center for Teaching and Learing (CTL) and
empowered with a strong digital advisement foundation developed in the First Year Seminar ePortfolio,
advisement teams have begun to guide students more effectively to graduation, transfer and career.

Our advisement structure has been developed and implemented as follows: there are seven Advisement
Councils in Business and Technology, English and Language Acquisition, HS, Humanities, Liberal Arts,
Social Sciences, and STEM. Each Council has two co-chairs one co-chair is a Faculty Advisor and the
other is the Academic Advisor — and the Councils oversee 48 Advisement Teams. Advisement teams
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consist of Program Directors, Faculty Advisors, Academic Advisors, as well as dedicated resource
advocates from the Center for Career and Professional Development, ASAP, College Discovery, the
Wellness Center, and Admissions. In November of 2014, primary responsibility was shifted to these
teams, and they have now begun to operate at full scale.

Additionally, the College created a series of “Spotlight on Alignment” events to highlight what advising
teams are doing for each of the responsibilities in the “Expectations of Advising Teams”. AskAnAdvisor
student requests, single sign-on access to e-tools, data for advising teams, and training videos were
implemented to improve the advisement experience. Metrics are being developed that assess the
utilization of the Advisor Portal. Working with Marketing & Communications, the two advising websites
were merged. The current site reflects the advising team model. The site lists the names of all advisors,
includes advising guides, and provides student-centered videos that introduce students to LaGuardia.

b.  With support from all divisions, CTL will develop, deliver, and assess sustainable, comprehensive

professional development programs for at least 80 faculty and staff (including front-line staff) and 125

peer mentors to support implementation of the new advisement model and the First Year Seminar

program

Achieved - 236 faculty, staff, and peer mentors participated in CTL’s professional development aimed at

supporting the implementation of the new advisement model as well as New to College faculty

development seminars that train faculty to teach the First Year Seminar in their discipline.

Increase awareness of Knowledge Management on campus via various marketing campaigns

Achieved — Marketing campaign soft launch began in February 2015 to support early application

for financial aid for the 2015-2016 academic year. From February 2015 to present, there have been over

149,000 site visits, about 2700 visits per week. Campaign to continue through summer. Process mapping

for Student Advising and Registrar in progress.

d. The Library will continue to contribute to the Knowledge Management project by adding missing content,
updating existing content, and identifying new content subjects
Achieved - The Library hired a full-time Metadata Librarian to manage content in the Knowledge Base.

e. The Library will assess its class presentations for the Liberal Arts First Year Experience seminar to
improve information literacy skills
Achieved - Students who attended a library session were significantly more likely to answer information
literacy questions correctly: 36.6% of the students responded correctly to both questions in post survey
sessions, compared with nearly 18.7% in pre survey sessions. More than 80% of the students responded
correctly to at least to one of the survey questions, compared with 64.5% in the pre-survey group (n=688).

f. Increase the number of non-credit students transitioning to credit programs by 10% from 1300-1430
through targeted recruitment efforts
Data forthcoming — 2014-15 enrollment report in October 2015 will reveal if we have met the target.
However, 669 students who have or could transition from credit to non-credit programs were surveyed.
The Advisement Center staff offered application workshops to 504 students. Ten thousand copies of a
new brochure, outlining the steps to transition from non-credit to credit were printed and distributed to
pre-college, youth and training program classes. as well as small businesses.

g. Launch and assess implementation of over 60 sections of a First Year Seminar (for the Business &
Technology, Health Sciences, and Natural Sciences departments, as well as for the Liberal Arts programs;
prepare select faculty for an Engineering specific First Year Seminar
Achieved —In FY 2014-15, 115 FYS faculty served 4.200 students in 167 sections. Additionally. 42
faculty from the following programs - Engineering & Computer Science, Criminal Justice, Liberal Arts
Math & Science. and Psychology are currently being trained to teach FYS starting this fall semester.
Preliminary data show that students who participated in FYS achicved an average higher cumulative GPA
than students who were eligible but did not take the course, 2.69 vs. 1.60 respectively. On the following

[
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deep learning scale CCSSE questions, students in the FY'S responses were between 14 and 27 percentage
points higher than the overall college mean:
¢ How much has your work in this course emphasized synthesizing and organizing ideas,
information, or experiences in new ways?
¢ How much has vour work in this course emphasized applying theories or concepts to practical
problems or in new situations?
e  How much has your experience in this course contributed to your knowledge, skills. and personal
development in writing clearly and effectively?
e How much has vour experience in this course contributed to your knowledge. skills. and personal
development in understanding yourself?
e How much has your experience in this course contributed to your knowledge. skills. and personal
development in working effectively with others?
Data on retention is forthcoming.

h. Develop a comprehensive cyele-specific recruitment plan to increase market share yield of first-time
freshmen applications by 3% over fall 2013 baseline with 22,982 applications; transfer and special
population student applications will also increase by 3% over fall 2013 baseline of 5619 (year 1 of 2 year
goal) — Cross divisional efforts are ongoing. Recruitment plan development is in progress.

i. Establish persistence baseline of registered veterans in degree and ACE based non-degree programs.
Create a full services Veteran Affairs office to provide and track benefits, mental health, academic, and
career counseling services to degree and ACE non-degree veteran students to increase persistence to
degree
Partially Achieved — A Veteran Affairs space has been designated. Veteran Service Coordinator was
hired May 2015. Late hire of program coordinator delayed SEMS database development. SEMS module
will be launched in September 2015. New Veteran Coordinator will begin work with IR to establish
current registration and return rate baselines and data collection protocol by September 2015.

J.  Through improved and targeted referral system, we will increase semester to semester re-enrollment rates
of full-time public benefits eligible students who utilize the Single Stop Benefit Access program by 2
percentage points from 61% (as a baseline) to 63%; and increase the number of students who change
enrollment status from part-time to full-time by 2 percentage points from 16% to 18%

Achieved - Single Stop Manager has been hired and staff training modules have been created. Return rate
has been established.
2. Enhance the use of Digital Technology to support student learning and success

a. Deploy LaGuardia Community College Mobile App to provide students with current information about
College events, campus facilities, classes, locating classrooms, looking up Faculty/Staff directory
information and accessing the existing mobile version of the MyLaguardia Student Portal. A mechanism
to measure utilization will be developed and used to assess activity
Achieved — Mobile Application is completely deployed, all activities completed. Currently in
maintenance and enhancement mode.

b. In order to better familiarize and acclimate students with the College’s technology-related services and
requirements, 1T, will augment the current workshop “Navigating Technology for Student Success at
LaGuardia™ with an online video. A mechanism to measure utilization will be developed and used to
assess activity
Achieved — Online self-based tutorial released:
its inception, 461 students have visited the site.

c. Increase the number of online/hybrid sections from 24 to 49 based on increased offerings from specific
programs in Health Sciences, Humanitics, Mathematics, Engincering & Computer Sciences, and Natural
Sciences departments: increase simulation activitics for 11 Health Science courses in various programs.
Partially Achieved -16 new hybrid or online courses have been added in FY 2014-15. The College has
also increased the use of online components within courses. For example, our Natural Sciences
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Department tested various virtual lab simulation programs for General Chemistry and selected one to
customize and implement in fall 2014. Online tutoring and homework programs were also chosen and
used starting fall 2014 in General Chemistry I and II and Organic Chemistry I and II. After initial efforts
showed strong outcomes like better pass rates and higher retention rates for participants, the College has
also expanded the number of sections of MAT119, the accelerated course for non-STEM students based
on the Carnegie Foundation Statway model. This course, which has a significant online component,
combines Introduction to Algebra and Introduction to Statistics and incorporates the pedagogy of
“Productive Persistence,” helping students develop a resilient approach to difficult mathematical
problems. This year, Math faculty adapted this basic skills integration strategy to accelerate STEM
suceess by creating MAT 117, which will cover topics from both elementary (MAT096) and intermediate
algebra (MAT115). This course will be piloted in the fall of 2015.

d. The Library will introduce the 3D-printing capability and technology at workshops open for students and
faculty; also they will work with the Office for Students with Disabilitics to introduce new assistive
software that will be available to help students in the Media Lab.

Achieved - The Library introduced the 3D-printing capability and technology at multiple workshops open
for students and faculty. Library 3D printer was incorporated into MAE101: Engineering Lab and
SCB115: Principals of Biology. The Library continues to work with the Office of Students with
Disabilitics to provide assistive software for disabled students. The Library has contracted a company
called LearningAlly to provide accessible audiobook versions of textbooks for blind, visually impaired
and dyslexic students.

e. CTL will offer 2 professional development seminars (to 30 faculty) focused on integrative and reflective
cPortfolio pedagogy. and social pedagogics enabled through ¢Portfolio and other Web 2.0 technologics;
and offer 1 mini-grant program to up to 4 departmental or program-based faculty teams to develop or
revise a minimum of 5 online/hybrid courses in each department, specifically focused on the increased
use of technology
Achieved — More than 30 faculty participated in ePortfolio seminars and mini-grant activities. Two CTL
seminars, “Design for Social Pedagogy” (DSP) and “Connected Learning,” enabled faculty to build
capacity for online instructional methods. The DSP Seminar served 9 faculty members (from the
departments of Business and Technology, English, Library, Math, Natural Sciences, and Social Science),
who explored and implemented a variety of web platforms (WordPress, Twitter, cPortfolio, collaborative
concept maps with Google Tools. Wikipedia authoring, and Instagram). building capacity to deliver
hybrid and online instruction. In the Connected Learning seminar. 11 participants developed and
practiced ePortfolio pedagogical strategies in English, Education, Biology, Nursing, Math, ESL, and Deaf
Studies courses. The Hybrid/Online Mini-Grant program directly engaged 12 faculty in the development
and redesign of 12 hybrid course sections in Business, Communication Studies, Chemistry, Anatomy and
Physiology, and Linguistics. Mini-grant participants also formulated and implemented departmental
policies for course design, peer review, student preparation, and professional development.

f.  Convert two arcas into student lounge space, fully networked for digital access
Not Achieved — project currently on hold.

g.  Support student enrollment and retention rates by increasing LaGuardia’s social media presence —
including increasing Facebook likes from 1,100 to a minimum of 15.000
Partially Achieved — The development of the Social Media Plan is in progress and it will be completed
by the end of June 2015. We have increased Facebook likes to 2,200. The Health Sciences Dept.
developed a Twitter account that has over 100 followers. Events, news and updates are provided. and it is
now linked to the College’s website. The Occupational Therapy Assistant program also launched a
Twitter account.

3. Engage LaGuardia’s Qutcomes Assessment process to improve student learning

a. Develop and pilot 6 assessment rubrics for our general education competencies based on LaGuardia’s

values on learning, Association of American Colleges & Universities Liberal Education and America’s
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Promise [LEAP] learning outcomes, Pathways learning objectives, Middle States, and our First-Year
Experience recommendations (year 2 of multi-year)

Achieved —In the service of LaGuardia’s outcomes assessment plan, all 44 programs have completed
curriculum maps emphasizing the scaffolded development of the general education competencies.
Additionally, the College has engaged in the successful creation and piloting of the 6 rubrics, one for each
general education competency. http:/www.lagee.cuny.edu/assessment’. Benchmark readings using these
rubrics are scheduled for semester end. Rubric revision and finalization is planned for full fall
implementation and continued outcomes assessment.

b. The Center for Teaching and Leamning will collaborate with the Assessment Leadership Team (ALT) to
offer mini-seminars to faculty from all academic programs in order to map out the revised curriculum,
design. and implement appropriate assignments and activities based on our new general education
competencies and abilities (year 1 of multi-year)

Achieved - 24 mini-grants were offered to faculty to 1) Develop or refine assignments to build students’
competencies and abilities in all of the courses designated in the program’s Curriculum Map, 2) Organize
professional development for faculty who will be working with those assignments, supporting
implementation and the depositing of student artifacts in the assessment area of the ePortfolio system, 3)
Revise curriculum maps and assignments for implementation in Fall 2015 and beyond, drawing on what
was learned from the Spring 20135 rubric testing process. In addition, 40 faculty participated in CTL-led
mini-seminars focused on the intricacies of developing specific competencies through specific courses
and assignments as designated by each program’s curriculum map.

c. Prepare the following programs for PPRs: Commercial Photography, English as a Second Language
(ESL), Nursing & Practical Nursing, Philosophy, Physical Therapy Assistant (PTA), Spanish Translation,
and Writing
Achieved — All programs participated in a series of meetings to prepare faculty teams for their PPR. Each
team identified program issues, created a final list of questions for IR, and developed a written plan for an
inquiry assessment project to be carried out as part of the PPR process.

d. Conduct PPRs for the following programs: Accounting, Dictetic Technician, Food Service Mgmt., Music
Recording Technology, and Travel. Tourism & Hospitality Mgmt.

Achieved — PPRs were successfully conducted and final PPR reports submitted by the four programs.

e. Academic Affairs and CTL will support faculty and programs implementing year one PPR
recommendations with mini-grants for the following programs: Business Administration, Business
Management, Communication Studies, Modern Languages, Library, Criminal Justice. and Writing and
Literature. Implement year 2 PPR recommendations for the following programs: Basic Skills Math. Fine
Arts, Human Services: Gerontology & Mental Health, New Media Technology, and Occupational
Therapy Assistant. Implement year 3 PPR recommendations for the following programs: Paralegal
Studies. Education, and Engincering Sciences
Achieved — Four mini-grants were awarded to departments implementing year 1, 2, & 3 PPR
recommendations: the Library, Nursing, Modern Languages, and Urban Studies. CTL held quarterly
meetings with all mini-grant leaders to ensure completion of project goals helping faculty advance PPR
recommendations and/or programmatic implementation of ePortfolio practice. Through the mini-grant
process, programs were able to “close the loop” by making targeted improvements. For example. Criminal
Justice identified inconsistencies in their learning objectives, course descriptions and prerequisites of the
four program courses and their equivalent at John Jay College of Criminal Justice. They moved forward
by rewriting course proposals. communicating new prerequisites to the registrar, and providing faculty
with new learning objectives and course descriptions. Through this process, the program was able to
better prepare students for professional growth and potential transfer to John Jay.

f. Implement the Enhanced Taxi Training program, with LaGuardia as the lead across a five-campus
partnership
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Not Achieved —In January 2015, the College received notice that the TLC will not be providing CUNY
with the Notice to Proceed on the new contract. Therefore, the Enhanced Taxi Training program will not
be implemented.

4. Strengthen the connection between college learning experiences and the evolving labor market

a. Select programs from Humanities and Natural Sciences will provide increased contact between full-time
faculty and students engaged in project based experiential learning that is major specific and also revise
curriculum to reflect the new Experiential Learing course
Achieved - The Theater and Fine Arts Programs passed Experiential Learning through College Senate
and will begin to offer the course in fall 2015. Humanities will also begin to offer internships through
their Internship course with faculty being the point of contact. A new course, Rescarch in Natural
Sciences was developed in fall 2014. The course will be offered in fall 2015. Academic Affairs hired an
Experiential Learning Manager to advance this college priority.

b. The Library will present a minimum of 3 lifelong learning/carcer-related workshops and create research
cuides and tutorials to help students plan careers and seek job information. The Library will also highlight
the role of lifelong learning for the changing labor market through promotion of several databases
including Ferguson’s Career Guidance Center, the Job and Career Accelerator and Learning Express
Achieved — Workshops created and conducted in fall 2014 and spring 2015. In support, Library Faculty
created an online career resource: hitp://guides.laguardia.edu/career.

c. Implement an employment and internship pipeline for students in ACE and credit programs by engaging
50 small businesses and achieving a 70% job fill rate by the end of the year
Achieved - We have engaged with 70 small businesses (EMT, accounting, hotel, green and other
industries) for internships and employment with an average fill rate of 75%, and a fill rate of nearly 100%
for the 10 EMT companies we have engaged through this process. Student Affairs will implement
NACElink/Symplicity (career management platform and employer contact CRM) in its Center for Career
& Professional Development in July, and this tool will be leveraged to support the pipeline.

d.  Academic Affairs will collaborate with ACE to enhance internship opportunities, attract potential
employers to join Academy Advisory Boards as part of the Jobs Linkage initiative, expand the Career
Ladders program, create new certificates in Mammography. Cat Scan (CT). & MRI, revise Programming
& Systems curriculum, create new Finance, AS program grounded in Business Management PPR
recommendation to develop majors connected to in-demand jobs
Achieved — An Experiential Learning Manager in Academic Affairs was hired to work with ACE and
develop external employment partnerships. A cross-divisional committee has been assembled to support
this effort. The first mammography certification course was offered by ACE in collaboration with the
Radiologic Tech. A new Finance major is being finalized and the New Media Technology program has
launched with plans for new tracks in Game Development and Mobile Development.

€. Increase enrollment and retention of women in STEM fields
Partially Achieved — Enrollment of women in STEM areas increased from 935 in fall 2013 to 1,054 in
fall 2014. Next-semester retention rates of women in STEM., however, dropped from 76% in spring 2014
to 73% in spring 2015. A Women in STEM Day was held in fall 2014 led by female students at LAGCC.
A Women in STEM workshop was held in spring 2015 highlighting career paths and research interests. A
Women in STEM Facebook page was created for outreach and communication. STEM faculty have begun
collaborating to apply for grants aimed at increasing enrollment and retention of women in STEM fields.

f. Faculty for Mathematics, Engineering, & Computer Science, Natural Sciences, and Social Science
departments will hold conferences drawing recognition for academic quality while connecting students to
faculty research and the job market
Achieved - Two LaGuardia STEM faculty were the only community college faculty recipients of
“Rescarch in the Class-room Idea Grants.”” LaGuardia’s Environmental Science, Biology, and Chemistry
students investigated water quality in nearby Newtown Creek, the biological activity of new antioxidants
from natural sources, the cell biology of starfish, and Laminin gene expression at the protein level in a
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mouse model of Alzheimer’s discase. One current and two former LAGCC students, Brian Miller,
Joserichsen Mondesir and Timothy Slater are now published authors of the article *“ Returning to School
After Incarceration: Policy, Prisoners and the Classroom™ as a result of their collaboration with Associate
Professor Jodi Schwartz. As a result of research activities at LAGCC, 5 student researchers accompanied
faculty to the Society of Hispanic Professional Engineers (SHPE).
Conferences and Events:
e Undergraduate Research Symposium hosted by Humanities, MEC, Natural Sciences and Social
Science
¢ Fourth Annual Social Science Student and Faculty Conference featuring symposium on ‘Global
Perspective on Education: Student Agency and Transformation”
e Departments featuring student research conducted with faculty
¢ The MEC Department and Math Society hosted Dr. Hong Zhong Zhang of Columbia University
to give a talk titled, “From linear equations to risk-neutral measures — an introduction to financial
derivative pricing”
¢ Faculty Research Colloquium, hosted by the Committee on Professional Development featured —
1) Lee Boyar (Business & Technology) “The Roll of Accountants in Sustainable Development,”
2) Dr.s Praveenkumar Khethavath and Yun Me (MEC) “The Real-Time Decision Support System
for Emergency Dispatch in NYC,” 3) Dr. Alioune Khoule (MEC) “Emphasis on Conceptual
Knowledge and its Impact on Mathematics Anxiety for Community College Students™
¢ Engineering Colloquium on Light Polarization Studies of Aerosols
e 4th annual Pi day took place on March 11, 2015 with nearly 300 participants
5. Advance Global Learning — prepare students to address our signature competency and develop as global
citizens
a. Hire a Global Initiatives program manager who will identify external partners, at least one grant to
support study abroad, and collaborate with the Internship program manager to identify potential internship
sites connected to global Iearning
Achieved - Dr. Padmini Biswas, Global Manager for Academic Affairs, is continuing her outreach to
faculty, the general student population and students involved in the LUCE Heritage Language Scholars
program.
Additionally, Dr. Biswas worked with Assistant Dean Howard Wach to apply for a National Endowment
for the Humanities Challenge Grant that will create an endowment in support of global mitiatives at
LaGuardia. The challenge grant will go towards faculty development seminars focused on global
learning, research fellowships for faculty engaged in global scholarship, the curation of experiential
opportunities for students that use New York City as a local laboratory for global learning, and
conference funding. She identified and facilitated global learning internships located both abroad and in
the U.S. for students in the Luce Heritage Language Scholars program. Dr. Biswas also worked with the
Center for Teaching and Learning on seminars relevant to the college-wide implementation of the global
learning competency, and managed LaGuardia’s partnership with the Pulitzer Center on Crisis Reporting
which enhances opportunities for students to engage global issues in the classroom as well as in the field.
b. Partner with College Now High Schools and the International High School to offer more students heritage
language courses, recruit students for both the Japanese Studies program and also the Henry Luce
Foundation Scholars program.
Achieved —In fall 2014, The Education and Language Acquisition Department offered Elementary
French, Elementary Italian, Arabic, Mandarin Chinese, Bengali. and Spanish. Overall ELA is serving 191
students in high school language classes. College Now High School students tested at a high proficiency
level in their heritage language, making them ineligible for entry into the LUCE Heritage Language
Scholars program.
c. CTL will offer mini-workshops (See target C3b) related to the curriculum mapping assessment process to
support the development of lessons, activities and units that address global learning issues
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Achieved - 40 faculty participated in seminars focused on the new competencics. In spring 2015, 24 mini-
grants were granted to faculty engaged in creating and assessing assignments designed to help students
develop global learmning competency. CTL also implemented a brown bag series called Global
Conversations designed to complement LaGuardia’s commitment to cultivate global awareness and
learning in LaGuardia students. Faculty from Philosophy, Social Science, English, and Psychology, as
well as a representative from the President’s Office, considered the definition of global learning adopted
by LaGuardia, offered definitions, research projects. and individual approaches to implementation in the
classroom and across the campus.

Additional Items Connected to Sector Goals

Create more efficient remediation pathways

b. Increase pass rate in mathematics by 3.6 percentage points from 42.4% to 46% within three years through
several initiatives including: a pilot for 4 sections combining MATOS5 & 96 & 115, the continued
expansion of Statway (combining MAT96 & 120). 6 sections of MAT108 — Quantitative Literacy (as an
alternative to algebra or statistics), the Maximizing Mathematics Achievement (MaxiMA) project which
pairs minority students in basic math courses with advanced math students (i.e. those with 45-+credits)
who will collaborate with select faculty members on research to improve participants math success,
graduation, and transfer rates (year 1 of 3 year goal).
Partially Achieved — Math pass rate increased from 42.4% in fall 2013 to 44% in fall 2014.
Reem Jaafar and Shenglan Yuan are supervising 5 undergraduate students engaged in research.
Professor’s Jaafar student, Gabricl Romero, presented his work at the C3IRG (Collaborative Incentive
Research Grant) workshop at John Jay College. Gabriel also presented his work at the MAA 12th Annual
Garden State Undergraduate Mathematics Conference in April 2015. Professor Yuan’s student presented
her work titled “Classification of Some Cases of a Single-Vertex Flat-Foldable Origami™ at MAA
METRONY Section in May. Profs. Jaafar and Yuan’'s research students also presented their work at
LaGuardia during the Undergraduate Research Symposium in May. Students also met with Karen
Dubinsky for mentoring opportunities outside of LaGuardia.
Three faculty were sent to attend Statway workshop. Dr. Milena Cuéllar, Dr. Glenn Henshaw, and Dr.
Shenglan Yuan attended the Pathways National Forum during on July 2014, Drs. Cuéllar and Shenglan
gave a presentation at the National Forum describing LaGuardia’s unique implementation of Statway in
MAT119 and the results of our pilot for the last year. In addition, Dr. Nana O. Bonsu. Dr. Milena Cuéllar,
Dr. Henshaw, Dr. Marina Nechayeva, and CTL Associate Director Roslyn Orgel attended the Winter
Orientation Institute to prepare for scaling MAT119 in Spring and Fall of 2015. Workshops were run for
faculty who will teach this course. A MAT119-Statway flyer had been produced to distribute to students,
advisors, and faculty. Worked with Registrar to create these sections. Inform students of this new model
to attract qualified students.

¢. Improve and assess math tutoring services via SEMS (Student Engagement Management System) and
comparing effectiveness of ALEKS and EDUCO online math platforms using the Common Elementary
Algebra Final Examination (CEAFE) scores, course pass rates scores, and both student and faculty
Surveys.
Training was provided for all new hired tutors by the Tutoring Center Coordinator as well as well as
veteran tutors. In addition four S-hour training sessions were offered during the spring semester designed
to help tutors with MAT 120 material and techniques and to provide topic-based instruction to small
groups especially for MAT 095 and 096. SEMS was adopted starting in fall 2014, The system is now
fully operational and the Office of Institutional Research analyzed data collected in fall 2014 using the
SEMS system. A similar analysis will be performed at the end of the spring semester.
There were 11 MAT95 ALEKS sections and 15 MAT96 offered in Fall 1 2014 The ALEKS pilot was
expanded in Spring I 2015 to cover 15 MATOS5 sections and 21 MAT96 sections.

10
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The Redesign project will be completed in Fall T 2014; the new model will be implemented in Spring T
2015. The Student Support Team of the Developmental Math Board is currently working on the redesign
project. A new tutoring model was designed and implemented in 5 sections of MAT95 and 6 sections of
MAT96 during Spring I 2015.

d. Increase pass rate in reading by 3.5 percentage points from 41.8% to 45% within three-years through
improved advisement, tutoring services, workshops. and several aceelerated courses including ESC99 &
ESE99 (year 1 of 3 year goal).

Not Achieved — Pass rates in reading decreased from 41.8% in fall 2013 to 38.9% in fall 2014.

€. Increase pass rate in writing by 3.7 percentage points from 44.1% to 47.8% within three-years through
professional development for faculty and improved enrollment process for Accelerated Iearning Program
(ENA101) (year 1 of 3 year goal).

Not Achieved — Pass rates in writing decreased from 44.1% in fall 2013 to 42.4% in fall 2014. However,
pass rates in ENA101 were improved from spring 2014 at 65.99% to fall 2014 at 69.83%.

11
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Appendix 2.2 2015-2016 PMP Strategic Plan (6 pages)

LaGuardia 2015-16 Strategic Plan (updated 9-17-15)

c Load

‘ (partners]
A. University Goals
1. Increase opportunities for students to be taught by full-time faculty
Ala. Maintain the percentage of annual instructional FTEs taught by full-time faculty at 40.4%. AA
Alb. Ratio of Student FTEs to Full-time Faculty will be maintained at 36.6 or better. AA & SA
2. Increase faculty scholarship and research impact
A2a. LaGuardia will maintain the high level of faculty scholarship and creative activity (3-year weighted rolling average) at AA(IT)
0.3.
A2b. Number of funded research grants will be maintained at 4. ACE {All)
A2c, Total dollar amount of research grants (3-year weighted rolling average) will be maintained at 639,228 or higher, a ACE (A4)
figure significantly higher than all other CUNY Community and Comprehensive Colleges.
3, Ensure that students make timely progress toward degree completion
A3a, Average number of credits (equated credits) earned in one year will be maintained at 22.2 or higher. AA & SA
A3b. Percentage of students who earn 30 credits (equated credits) per year will be maintained at 20.3% or higher. AA&SA
A3c. Increase the one-year retention rates of first-time, full-time freshmen actual {from 66.1 to 67.1) and difference ALL
between actual and predicted (from 1.5% t0 2.5%).
A3d. Institute and assess retention rates for students who participate in loan default management program based on three| SA(T)
key intervention points.

SA

A3e, Evaluate enrollment and persistence of students with disabilities, (T&IR)
4, Increase graduation rates
Ada. Increase the 3-year graduation rate of first-time freshman completed at college of entry (from XX% to XX%) and| ALL
completed anywhere (from XX% to XX%)
Adb. Increase the 4-year graduation rate of first-time freshmen, completed at college of origin actual (from 24.2 to 25.0)
and difference between the actual and regression adjusted (from 5.0% to 5.2%); and completed anywhere (from XX% to ALL
().
Adc. Increase the six-year graduation rate of first-time freshmen, completed at college of origin, from 26.2% to 27.2%; and ALL
completed anywhere, from XX% to XX %
Add. Indicator: In collaboration with two senior CUNY colleges, implement the 'reverse transfer process' in order to award sA
Associate Degrees to former students who stopped out before degree completion.
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proposed FY14-15 Strategic Plan, 2

5. Improve student satisfaction with academic support and student support services

ASa. Even years: Colleges will report on policies, practices, and activities intended to increase student satisfaction with
academic and student support services. See College Area Focus Goals: CL. Strengthen Advisement, First Year Experience, |SA(IT, A, & AA)
and other Alignment initiatives

6. Improve student satisfaction with administrative services

Aba. Even years: Colleges will report on policies, practices, and activities intended to increase student satisfaction with
administrative services: Enhance LaGuardia’s infrastructure through several projects: continue construction on Library,
Center 3 facade project, build new faculty offices in building C, renovate the seating in Main Stage Theater, cafeterias in ADM
the Shenker & B buildings, move computer servers, and design two multipurpose state-of-the-art rooms for the 10,000
Small Businesses program.

Abc. Indicator: Testing Office will continue to enhance the delivery of services, staffing and website (year 3). ACE (ALL)

7. Increase revenues

A7a. Maintain alumni-corporate fundraising (voluntary support) 3-year weighted rolling average at $3 million or higher. 1A
A7b. Grants and contracts 3-year weighted rolling average will be maintained at the high rate of $15 million or better. ACE
AT7c. Alternative revenue sources 3-year weighted rolling average will increase based on: a) Food service commissions, b) ADM
Parking lot revenue, c) Pouring Rights royalties, d) facility rental income, and Fee for Service.

8. Use financial resources efficiently and prioritize spending on direct student services

AB8a. Spending on instruction, research, student services as a percentage of tax-levy budget will be maintained at 59%. AA (All)
A8b. We will maintain the end fiscal year with 3% of allocated budget as reserve. ADM
9. Increase the proportion of full-time faculty from under-represented groups

A9a. Increase the percentage of full-time faculty from under-represented groups (total minority, women, Italian Americans) AA
from XX% to XX%

10. Increase Faculty Satisfaction

Al0a. Increase faculty satisfaction with nature of work (research, teaching and service), tenure and promotion policies and A

processes, and interdisciplinary work collaboration and mentoring, as measured by the COACHE survey,
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proposed FY14-15 Strategic Plan, 3

B. Sector goals - Goals for Community Colleges

1. Create more efficient remediation pathways

Bla. Increase the percentage of students fully proficient by the end of the first year [of those initially needing any|
remediation) by 2.2 percentage points from to 44% to 46.2% (year 2).

B1b. Increase pass rate in mathematics by 3.6 percentage points from 42.4% to 46% through several initiatives including:
the continued expansion and assessment of both MAT117 (which combines MAT096 & 115), and also Statway-MAT119]  AA (SA)
(which combines MAT96 & 120; year 2).

AA (SA}

Bld. Increase pass rate in reading by 3.5 percentage points from 41.8% to 45% within three-years through improved

SA & AA
advisement, tutoring services, workshops, and several accelerated courses including ESC39 & ESE99 (year 2).

Ble. Increase pass rate in writing by 3.7 percentage points from 44.1% to 47.8% within three-years through professional

A
development for faculty and improved enroliment process for Accelerated Learning Program (ENA101) (year 2). SAB A

2, Prepare students for transfer to baccalaureate programs and the workforce

B2a. Increase percentage of first-time freshmen transferring to any within CUNY baccalaureate program within 6 years by
1.5 percentage points from 31,9% to 33.4% (year 2 of 3 year goal).
B2b. Maintain high transfer rate of AA/AS graduates to any baccalaureate program at 69.5% or higher. AA

B2c. Maintain mean first-semester GPA of baccalaureate transfers from CUNY community colleges at 2,76 or higher. AA

B2d.Increase the percentage of graduates employed within 6 months of graduation from XX% to XX% SA & AA
B2d. Finalize the dual-joint agreements between LaGuardia's Nursing program and both York and SPS colleges Nursing
|programs, and present to CAPRA.

3. Increase {or maintain high) pass rates on professional licensure exams

B3a. Professional licensure pass rates

> Maintain/Increase pass rates for NCLEX-RN at 85% or higher (NYS 77%).

> Maintain /Increase pass rates for PN at 86% or higher (NYS 80%).

> Maintain/Increase pass rates for Paramedic at 90% or higher.

> Maintain /Increase pass rates for PTA at 85% or higher.

> Maintain /Increase pass rates for Veterinary Technology at 90% or higher.

> Maintain /Increase pass rates for Radiologic Technology at 0% or higher.

> Increase pass rates for OTA from 71% to 76%.

> Increase pass rates for Dietary Tech. from 55% to 60%. AA & SA (IT)

4 E4 E 4 B4 B4 £ £
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C. College Focus Area Goals

1, Strengthen Advisement, First Year Experience, and other Alignment initiatives

C1a, Indicator: Implement and assess the re-designed advising model to establish an integrated and comprehensive system SA & AA

(year 3), (ACE & 1A)

C1b. Indicator: With support from all divisions, CTL will develop, deliver, and assess sustainable, comprehensive professional

development programs for atleast 100 faculty, staff (including front-line staff), and peers advisors to support AA(SA, IT)

implementation of the new advisement model and the First-Year Seminar program.

A3d. Indicator: Enhance SEMS (Student Engagement Management System) to integrate team-based student advisement| m

calendars, email, chat, texting, and workflow. {AA & SA)
SA

Clc. Indicator: Increase awareness of Knowledge Management on campus via marketing campaigns. (AL 1A M)

C1d. Indicator: Increase the number of non-credit students transitioning to credit programs by 10% from xxx to xxxx SA

through targeted recruitment efforts. Data not in from last year until October 2015, Update date goal in Oct. (ACE& M)

Cle. Implementand assess the implementation of over 260 sections serving 6,000 students of a First-Year Seminar for the sA

Business & Technology, Health Sciences, Engineering & Computer Sciences, Natural Sciences, Criminal Justice, Psychology, (s, )

Social Sciences, Liberal Arts (AA and AS) programs. y

C1f. Indicator: Develop a comprehensive cycle-specific recruitment plan to increase market share yield of first-time full-time

freshmen applications by 3% over fall 2013 baseline with 22,982 applications; transfer and special population student SA

applications will also increase by 3% over fall 2013 baseline of 5619 (year 2).

Clg Indicator: Evaluate the persistence of registered veterans in degree and ACE based non-degree programs, Implementa

full services Veteran Affairs office to provide and track benefits, mental health, academic, and career counseling services to SA

degree and ACE non-degree veteran students to increase persistence to degree.

C1h. Through an improved and targeted referral system, we will increase semester to semester re-enrollment rates of full-

time public benefits eligible students who utilized the Single Stop Benefit Access program by 2 percentage points from 63% A

(as a baseline) to 65%; and increase the number of students who change enrollment status from part-time to full-time by
2 percentage points from 18% to 20%.
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proposed FY14-15 Strategic Plan, 5

2. Enhance the use of Digital Technology to support student learning and success.

C2a. Indicator: Increase the number of online/hybrid sections by 15 from 165-180 based on increased offerings from specific
programs in English (focus on ENG102), Communication Studies {focus on HUC106j, Math (focus on MAT200 and MAT120), AA(IT)
and Linguistics (focus on ELL101)

C2b.CTL will offer ongoing professional development/mini-grant seminar to 100 faculty and staff focused on creating a clear,

AA(SA
scaffolded trajectory for the meaningful development of the student’s ePortfolio throughout their program experience. 54

C2c. Indicator: Support student enrollment and retention rates by increasing LaGuardia's social media presence -- including
increasing Facebook likes from 2,200 to 5,000,

3. Engage LaGuardia’s Outcomes Assessment process to improve student learning.

C3a. Indicator: Finalize and implement six assessment rubrics for our general education competencies based on LaGuardia'’s
values on learning, Association of American Colleges & Universities Liberal Education and America's Promise [LEAP] learning | AA (IT & SA)
outcomes, Pathways learning objectives, Middle States, and aur First-Year Experience recommendations (year 3).

C3b. Indicator: The Center for Teaching and Learning [CTL] will collaborate with the Assessment Leadership Team [ALT] to

AA
implement the mini-seminars to faculty from all academic programs in order to map out the revised curriculum, design, and (sA&M
implement appropriate assignments and activities based on our new general education competencies and abilities (year 2).

C3c¢. Indicator: Prepare the following programs for PPR's: Computer Operation: Network Admin and Security Option, AA(T)

Computer Science, Computer Technology, and Programming and Systems programs.

C3d. Indicator: Conduct PPRs for the following programs: Commercial Photography, English as a Second Language [ESL],
Food Service Mngt., Nursing & Practical Nursing, Physical Therapy Assistant [PTA], Spanish Translation, and Composition AA(IT)
& Literature.

C3e. Indicator: Academic Affairs and CTL will support faculty and programs implement year one PPR recommendations with
mini-grants for the following programs: Accounting; Music Recording Technology; and Travel, Tourism & Hospitality Mgmt.
Implement year two PPR recommendations for the following programs: Business Administration; Business Management;
Communication Studies; Modern Languages; Library; Criminal Justice; and Writing and Literature. Implement year three
PPR recommendations for the following programs: Basic Skills Math, Fine Arts; Human Services: Gerontology & Mental
Health; New Media Technology; and Occupational Therapy Assistant.

AA(IT)
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proposed FY14-15 Strategic Plan, 6

4) Strengthen the connection between college learning experiences and the evolving labor market.

Cda, The Experiential Learning Task Force will establish a definition of experiential learning and use it to identify, assess AA

and expand the number of experiential learning opportunities available to students. (SA, ACE, 1)
C4a. The Experiential Learning Manager will collaborate with faculty from A.A.S degree programs, Student Affairs, and ACE
to increase, enhance, and track student internship opportunities and attract industry partners to join Academic Advisory AA

Boards as part of the Jobs Linkage initiative, The Experiential Learning Manager will spearhead a cross-divisional team to (SA, ACE, IT)
forge a community presence at LaGuardia via the web.

C4b. Indicator: Implement an employment and internship pipeline for students in ACE and credit programs by engaging 50

A
small businesses and achieving a 70% job fill rate. Update measures? MAE ]
Céc.Indicator: Expand the Career Ladders program, launch and assess the new certificates in Mammography, Cat Scan (CT),

& MRI; revise Programming & Systems curriculum; implement the new Finance, AS program grounded in the Business AA {SA, ACE)
Administration PPR recommendation to develop majors connected to in-demand jobs.
C4d. Indicator: Increase enrollment and retention of women in STEM fields by strengthening advisement s

: ' Y & (SA, 1A & ACE)
5) Advance Global Learning - prepare students to address our signature competency and develop as global citizens.
C5a. The College will participate in the American Council on Education Internationalization Lab to create a strategic M S
plan related to internationalization
C5b. Indicator: CTL will continue to offer mini-workshops (See target C3b) related to the curriculum mapping assessment AA(SA)

process to support the development of lessons, assignments, activities and units that address global learning issues.
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Appendix 2.3 FY13 &14 PMP Goals and Targets (4 pages)

l The City Office of Academic Affairs
University 535 East 80th Street
of New York, NY 10075
\ New York
MEMORANDUM
To: PMP liaisons

From: Cheryl Littman, Acting University Director of the Performance Management Process
Date: February 19, 2013
Subject: 2012-13 vear-end PMP and 2013-14 goals and targets

This memo contains important information about the upcoming PMP cycle. Presidents received a memo
containing similar but less detailed information, along with the 2013-14 PMP grid, last week from
Chancellor Goldstein.

Changes to 2012-13 Year-End Process

There are three key changes that are being implemented for the current (2012-13 year-end) PMP cvcle.
First, we have changed the process for determining performance fund allocations. As you are aware, until
now. each year we ranked the colleges based on their overall PMP scores and determined the quintile of
each college’s score. A college’s quintile placement, as well as the size of the college (faculty and staff’
FTEs), determined the proportion of the PMP funds the college received. In most years, $1,000,000 was
divided up among the 22 colleges in this way.

Beginning with year-end 2012-13, we will not rank colleges or e¢stablish quintiles. Instead, colleges will be
awarded funds for cach PMP objective for which the college meets or exceeds the university and college
targets, as determined by the PMP review team’s review of the vear-end materials. A set amount of money
(X) will be awarded for each objective for which the college “meets most™ targets, 50% more money will be
awarded for each objective for which the college “meets all and exceeds some” targets, and 100% more will
be awarded for each objective for which the college “exceeds all” targets. Colleges will receive no money
for objectives for which most targets are not met. The value of X will be somewhat different for cach
college in order to account for differences in college size (faculty and staff FTEs).

As in the past, objectives 4 (persistence) and 8 (revenues and expenditures) will be double-weighted (the
amount of money awarded for these two objectives will be doubled). For example, consider a hypothetical
college that “exceeds all” targets for objective 1, “meets all and exceeds some” targets for objectives 2, 3, 8,
and 9, and “meets most™ targets for objectives 4, 5 and 7, does not meet most targets for objective 6, and
that X=34,000 for this college. This hypothetical college would be awarded $8,000 for objective 1, $6,000
for objectives 2, 3 and 9 each and twice that for objective 8, and $4,000 for objectives 5 and 7 each, and
twice that for objective 4, or (38,000 x 1) + (86,000 x 5) + ($4.000 x 4) = $54,000 in performance funds for
the year. The table at the bottom of this section shows the specific amount cach CUNY college is eligible to
receive for cach objective, for cach of the three awarded outcome categorics.

This new reward structure will accomplish the same goal as before, rewarding colleges for progress toward
meeting the university's goals and objectives. However, the amount of money that a college receives will
be independent of the performance of every other college. This type of reward structure should create
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greater incentive for continuous improvement at each CUNY college, and less competition among colleges.
which should encourage even greater cooperation and collaboration among colleges going forward.

The second change to the year-end process is the introduction of an electronic report template. Nine
colleges have volunteered to pilot a report template this year that combines the year-end report with the
goals and targets report for the following year. Although the two reports will be combined in a single
template, there will still be two separate deadlines for submitting each part (see submission deadlines at the
end of this memo). The template, with input from many PMP liaisons, has been designed to both enhance
and focus the information that colleges submit in the reports, and allows for the submission of multi-year
targets. In addition, the template should make report development more efficient for colleges and tighten
the relationship between the vear-end and goals and targets reports, and across a college’s reports over time.
For colleges not participating in the pilot this year, the reporting process remains as it has been in the past,
however, all colleges should be prepared to use the final template by year-end 2013-14.

The third and final change for the 2012-13 year-end cycle is that colleges will not need to submit academic
program review (APR) forms with their PMP reports. Instead, colleges are asked to submit 1) an updated
calendar of program review activity by program and/or department, and 2) a set of program review materials
for a single, recently-completed APR (self-study report, external review report, plan of action). These
materials will be reviewed by staff from the central Office of Academic Affairs in order to evaluate colleges
on Target 1.3 for 2012-13 (“Colleges will improve the use of program reviews...to shape academic
decisions and resource allocations™). This change should reduce the reporting burden on the colleges
because they will no longer need to create new documentation specifically for the PMP; existing
documentation for a single program will simply be shared with the central office for review.

o OIRA Data Book: By May 31, ™ central Office of Institutional Research and Assessment (OIRA) will
make available the preliminary 2012-13 year-end PMP data for those areas in which the University
collects data. As in the past, these data will be organized into a PDF document with one indicator per
page and one row per college. The final PMP data book will be published in early July after the 2013
fiscal data become available. The reports will be made public and posted on the OIRA website
(http://cuny.edu/ir) under the “Accountability” link.

e President’s Letter: Letters should include noteworthy events and achievements of the past year,
ongoing challenges as informed by PMP data and strategies for meeting them. and your campus’s
particular role in the collaborative, integrated university. The president’s letter should include the
formal consultation process he or she went through with campus constituents to develop campus goals
and targets. Letters should be no more than four pages.

e 2012-13 Year-end Performance report: Colleges piloting the report template should submit their
customized template with columns K-Q completed. For all other colleges, the report should be divided
into sections according to the nine PMP objectives, with the number and a brief title indicated for each
objective. There is no page limit for those using the template. However, the contents of the qualitative
cells should be brief. Colleges not using the template continue to be limited to 12 8% x11 pages with a
minimum font size of 10.

e Faculty Scholarship Collection: The faculty scholarship collection will occur as it has for the last
several years. A separate communication has already been sent to the Chief Academic Affairs Officer
of your college with specific instructions regarding that collection. This year, the relevant metrics will
be included in the PMP data book prepared by OIRA.

2
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Performance Awards Per PMP Objective, by College

Meets All
Exceeds
Meets Most Some Exceeds All

College (X) (1.5X) 2X)

Baruch $5,600 $8.400 $11,200
BMCC $6,400 $9.600 $12.800
Bronx CC $4.000 $6.000 $8,000
Brooklyn $6.,400 $9.600 $12.800
City $8.,000 $12.000 $16.000
Graduate School $2,400 $3,600 $4,800
Hostos CC $3.200 $4.800 $6,400
Hunter $8.,000 $12.000 $16.000
John Jay $4.000 $6.000 $8.000
J-School $1.600 $2.400 $3,200
Kingsborough CC $5,600 $8.400 $11,200
LaGuardia CC $5.600 $8.400 $11.,200
Law School $1.600 $2.400 $3.200
Lehman $4,800 $7,200 $9,600
Medgar Evers $3,200 $4.800 $6,400
Macaulay Honors College $800 $1.200 $1,600
New Community College TBD TBD TBD
NYCCT $4,800 $7.200 $9,600
Queens $6.400 $9.600 $12.800
Queensborough CC $4,000 $6.000 $8.000
School of Professional Studies $1,600 $2.400 $3.200
Staten Island $4.800 $7.200 $9.600
York $3,200 $4.800 $6.400

Changes to 2013-14 University Goals and Targets

In general, we have made an effort to reduce the amount of PMP reporting, and to provide clearer guidelines
for reporting outcomes related to the university targets for 2013-14. In most cases, the elimination of a
target, as highlighted below, is less a reflection of a change in the university’s priorities, and more an
acknowledgement of the challenge of presenting valid evidence of progress in that target.

e Under objective #1. we eliminated target 1.2 (recognition for academic quality and responsiveness to the
academic needs of the community) and renumbered targets accordingly. We clarified the reporting
guidelines for targets 1.1 (external accreditation) and the new 1.2 (use of program reviews).

o Under objective #2. we changed the language of target 2.2 to re-emphasize the importance of creating a
first-class research environment at CUNY.

e Under objective #3. we have eliminated targets 3.1 (general education and Pathways) and 3.5 (faculty-
driven assessment) and renumbered targets accordingly. We believe additional focus on the Pathways
process will not be needed during 2013-14. Also note that the indicators for ESL and SEEK student
success have changed for 2013-14, a USIP participation rate indicator is being introduced, and the
process-focused CLA indicator has been eliminated in favor of setting a baseline for a more appropriate
outcome metric.

3=
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¢ Under objective #6, we are introducing a new indicator to measure the extent to which DegreeWorks is
utilized by students to help evaluate progress in improving access to academic advisement.

e Under objective #7. we have eliminated references to Pathways communication for target 7.2 (program
cooperation), and instead, emphasize the importance of outcomes relating to articulation agreements and
joint programs.

e Objective #8 has been restructured to combine the current seven targets into two new targets: 8.1)
Colleges will increase revenues; and 8.2) Colleges will prioritize spending for student academic and
support services. Many of the existing representative indicators will remain pertinent to these targets,
but several new indicators are also introduced.

e Under objective #9, we have eliminated targets 9.3 (compliance) and 9.4 (CUNY first implementation),
and renumbered targets accordingly. For target 9.3 (sustainability), we will focus on two specific
sustainability metrics — energy use intensity and recycling.

Important Deadlines
April 1 Submission of college calendar of academic program reviews showing at least past three and

future three years, as well as current year (optional template attached).

May 1 Submission of APR materials for single, recently completed program review (self-study report,
external review report. plan of action)

June 12 Submission of president’s letter and 2012-13 year-end performance report

June 26 Submission of 2013-14 college goals and targets report (numeric targets required for all standard
quantitative indicators)

Please ensure that all written communications between your campus and the central office have your
president as an author, a c.c., or a recipient. Submit documents electronically (as Excel if using the
template, otherwise as Word documents) indicating the name of your college in the file name of each
document (please do not send PDFs, hard copies, or supplemental reports unless specitically requested to do
s0). Submit all materials to me (cheryl.littman(@mail.cuny.edu) and copy Barbara Cura
(barbara.curai@mail.cuny.edu) in the Chancellor’s Office.

Do not hesitate to contact me by email (cheryl littman(@mail. cuny.edu) or phone (212-794-5765) if you
have any questions. Thank you for your attention to the details of this process.

Attachments

C: Presidents
Alexandra Logue, Executive Vice Chancellor and University Provost
PMP Review Team
Colin Chellman, Associate Dean for Institutional Research
Barbara Cura, Exccutive Assistant to the Chancellor

.
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Appendix 2.4 LaGuardia Budgeting Process (hitps://www.laguardia.edu/business-office/)

LaGuardia Community College
Preparation of the Fiscal 2017
Operating Budget
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FY 2016 Compact Funding Plan as R ded by the Executive Council October 1, 2015
Strat
Hat# Div. | poru Description Budget Notes
1 A Computer ¢; C ion of existing ¢ to flex cl: equipped with new s 200,000
furniture laptops and other IT equpment. Costincludes IT and Eledirical wiring 4
2 AA Ci ion of a new Science/Bio Lab (E Bulding 3rd floor) $ 100,000
Renovation of E341 ciassroom to house Nafural Science Equipment Room: The classroom wall
3 AA continue to be scheduled with classes. Renovation will include change fom tablet chairs to $ 40,000
tables and chairs. A proposed room would be E341, Estmated cost $40,000
4 AA Staff position: Theater-based sonal d P L $ 50,608 |Recurring Expense
i | o Staff poston: Establish a HEO Assistant Lin for al scheduing and cocrdinating forthe Studert | ¢ i 2:""“%;"’“’ ;;“;:;‘:gg’; e
Success Mentors and ePertfolio Consuitants (currently grant funded) Initiative
Mini-grants, workshops, OTPS & sipends to support e next phase of he Learning Matters
6 AA process: g the competencies back to the , thru assigr develop and | $ 30,000
the readsion of programmatic curricuium maps.
Student Financial Services - Hire two Financial Aid Adwisors to follow-up with students. To
assistwith SAP requirement and cther FA related issues, Last year 2,858 did not make federal
7 SA A3 and 420 falled to meet state aid requirements, Last year 2917 student eligibie for |$ 45,000 |Recuming Expense
[ Tap did not enroll fullime to receive the award We need to provide more direct contact and
followrup with students.
Student Financial Senvices - Continue % pursue the automation of Tile IV verificason to enable
8 SA A6 |Financial Aid Advisor to perform financial iteracy presentation and seminars o help student get | $ 118,000 |Recumng Expense
on tract to financial wellhess.
Student Information Certer -increase the number of Tele-counselors froughout the week and
add office hours on Friday and Saturday to provide students with needed access to information
? o AR and support to enrollment services, In addtion these funds will be used to increase stafling at $ 2000 |Recurring Expense
the Welcome Cenfer and provide Saturday house uhere none are cumently avadable.
10 A6 |Fumiture for Campus Life $ 50,000
AddiSonal $50K To be funded under the
1 A7 |Print Ads- Subway, Bus, Phone including Print and Instaliation $ 200,000 |Compact allocaton for Road to Success
Initiative
Recurring Expense - To be funded under the
12 SA A3 [Hire a Road to Success Specialist- HEa (362K) and 2 college assistants ($40k) $ = |Compact allocason for Road to Success
Initiative
Central Intake/Student Informason Systems Director - Director (HEQ), Centfral Intake and SIS .
£ i (iaison bet. business needs and [Tiechnical requirements) $ 92,000 [Recuring Expense
14 ACE Labor Market Software Licenses (EMSI, Bumng Glass, Prove If) $ 60,000 |Recumng Expense
15 | ACE ACE A GCall Genter Coordi (1 HE aPositions @ $43k/yr. ea.) $ 43,000 |Recuring Expense
1 ACE IT Networking and Electrical Wiring for Taxi Testing Lab (C261) - Wiring and netssorking s 10,000
hardware and kabor to install computers in taxi testing lab i
Team Graduation - Personnel Cost (a a-HEQ Coordnator position @ $45 000 annual salary Recurring Expense - To be funded under the
17 1A A4 [and Coliege Assistant lines for LaGuardia Students (3129,600)). In addtion $17K is requested | § Compact allocaSon for Road to Success
for equipment software and supplies Initiative
9 3 . To be funded under the Compact allocation for
18 1A C1  |Video Production- Hire amanages (aHEQ} and provide equpment, software and supplies $ = |Roadts Sucosss's
19 1A C1 |Replace existing Micro-perforated College poster in B B uiding Exterior $15,000]
2 T g:f::r replacement PC warkstations for Info Sys, Inst. Research, ACE T, and Proj Mgmt s 56,500
_ r] Software (Xamarin) compder for building native cross-platform Mobie Apps in C# for iPhone,
2 m |A3d CTAm‘md.W Phone, and Mac 05 X, (2 Li s $ 11,960 |Recurring Expense
2 m ABa |Lirary Expansion Project IT Infrasucture Equpment $ 333,130
23 m A6 |Campus<ide WiFi Access Paints Upgrade 5 100,000 [Recurring Expense
24 | ADM | A6 |Library first floor renovations $ 100,000
25 ADM AS  [Middle Traning $ 50,000
2% ADM A6 |Hire a purchasing agent level 2 $ 52,000 |Recuring Expense
TOTAL $1,786,228
SUMMARY OF FY16 COMPACT FUNDING COMMITMENTS & PLAN AS RECOMMENDED Final Allocation
BY THE EXECUTIVE COUNCIL Total
FY15 Approved Compact Hires to be included m FY16 S 1,003,397
Road to Success Allocation {inclusive of $200,000 completion innovation fund) $ 1,200,000
FY 16 Requests 3 1,786,228
Total Budget for the Recommended Plan: $ 3,989,625
10/1/2015 Page1of1
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Appendix 2.6 Forum Presentation (http://www.laguardia.edu/business/)
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Appendix 2.7 FY16 - 23 Approved "LaGuardia Retention & Graduation Innovation Fund"

Projects
FY16 - 23 Approved "LaGuardia Retention & Graduation Innovation Fund" Projects
- Requested Amount
1|In-Service Spring Break $ 17,818 [ACE/CUNY Start {60008/104) Alicia Greene $17.818
Ana Lucia
2|Science & Sandwich $ 2,000 |Natural Sciences{10208/759) Fuentes $2.000
A|Retention Imtiative for Science Students (RISS) $ 16,255 |Natural Sciences{10208/759) Ingrid Veras $10.650
Social Science Department Eduardo
9fPeer Activist Learning Community $ 23,504 |(10280/808) Vianna $11.752
Wellness Center/Student Affairs  |Frank LaTerra-
11]Project Weekly Wellness $ 4,222 |(60171/466) Bellino $4.222
Promoting Service Learning in the Community and Holly Porter-
13|Research in the Classroom $ 14,005 |Natural Sciences{10208/759) Morgan $14,054
Pathways to Suceess: A STEM Career Panel, Transfer Haolly Porter-
14| Fair, and Networking Event $ 4,525 |Natural Sciences{10208/759) Morgan $4.065
Howard
15]Mentoning, Motivation and Matriculation $ 10,257 [Natural Sciences{10208/759) Motoike $10.156
Molecular Beauty: Substitution, Elimination and Janet
16| Addition Reactions $ 18,590 [Natural Sciences{10208/759) Gonzalez $5.472
ASSIST: Advising, Strategic Solutions, and Jarrod San
18]Institutional Support for Theatre Majors $ 15,000 |Humanities'Theatre (10158/695) JAngel $10.428
Parallel Planning for Candidacy-based Health Science Student Advising Services
19|Majors: A Proposal for Events and Individual Advising | $ 5,000 [(75001/082) Jill Janostky $5.000
Humanities-Communication
20| Young Men of Color, Trauma & Retention in College | § 4,904 |Studies (10158/695) Joan Schwartz $4.964
Improving Student Retention Through Literary
25| LaGuardia $ 8.248 |English {10102/ 650} Lucy Mcnair $4.939
Academic Advising/Student
26|GradPlan $ 23,115 |Affairs (75001/082) Luke Cardaio $25.088
27|STEM CLUB 3 0.864 |Natural Sciences(10208/759) Mana Entezan $8.316
Marsha
28| Equations For Success $ 9,348 |Academic Affairs (70001/221) Oropeza $9.945)
Creation of Writing & Literature Major Adwvising Team
29)and Advising Day Event 3 9,800 |English {10102/ 650) Michelle Pacht $2.805
31| Microscope Clinics for Biclogy Students $ 11,500 [Natural Sciences{10208/759) Olga Calderen $11.695
Student Engagement and Community Activisium Humanities Philosophy
33|Research and Applications $ 11,000 |(10158/695) Payal Doctor $4.000
Natural Sciences/Physics Roman
36| Innovative Demostrations to Enhance Active Learning | § 9,400 |(10208/759) Senkov $7.030
38| The College Discovery Civic Scholars Program $ 20,000 [College Discovery (65014/587) Sophia Ward $13.100
Veteran Services/Student Affairs
39| Credit for Prior Military Courses & Experiences $ 8,000 |(75027/359) Stephen Clark $8.926
Proactively realizing the dream: The community college Natural Science/Biology Program |Thomas M.
AQ|student comes of age $ 15,500 |(10208/759) Onorato $11.890
S 272,005 | $ - |$ - |3 208,405
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Appendix 2.7a Budget Advisory Meeting (5 pages)

Appendix Section VII

MEETING AGENDA ~ SEPTEMBER 29, 2016
BUDGET ADVISORY COMMITTEE MEETING

MEETING INFORMATION

Date: September 29, 2016 Location: E409A
Time: 2:30 pm
AGENDA ITEMS

1} Review of FY16 college budget

2) Review of CUNY allocation

3) Review and discussion of FY17 requests

4} New Business — Everyone (15 minutes)

OTHER NOTES OR INFORMATION
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Budget Advisory Ci tee Di Notes - Draft
All § are in 000's
FYi8 Budget Advisory Committee's
Reguest for Recurring Preliminary Comments as of
Divisional Requests for Funding FY17 Expenses 9/25/2016
Academic Affairs -
CTL: Prof. Development in support of expanding Peer M ing program $ (z5) $ - Suppart this uslng geant funds
Student Affairs
Consulting Support for the Redesing of Divisional Dean Portfolios $ (50) $ - ! d on tax levy funding
Adult and Cantinuing Education -
Continuing Education non-credit to Credit Transition Advisor HEa S {58) $ (58] No. Use existing advising staff.
Renovate M142 $ 300§ - Use non-tax levy source & inhouse
labor.

Institutional Advancement
Support of the Street Team [Approx. 15 college student hired on P/T) $ (150) S (150)  Support this request thru Foundation

information Technology

1. Golng to scale w/ Connect-t0-Completion (C2) project

1a, Software - Citrix VDI Licanses 3 (100 S (10) _Generally supportive

1b, Software - Calendar & Scheduling 5 (18) 5 (4) _GeneraHy supportive

1c. Software - SharePoint Migration S {4) ) - Generally supportive

1d. Software - SharePoint Management B (41) 5 (6} Generally supportive

1e. Disk Storage s (55) (11) _Generally supportive

1f. SharePoint Consulting $ {140) ¢ {70} G lly supportive

1g. Staff Overtime S (45) S - No

1h. Staff Training $ (5} S (6) Ok

1i. Project Manag $ 61) $ (61} Ok

1. New Staff - End User Tech Support (2) $ (90) $ (90) Can existing IT/ Blackbaud support
staff handle this?

2. Upgrade of Campus Wifi (phase 2) S {150) Perhaps Student Tech Fee budget
can support this request.

3. Construction of Backup Server Space In M151 3 (65) [ - Use non-tax levy source & inhouse
labor

Division of Administration

Renovation of newly leased space in the 8 Bldg {formerly copying store) space S {140) $ - Use non-tax levy source & inhouse

to be available for use In February 2017 {abor

Totst §  {1,188) § {466}

Tax Levy Budget Status as of Allocation #1

FY17 Anticipated Base Budget Potential § 100,963
FY17 Budget alfocation received S 11722
Net budget received $ 759
FY17 Additional Expenses provided
Potential budget deficit S (558)
Software license for C2 project 5 {50}
Hired a Road to Success Specialist (HEa) S {46}
Hired a Student Career Advisar (HEa) $ (56)
Hired a Theater based Tralner (HEa) H (52)
Additional Matching Funds (Coliege Workstudy) $ (35)
Library Textbook 3 (227} «+————————— Possibly shift cost to Foundation
Tuttion Waiver S (189) «—— ——— _ Possibly shift cost to Foundation
Total Additional Expenses S {1,212)
Net Deficit as of 9/21/2016 3 {453)
Summary
Net Deficit for FY17 $ (453}
New Divisional Requests far FY17 S {1,188)
Total Projected Deficit $ (1,641)— —— Target deficit Is $700K
C\usars\ UNY Budget \ Advisory Caimmitts#\2028 Divislons! Requests for Additionsl Furds 9/30/2016
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Budget Advisory Committee Meeting
Thursday, September 29, 2016
2:30 - 4:20 pm in E409A
Minutes

Present: Shahir Erfan, Eneida Rivas, Patricia Sololski, Yeamin Ahmed, Carmen Luong, and
Patricia Quesada

Starting time: 2:40pm

1. Review of FY16 college budget
Shahir Erfan mentioned that LaGuardia CC enrollment is down by 5% from last year that

effects the College’s budget. Last year the College received Compact Funding from the
State but the College will not receive it for FY17.

2. Review of CUNY allocation
FY17 is from July 1, 2016 until June 30, 2017. The College received the budget from

CUNY on August 19, 2016. CUNY receives the funding from the City then CUNY takes
a portion for fringe benefits and other shared service expenses. Then the College
distributes the funds to the departments and the Advisory Committee provides input for
the President’s review.

3. Review and discussion of FY17 requests
See attached Divisional Request for Funding
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Budget Advisory Committee Meeting
Thursday, September 29, 2016
2:30 - 4:20 pm in E409A
Minutes

Present: Shahir Erfan, Eneida Rivas, Patricia Sololski, Yeamin Ahmed, Carmen Luong, and
Patricia Quesada

Starting time: 2:40pm

1. Review of FY16 college budget
Shahir Erfan mentioned that LaGuardia CC enrollment is down by 5% from last year that

effects the College’s budget. Last year the College received Compact Funding from the
State but the College will not receive it for FY17.

2. Review of CUNY allocation
FY17 is from July 1, 2016 until June 30, 2017. The College received the budget from

CUNY on August 19, 2016. CUNY receives the funding from the City then CUNY takes
a portion for fringe benefits and other shared service expenses. Then the College
distributes the funds to the departments and the Advisory Committee provides input for
the President’s review.

3. Review and discussion of FY17 requests
See attached Divisional Request for Funding
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Shahir Erfan

From: Eneida Rivas

Sent: Wednesday, October 05, 2016 12:06 PM

To: Shahir Erfan; Patricia Sokolski

Subject: RE: Budget Advisory Committee Discussion Documents
Hi Shahir,

The Executive Committee agreed with the Budget Committee’s recommendations. There were concerns about
lack of classroom space and how enrollment will affect our budget, but no objections to how we voted or our

recommendations.
Best,
Eneida

Eneida Rivas

Manager

External Affairs

LaGuardia Community College
Tel: (718) 482-5058

Mobile: (718) 208-5971

Email: Eneidar@lagce.cuny.edu

From: Shahir Erfan
Sent: Wednesday, October 05, 2016 12:02 PM
To: Eneida Rivas <ENEIDAR@Ilagcc.cuny.edu>; Patricia Sokolski <pscokolski@lagce.cuny.edu>

Subject: RE: Budget Advisory Committee Discussion Documents

Hi Eneida and Patricia,
At our last Budget Advisory meeting, it was stated that the Executive member of the senate will provide input by COB

Wednesday {today) on Divisional Requests. Please let me know if there are any updates.

Thanks,
Shahir

From: Shahir Erfan

Sent: Friday, September 30, 2016 9:27 AM

To: 'yeamin.ahmed@live.lagcc.cuny.edu’; Eneida Rivas; Patricia Sokolski; Giaman Luong
Cc: Karen Miller; Patricia Quesada; Loretta Capuano

Subject: Budget Advisory Committee Discussion Documents

Attached please find the documents requested at yesterday’s Budget Advisory Meeting. In the file named "FY2017
Divisional Requests for Additional Funds” | added notes of our discussions. Please let me know if you require additional

documents and/or have any questions.

Thanks,
Shahir Erfan
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Shahir Erfan

From: Shahir Erfan

Sent: Friday, September 30, 2016 9:27 AM

To: ‘yeamin.ahmed@live.lagcc.cuny.edu’; Eneida Rivas; Patricia Sokolski; Giaman Luong
Cc: Karen Miller; Patricia Quesada; Loretta Capuano

Subject: Budget Advisory Committee Discussion Documents

Attachments: FY2017 Divisional Requests for Additional Funds.pdf; FY2017 CC Initial Budget

Allocation with Model.pdf

Attached please find the documents requested at yesterday’s Budget Advisory Meeting. In the file named “FY2017
Divisional Requests for Additional Funds” | added notes of our discussions. Please let me know if you require additional

documents and/or have any questions.

Thanks,
Shahir Erfan

Vice President of Administration
LaGuardia Community College/CUNY
31-10 Thomson Avenue - E409

Long Island City, NY 11101

(718) 482-5501
(718) 482-5496 fax
serfan@lagec.cuny.edu
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Appendix 2.8 Sample Funding Allocations 2013-2016

Sample FY2013-2016 Strategic Plan Funding Allocations

LaGuardia’s Strategic Plan is comprised of input from faculty, students and staff. Every year, using the
plan, Executive Council allocates all available funds earmarked for strategic initiatives. The following are
a few examples of the allocations based on the Strategic Plans:

e In FY 2014 and FY 2015 a total of 49 {20 and 29, respectively) new faculty positions were created to
increase the number of classes taught by full time faculty. Total annual recurring funding of
$1,325,000 was provided.

e In FY 2015, 11 administrative support positions were funded to provide administrative support to
faculty and academic departments. The total annual recurring funding provided was $553,000.

e In FY 2013 and 2014, $500,000 in funding was provided to upgrade the College’s core system IT
network in order to increase system capacity and access for students, faculty and staff. This enabled
the College to increase its wired and wireless access to all users.

* In FY 2014, Information Technology received $50,000 in its annual budget earmarked for staff
development and training. The training program is geared to improving technical skills and
customer service.

* In FY2015 funding of $250,000 was provided to the Center for Teaching and Learning/Division of
Academic Affairs for training and professional development of faculty and academic staff.

* In FY2015, the College allocated $275,000 for the installation and upgrade of various IT software
programs including MS exchange, SharePoint, On-line Archive and Single Sign-on. This funding
enabled replacement of outdated email exchange servers and software. In addition, it allowed all
users to have a single sign-on access to various network software and enterprise programs.
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Appendix 2.9 Technology Work Order Requests

LaGuardia Services

SERVICES AND SOLUTIONS

Data Analysis & Reports IT Equipment Quotes

+ Reoquest data mining capabyities
4

Ratontion mports

Web / Campus Applications

+ Btatkboard, CLMNYfirst, SEMS. Grada Change
+ Croate or madify departmantal web contert § appic ations

Account Management

» Network access (Winless, FTP, VPN)
¢ Reset password

Computer Services Web Attzndance
» Computer probiems. upgrades. updades. secusty potches. atc + Request mports
+ Dowrioad & licensing for PC & MAC. artivirus + Report data contems

- B ‘a

Network Services Project Management Lab/Smart Classroom/Training
+ Softwam [nstalation Troubisshooting Requests st

+ Proct e
+ Scftwam Trainng

mulling & methoadologess

« Campus connection (wiriess & printing)
cts

» Aequast emote sccess & network sham drve

Q Need more
help?

SR japTpopulate

C & httpz//servceslagusrdiaadu SubennSh 5ol pooulales o= 5

IT Equipment Quotes Support Request

General Detags

Atogory FeGUAM A GuO® - PGILApER ! Fmers

Rqusadng & Guaie oy IT GoUDTEMAINIC HDLGEMEN!

Aotac emeers NE

110




LaGuardia Community College Periodic Review Report Appendix Section VII

Appendix 2.10 The Human Resources Professional Development Program

The Human Resources Professional
Development Program

The Staff Development & Training Program. developed and implemented by the Department of
Human Resources, focuses on leadership development. managerial skills and customer service
skills.

The goal of this program is to provide faculty and staff with training and professional
development opportunities that will develop and enhance the skills necessary to be successtul
and productive employees.

Leadership & Supervisory Training Programs

The goal of the LaGuardia Leadership Development Program is to provide a select group of
faculty and staff of the College with a greater understanding of leadership knowledge, skills. and
abilities to enable them to take on greater leadership responsibilities. This program is offered to
higher level HEO staff, tenure-track faculty and classified managerial staff. The LEAD
(Leadership Essentials for Administrative Assistant Development) Program is offered to clerical
and support staff and the STEP (Supervisory Training to Advance Productivity) is offered to new
and entry level supervisors and managers in the HEO Series titles and Information Technology
Titles.

PATH (Publication and Tenure Highway) to Success Program

The PATH program is a professional development course for new and relatively new tenure
track faculty at the College. It is a month long course dedicated to learning the basics of
scholarly writing and writing for the world of academic publishing. The program also guides
participants to take the next steps to present the writing at academic conferences and ultimately
achieving tenure and academic success.

Informational Sessions/Customer Service/Basic Writing Skills

The Human Resources Department offers Informational Sessions, Customer Service and Basic
Writing Skills workshops which are open to all faculty & staff. These sessions are presented by
Human Resources staff and staff from other departments of the College.
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Appendix 2.11a Classroom Scheduling Policies and Procedures Manual (pg. 1, 2, 4)

REGISTRAR’S OFFICE

CLASSROOM SCHEDULING POLICIES AND PROCEDURES
2015-2016

DIVISION OF STUDENT AFFAIRS
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OVERVIEW

Classroom scheduling is a dynamic process requiring evaluation of class size, equipment
specifications, and pedagogical changes each term. Since teaching facilities are a finite resource;
every effort will be made to ensure that classrooms are assigned fairly, used appropriately. and

accommodate the College's academic and instructional needs.

The mission of the Registrar Office’s scheduling team is to provide accommodations within the
space utilization requirements of the entire College. Our primary goal is to maximize secat
utilization as well as apply scheduling policies in a consistent and equitable manner.

To optimize classroom space use, the Derwent Dawkins, Associate Registrar, Systems and
Scheduling will match as closely as possible capacities of classrooms to the maximum
enrollment capacity indicated by the department. He/she will make every effort to accommodate

specific room and resource requests.

These objectives and classroom utilization expectations apply to all academic departments, ACE
and specialized College and CUNY programs (i.e. College Now, ASAP, ete.)
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Appendix 2.11b LAGCC Master List of Classrooms (6 pages)

ARCHIBUS Data Transfer
Building  Floor Room Room Room Division Departme Capac Room
Code Code Room!d Room Name Area Categ Type Code ntCode ity Use
1 LGCC-E 01 E-107 Classroom - Smart Level 2 541 100 110 ACA GE200 2701
2 LGCC-E 01  E108 Classroom 733 100 110 ACA GE200 36 01
31GCC-E 01  E-113 Classroom 464 100 110 ACA GE200 2301
4 LGCC-E 01 E-114E Classroom 296 100 110 ACA C0215 1501
5 LGCC-E 01 E-114F Classroom 313 100 110 ACA C0215 16 01
6 LGCC-E 01  E-114H  Classroom - Smart Level 2 321 100 110 ACA C0215 16 01
71GCCE 01  E129 Classroom - Smart Level 2 457 100 110 ACA GE200 2301
8 LGCC-B 01 B-116 Classroom - Smart Level 2 604 100 110 ACA GE200 3001
9 LGCC-E 01 E-150 Classroom - Smart Level 2 449 100 110 ACA GE200 22 01
10 LGCC-E 02 E-212 Classroom - Smart Level 2 399 100 110 ACA GE200 3101
11 LGCCG-E 02  E-213 Classroom - Smart Level 2 357 100 110 ACA GE200 2701
12 IGCC-E 02  E-216 Classroom - Smart Level 2 486 100 110 ACA GE200 24 01
13 1GCCB 02  B-209 Classroom - Smart Level 3 925100 110 ACA EN228 3601
14 LGCCGB 02 B-210 Classroom 929 100 110 ACA EN228 36 01
15 LlGCCG-E 01 E-144 Classroom - Smart Level 2 457 100 110 ACA GE200 2301
16 LGCC-E 01 E-145 Classroom - Smart Level 2 466 100 110 ACA GE200 2301
17 IGCCG-E 01  E-146 Classroom - Smart Level 2 472 100 110 ACA GE200 24 01
18 LGCC-E 01 E-147 Classroom - Smart Level 2 576 100 110 ACA GE200 29 01
19 LlGCC-M 01 M-106 Classroom - Smart Level 2 857 100 110 ACA GE200 43 01
20 .M 01 M-107 Classroom - Smart Level 2 856 100 110 ACA GE200 4301
21 LGCC-M 01 M-108 Classroom - Smart Level 2 741 100 110 ACA GE200 3701
22 1IGCCG-B 02 B-202 Writing Center Classroom - Smart Level 2 633 100 110 ACA EN227 3201
23 1GCCB 02 B-219 Computer Classroom - Smart Level 3 869 100 110 ACA GE200 34 01
24 LGCC-B 02 B-220 Classroom - Smart Level 2 801 100 110 ACA GE200 36 01
25 LGCCB 02 B-229 Classroom - Smart Level 2 882 100 110 ACA GE200 3001
26 LGCC-B 03 B-321 Classroom - Smart Level 3 814 100 110 ACA GE200 44 01
27 1GCCGB 03 B-322 Classroom - Smart Level 2 783 100 110 ACA GE200 40 01
28 LIGCCB 03 B-301 Classroom - Smart Level 2 773100 110 ACA GE200 38 01
29 LIGCC-B 0A  B-A13 Classroom - Smart Level 2 583 100 110 ACA GE200 2701
30 LGCC-B 0A  B-Al4 Classroom - Smart Level 2 803 100 110 ACA GE200 3801
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31 LGCC-B
32 LGCC-M
33 LGCCE
34 LGCC-E
35 LGCC-E
36 LGCC-M
37 LGCC-M
38 LGCC-M
39 LGCC-B
40 LGCC-B
41 LGCC-B
42 LGCC-B
43 LGCCB
44 LGCC-M
45 LGCC-M
46 LGCC-M
47 LGCC-M
48 LGCC-M
49 LGCC-M
50 LGCC-M
51 LGCC-M
52 LGCC-M
53 LGCC-M
54 LGCC-M
55 LGCC-M
56 LGCC-M
57 LGCC-M
58 LGCC-M
59 LGCC-M
60 LGCC-M
61 LGCC-M
62 LGCC-C
63 LGCC-C
64 LGCC-C

0A
01
02
02
02
01
01
01
01
02
01
01
01
01
01
01
01
01
03
03
03
03
0B
0B
0B
oB
0B
0B
0B
0B
0B
01
01
01

B-A17
M-104
E-225
E-227
E-229
M-110
M-135
M-136
B-130
B-227
B-126
B-128
B-129
M-137
M-138
M-156
M-157
M-158
M-309
M-312
M-313
M-317
M-B44A
M-B64
M-B65
M-B68
M-B69
M-B70
M-B73
M-B77
M-B97
Cc-115
Cc-117
c-119

Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Art Studio
Classroom - Smart Level 2
Classroom

Classroom

Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom

Classroom - Smart Level 2

Classroom - Math Resource Center

Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2

860 100
889 100
546 100
546 100
545 100
612 100
653 100
573 100
854 100
576 100
601 100
531 100
1037 100
668 100
634 100
854 100
619 100
746 100
443 100
486 100
670 100
647 100
397 100
673 100
689 100
596 100
613 100
582 100
723 100
591 100
766 100
480 100
470 100
522 100

110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110
110

ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACE
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA

GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
HS237
GE200
MA243
GE200
AC274
GE200
GE200
GE200
GE200
GE200
MA243
GE200
GE200
GE200

40 01
44 01
27 01
27 01
27 01
3101
3301
29 01
28 01
3001
3001
20 01
42 01
3301
3201
4301
3101
3701
22 01
24 01
34 01
3201
10 01
3101
28 01
3001
3101
29 01
36 01
30 01
27 01
24 01
24 01
26 01
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65 LGCC-C 01 €128 Classroom - Smart Level 2 510 100 110 ACA GE200 26 01
66 LGCC-C 02 C-218 Classroom - ACE - Smart Level 2 778 100 110 ACE AC274 39 01
67 LGCCC 02 G222 Classroom - Smart Level 2 425100 110 ACA GE200 2101
68 LGCC-C 02 C-228 Classroom - Smart Level 2 639 100 110 ACE AC274 3201
69 LIGCCC 02  C-229 Classroom - Smart Level 2 571 100 110 ACE AC274 29 01
70 LGCC-C 02 G234 Classroom - Smart Level 2 800 100 110 ACA GE200 40 01
71 LGCCC 02 (236 Classroom - Smart Level 2 778 100 110 ACA GE200 39 01
72 LGCC-C 02 C-243 Classroom - Smart Level 2 532100 110 ACE AC274 2501
73 LGCC-C 02 C-245 Classroom - Smart Level 2 532100 110 ACA GE200 27 01
74 IGCC-C 02 C-246 Classroom - Smart Level 2 632 100 110 ACA GE200 3201
75 LlGCCC 02 C-251 Classroom - Smart Level 2 740 100 110 ACA AC273 37 01
76 LGCC-C 02 C-261 Classroom 1080 100 110 ACE AC274 35 01
77 LGCC-C 02 C-262 Classroom - Smart Level 2 539 100 110 ACA GE200 27 01
78 IGCC-C 02 C-263 Classroom - Smart Level 2 535100 110 ACA GE200 2701
79 LGCC-C 02 C-265 Classroom - Smart Level 2 535100 110 ACA GE200 2701
B0 IGCC-C 02 C-268 Classroom - Smart Level 2 635100 110 ACA GE200 3201
81 1GCCC 03 C-318 Classroom - Smart Level 2 800 100 110 ACE AC274 40 01
B2 1GCC-C 03 (C-319 Classroom - Smart Level 2 568 100 110 ACE AC274 28 01
83 LGCCC 03 C-320 Classroom - Smart Level 2 638 100 110 ACE AC274 3201
84 LGCC-C 03 C-322 Classroom - Smart Level 2 515 100 110 ACE AC274 26 01
85LGCCC 03 G327 Classroom - Smart Level 2 612 100 110 ACE AC274 3101
86 LGCCC 03 C-328 Classroom - Smart Level 2 498 100 110 ACE AC274 2501
87 1GCCC 03 C-331 Classroom - Smart Level 2 619 100 110 ACE AC274 3101
88 LGCCC 03 €332 Classroom - Smart Level 2 626 100 110 ACE AC274 3101
89 LGCC-C 03 (334 Classroom - Smart Level 2 626 100 110 ACE AC274 3101
90 LGCC-C 03 (C-336 Classroom - Smart Level 2 569 100 110 ACE AC274 28 01
91 LGCCC 03  C-340 Classroom - Smart Level 2 636 100 110 ACA GE200 3001
92 LIGCCC 03 G341 Classroom - Workforce Education 762 100 110 ACE WO0200 2101
93 1GCCC 03 C-356 Classroom - Smart Level 2 433 100 110 ACE AC274 2201
94 IGCC-C 03 C-359 Classroom - Smart Level 2 573 100 110 ACA GE200 29 01
95 LGCC-C 04 C-409 Classroom - Smart Level 2 384 100 110 ACE AD202 2301
96 LGCC-C 04 C-422 Classroom - Workforce - Smart Level 2 424 100 110 ACE AC274 3201
97 LGCC-C 04  C-425 Classroom - Smart Level 2 644 100 110 ACE AC274 3201
98 LGCC-C 04  C-426 Classroom - Smart Level 2 644 100 110 ACA GE200 3201
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99 LGCC-C 04 C-427 Classroom - Smart Level 2 641 100 110 ACA GE200 3201
100 LGCC-C 04  C-431A  Classroom - Smart Level 2 676 100 110 ACA GE200 34 01
101 LGCC-C 04  C-431B  Classroom - Smart Level 2 740 100 110 ACA GE200 3701
102 LGCCG-C 04  C-431C Classroom - Smart Level 2 779 100 110 ACA GE200 3901
103 IGCC-C 04 C-443 Classroom - Smart Level 2 631 100 110 ACA GE200 3001
104 IGCC-C 04 G444 Classroom - Smart Level 2 587 100 110 ACA GE200 3001
105 LGCC-C 04  C-446 Classroom - Smart Level 2 783 100 110 ACA GE200 39 01
106 LGCC-C 04  C-448 Classroom - Smart Level 2 693 100 110 ACA GE200 3501
107 LGCC-C 04  C-450 Classroom - Smart Level 2 693 100 110 ACA GE200 3501
108 LGCC-C 04 C-451 Classroom - Smart Level 2 710 100 110 ACA GE200 36 01
109 LGCC-C 04 C-452 Classroom - Smart Level 2 669 100 110 ACA GE200 3501
110 LGCC-C 04 C-453 Classroom - Smart Level 2 701 100 110 ACA GE200 36 01
111 LGCC-C 04 C-456 Classroom - Smart Level 2 503 100 110 ACA GE200 25 01
112 LGCC-C 04 C-461 Classroom - Smart Level 2 745100 110 ACA GE200 3701
113 LGCC-C 04 C-462 Classroom - Smart Level 2 669 100 110 ACA GE200 3301
114 IGCC-C 04 C-463 Classroom - Smart Level 2 683 100 110 ACA GE200 3401
115 LGCC-C 04 C-464 Classroom - Smart Level 2 684 100 110 ACA GE200 34 01
116 LGCC-C 04 C-466 Classroom - Smart Level 2 503 100 110 ACA GE200 25 01
117 LGCC-C 04 C-467 Classroom - Smart Level 2 643 100 110 ACA GE200 22 01
118 LGCC-C 07 C-708 Classroom - Smart Level 2 561 100 110 ACA GE200 28 01
119 LGCCC 07 G709 Classroom - Smart Level 2 555100 110 ACA GE200 28 01
120 LGCCC 07 G712 Classroom - Smart Level 2 430 100 110 ACA GE200 2201
121 LIGCC-C 07 G713 Classroom - Smart Level 2 551 100 110 ACA GE200 28 01
122 IGCCC 07 G714 Classroom - Smart Level 2 431100 110 ACA GE200 22 01
123 LGCCC 07  C-715 Classroom - Smart Level 2 559 100 110 ACA GE200 28 01
124 LIGCCC 07 C-716 Classroom - Smart Level 2 525100 110 ACA GE200 26 01
125 LGCCC 07 G717 Classroom - Smart Level 2 544 100 110 ACA GE200 27 01
126 LGCC-C 07 C-718 Classroom - Smart Level 2 516 100 110 ACA GE200 26 01
127 16CCC 07 G719 Classroom - Smart Level 2 493 100 110 ACE AC274 2501
128 LGCC-C 07  C-720 Classroom - Smart Level 2 561 100 110 ACA GE200 28 01
129 IGCC-C 07 G721 Classroom - Smart Level 2 539 100 110 ACA GE200 27 01
130 LGCCC 07  C-722 Classroom - Smart Level 2 509 100 110 ACA GE200 2501
131 LGCC-C 07 C-723 Classroom - Smart Level 2 550 100 110 ACA GE200 28 01
132 IGCCC 07 C-724 Classroom - Smart Level 2 480 100 110 ACA GE200 24 01
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133 LGCCC 07 C-725 Classroom - Smart Level 2 558 100 110 ACA GE200 28 01
134 LGCC-C 07  C-726 Classroom - Smart Level 2 507 100 110 ACA GE200 25 01
135 LGCCC 07 G727 Classroom - Smart Level 2 578 100 110 ACA GE200 29 01
136 LGCC-E 02  E-258 Classroom - Smart Level 2 665 100 110 ACA GE200 3301
137 IGCCG-E 02 E-260 Classroom - Smart Level 2 565 100 110 ACA GE200 28 01
138 LGCC-E 02  E-262 Classroom - Smart Level 2 565100 110 ACA GE200 28 01
139 LIGCC-E 02 E-264 Classroom - Smart Level 2 591 100 110 ACA GE200 30 01
140 LGCC-E 02  E-265 Classroom - Smart Level 2 579 100 110 ACA GE200 29 01
141 LGCC-E 02  E-266 Classroom - Smart Level 2 565 100 110 ACA GE200 28 01
142 IGCC-B 03 B-307 Classroom - Tiered - Smart Level 3 938 100 110 ACA GE200 38 01
143 IGCC-M 01 M-142 Classroom 358 100 110 UNA UN317 15 15
144 LGCC-M 01 M-151 Classroom - Smart Level 2 804 100 110 ACA GE200 40 01
145 LGCC-E 03 E-336 Classroom - Smart Level 2 427 100 110 ACA GE200 21 01
146 LGCC-E 03 E-338 Classroom - Smart Level 2 758 100 110 ACA GE200 38 01
147 LGCC-E 03 E-340 Classroom - Smart Level 2 613 100 110 ACA GE200 3101
148 IGCCG-E 03 E-341 Classroom - Smart Level 2 646 100 110 ACA GE200 3201
149 LGCC-E 03 E-361B  Classroom 322100 110 ACA NA254 16 01
150 LGCC-M 01 M-152 Classroom - Smart Level 2 843 100 110 ACA GE200 42 01
151 LGCC-E 04 E-401 Classroom - Smart Level 2 625 100 110 ACA GE200 3101
152 LGCC-B 03 B-300 Computer Classroom - Tiered - Smart Level 3 799 100 110 ACA GE200 3001
153 LGCC-B 03 B-308 Classroom - Tiered - Smart Level 3 941 100 110 ACA GE200 3201
154 LIGCC-B 03 B-318 Classroom - Tiered - Smart Level 2 786 100 110 ACA GE200 36 01
155 LGCC-B - 03 B-319 Classroom - Smart Level 2 742 100 110 ACA GE200 38 01
156 LGCC-B 03 B-336A Photography Classroom - Smart Level 2 537100 110 ACA HS237 24 01
157 LGCC-B - 0A  B-AO1 Classroom - Smart Level 2 622 100 110 ACA GE200 3001
158 LGCC-B 0A  B-A03 Classroom - Smart Level 2 684 100 110 ACA GE200 34 01
159 LGCC-B  0A  B-AO4 Classroom - Smart Level 2 839 100 110 ACA GE200 40 01
160 LGCC-B 0A  B-AOS Classroom - Smart Level 2 654 100 110 ACA GE200 3201
161 LGCC-B 0A  B-AO7 Classroom - Smart Level 2 678 100 110 ACA GE200 3001
162 LGCC-B 0A  B-Al8 Classroom - Smart Level 2 758 100 110 ACA AL235 36 01
163 LGCC-B 0OA  B-A19 Classroom - Smart Level 2 820 100 110 ACA AlL235 40 01
164 LGCC-B 01 B-120 Classroom - Smart Level 2 926 100 110 ACA GE200 30 01
165 LGCC-C 02  C-240 Classroom - Smart Level 2 710 100 110 ACE AC274 36 01
166 LGCC-C 02 C-241 Classroom - Smart Level 2 504 100 110 ACE AC274 2501

119




LaGuardia Community College

Periodic Review Report

Appendix Section VII

167 LGCCC
168 LGCC-C
169 LGCC-C
170 LGCC-C
171 LGCCC
172 LGCC-C
173 LGCC-C
174 LGCC-C
175 LGCC-C
176 LGCC-E
177 LGCC-B
178 LGCC-M
179 LGCC-B
180 LGCC-C
181 LGCC-B
182 LGCC-B
183 LGCCC
184 LGCC-B
185 LGCC-B
186 LGCC-E
187 LGCCE
188 LGCC-M
189 LGCC-C
190 LGCC-C
191 LGCCC
192 LGCC-C
193 LGCC-E
194 LGCCE
195 LGCC-E
196 LGCC-C
197 LGCC-C
198 LGCC-M
199 LGCC-M

(=3
~

SREEERERER

C-253
C-254
C-410
C-411
C-412
C-413
C-414
C-438
C-440
E-234
B-A10
M-161
B-115
103
B-302
B-306
C-431D
B-101
B-Al1l
E-400
E-502
M-155
C-323
C-324
C-325
C-326
E-221
E-222
E-135
C-130
C-132
M-B58
M-B62

Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 2

Lecture Hall - Fixed Seats - Smart Leve| 2
Lecture Hall - Smart Level 2

Lecture Hall - Tiered - Smart Level 2
Classroom - Smart Level 2
Classroom - Smart Level 3
Classroom - Smart Level 2
Classroom / Seminar - Smart Level 2
Classroom / Seminar - Smart Level 2
Classroom / Seminar - Smart Level 2
Classroom / Seminar - Smart Level 2
Classroom / Seminar - Smart Level 2
Classroom / Seminar - Smart Level 2
Classroom / Seminar - Smart Level 2
Classroom / Seminar - Smart Level 2
Classroom / Seminar - Smart Level 2
Classroom / Seminar - Smart Level 2
Classroom / Seminar - Smart Level 2
Classroom / Seminar - Smart Level 2
Classroom / Seminar - Smart Level 2
Classroom / Seminar - Smart Level 2

547 100
514 100
727 100
735 100
731 100
735 100
739 100
712 100
710 100
620 100
914 100
709 100
1004 100
1560 100
984 100
1147 100
968 100
982 100
1035 100
388 100
265 100
386 100
317 100
353 100
316 100
359 100
382 100
329 100
358 100
342 100
299 100
365 100
373 100

110
110
110
110
110
110
110
110
110
110
110
110
120
120
120
120
120
120
120
130
130
130
130

130
130
130
130
130
130

130
130

ACA
ACE
ACE
ACA
ACA
ACA
ACA
ACE
ACE
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACA
ACE
ACE
ACE
ACE
ACA
ACA
ACA
ACE
ACE
ACA
ACE

GE200
AC274
AD202
GE200
GE200
GE200
GE200
AC274
AC274
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
GE200
AC274
AC274
AC274
AC273
GE200
GE200
GE200
AC274
AC274
GE200
AC274

2701
2401
36 01
36 01
36 01
36 01
36 01
36 01
3601
3101
45 01
3501
36 01
114 01
4501
5301
48 01
36 01
45 01
19 01
1301
19 01
16 01
18 01
16 01
18 01
19 01
16 01
18 01
17 01
15 01
18 01
1901
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Appendix 2.12 BPR Committee Notes 2009 (2 pages)

Progress on Classroom Scheduling

e Established Cross-Divisional Classroom Scheduling project team to address short
term (Fall-2009 Planning) and long term (BPR - Business Process Re-engineering)

EMSD: Reine Sarmiento, Tom Murasso, Deborah Nibot, Derwent Dawkins

IT: Henry Saltiel, Brad Orcutt, Juan Genao, Theresia Litvay-Sardou, Bill
Lindner, Tony Mieses

AA: Bruce Hoffacker
ACE: Jane MackKillop, Cris Stewart
Admin: Eileen Murray

« Meetings held weekly (started 4/7)

« Applying structured project management methodology to redeveloping operational
practices, descriptive data controls, room assignment requests, and problem
reporting.

Planned Activities - Short Term

e Campus instructional rooms walkthrough to validate room features and student
capacity - 5/1/09

s Complete chairs review/revision, and registrar update of Fall Course Master in SIMS
- 5/5/09

e Run scheduler software to match Fall sections to rooms to determine capacity
feasibility - 5/6/09

» Adjust course section schedule and/or room assignments to eliminate course section
offerings missing room allocations - 5/6/09 to 5/13/09

e Online Student Registration Opens - 5/18/09

Planned Activities - Longer Term

« Roll out online room request ticketing web site to faculty chairs to better manage the
large number of requests made to the Registrar

¢ Upgrade room scheduling software to include "Web Viewer" for faculty chairs to
determine available space and time to fit in additional sections when planning their
section schedule.

« Evaluate and revamp "room feature" to "course offering” codes and logic within the
room scheduling software and bridge programs to be more streamlined, easier to

121



LaGuardia Community College Periodic Review Report Appendix Section VII

maintain, and accommodate long standing successful room assignment practices
from semester to semester

e Establish predetermined annual calendar milestones for iterative running of room
scheduling software so that course schedule with __% accurate room assignments
is published __ days prior to the first day of classes each semester.

« Establish structured processes to review / update course and room features with
their seating capacities in all relevant systems four times per year, at least __ days
prior to first run of the schedule or on demand whenever rooms are removed, added,
or radically altered.

 Formalize processes and procedures for accommodating instructor constraints.
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Fall 2015 Session I Classroom Occupancy

166 Academic Classrooms

ANND/eSa(j00) Aunwwo;) Bipsenne]

Period Monday  Tuesday Wednesday Thursday
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800 AM_ % f =
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1
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8
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30P% to 74% Occupicd
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Source: LaGuurdis Community College Data Warchouse
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[nstitutional Resources
Space
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»

*
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Appendix 2.14 Tax Levy College Wide Report for February 29, 2016

LaGuardia Community College Page 1

Tax Levy College Wide Budget Vs. Actual Report -Summary
For the Period Ending February 29, 2016

Y-TD Budget % %
Y-T-D ¥-T-D Open Balance Spent) unSpent!
Budget Actual [
Expenses
PS Expenses
Full-Time $75.038957 $47344.611 50 327,715,346 63% 3%
Adjmcts $20.665.706 S11.489,883 50 $9.179.223 6% 4%
Pact-Time 36,835.062 84,091,071 50 32,747,991 0% 40%
Other PS $2,220,680 $$37.349 §0 $1.383.131 3% 62%
Total $104,789,408 $63.763,118 0 $41,026,29¢ 1% 39%0
OTPS Expenses
Reguls OTPS $4,594 877 $1,496,953 S$1.049 517 $2,048387 5 450
Tibrasy £376,530 $183570 $61.235 $131,726 6% 38%
Informution Technology $1460319 8526856 $348.006 $585.457 re 4%
College Wide Services $160,058 8158827 S13.433 177,797 [ 3T
Labor Cantracts $3,328239 $1,651,027 S1310,825 §363,387 % 1%
Service Contrncts $812.293 $239.05% $386.983 $166.253 B 200
Other Contracts $3.615.063 £1.198.490 $519.135 $1.567438 frl 43%
Other OTPS $8,122238 $4,633,009 $1434,787 $2.034402 % 3%
Scholaeships, Award & Stipench §1,435.140 $140.518 $180.000 $1,168,623 1% 75%
Tatal $24,278.777 $10,251,397 £5,785,911 38,245,469 6640 34%
Totd Expenses $129,068,152 374014512 55,783,911 $49,269,75¢ 624 kLo
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Appendix 2.15 Business Office Assessment 2016 (2 pages)

OVERVIEW OF PROJECT-- SCOPE

The Business Office initiated a 3-month
project to assess current business practices
for Accounting, Budget, Purchasing and
Accounts Payable departments; and identify
opportunities for improvement.
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SUMMARY OF RECOMMENDATIONS

Recommendations are presented as a high level summary.
Common themes include:

» Improving communication lines with stakeholders

» Encouraging good budget management practices at the
department level

» Streamlining the process of ‘generating budget reports for
record keeping purposes’ in order to free staff for more
value-added activities

» Performance tracking and reporting using KPls
» Improving training and reference materials

Please refer to the Summary of Recommendations Matrix or the Project Report for
more detail on recommendations and implementation strategies.
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Appendix 2.16a Divisional Assessment Schedule and Results (3 pages)

LaGuardia Community College
City University of New York

[

| Programs/Services

FY 15 FY 16

Comprehensive Administrative Programmatic/Services Review Schedule

FY 17

FY 18 FY 19

Division |Focus of Assessment

Fall |Spring  |Fall |Spring

Fall

|Spring

Fall

[Spring  [Fall |Spring

Division of Academic Affairs
Pre-college programs

College Now course success

High schools transfer and graduation rates

Archives

|Acquisition of Legislator Archives

Center for Teaching and Learning
Tutoring
Theatre

Division of Adult and Continuing Education
All programs

Transfer to credit assessment system

Division of Student Affairs
Enroliment Management Services

Development of transfer to credit tracking system X X X X

Enrollment Processing Strategies

Admissions

-Recruitment Plan

-Enrollment Goals & Targets

Testing

-Processing & Outcomes

Financial Aid

-Compliance

Student Information Services

-Communication
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Advising, Records and Registration

Student Advising Services

- Expansion of Online Advising

- GradPlan Inititatives

Center for Career & Professional Devel nt

p

- Definition & Expansion of Employment

Registrar

- CUNY Compliance

- End of Term Processing

b3

Transfer Services

Student Development and Campus Life

Early Learning Childhood Center

Disabled Student Program (OSD)

-Accomodations

Campus Life

-Leadership Commons

-Student Government/Elections

-Multi-cultural Exchange

-BMEC

-Student Connections

-New Student Orientation

Health and Wellness
-Heaith Services

- MMR Compliance

-Weliness Center (Counseling)

-CLASS/SASS Prevention Program-

-Athletics and Recreation

Division of Administration

Human Resources

|Efficiency & Effectiveness of Hiring Process

Budget Allocation
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[Effectiveness

Building Operations & Administrative Services

[Student Satisfaction of Facility Improvements

Accounting, Purchasing, Accounts Payable & Budget

lWorkﬁows, policies & procedures

Public Safety

ICrime prevention awareness

Environmental Health and Safety Assessment

llmprove chemical tracking

Bursar

|Student Satisfaction of Services

Division of Information Technology
Information Services
Client responsiveness
Network support
Instructional Services (ISMD)
Institutional Research & Assessment
Strategic information presentation
Project management

Division of Institutional Advancement
All areas

Improvement of scholarship award effectiveness I
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Appendix 2.16b List of Non Academic Assessments and Impact (3 pages)

Nonacademic Assessment Framework: Conclusions and Implementations

The nonacademic assessment framework has provided an exploratory mechanism to understand
how assessment could be used, across divisions and as a model for future large scale
assessments. An analysis of the findings and follow-up actions, as demonstrated in

this summary, suggests limitations in annually choosing variables of interest to study, in and of
themselves. Instead, it highlights that:

1. Follow-up actions to assessments may have to be taken after a consecutive number of

years, during which divisions identify sets of variables to focus on. (In other words, one year's
worth of analysis does not provide a comprehensive and conclusive understanding of how a
division should move forward. This was shown most effectively for the divisions of ACE,
Academic Affairs, and Information Technology. The results from all three divisions revealed that
the variables of interest and/or functions were too complicated too be analyzed in one year. In
all three cases. the analyses would have benefited from more time to complete the

analysis (ACE) or a better understanding of the variables of interest, as a function of time and
changes in the political, economic, and social climate.

2. It merely provides a hint of what may be identified as areas of strengths and weaknesses in the
future. With changes in student population (i.e. demographics), the economy and the institution's
budgetary status, and etc., this approach shows that overtime, it can be used to inform strategic

plans and initiatives. As it also provides a hint of strengths and weaknesses, the framework may
also be used as a basis for quickly identifying how divisions mayv/not contribute to cross campus
collaborations.
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Table XXX. Summary of Findings and Implementations for the Non-Academic Assessment of Function

across divisions.

Area Focus Stage Impact
ACE Support Services for Design Services for students
ACE Students completed transitioning to degree programs
Transitioning to will be carefully assessed to fully
Matriculated Degree meet remedial educational
Programs needs. Based on transitioning
student performance, ACE will be
able to assess whether students
are prepared for college level
coursework.
Academic New archive acquisition | Completed Changed process to bring College
Affairs/Archives process leaders in earlier.
Academic Whole program Completed 32 recommendations, highest
Affairs/College Now importance on high school
relationships, moving
developmental to spring and
summer only and strengthening
of support to former CN students
at LaGCC,
Academic Comprehensive: three Completed Focus on stronger support to
Affairs/Early College | high schools improve student performance in
college courses.
Academic Comprehensive Completed Most recommendations focused
Affairs/Liberty on improving data collection for
Partnership Program future assessments.
Student Affairs/ Review of previous Completed Removing silos between
Admissions assessment and admissions, registration, and
recommendations advising improved new student
experience, but more work is
needed on smoothing transition
steps for students in admissions
process.
Student Review of previous In process Set goals, noted activity, still
Affairs/Advising assessment and working on Ask-an-advisor
recommendations design.
Student Review of previous Completed Recommendations for new
Affairs/Testing assessment and new space, software and faster
recommendations process for inviting students to
NSAR.
Student Review of previous Completed Larger budget needed to
Affairs/Health Service | assessment and purchase vaccine.
recommendations
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Institutional Effectiveness of Completed Supporting on-campus
Advancement/ scholarships on student employmenthad the largest
Scholarships success positive effect.

Information Review of all helpdesk Completed Current helpdesk processes

Technology/Helpdesk
Services

service requests
submitted by faculty
and staff.

meets faculty needs.

Administration/
Budget office

External review of
processes

Action planin
response to
external review
being
completed.

Need to develop strategy to
decrease the number of budget
modifications.
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Appendix 2.17 Divisional Six Point Assessment Submission Outline and Description (3 pages)

Standard 7: Institutional Effectiveness
Scheduling and Documentation

Each division is in the process of submitting a schedule that demonstrates that every
administrative area of the college undergoes assessment at |east once every five years. While
some areas may choose to undergo a comprehensive assessment parallel to our academic
departments’ PPR process, LaGuardia is now favoring an administrative assessment framework
that aligns with its strategic planning process. In this process each area within a division
periodically chooses a particular function that it wishes to assess and improve.

The goal of this process is to provide evidence to a visiting team that LaGuardia has a system
that continuously and comprehensively improves the college’s vitality and that causes the
college to assess everything it does in a way that keeps increasing institutional effectiveness.
Also, to respond to a 2012 visiting team recommendation, centralized documentation will
provide an assessment resource such that offices may share assessment methods and help
each other find what works and what does not.

This paper suggests a document submission schedule and a short description of what might be
appropriate to include. Documents should be submitted to Christina Jaquez and Nate
Dickmeyer. Ms. Jaquez is the librarian for the Middle States 2017 PRR, She will be maintaining a
SharePoint library for the project.

Suggested Documentation Submission Schedule
e Strategic Plan Entry
March/April (in academic year before): Divisional strategic plan liaisons should
enter into the strategic plan an intention to assess each area on the schedule for
the coming year,
e Assessment Design
5 August 1 (now approaching the academic year): How initial problem assessments
will be undertaken.
e Assessment Data
> Fall semester (September-November): Data gathered to assess the dimensions of
the challenge to be addressed—what is the cause of the problem?
e Solution-finding Process
> Fall/Spring semester {December-February): Document the process of devising
alternate solutions and deciding on solution.
* Implementation Design
o Spring semester (March-June): Design and implement a solution.
e Assessment of Implementation
o> Summer (July-August): Assess your solution.
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Note: An area might decide to expand the calendar and take two or even three years
to complete the cycle. Perhaps an area needs to spend an entire year just
understanding the challenge.

Also, March in the year before would be a good time to recommend changes to the
division’s assessment calendar in case more pressing assessment needs come to the
fore.

Suggested Documentation for Each Step

Strategic Plan Entry
This year the chancellor moved back the strategic plan goals deadline to October 15. The timing
for the campus process is thus in flux.

This step requires no additional documentation. Whatever is submitted as part of the strategic
plan process for an improvement to an administrative system or process listed for that year on
the assessment schedule that begins and ends with an assessment will suffice.

Assessment Design
An assessment design answers these three questions:
1) How does the system or process that you will be studying work? What is inside the black
box that actually makes the difference between a successful system and an unsuccessful
system? Flow diagrams are sometimes helpful here.

2) How will you find out what’s wrong with the system or process you have chosen to
improve? What information/evidence do you need to understand the extent of any
challenges in the system you are studying?

3) How will you measure the success of any changes you make to the system or process?

Assessment Data

These documents might include the results of surveys or analyses conducted by your
department or IR&A. These documents should show that LaGuardia bases its search for
improvements on an evidence-based understanding of the cause of the problem, not just the
symptoms.

Solution-finding Process
Too often colleges start with a solution and try to find a problem that fits. The documentation
for this stage can include the charge to the solution-finding group, meeting agendas and
meeting minutes of that group.
1) What method will you use to find solutions to the problem and its cause as identified in
the initial assessment?

2) Who will be on the design team? (Should people from outside the office or outside the
division be included?)
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3) What is your schedule?
4) What criteria will you use to choose the best solution?

Implementation Design
The team that finds the solution may also be the group that designs the implementation. Once
again group agendas and minutes make good documentation of this stage of
assessment/improvement.
1) How will you manage the implementation of your solution? Who will head the
implementation team? Who will be on the team? What is the implementation schedule?
What critical junctures will there be? What is your communications plan?

2) How well does your new system conform to the College’s Core Values?

3) How will you include in your new system a flow of information that alerts you to new
challenges in this system when you are done, for example, on-going exit surveys?

Assessment of the Implementation

The third point of the “Assessment Design” above calls for a way to assess the success of fixing
the problem. This assessment should be carried out as soon as outcomes data are available.
Then the assessment report may be placed with the other documents.

Nate Dickmeyer
IR&A
September 16, 2015
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Appendix 2.18 The Impact of Scholarships (6 pages)

The Impact of Scholarships, Stipends and Paid Employment Supported by
The LaGuardia Community College Foundation

Nathan Dickmeyer
Institutional Research & Assessment
September 16, 2016

Introduction

The LaGuardia Community College Foundation supports students with scholarships, stipends
and payroll funding for tutoring and other student support activities. Each of these forms of
support was tested to see if the support enabled recipients to improve their grade points,
succeed in passing more courses, return and take more courses the next semester, and/or
graduate. Comparisons were made against matching control groups. Results are also shown for
students on college payrolls, including federal work study, not supported by the Foundation.
Scholarship impact was also tested by the size of scholarship.

Findings

Working with one semester’s awards did not produce large enough numbers of recipients to
allow statistical significance of impact of financial benefit on students with the exception of the
current semester outcomes of higher GPA and successful completion of credits. Retention and
graduation did not appear to be affected.

While we could have analyzed a larger group by combining semesters, that would not have
allowed us to see whether new award practices in Spring 2016 had an impact.

Analysis summary

Eight types of support were tested for impact on outcomes as shown in Tables 1-8.
1. All scholarships

Scholarships of less than $500

Scholarships equal to $500

Scholarships more than $500

Stipends

Foundation-support payroll

Non-foundation-support payroll

All forms of support combined

KNP

Data from Spring 2016 only were used in the analysis.

For each of the eight types of support a control group was formed in which every recipient
student exactly matched at least one student in the treatment (e.g., receiving a scholarship is a
“treatment”) group on nine characteristics shown in the “Data and Methodology” section at the

1
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end of this paper. Each treatment group had a control group with exactly matching
characteristics. Weighting was used to make the contributions to outcomes by members of
each control group proportional to those of the matching treatment group.

Detailed Results

All scholarships-Table 1

Students on any scholarship did better on many outcome measures, but only the “success rate”
or percentage of semester equated credits passed was significant at the p<.05 level and the
change from part-time to full time at the p<.10 level.

%
% Credits Change
Semester Number Attempted % Attend % from Part-
Semester Credits Credits Next % Next % Attend Remain timeto
GPA Passed Earned Semester Graduated Semester orGrad Fulltime Full-time
Any Scholarship 2.99 86% 11.38 8.22 24% 62% 86% 82% 17%
Control group 2,91 83% 10.99 8.44 21% 66% 86% 7% 25%
Significant difference? No Yes No No No No No No Almost
{Yes= p<.05, No=p>.1, Almost=p>.05&<.1) N=674
Table 1

Scholarships less than $500-Table 2
Smaller scholarships did not provide significant improvement in outcomes for recipients over
the control group.

%

% Credits Change
Semester Number Attempted % Attend % from Part-
Semester Credits Credits Next % Next % Attend Remain time to
GPA Passed Earned Semester Graduated Semester orGrad Fulltime Full-time
Scholarship < $500 2,73 75% 9.87 10.61 3% 82% 85% 83% 25%
Control group 2,61 72% 9.52 10.91 5% 79% 84% 83% 35%
Significant difference? No No No No No No No No No
{Yes= p<.05, No=p>.1, Almost=p>.058&<.1) N=176

Table 2

S$500 scholarships-Table 3

$500 scholarships provide positive effects on success rate and the number of credits earned.
Significantly more students graduated, but fewer attended the next semester, but significantly
more remained fulltime.
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%
% Credits Change
Semester Number Attempted % Attend % from Part-
Semester Credits  Credits Next % Next % Attend Remain timeto
GPA Passed Earned Semester Graduated Semester orGrad Fulltime Full-time
Scholarship = $500 3.10 91% 12.38 7.99 33% 57% 89% 85% 22%
Control group 2.99 87% 11.70 7.70 26% 62% 87% 75% 31%
Significant difference? No Yes Yes No Yes No No Yes No
{Yes= p<.05, No=p>.1, Almost=p>.05&<.1) N= 261
Table 3
Greater than 5500 scholarships-Table 4
Larger scholarships did not appear to have a positive effect on students.
%
% Credits Change
Semester Number Attempte % Attend % from Part-
Semester Credits Credits dNext % Next % Attend Remain timeto
GPA Passed Earned Semester Graduated Semester orGrad Fulltime Full-time
Scholarship >$500 3.05 88% 11.43 6.70 31% 52% 83% 78% 0%
Control group 3.04 87% 11.32 7.43 28% 60% 87% 73% 11%
Significant difference? No No No No No Almost No No No
{Yes= p<.05, No=p>.1, Almost=p>.05&<.1) N= 236
Table 4
Stipends-Table 5
There were too few stipend recipients to do an independent assessment.
%
% Credits Change
Semester Number Attempted % Attend % from Part-
Semester Credits Credits Next % Next %Attend Remain timeto
GPA Passed Earned Semester Graduated Semester orGrad Fulltime Full-time
Stipends 354 98% 13.52 5.20 52% 41% 93% 73% 33%
Control group 3.25 92% 12.22 5.06 43% 45% 87% 63% 36%
Significant difference? Yes No No No No No No No No
{Yes= p<.05, No=p>.1, Almost=p>.05&<.1) N=44
Table 5

Foundation-supported payroll positions-Table 6
There were too few Foundation-supported payroll recipients to do an independent assessment.
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%
% Credits Change
Semester Number Attempted % Attend % from Part-
Semester Credits Credits Next % Next %Attend Remain timeto
GPA Passed Earned Semester Graduated Semester orGrad Fulltime Full-time
Payroll {Foundation) 3.29 94% 10.92 4,83 53% 38% 92% 74% 25%
Control group 3.30 93% 11.08 4.21 51% 40% 91% 59% 17%
Significant difference? No No No No No No No No No
{Yes= p<.05, No=p>.1, Almost=p>.05&<.1) N= 60
Table 6
Non-Foundation-supported payroll positions-Table 7
The group was again too small to show any positive outcomes.
%
% Credits Change
Semester Number Attempted % Attend % from Part-
Semester Credits Credits Next % Next % Attend Remain timeto
GPA Passed Earned Semester Graduated Semester orGrad Fulltime Full-time
Payroll {non-Foundation) 3.14 89% 10.87 5.88 34% 45% 79% 79% 20%
Control group 2.95 84% 10.09 5.63 33% 50% 82% 64% 14%
Significant difference? No No No No No No No No No
{Yes= p<.05, No=p>.1, Almost=p>.05&=<.1) N=85
Table 7

Any form of support (scholarship, stipend payroll)-Table 8

Students on any form of support tended to do well in the current semester on GPA, success
rate and number of credits earned. They also tended to remain full-time in significantly larger
numbers. A larger proportion graduated, but not by a statistically significant amount. They did
not attempt more credits the next semester, nor did they remain enrolled in higher numbers.

%
% Credits Change
Semester Number Attempted % Attend % from Part-
Semester Credits Credits Next % Next %Attend Remain timeto

GPA Passed Earned Semester Graduated Semester orGrad Fulltime Full-time
All forms of support 3.01 86% 11.2% 7.90 27% 59% 85% 82% 21%
Control group 2.92 84% 10.87 7.97 23% 63% 86% 75% 23%
Significant difference? Yes Yes Yes No No No No Yes No
{Yes= p<,05, No=p>.1, Almost=p>.05&<.1) N= 800
Table 8

Data and Methodology

Institutional Advancement provided lists of students receiving scholarships, stipends or pay
supported by the Foundation. The validated lists included 725 scholarship recipients, 46 stipend
recipients, and 62 students on Foundation payrolls. Also, 89 students were found to be on non-
Foundation payrolls. Multiple scholarship disbursements within one semester were summed.
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There was a further loss of study individuals when matching controls were sought. In all but one
sample, between 3% and 7% of treatment students could not be matched exactly with a
control. The exception was the scholarships >$500 group, which lost 12%. “Unmatched”
recipients were not included in the study.

The use of nine characteristics for determining a match is quite rigorous. All are known to
predict the retention and performance outcomes. All else being equal, for example, women are
more likely to persist. A higher cumulative GPA at the start of the semester and higher number
of college credits earned also predict better outcomes. Students with an F-1 visa must maintain
certain standards or lose their visa. Continuing students are more likely to return than new
transfers who, in turn, are more likely to return than first-time students. Students who have
completed developmental education face one less stumbling block to graduation.

Because some awards were made to students in Session Il, we also matched on whether a
student had enrolled in both sessions in a treatment semester. Sometimes an unforeseen
incident puts additional pressure on a student, not visible in the student’s cumulative GPA or
credits earned. This is reflected in a lower credit load during the semester the student received
the scholarship. This was also a controlling variable.

“SEMS visits” indicates the number of times a student visited a number of critical offices around
the college. Matching on this variable was an attempt to control for “motivation,” since an
“applied for a scholarship” variable was not available. Students who did not visit offices or
visited only once were matched against similar, perhaps “less motivated” students. The
distribution of visit numbers suggested that three groups made sense: zero to one visit; two to
five visits; and more than five visits.

No students on any type of support were included in any control group, regardless of the
category.

The control group was formed by matching each treatment student exactly on these nine
characteristics.

1. Gender
e Male
e [emale

2. International
e NoF1
e F-1Visa

3. Credits earned after Fall 2015
e (O credits
e 1-5credits
e 6-11 credits
e 12-29 credits
e 30-44 credits
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e 45+ credits
4. Cumulative GPA after Fall 2015

e Null GPA
<2.00
>=2.00 & <2.50
>=2.50 & <3.00
>=3.00 & <3.50
>=3.50
5. Student status

¢ Continuing

e First-time

e New transfer
e Re-admit
6. Number of visits to SEMS monitored offices
e SEMS visits
s 2-5SEMS visits
e 6+ SEMS visits
7. Spring 2016 attempted equated credit load
e <6¢rload
e 7-11crload
e 12+ load
8. Developmental status
¢ No development left
¢ Need development
¢ Unknown
9. Sessions attended
¢ Session lonly
¢ Session |l
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Appendix 2.19 CATS Memo for Student Technology Fee

" U‘ Fiorello H. LaGuardia Community College
S & THE CITY UNIVERSITY OF NEW Y ORK
ad ha 31-10 THOMSON AVENUE LONG ISLAND CITY, N.Y. 11101 »

LaGuardia

Community College

Committee for Academic Technology Services

Date: May | 1th, 2015
To:  President Gail Mellow

RE: Recommendations and Proposed Allocations for
The Student Technology Fee FY/2015-2016

Background
The Student Technology Fee (STF) was established at LaGuardia Community College in

2002; pursuant to the February 25. 2002 C.U.N.Y board resolution 4(a). This resolution
approved the establishment of a technology fee which consists of $100 per semester for
full-time students. and of $50 per semester for part-time students. The college will seck to
improve computer services for students and faculty with the revenue from this fee. an
estimated $2.4 million based on the enrollments of 2015 and 2016, In exceptional cases

of financial hardship, the college may waive the technology fee for individual students.

Methodology
A Committee for Academic Technology Services (CATS) was convened on April 22 and

May 7th. 2015 and formulated a I-year plan that included decision parameters and a
forecast of projects and expenditures to be funded by the STF. Details on the

composition of the committee are outlined in Appendix-A.

The objective of CATS is to assist the college by making recommendations to the
President and the Executive Council on how to use the STF technology resources by
coordinating its efforts with the goals of the college. As such, CATS's recommendations
place emphasis on technological resources directly utilized by students at LaGuardia.
These resources include computers. software products. and related infrastructure such as
networks. Internet. and other means of technological enhancement to the curriculum and

student life experience.
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Recommendations and Proposed Allocations

for the Student Technology Fee FY/2015-2016

The following are the recommended planning parameters for use of the FY 2015-2016
STF allocations.

Decision Parameters:

1. Supplementing, rather than supplanting, institutional support for academic,
instructional, and learning technologies, and

2. Supporting “general, learning purpose™ technology resources (i.e., laboratories and
technologies utilized by or affecting a large percentage of the student population
before those for a small percentage of the student population), and

3. Supporting direct access before mediated access (i.e., technologies directly utilized
by students for learning before those employed by faculty and staff to deliver
instructional or other services to students), and

4. Supporting academic or instructional technologies before non-academic or non-
instructional technologies, and

5. Supporting the use, maintenance, or upgrade of existing instructional. learning, and
technological resources before investing in new ones, and

6. Encouraging a continued and enhanced pursuit of traditional funding from CUNY,
the LaGuardia Foundation, federal, state, local and private sources.

What follows in detailed format are the recommended expenditures for the upcoming
year. A general category of expenditure is followed by more specific line-by-line

purchase recommendations.

Respectfully submitted,

Theresia Litvay-Sardou, Chair
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Recommendations and Proposed Allocations

for the Student Technology Fee FY/2015-2016

Appendix A

Committee on Academic Technology Services (CATS)

Theresia Litvay-Sardou, Committee, Chair (non-voting member)
Information Technology Division/

Instructional Services and Media Distribution Services

Director

Henry Saltiel, Ex-Officio (non-voting member)
Information Technology Division
Vice President

Billy Lau (non-voting member)
Information Technology Division
Network Administration

Director

Weijie Liang
Vice President — Student Government Association
Student

Katherine Gutierrez
Governor of Political Awareness - Student Government Association
Student

Tiona Wilson
Governor of Part-time and Evening Affairs - Student Government Association
Student

Md Talukder
Governor of Academic Affairs - Student Government Association
Student

Kartik Chowdhury
Parliamentary - Student Government Association
Student

Jiahui Zheng
Treasurer - Student Government Association
Student

Kile Graham
Governor of Public Relations- Student Government Association
Student

Ros Orgel
Academic Affairs /Center for Teaching and Learning
Instructional and Designed Development Specialist
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Rudy Meangru
Mathematics Department
Professor

Scott White
Library
Chairperson

Jhony Nelson

Office of Students with Disabilities
Director

Committee on Academic Technology Services (CATS)

Proposed Student Technology Fee Allocation Summary

Academic Calendar Year

Staff Costs
Laboratory Technicians (8)

Mosquera, Luz (IT Support Assistant)

for the Student Technology Fee FY/2015-2016

sed Allocations

Fland-Aviles, Milady (IT Support Assistant)

Rahman Md. A (IT Support Assistant)

Dieme. Serge (IT Support Assistant)

Tarfaia, Adel E (IT Support Assistant)

Pintado Quito, Edgar (IT Assistant)

Corniel, Heriberto (IT Assistant)

Adam Volin

Vargas, Melna {IT Assistant)

Laboratory Tutors (15)

Fringe

Subtotal

Hardware, Software, Peripherals

Dell Server to Domain Controllers

Backup Solution and storage for Student Server

Students Computer Upgradcs

New Backup Library

Subtotal

Printer Scanners

QTY

—

2015-2016

38.028

36,804

36,804

36,804

36.804

46,528

46,528

46,528

46,528

195,324

142,080

FHEln| | Bl e e e e

708,760

106,676

20,000

40,804

20,000

@\ n | n | |

187,480
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Recommendations and Proposed Allocations
for the Student Technology Fee FY/2015-2016
HP — Laser Jets 10 s 10,520
Subtotal 10,520
Routers/Hubs/Wiring
Cisco Maintenance 1 8 60,000
Cisco Switches for Computer Labs 1 S 10,000
Wireless Upgrade - College Wide 1 S 20.000
Subtotal $ 90,000
Software
Online Training Library (site licensing) s 8 5,000
SAP2000 30 by 15,000
Matlab 25 8 2,500
COMSOL, 1 AN 3,000
Multisim 25 S 1.500
Subtotal $ 27,000
Library Electronic Database
eBrary e-books subscription 1 $ 5,725
ProQuest 1 S 13,130
Access Science 1 3 2,611
EBSCO (Criminal Justice) 1 s 1.680
Gale Group 1 3 3,936
EBSCO (Magil Online Literature Plus & History) 1 S 3.855
Artstore 1 s 1,700
Subtotal $ 32,637
Furniture
Computer Laboratory Redesign 25,000
Computer 3 25,000
Construction
Laptop Classrooms - Electrical 1 S 10,000
Smart Classroom Tmprovements 20 8 20,000
Subtotal 30,000
Faculty Development and Training S 250,000
Student Mentoring Program and Faculty training g 250,000
Subtotal
5
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Recommendations and Proposed Allocations

for the Student Technology Fee FY/2015-2016

Miscellaneous

CUNY Enterprise Student Tech initiative/Project 10% of STFIT

Steering Committee will Reallocate the funds by Oct, 2012 $ 240.000
Subtotal g 240,000
ADA Support S 20,000
Paper S 20,000
Toner S 40.000
Subtotal $ 80,000
Enterprise Initiatives Blackboard, Email, Academic Advisement,

Etc.)

l 1§ 718603
Subtotal $ 718,603
TOTAL $ 2,400,000

Project # Allocation 15 - 16
1 §  708.760
2 $ 200,000
3 $ 50,000
4 $ 20,000
S $ 20,000
6 $ 20,000
7 $ 15,000
8 $ 32.637
9 $ 25,000
10 $ 20,000
11 b 50,000
12 $ 240,000
13 $ 20,000
14 $ 60,000
15 $ 718,603

$ 2,400,000
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Recommendations and Proposed Allocations
for the Student Technology Fee F¥/2015-2016

Direct Student Technology Support $ 823,760
PCs, MACs, Network Equipment and

Peripherals $ 288,000
General Adaptive Technology $ 20,000
Faculty Development $ 250,000
Software $ 59,637
CUNY Enterprise Initiatives (including UWvl) $ 958,603
Total $ 2,400,000

= Direct Student
Technology Support

= PCs, MACs, Network
Equipment and

Peripherals
B General Adpative

Technology

@ Faculty Development

®m Software

B CUNY Enterprise
Initiatives (including
UwI)
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Appendix 3.0 Governance Plan (18 pages)

LaGuardia Community College Governance Plan (2009)
PREAMBLE

The first comprehensive governance plan of Fiorello H. LaGuardia Community
College was created in 1978 with the goal of translating into practical form the ideals and
mission of the College. built around a core belief in making the best of higher education
and professional opportunity available to all those who seek them. Through the ensuing
years of its growth as an individual institution with a tradition of innovation, and as a
vital part of the City University of New York, the College has remained constant in both
its ideals and its mission.

The principles embodied in the 1978 governance plan included: governance of
the College is participatory and shared among the faculty. the staff, the students, the
alumni, and the administration; the governance body provide an arena for the voices of
elected representatives of all constituencies to be heard; the leadership of the governance
body is elected by its members. In line with these principles, the LaGuardia Community
College Senate draws its members from the faculty, the staff, the alumni, and the student
body. working in collaboration with the President of the College and the administration to
carry forth the LaGuardia mission. This governance plan reaffirms these long-held
principles.

ARTICLE L. POWERS AND FUNCTIONS OF THE COLLEGE SENATE
SECTION I — Responsibilities of the College Senate

The College Senate shall have responsibility, subject to guidelines and policies
established by the CUNY Board of Trustees, to formulate policy pertaining to the
operation of LaGuardia Community College. including the following:

A. Establish and protect the academic standards of the College.

B. Set qualifications for degrees, requirements for matriculation, and scholarship
standards; the faculty, however, shall reserve the right to confer degrees.

C. Review the operations of the College curriculum, approve new curricula and
courses. and review modifications of existing curricula.

D. Determine and review all policies dealing with instruction, with the academic
calendar, and with faculty and student welfare and development consistent
with academic freedom and professional standards.

E. Formulate policy governing the conduct and behavior of members of the
college community consistent with individual rights and democratic
principles.
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F. Review information from the Administration on budgetary appropriations and
disposition, and all other available information as is necessary to implement
the functions of the Senate.

G. Determine policy with respect to facilities of the College.

H. Consult with the President on nominations to a search committee in the event
of a vice presidential vacancy.

. Create a search committee that includes faculty representatives in the event of
a presidential vacancy, subject to approval by the CUNY Board of Trustees.

J. Create bylaws for its own operations consistent with its governance plan and
the policies and bylaws of the CUNY Board of Trustees.

K. Create such additional standing and ad hoc committees as are deemed
necessary to carry out the functions enumerated herein.

L. Inform itself on College programs and operations. In the course of carrying
out its responsibilities, the Senate. through its Executive Committee, shall be
fully advised of, shall routinely receive, and shall be free to seek information
from the College’s administrative officers on all matters germane to the
programs and operations of the College.

SECTION II - Recognition of Other Governing Bodies

It is the intent of the College Senate to follow the bylaws of the CUNY Board of
Trustees in conjunction with this Governance Plan regarding personnel procedures and to
recognize the Faculty Council as an elected body concerned with faculty affairs and the
Student Government Association as an elected body concerned with student affairs. The
constitutions of these bodies are on file with the legal counsel of the Board.

SECTION III — Repeal of Senate Decisions

Upon petition of twenty-tfive members of the full-time faculty and/or staff or
seventy-five members of the student body, and the presentation of such petitions to the
Chairperson of the Senate, a referendum must be conducted by the Committee on
Elections to determine if the college staff and the student body both desire to repeal any
Senate decision. Petition for repeal must be filed within five weeks after publication of
the action in the minutes of the Senate in accordance with Article IL, Section III - C. A
decision shall be repealed by a majority vote of the full-time faculty and staff, in which at
least forty percent of the faculty and staff participate, and a majority vote of the student
body.
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ARTICLE II. SENATE MEETINGS
SECTION I — Time of Meetings

A. The time, location and agenda of all Senate meetings shall be distributed to
Senators not less than seventy-two hours prior to the time of the meetings.

B. The Senate shall meet at least once monthly during the months of September,
October, November, January , February, March, April, and May.

SECTION II — Conduct of Meetings

A. All Senate Meetings shall be conducted in conformance with Robert's Rules of
Order, except as otherwise required by law or as may be provided in the bylaws.

B. All Senate meetings shall be open to the College community at large.

C. Alternate senators who are attending for absent Senators are voting members at
the meeting. A majority of the voting members of the Senate must be present to
constitute a quorum and for passage of a measure within the Senate’s authority.

D. The signed petition of at least ten of the Senators shall be sufficient to mandate a
special meeting, which shall be called to order by the Senate Chairperson within
seven business days after receiving the petition.

SECTION III — Minutes of Meetings

A. The Secretary of the Senate shall maintain a record of the minutes of all official
meetings of the Senate and the Senate Executive Committee.

B. Minutes of all Senate meetings shall be distributed to the Senators. Senate
Alternates, President, Vice Presidents, Deans, Academic Department
Chairpersons, and College Library.

C. In compliance with the New York State Freedom of Information Law. the
Secretary will maintain a record of the final vote of each member of the Senate
when votes are taken. This record shall be made available upon request.

ARTICLE III. COMPOSITION OF THE SENATE
SECTION I - Distribution of Membership

A. One Senate member shall be elected from the instructional staff of each of the
following constituencies: Department of Business and Technology:
Department of Communication Skills; Department of Cooperative Education;

151



LaGuardia Community College Periodic Review Report Appendix Section VII

Department of Counseling; Depariment of Education and Language
Acquisition; Department of English; Department of Health Sciences;
Department of Humanities; Department of Mathematics, Engineering and
Computer Science; Department of Natural Sciences; Department of Social
Science; the Library; Division of Academic Affairs; Division of Adult and
Continuing Education; Division of Enrollment Management and Student
Development; Division of Institutional Advancement; Division of
Administration; and the Division of Information Technology. If the
administrative structure is altered so that the number of constituencies
increases, each new constituency will have one Senator and Alternate, whose
Senate service becomes effective after the next regular Senate elections. If the
number of constituencies decreases, the affected Senator(s) shall continue to
serve until after the next regular Senate elections. The next election shall
reflect the new administrative structure of the College with one elected
Senator from each constituency.

B. The instructional staff shall elect a total of four Senators-at-Large and four
Alternates. Two Senators and two Alternates will be elected each vear.

C. The Faculty Council President, or his/her designee, shall be a Senator. The
Faculty Council shall elect an Alternate.

D. There shall be one Senator and Alternate elected at large by each of the
following constituencies: adjunct faculty, civil service.

E. There shall be one Senator and Alternate elected by the Alumni Association.

F. There shall be one Senator and Alternate elected by the College President’s
Office instructional staff. Inthe event that the President’s Office staff reports
to the Chairperson of the Senate that it is unable to elect a Senator and/or an
Alternate Senator, the Executive Committee of the Senate will ask the
President to make the appropriate appointment(s).

G. The Student Government Association President, or his/her designee, shall be a
Senator and shall have an Alternate designated by the President of Student
Government.

H. The students shall elect Senators, whose number shall be equal to the number
of Senators from the Academic Departments. The students shall also elect
Alternates, whose number shall be no more than the number of Student
Senators. Runners-up in elections for Student Senators shall be ranked in the
order of votes received by each. In the event that a Student Senator fails to
remain eligible or is unwilling to serve during the term of his/her office. that
Senator shall be replaced by the highest ranked Alternate Senator available. If
no such student is able to serve, the Student Government Association may
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elect a student in good academic standing to fill the remainder of the vacated
term.

1. The President of the College and all Vice Presidents shall serve ex officio
without vote.

SECTION II - Election Procedures
A. General Procedures

1. Nominations will be made and elections held for Senators within six
weeks afier the first day of regular classes of the Fall semester, Session 1.

2. Elections will be conducted by secret ballot.

3. In elections for at-large Senate seats. all eligible voters will have the right
to vote for as many candidates as there are at-large seats being filled
during that election. Each voter may cast no more than one vote for each
candidate.

4. Inthe event of a tie for an at-large Senate seat, a run-off election will be
conducted within three weeks.

B. Specific Constituency Procedures
1. Divisional and Departmental Senators

a. Nominations will be made and elections held for divisional and
departmental Senators and alternates at constituency meetings called by
the heads of the constituencies within six weeks after the first day of
regular classes of the Fall semester, Session 1.

b. Divisional or other non-departmental constituencies may choose to
solicit nominations by email and establish a polling place for the
subsequent election: the entire process must be completed within six
weeks after the first day of regular classes of the Fall semester. Session 1.

2. Student Senators
a.  All Student Senators will be elected at large, with the exception of the

President of the Student Government Association (or his‘her designee)
and an Alternate for the president of SGA or the President’s designee..
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b. Elections for Student Senators will be conducted by the Committee on
Elections of the Senate, in cooperation with the Division of Enrollment
Management and Student Development.

Declarations of candidacy for Student Senate seats must be filed with
the Chairperson of the Senate Committee on Elections or the Office of
Student Life within three weeks after the first day of regular classes of
the Fall semester, Session 1. Elections for Student Senators will be
held within three weeks thereafter.

(2]

3. Other Senators

a. Declarations of candidacy for non-instructional staff and adjunct
Senate seats must be filed with the Chairperson of the Committee on
Elections within two weeks after the first day of regular classes of the Fall
semester, Session 1. The Committee of Elections shall prepare and
distribute ballots, establish polling places, and conduct elections within six
weeks after the first day of regular classes of the Fall semester, Session 1.

b. Nominations and election for the Alumni Association Senate seat will
be conducted within four weeks after the first day of regular classes of the
Fall semester, Session 1, according to a process proposed by the Board of
the Alumni Association and approved by the Committee on Elections of
the Senate.

C. Temporary and Permanent Substitution of Alternates

1. Inthe case of a Student Senator who is absent from a Senate meeting, the
Alternate who received the most votes at the most recent student election
who is in attendance at that meeting shall be designated by the Senate
Chairperson to have voting privileges at that meeting.

2. Inthe case of an at-large Senator (representing the full-time faculty and
staff) who is absent from a Senate meeting, the Alternate in attendance
who received the most votes at the most recent at-large election for that
constituency shall be designated by the Senate Chairperson to have voting
privileges at that meeting.

3. If a constituency Senator (other than a Student Senator or at-large Senator
representing the full-time faculty and staff) resigns or is recalled, his‘her
constituency may either elect a new Senator and retain the Alternate
previously elected or designate the Senator’s Alternate as that
constituency’s new Senator and elect a new Alternate. The Secretary of
the Senate must be notified in writing of such an election.
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4. If a Student Senator resigns or is recalled, the student Alternate who
received the most votes in the most recent student elections and has
retained eligibility shall be designated as the new Senator by the Senate
Chairperson.

5. If an at-large Senator representing the instructional staff resigns or is
recalled, the at-large Alternate who received the most votes in the at-large
election for that constituency shall be designated as the new Senator by the
Senate Chairperson.

6. If there are ties among those alternates with the most votes in attendance
at the meeting, alphabetical order will break the ties.

SECTION III - Eligibility to Serve as and Vote for Members of the
College Senate

A. Full-time members of the instructional staff in the following titles shall be
eligible:

1. Professor, Associate Professor, Assistant Professor

2. Instructor, Lecturer

3. Chief College Laboratory Technician, Senior College Laboratory
Technician, College Laboratory Technician

4. Registrar, Associate Registrar, Assistant Registrar

5. Higher Education Officer, Higher Education Associate. Higher Education
Assistant. Assistant to Higher Education Officer, Higher Education intern

6. Research Assistant, Research Associate

7. CUNY Managerial Series

B. Students enrolled in a degree-granting program or enrolled in a 30-or-more credit
certificate program shall be eligible to vote for and to serve as Student Senators.
Student Senators must be in good academic standing (2.0 GPA or better).

C. Members of the LaGuardia Community College Alumni Association in good
standing shall be eligible to vote for and to serve as the constituency Senator for
the Alumni Association.

D. Full-time members of the staff in Civil Service Career and Salary Plan titles
shall be eligible to vote for and to serve as the constituency Senator for Civil
Service employees.

E. Members of the part-time faculty who do not hold a full-time position in
CUNY shall be eligible to vote for and to serve as the constituency Senator for the
credit and non-credit adjunct faculty.
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SECTION 1V - Term of Office

A. The term of office of the newly-elected Senators and Alternates shall begin six
weeks after the first day of regular classes of the Fall semester, Session L

B. Each Student Senator and Student Alternate shall have a one-year term; all other
Senators and Alternates shall have staggered two-year terms.

SECTION V - Recall of a Senator

A. All Senators, except Senators serving in seats mandated by position (e.g.,
President of Student Government Association or his/her designee, Faculty
Council President or his/her designee) are subject to recall.

B. A Senator shall be subject to recall under the following conditions: after two
consecutive unexcused absences or, after three months in office, the Senator’s
overall attendance record reflects a majority of absences. An excused absence
may be obtained for good cause if a letter or email is received by the Secretary of
the Senate or the Chairperson of the Senate prior to the Senate meeting.

C. The recall procedure is as follows:

1. A letter will be sent by the Secretary of the Senate to the Senator
requesting the Senator to submit an explanation to the Senate Executive
Committee regarding the absences.

2. The Executive Committee will review the response and decide whether to
forward a motion to the Senate to recall the Senator or excuse the
absences of the Senator.

3. If the decision by the Executive Committee is to submit a motion of recall
to the Senate, a two-thirds vote of those Senators present or an absolute
majority of the Senate membership, whichever is greater, is required to
recall that Senator.

ARTICLE IV.  ORGANIZATION OF THE SENATE

SECTION I - Chairperson and Vice Chairperson

A. Each new Senate at its first meeting shall elect a Chairperson from its
membership who shall preside at all meetings of the Senate. The Chairperson’s
term of office shall be for one year commencing with the October meeting of the
Senate. The Senate shall also elect for a term of one year a Vice Chairperson who
shall preside should the Chairperson be absent or unable to serve.
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B. The Chairperson must have served at least one year as a voting member of the
Senate.

C. When there are Senate roll-call votes, the Chairperson of the Senate shall vote
last.

SECTION II - Senate Secretary

The Secretary of the Senate shall be elected from the membership of the Senate for a term
of one year.

SECTION III - Senate Committees

There shall be nine standing committees of the College Senate: The Executive
Committee, the Committee on Committees, the Curriculum Committee, the Academic
Standing Commiittee, the Committee on Professional Development, the Committee on
Campus Affairs, the Committee on Elections, the Committee of Faculty, and the
Committee of Students.

SECTION IV - Parliamentarian

The Executive Committee shall elect a Parliamentarian, who may or may not be a
member of the Senate. Whether or not a Senator, the Parliamentarian shall have all rights
and privileges of Senate membership, except a non-Senator may not vote.

ARTICLE V. POWERS AND DUTIES OF THE STANDING COMMITTEES
SECTION I — The Standing Committees
A. The Executive Committee

1. The Executive Committee shall consist of the following voting members: the
elected Chairperson; Vice Chairperson; Secretary of the Senate; two members
drawn from Senators who represent the instructional staff, alumni, or civil
service; and two students, all nominated and elected at-large by the Senate. The
Senate’s Parliamentarian shall be a non-voting member. All Executive
Committee members must come from the membership of the Senate. The term of
office for each member of the Executive Committee is one year.

2. Inthe event of a vacancy in the position of Chairperson of the Senate, the Vice
Chairperson shall succeed to that office. A new Vice Chairperson shall be elected
at the Senate meeting following the occurrence of the vacancy. Vacancies in
other elected positions on the Executive Committee shall be filled by an election
held at the Senate meeting following the occurrence of the vacancy.
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3. The Executive Committee shall be responsible for fixing the agenda of the Senate,
including:

a. Establishment of an annual schedule of Senate meetings, subject to the
ratification of the full Senate.

b. Establishment of a recommended timetable for submission to the Senate of
reports and recommendations from all Senate committees

c. Establishment and maintenance of standards of clarity and completeness of all
reports, recommendations and documents brought before the Senate, except
that any committee or person submitting items to the Executive Committee for
inclusion on a future Senate agenda may decline to modify or answer
questions about their submissions, with the assurance that such submissions
will be processed without prejudice. The Executive Committee must place all
reports, recommendations and resolutions certified by their author(s) as “in
final form™ on the agenda of the next College Senate meeting.

4. The Executive Committee shall be responsible for coordinating the activities of
all Standing and Ad Hoc Senate Committees. including:

a. Referral of items brought to its attention to the appropriate Senate
Committee(s);

b. Timely receipt of reports and recommendations from all Senate
Committees;

Assurance that each committee has among its members a Senator to serve
as liaison to the Senate or, in the absence of such a member, the
designation of a member of the Executive Committee to serve as
committee liaison to the Senate;

(2]

d. Collection of meeting schedules and minutes of all Senate committees;

¢. Notification to the full Senate of any committees believed to be in
violation of Committee Regulations as specified elsewhere in this
document or the bylaws.

5. The Executive Committee shall have power to call the College Senate into special
session. Upon receipt of a written request by ten Senators, the Executive
Committee must place on the agenda any item of business recommended by the
ten Senators.

6. The Executive Committee may call a special meeting, with proper notice, in order
to act on agenda items that the full Senate could not consider due to lack of a
quorum at one of its meetings. During the summer months, the Executive
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Committee is empowered to act on items on behalf of the full Senate.

The Executive Committee shall be charged with interpreting the Governance Plan
or bylaws, subject to a majority vote of the Senate, and with recommending
changes in the Governance Plan or bylaws as needs arise.

The Executive Committee shall serve as the continuous liaison between the
Senate and the President of the College.

The Executive Committee shall keep minutes of its meetings and report its actions
regularly to the Senate.

The Committee on Committees

1. The Committee on Committees shall be elected from among the members of
the College Senate. The Committee shall be comprised of seven members,
including a minimum of two students, elected after nomination from the floor.
Tie votes shall be resolved by the Chairperson of the College Senate. The
Committee shall meet immediately after the Senate meeting in which the
members were elected to elect a Chairperson.

2. Each year the Committee shall recommend to the College Senate individuals
to fill vacancies on the Standing Committees in accordance with the
guidelines specified in this document or the bylaws,

3. The Committee shall have responsibility for nominating members of Ad Hoc
or Special Committees as they may be created by the Senate.

The Curriculum Committee

1. All aspects of the formulation, development, evaluation, and modification of
course and program proposals must be approved by the Curriculum
Committee, prior to submission and review by the Senate.

2. Membership on the Curriculum Committee shall include one member from
cach academic department, the Division of Adult and Continuing Education,
and the Registrar. The Committee on Committees may make additions. but
full-time faculty shall represent at least three-quarters of the membership of
the Curriculum Committee. Only faculty members will have voting privileges.
The President of the Student Government Association, or a designee, shall
also serve as a non-voting member.

3. The Vice President of Academic Affairs or his’her designee will serve as
Chairperson of the Curriculum Committee.
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4. The Senate will consider items coming from the Curriculum Committee by
means of a consent calendar. Through this procedure, Senators requesting
minor changes will communicate with the Chairperson of the Curriculum
Committee prior to the Senate meeting and only an unresolved objection
communicated to the Chair of the Senate prior to the upcoming Senate
meeting will bring items to the floor of the Senate for discussion and
resolution.

D. The Academic Standing Committee

1. The Academic Standing Committee shall consist of one elected representative
from each academic department. There shall be a representative from the
Division of Adult and Continuing Education. The Registrar, Director of
Admissions, and a designee of the Vice President for Academic Affairs shall
be ex-officio members of the Committee. The President of the Student
Government Association, or her/his designee, shall be a member of the
Committee. The Chair of the Committee shall be a voting member of the
Committee elected for a term of two years by the voting members of the
Committee. The Chair must be a tenured faculty member or must hold a
Certificate of Continuous Employment (CCE).

2. The Academic Standing Committee shall review and recommend to the
Senate regulations and policies concerning academic standing, matriculation
processes, degree requirements, and grading systems.

3. The Academic Standing Committee shall review and make recommendations
to the Senate on the College’s Academic Calendar.

4. The Academic Standing Committee shall serve as the coordinating committee
for all academic appeals.

E. The Committee on Professional Development

1. The Committee on Professional Development shall be responsible for
initiating and organizing college-wide professional development activities.
Proposed policy changes focused on professional development shall be
reviewed by the Committee as recommendations.

2. Membership on the Committee on Professional Development, drawn from the
college community, will be recommended by the Committee on Committees.

3. The Committee on Professional Development shall work with the Executive
Committee in order to oversee and conduct orientation activities for all new
Senators.
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The Committee on Campus Affairs

1. The Committee shall formulate policy proposals, continually review existing
policies, and make recommendations with respect to master and long-range
planning of the physical facilities and ongoing operation of the physical
facilities.

2. The Committee shall also recommend and review policy pertaining to student
recruitment, admissions procedures, health and public safety, standards of
behavior, ceremonies, athletics, and other related auxiliary services and
activities not under the charge of other Senate Committees.

3. The Committee should be composed of members recommended by the
Committee on Committees. There should be at least one student member on
this Committee. The Vice Presidents of Administration, Academic Affairs,
and Enrollment Management and Student Development, or their designees,
shall also serve on this Committee.

The Committee on Elections

1. The Committee on Elections shall recommend to the Senate procedures for all
Senate-related elections held in the College and shall supervise those
elections.

2. Should the need arise, the Committee shall receive and hear grievances
relating to elections, and shall make appropriate recommendations to the
Executive Committee.

3. The Committee should be composed of members recommended by the
Committee on Committees. There shall be at least one student member of this
Committee who is not a candidate for membership on the Senate.

The Committee of Faculty

1. The Committee of Faculty shall be comprised of all Faculty Senators.
Alternate Faculty Senators may serve ex officio without vote, except when
serving in place of an absent or non-faculty Senator representing an academic
department, at which time the alternate will have voting rights. The voting
members of the Committee shall elect its Chairperson.

2. Asneed arises, the Committee of Faculty shall consider, discuss and propose
action on matters within the purview of the faculty. including but not limited
to those indicated in the bylaws of the Board of Trustees of the City
University of New York, and shall bring such matters and proposals to the
Senate for appropriate action.
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3. The Committee of Faculty shall carry out the traditional and accepted
prerogatives of college and university faculty to ensure that degree
requirements are met by candidates and to confer degrees upon those found to
be eligible.

4. The Committee of Faculty shall act on behalf of the College faculty in
certifving that degree candidates have met all requirements for the degree.

a. The Chairperson of the Committee of Faculty shall, after consultation
with the Registrar, convene the Committee as needed to certify degree
candidates.

b. The Committee shall keep minutes of its meetings and shall send
copies of those minutes that refer to the conferral of degrees to the
Chairperson of the Senate, the Vice President for Academic Affairs,
the Registrar, and the Chairpersons of the academic departments.

5. The Committee shall designate a standing Sub-Committee on Academic
Freedom, comprised of no fewer than four of its members.

a. The Sub-Committee on Academic Freedom will monitor, examine,
and report to the Senate on the status of academic freedom at the
College.

b. The Sub-Committee will investigate possible violations of academic
freedom brought to its attention by members of the college
community, and will report the results of its investigations to the full
Committee of Faculty and to the Senate.

The Sub-Committee will make appropriate recommendations
regarding academic freedom policies and practices to the Senate and,
when appropriate, to the University Faculty Senate of CUNY.

o

d. The Sub-Committee shall keep minutes of its meetings and send
copies of such minutes to the Chairpersons of the Committee of
Faculty and the Senate.

1. The Committee of Students

1. The Committee of Students shall be comprised of all Student Senators, including
the President of the Student Government Association, or his‘her designee, and the
Chair of the Student Advisory Council, or his‘her designee. Alternate Student
Senators may serve ex officio without vote, except when serving in place of an
absent Student Senator, at which time the Alternate will have voting rights. The
voting members of the Committee shall elect its Chairperson.
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2. The Committee of Students shall act as a liaison between the Senate and all other
student organizations including, but not limited to, the Student Advisory Council
and the Student Government Association. and address and make
recommendations to the Senate on all issues of student life and welfare brought to
its attention, including but not limited to the following:

=

. Academic policies, programs, curriculum, and degree requirements
b. Campus-wide cultural and educational events

c. Job Fairs, recruitment and transfer events

d. Physical plant and accommodations

3. The Committee of Students shall keep minutes of its meetings and shall send
copies of such minutes to the members of the Senate Executive Committee and
the members of the Student Government Association.

4. The Committee of Students shall recommend to the Committee on Committees
student representatives for the various Standing Committees of the Senate. These
student representatives will be responsible for reporting back to the Committee of
Students on the activities of the Committees to which they were assigned.

SECTION II — Committee Regulations

A. Each Committee, with the exception of the Executive Committee, the Curriculum
Committee, the Committee on Committees. and the Academic Standing
Committee, shall elect its own Chairperson and Secretary at its first or second
meeting of the academic vear.

B. Each Committee shall meet as often as necessary, but at least once each 12-week
semester, keep minutes of its meetings, and send copies of minutes to the
Chairperson of the Senate.

C. Committees shall be empowered to create subcommittees to discharge their
responsibilities.

D. Committee chairpersons may be recalled by a two-thirds vote of the Committee’s
membership. Results of the recall process are to be forwarded to the Committee
on Committees within ten days.

E. Except in the case of the Executive Committee, the Committee on Committees,
the Committee of Faculty, and the Committee of Students, membership on Senate
Standing, Ad Hoc, or Special Committees is open to all members of the college
community.

F. Committee members other than students will serve staggered two-year terms;
student members will serve one-year terms.
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ARTICLE VI. TASK FORCES AND EQUIVALENT BODIES
SECTION I — Definition

This Article shall apply to any task force or equivalent body. A task force is defined as an
ad hoe body formed not by the College Senate, but by the Administration, for the purpose
of studying issues and/or making policy recommendations.

SECTION II — Representation on Such Bodies

The College Senate shall have at least one representative, chosen by the Senate, on each
such task force or equivalent body.

SECTION III — Consideration and Action

The findings of each task force or equivalent body shall be presented to the College
Senate for consideration and possible action.

ARTICLE VII. BYLAWS AND AMENDMENTS

For purposes of this Article, persons affiliated with LaGuardia Community College who
are entitled to initiate and/or ratify amendments are defined as follows: faculty are those
whose primary responsibilities are teaching and scholarly pursuits; szaff are those whose
primary responsibilities are in administration, management or support; students

are those who are enrolled in degree-granting or 30-or-more credit certificate programs;
alumni are former students of LaGuardia Community College who are in good standing
with the Alumni Association.

SECTION I - Amending the Governance Plan

1. Amendments to this Governance Plan may be initiated by petition of 25% of the
incumbent Senators or by petition of 10% of the enfranchised voters, either from among
the faculty, the staff, the alumni, or the students. as previously defined. Amendments
initiated in this manner are ratified afier a two-thirds vote of the Senate, after a majority
vote of at least 10% of students, faculty and staff, as previously defined, and afier
approval by the Board of Trustees. The Committee on Elections shall be responsible for
organizing and supervising referenda on amendments.

2. Alternately, this Governance Plan may be amended after a two-thirds vote of the
Senate at two regular meetings of the Senate, and after approval of the Board of Trustees.
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SECTION II - Bylaws

Through bylaws, the Senate may regulate its own internal activities, but not establish
substantive policies. Bylaws may not contradict the College Senate’s own Plan of
Governance, with the exception that the Senate may change the following sections of the
Governance Plan by means of a bylaw: updating the list of departments and divisions in
Article III, Section I, Part A; updating the job titles in Article III, Section III. Part A;
adding or subtracting committees or updating the descriptions of committee
responsibilities or composition in Article IV, Section III or Article V; and, updating
Article VIII for the sole purpose of reflecting changes in CUNY policy. The Senate may
adopt or modify bylaws by majority vote.

ARTICLE VIII. PERSONNEL AND BUDGET (P&B) COMMITTEES

SECTION I - Faculty and Staff Enfranchised to Vote for and Serve as
Departmental and Divisional P&B Committee Members

All those holding the titles of Professor, Associate Professor, Assistant Professor,
Lecturer, Instructor, College Laboratory Technician series, Research Associate, Research
Assistant, Higher Education Officer series or CUNY Managerial series shall have the
right to vote for and serve as members of the Departmental or Divisional P&B
Committees.

SECTION II - Membership of Departmental or Divisional P&B Committees

A. There shall be in each department a departmental committee on personnel and
budget comprised of the department chairperson and four other elected
members, three of whom must have faculty rank, as defined in Section 8.1 of
the CUNY Bylaws. Except as provided in sub-section b. of this Article, in no
event shall the membership of the P&B Committee be less than four members
holding faculty rank as defined above.

B. Inthe event a department. including the chairperson, has fewer than four
elected members holding faculty rank, the chairperson, after consultation with
the department faculty, may nominate for election one or more persons within
the department of faculty status as defined in Section 8.2 of the CUNY
Bylaws, or of faculty rank from outside the department, upon agreement with
the chairperson of the selected outside member. In no event shall the
membership of the P&B Committee constituted under this subsection be less
than three members of faculty rank, as defined above.

C. Four persons are elected to serve on each Divisional P & B Committee in
addition to the divisional Vice President who chairs the Committee.

D. All members shall serve for staggered three-year terms.
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SECTION III - Membership of College Personnel and Budget Committee

The College P&B, chaired by the President, shall consist of the Chairpersons of the
academic departments, the Vice President of Academic Affairs and the Vice President of
Adult and Continuing Education.

SECTION 1V - Elections to Personnel and Budget Committees

A. Elections of members of P&B Committees shall be held during the month of
May. Newly elected members shall take office on July Ist.

B. Should a vacancy occur in the Departmental or Divisional P&B Committee, a
special election shall be called without undue delay by the Chairperson or
Vice President, respectively, to fill the seat for the unexpired term.
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Appendix Section VII

Mission Statement for the Executive Council of LaGuardia Community College

MISSION

The mission of the Executive Council is to advance the mission of the College by identifying and
addressing the policy, procedural, advocacy, scholarship and accreditation needs of LaGuardia
Community College. The Executive Council serves in an advisory capacity to the President.

RESPONSIBILITIES

The primary role of the Council is to:

Review and approve the College's mission statement for relevancy and accuracy

Review and make final recommendations on strategic and short-term goals and initiatives
emerging from campus-wide dialogue

Promote collaboration among divisions, departments and programs on College and University
goals, initiatives and projects

Facilitate input from and communication with a broad-based campus and community
population

Evaluate and recommend improvements to the College's planning process

Assess the College’s budget and recommend allocation priorities

Maintain records of the Executive Council’s agenda and minutes

MEMBERSHIP

The Council operates in consultation with and under the direction of the President. The Executive
Council is comprised of the President, the Vice Presidents of each Division and any additional members
appointed by the President. The Executive Council shall meet on a regular basis and additionally as
circumstances require.

ASSESSMENT OF THE EXECUTIVE COUNCIL

On an annual basis the Executive Council shall undertake an in-person self-assessment reviewing the
following:

Did the Executive Council review the College’s stated goals and priorities for relevance to the
College’s mission?

Did the Executive Council adopt strategic and short-term goals and review their progress?
Did the Executive Council review the College’s budget and recommend allocation priorities?
Did the Executive Council maintain agendas and minutes?

APPROVED BY THE EXECUTIVE COUNCIL

JANUARY 19, 2016
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Appendix 3.2 Executive Council Assessment

ASSESSMENT OF EXECUTIVE COUNCIL FOR MIDDLE STATES PERIODIC REVIEW
9/27/16

The Executive Council performed a self-assessment on June 22, 2016 to review the College’s stated goals
and priorities for relevance to the College’s mission. At this meeting, the Council determined that the
Council would lead an effort to better understand the successes and challenge in our efforts to improve
retention and graduation. Each Vice President was asked to lead one of six working groups, which will
be looking at specific student support resources and services, listening to students, faculty, and to the
staff who do the work, and asking questions in order to deepen our understanding. Through this effort,
the College seeks to create greater connection and integration amongst College offices, programs and
interventions. Inreviewing the goals and current priorities of the college as it pertains to student
success, the assessment process will lead to a set of findings that that members of the Executive Council
will focus on in continuing to adopt strategic and short-term goals to move the mission further along.

In addition, the Council reaffirmed its continued responsibility to adopt strategic and short-term goals,
review progress and assess the College’s budget and recommend allocation priorities. Agendas and
minutes are maintained and posted at http://www.laguardia.edu/executivecouncil/

Prepared by Robert Jaffe
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The Engineering Science programs are housed within the Mathematics, Engineering and
Computer Science (MEC) Department and offers four degrees: Civil, Electrical, Earth
System Science & Environmental, and Mechanical Engineering. Each leads to an Associate
in Science (AS) degree, and has been designed for transfer as a Dual/ Joint program with
the School of Engineering at City College of New York (CCNY).

Transfer Opportunities

Career Profile

Advising

Curriculum Overview

Civil Engineering Recommended Course Sequence

Electrical Engineering Recommended Course Sequence

Earth System Science & Environmental Engineering Recommended Course Sequence

Mechanical Engineering Recommended Course Sequence

Apply Now

htip:/Awvww.laguardia.edwTngineeringScience/
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top

11/10/2016 1:13 PM|

170



LaGuardia Community College

Periodic Review Report

Appendix Section VII

LaGuardia Community Apply Now
Coliege Visit LaGuardia =
31-10 Thomson Ave, Directions

Long Island City, NY 11101 Calendar
1-718-482-7200 News Center

English as a Second
Language

30f3

Contact us

Pay for College

Contact Us Connect with us
Emergency Information You
Career Services f ’
Employment Opportunities

Performing Arts Center

Faculty/Staff Email

Copyright @ All Rights Reserved « Security » Privacy Policy « Policies & Governance

http://www.laguardia.edw/EngineeringScience/

| The City
. of
ln \ New York

Select Language

Scroll to
top

11/10/2016 1:13 PM|

171



LaGuardia Community College Periodic Review Report Appendix Section VII

Appendix 3.4 Institutional Research Webpage (3 pages)
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Communication of competiveness for Clinical Majors

Each clinical program (Nursing (RN / LPN), PTA, OTA, Vet Tech, Dietetic Tech, Radiologic Tech) has a
limited number of seats available to students per semester. The seat limit is limited due to clinical site
placements and lab space. This results in more students applying to clinical majors than the number of
seats available. In effort to communicate the competitiveness of these programs to students, several
resources and initiatives exist.

New Student Advising and Registration (NSAR) includes an overview of each clinical major,
highlighting the minimum GPA that was accepted in the previous semester. New Student
advising participation is required for all admitted students to register for classes.

Beginning in Fall 2014, a new first year seminar course (HSF 90) was developed for all health
science students. The class contains twelve modules, with two modules dedicated to the
candidacy process, highlighting the competitive nature of gaining admission to a clinical

program.

Each of the clinical program websites details the candidacy process and the competitive nature
of the program.

Advising events have been held each semester by the health science department which detail
the candidacy requirements and competiveness of the clinical programs.

Programs directors and faculty are available for student advisement to answer questions on
course selection, admission and competitiveness of clinical majors. The table below details the
number of visits between student and faculty.

To evaluate the effectiveness of communication of the clinical requirements and
competitiveness to students, nursing, the largest clinical health science major evaluated the
numbers of students applying, fulfilling the minimum requirements. It was found thatin 2012,
the numbers of students who applied and did not gain candidacy averaged over 70 per
semester, This number has decreased to an average of 30 to 40 after the increased efforts to

communicate the requirements and competitiveness early on in the students time at LaGuardia.

Respectfully Submitted,
Philip Gimber, Chair Health Science Dept.

Jazmine Freire, Administrative Coordinator, Health Science Dept.
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Number of HSF 090 offered

HSF 90 Sections Offered
Semester # Students Registered # Sections offered
Fall 2014 950 38
Spring 2015 750 30
Fall 2015 925 37
Fall 11 2015 100 4
Spring 1 2016 764 29
Total = 3,489
Health Sciences Advisement Event Chart
Health Science Advisement Events
Semester Dates Held # Students Advised
Fall 2014 Nov 18", 2014 600
Spring 2015 May 4th & 7th, 2015 400
Fall 2015 Nov. 12t & 16™, 2015 510
Spring 2016 May 4t 110

Number of Health Science Students Advised
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Number of Health Science Students advised by faculty per semester
Semester Dates # Students Advised
Fall 2014 Sept. — Dec. 1,605
Spring 2015 March —June 1,680
Fall 2015 Sept — Dec. 1,688
Spring 2016 March — June 1,407
Number of Nursing Applicants
Nursing Candidacy Applicants
Semester Total # Applied | Total # Accepted Total # Denied % Successful
Spring 2012 140 62 78 44%
Fall 2012 116 45 71 38%
Spring 2013 65 48 17 73%
Fall 2013 65 44 21 67%
Spring 2014 77 40 37 57%
Fall 2014 89 58 31 65%
Spring 2015 90 47 43 52%
Fall 2015 86 54 32 62%
Spring 2016 101 52 49 51%
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Appendix 3.6 Nursing License Information and Webpage (3 pages)

https:/www.laguardia.edw/nursing/]

Nursing

Nursing is a field rich in opportunities and offers enormous flexibility in career development.

New graduates must be able to identify and meet client needs according to the parameters
of professional practice in a variety of settings, have solid communication skills and be
familiar with computer technology.

The Registered Nursing program at LaGuardia leads to an Associate in Applied Science (AAS) degree, and is administered

by the Health Sciences Department. The Nursing program is accredited by the Accreditation Commission for Educ Scroll to
top

Rofs S/24/17, 5:06 PM|
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Nursing (ACEN) and by the New York State Board of Regents. This program prepares students to function as registered
nurses (R.N.'s) in acute and chronic care facilities. Graduates of the program are immediately eligible to sit for the National
Council of State Boards Examination for Registered Nurses (NCLEX-RN).

For contact information:

Accreditation Commission for Education in Nursing (ACEN)
3344 Peachtree Road NE
Suite 850
Atlanta. Georgia 30326
Phone: (404) 875-5000
Fax: (404) 975-5020
Email: info@acenursing.org
Web: www.acenursing.org

Prospective nursing students should contact the Office of the Professions with any questions they have regarding the Nursing
profession.

New York State Education Department
Office of the Professions
89 Washington Avenue
Albany. New York 12234
Phone: (518) 474-3817
Email: opdinfo@nysed.gov
Website: hitp://www.op.nysed.gov/prof/nurse/

Scroll to

2015 NCLEX Results
lop

National Mean New York State LaGuardia Community College

5/24/17, 5:06 PM|

3 of §
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i of 5

Initial Enroliment
Fall 2011
Spting 2012

Cohort/Year
June 2015
December 2015
June 2016

About

Advising Team

Candidacy Requirements

Number of Respondents % Employed as a RN % Enrolled in a Baccalaureate Program
Pending
Pending
Pending

https:f/www.laguardia.edu/nursing/

80% 90%

Graduation Rate by Date of Enrollment

SCR100 Graduation Rate within 3 Years SCR110  Graduation Rate within 3 years
31 71% 65 66.2%
55 65.5%

Employment and Continued Education

Scroll to
top

5/24/17, 5:06 PM|
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Appendix 3.7 Business Administration Option Side by Side (2 pages)

BUSINESS
ADMINISTRATION

http://www.laguardia.edu/Business Administration

The Business Administration Program, which is coordinated by the
Business and Technology Department, leads to an Associate in Sai-

Business Administration Curriculum:
AS Degree

PATHWAYS COMMON CORE: 30 CREDITS

A. REQUIRED CORE: 12 credits
English: 6 credits

ence (AS) degree, and offers an option in Aviation Management. It ENG101 English Composition | 3
is designed to provide a solid foundauon for transfer 1o a sentor ",ENf“O"I oF ENC101 depending on placement scores) .
college for those students intending to continue therr education at SNEIGA it e L 2
the baccalaureate level immediately after graduation. A key objec- Mathematical and Quantitative Reasoning: 3 credits
tive of the program is to maximize transfer credit at senior colleges. Select one course from the following: 3
Students who are interested in immediate employment upon grad- MAT107 Mathematics and the I'\-flodem World
uation should find the Business Management program more surted MAT115 College Algebra and Trigonometry
1o their needs, since it is designed to allow more flexibility in the MA,Tl 17 Algebra and Trigonometry
selection of business courses. (dep endmg g it
e MAT119 Statistics with Elementary Algebra
Students enrolled in the Business Administration program will be {depending on placement scores)
able to complete internships from numerous job opportunities MAT120 Elemenrary Statistics
available through LaGuardia’s Cooperative Education Depart- Life & Physical Sciences: 3 credits
ment. These work expericnces enable the student to bridge the gap Select one course from the followsng: 3
between classroom theory and practical applications in the busi- SCB101 Topics in Biological Sciences
ness world and provide valuable experience for choosing a career SCB206 Introduction to Neuroscience
and subsequent full-ume employment. SCC101 Topics in Chemistry
SCP101 Topics in Physics
Students who need additional skill development in reading, writ- SCP105 Life in the Universe
ing, mathematics and communication will be required 1o take basic SCP140 Topics in Astronomy
skalls and/or ESL courses. These courses are not listed in the cur-
riculum. Scores on the College placement test determine the par- B, FLEXIBLE CORE: 18 credits 18

ticular courses students must successfully complete. For more
information on basic skills requirements, see page 197.

Descriptions of courses in this major begin on page 104.

26

Select one course from each of the five flexible core categories
AND one additional course from any flexible core category.

World Cultures and Global Issues
US Experience in its Diversity
Creauve Expression

Individual and Society

Scientific World

Students are advised to select one Urban Study course to
complete college requirement. To complete the degree require-
ments from the Flexible Core, students are advised to select
courses from the recommended course selections listed on the
program website. Note: Student can select only two courses
from any one discipline.

PROGRAM CORE: 30 CREDITS

BTF101 First Year Seminar for Business
BTA111 Principles of Accounting I

BTA112 Principles of Accounting I1

BTC200 Introduction to Information Systems
BTI121 People Work & Organizauons
BTI201 Business Internship

BTM101 Introduction to Business

BTM103 Principles of Management

BTM104 Principles of Marketing

BTM110 Business Law

L S R Vo N L

TOTAL CREDITS:

o
(o]
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BUSINESS
MANAGEMENT

OR www.lag uardia.edu/majors

AVIATION MANAGEMENT OPTION Not accepting new majors at this time.

PROGRAM CORE: 30 CREDITS

ETF100 First Year Semnirmr for Business
BTA111 Principles of Accounting I

BTA112 Principles of Accounting IT

BTC200 Introduction to Information Systems
BTI121 People Work & Orgmnizations

BTI1201 Buwsiness Intemnship

BTM 110 Business Lawr

BTV160 Introduction to Aviation Business
BT¥161 Introduction to Aviation Manag=ment
BTY162 Introduction to Aviation Operations

L R R S RV I R ot

TOTAL CREDITS:

o
o

OR

HEALTHCARE MANAGEMENT OPTION

PROGRAM CORE: 30 CREDITS

BTF101 First Year Sernirar for Business

BTA111 Principles of Accounting I

BTA112 Principles of Accounting IT

BTM 103 Principles of Mammgement

BTM 110 Business Law [

BTO125 Medical Terminal ogy

ETO170 Hectronic Health Records

BTOZ270 Heulth Insurance: Billing & Raimbursement
BTO280 1.5, Healthcare A dministration & Delivery
SCN135 Comrnunity Health

R R e ]

TOTAL CREDITS:

L
<

319237700 ALNNWWHOD ¥ Q¥YNSYY / ZL9d 1nvd

27
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Appendix 3.8a Therapeutic Recreation AS Letter

m The City
University
of

A New York

June 27, 2016

Ms. Leslie E. Templeman

Director

Office of College and University Evaluation
New York State Education Department
Education Building Annex, Room 969

89 Washington Avenue

Albany, NY 12234

Dear Ms. Templgman:

Please find enclosed a proposal for a program in Therapeutic Recreation (our reference #1278)
leading to the Associate of Science (AS) to be offered by LaGuardia Community College of The
City University of New York. This program was approved by the full CUNY Board of Trustees
on June 27, 2016. | am sending it to you for your review and for program registration.

Should you or your staff have any questions, please contact Dr. Ekaterina Sukhanova, University
Associate Dean for Academic Affairs at Ekaterina.Sukhanova@cuny.edu. Please include the
reference number above on any future correspondence.

Thank you.

Sin?rely, L

Vita C. Rabinowitz
Executive Vice Chancellor and University Provost

Enclosure: Proposal

Gi Gail O. Mellow, President
Paul Arcario, Provost and Senior Vice President for Academic Affairs
Ekaterina Sukhanova, University Associate Dean for Academic Affairs
Annamarie Bianco, University Registrar
Clare Norton, University Director of Admission
Mark Casazza, Director of CUNY Business Intelligence
Paul-John Ramos, Assistant to University Dean of Institutional Research and Assessment
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Appendix 3.8b Therapeutic Recreation Proposal (7 pages)

LAGUARDIA COMMUNITY COLLEGE AND LEHMAN COLLEGE

OF
THE CITY UNIVERSITY OF NEW YORK

PROPOSAL TO ESTABLISH A
PROGRAM IN
ASSOCIATE OF SCIENCE (A.S.)
PROGRAM IN THERAPEUTIC RECREATION

EFFECTIVE FALL 2017

SPONSORED BY
THE HEALTH SCIENCES DEPARTMENT OF LAGUARDIA COMMUNITY COLLEGE
HEALTH SCIENCES DEPARTMENT OF LEHMAN COLLEGE

Pending Approval by

LaGuardia Community College Curriculum Committee, 11/12/15
LaGuardia Community College Senate, 12/09/15

Ann E. Feibel, Associate Dean for Academic Atfairs

College Representative:
Tameka Battle, Assistant Professor, Health Sciences Department

Contact:

Telephone: 718-482-5642
Email: afeibel@lagec.cuny.edu

Provost’s Signature:

Provost’s Name:  Paul Arcario
Provost and Vice President for Academic Affairs
LaGuardia Community College
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EXECUTIVE SUMMARY

LaGuardia Community College proposes to establish an Associate of Science (AS) degree program in
Therapeutic Recreation (or TR). It is proposed that this new program enroll its first cohort in Fall 2017.
There is no CUNY Community College offering the TR program within the borough of Queens. The TR
program will be offered under the sponsorship of the Department of Health Sciences. The proposed
program aims to equip students with the necessary skills and competencies required to function efficiently as
Recreation Therapist, Recreation Leaders/Assistants in the TR field. This program was developed with the
vision of providing a degree program for students who have in an interest in an Allied Health career.

TR is one of the fastest growing health-related professions. According to the Burcau of Labor Statistics, for
the occupation of Recreation Therapist in New York State, there are a total of 720 Recreation Therapists
employed in 2016, with a mean salary of $54,080 and a median salary of $54,820. The NYS Department of
Labor, Long-Term Occupational Employment Projections, 2010-2020 also predicted that the occupation of
Recreation Therapist is expected to grow 9.1% between the years of 2010 and 2020. The primary purpose of
“Therapeutic Recreation” or Recreational Therapy” is to provide a treatment service designed to restore,
remediate and rehabilitate a person’s level of functioning and independence in life activities, to promote
health and wellness as well as reduce or eliminate the activity limitations and restrictions to participation in
life situations caused by an illness or disabling condition. TR is an established health related profession
committed to promoting the connection between health and recreation involvement. In addition to the varied
opportunity for growth in the field of TR, there is a strong need for culturally diverse and multilingual
professionals to provide treatment services that reflect the unique culture and heritage of our communities.
After graduation from LaGuardia with an AS degree in TR, students, once employed in the field, will be able
to serve individuals with developmental, mental, and physical disabilities. Other possible populations would
be serving senior citizens and youth who are at risk in both the institutional and community settings.
Additional settings could include hospitals, nursing homes, correctional facilities, wilderness programs,
community centers, and senior centers. TR is a helping profession that would be great for students who have
an interest in helping individuals with chronic illnesses and disabilities, through social and physical recreation
pursuits.

The TR program at LaGuardia Community College is 60 credits. Our proposed TR program would
articulate with Lehman College. The curriculum for the TR program was developed in collaboration with the
Health Sciences faculty members from both LaGuardia and Lehman. The curriculum adheres to the
requirements and standards of the accrediting body for The Committee on Accreditation of Recreational
Therapy Education (CARTE), an organization created to develop quality standards for accrediting
university education programs in this field. The faculty in the TR program includes a full-time program
director. Personnel and operating costs will be minimal during the first year of the program. The second
through the fifth year, the program is expected to have an increase in part-time personnel and an expected
increase in the revenue source as a result of the number of students enrolled in the program. We expect to
enroll TR 120 students after five-years. With approval from the college administration and based on
enrollment, additional faculty will need to be hired by year three of the program.
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1. ABSTRACT

The mission of LaGuardia Community College of the City of University of New York is to educate and
graduate one of the most diverse student populations in the country to become critical thinkers and socially
responsible citizens who help to shape a rapidly evolving society. The development of LaGuardia's
Therapeutic Recreation (TR) program will help fulfill an institutional and community need. We have
collaborated with Lehman College to develop an articulated TR program. This new
partnership will increase student transfer due to the established success of the TR program at Lehman. The
purpose of this connection is to increase both the retention rate of all incoming freshmen at LaGuardia and
the number of students who graduate and consequently transfer to Lehman.

It is proposed that the new TR program enroll its first students in Fall 2017. This program will be offered
under the sponsorship of the Department of Health Sciences. The proposed program aims to equip
students with the necessary skills and competencies required to function efficiently as a variety of
related job pathways, including Recreation Therapists or Recreation Assistants in the field of
Therapeutic Recreation. With a booming aging population that is living longer than ever before, coupled
with the changes to the nation’s healthcare industry, the new TR program is a unique way to tap into a
vibrant job market whose goal is the promotion of a healthier country. A degree in TR is an appropriate
alternative for an entry-level student seeking to further their career path in the allied health field.

In the arena of Therapeutic Recreation, there is a strong need for culturally diverse and multilingual
professionals to provide treatment services that reflect the unique culture and heritage of our communities
with LaGuardia student body representing over 150 different countries and speaking over 125 native
languages', the A.S. degree in TR will help to increase the representation of these groups in the field.

II. PURPOSE AND GOAL

The purpose of the developing a Therapeutic Recreation program is to offer students an allied health
program of study that will allow them to earn an Associate of Science degree at LaGuardia Community
College. Receiving a Bachelor’s degree in TR will strengthen the student’s skillset, health competencies, and
job prospects.

The goal of the program is to enroll and graduate students who have an interest in Allied Health. The
proposed curriculum in Therapeutic Recreation is designed to prepare students for entry-level employment
in the field of Therapeutic Recreation as Recreation Leaders, Recreation Assistants, or Recreation Aides
after conferring of an associate of science degree. At LaGuardia, students who are interested in one of
our nine allied health program, must first register as an ‘Undeclared Health® major before being
considered for any of the candidacy-based programs. Once students have earned a sufficient number of
necessary credits for program entry, which varies by program, they can apply for program “candidacy.”
Given the strictly limited number of seats that each program can enroll, a significant number of
students with an ‘Undeclared Health® major who have applied to candidacy programs that lead to a possible
licensure, do not always make the cut-off for acceptance into the program. Creating the TR program would
provide our students with an additional pathway to a less restrictive allied health program.

The A.S. curriculum in TR will prepare graduates to demonstrate a solid educational foundation in the
knowledge base, skills and professional aititudes consistent in the field of Therapeutic Recreation for
transfer to a senior college at a junior status-level and or employment at an assistant level, with the
prospects of gaining potential employment within six-months after graduation.
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Upon successful completion of this degree at LaGuardia, students will be able to:

= Apply recreation and leisure knowledge, skills, and abilities to balance personal life and career
experiences;

= Apply group dynamics and processes, and the ability to utilize learned leadership techniques and
strategies, to enhance the individual’s quality of life through recreation and leisure experiences;

= Assess, plan, implement, and evaluate recreation and leisure activities for diverse populations;

* Demonstrate effective oral, digital and written communication skills, through the core competencies of
Integrative Learning, Global Learning and Inquiry and Problem Solving.

In addition, the TR program will also allow students to continue their studies in the program at Lehman
College where they will complete a Bachelor in Science degree in Therapeutic Recreation or Recreation
Education. A bachelor’s degree will increase employment opportunities for students. Students who obtain a
bachelor’s degree may also continue their studies at the Master’s and possibly the Doctorate level. Upon
receiving a Bachelor’s of Science degree, students will be eligible to sit for the national certification exam
administered by the certification body for this profession, National Council for Therapeutic Recreation
Certification (NCTRC).

The TR program will attract a large number of minority and working class students who matriculate at
LaGuardia Community College. The need for culturally diverse and multilingual professionals in the field of
Therapeutic Recreation, providing treatment services to individuals reflective of the heritage and culture of
our surrounding communities will be the impetus for this new program. Again, this program is geared for
students who have in an interest in the Allied Health Profession. The primary purpose of “Therapeutic
Recreation” or “Recreational Therapy” is to provide a treatment service designed to restore, remediate and
rehabilitate a person’s level of functioning and independence in life activities, to promote health and
wellness as well as reduce or eliminate the activity limitations and restrictions to participation in life
situations caused by an illness or disabling condition.” The primary purpose of recreational services are to
provide recreation resources and opportunities to improve health and well-being.

A team of faculty members from both LaGuardia Community College and Lehman College collaborated to
develop the framework and educational foundation for the proposed TR curriculum. The Therapeutic
Recreation A.S. degree curriculum will be developed and promoted through three core competencies,
Inquiry and Problem-Solving, Global Learning, and Integrative Learning. Students enrolled in the TR
program will have their progress assessed by examining student’s work in the areas of three communication
abilities: Written communication, Oral communication and Digital communication.

It is expected that the TR program will attract additionally qualified students who wish to pursue a career
in an allied health discipline but who may not have the high GPA required by majors such as
Occupational Therapy Assistant, Physical Therapist Assistant, and Nursing. There is a student demand for
more diverse program options in the Health Sciences fields, especially given the limited number of
seats in the other programs. Both institutions are confident that LaGuardia’s proposed TR program will
prepare students for Lehman College’s TR program.

Students would also benefit from the articulation with Lehman’s TR program because both
colleges would help to prepare the students to take the National Certification exam (CTRS)
administered by NCTRC (National Council for Therapeutic Recreation Certification). The National Council
for Therapeutic Recreation Certification (NCTRC) offers the Certified Therapeutic Recreation Specialist
(CTRS) credential. Certification requires a bachelor’s degree, completion of a supervised internship
(normally completed as part of their degree program) of at least 560 hours, and passing an exam. Although
therapists typically need at least a bachelor’s degree in recreational therapy, in some cases therapists may
qualify for certification with an alternate combination of education, training, and experience. Therapists
must also complete education classes to maintain national certification.

J
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NCTRC also offers specialty certification in five areas of practice: behavioral health, community inclusion
services, developmental disabilities, geriatrics, and physical medicine/rehabilitation. Therapists may also
earn certificates from other organizations to show proficiency in specific therapy techniques, such as aquatic
therapy or aromatherapy. As of 2012, only four states require recreational therapists to obtain a license:
New Hampshire, North Carolina, Oklahoma, and Utah. Requirements vary by state. NYS does not however
require licensure.

III. NEED AND JUSTIFICATION

As the large baby-boomer generation ages, they will need recreational therapists to help treat age-related
injuries and illnesses. Older persons are more likely to suffer from stroke, Alzheimer’s disease, and
mobility-related injuries that require recreational therapy. Continued growth is expected in nursing care
facilities, adult daycare programs, assisted living and independent living facilities that care for geriatric
patients.  Recreation Therapists will also be needed to help healthy seniors remain active in their
communities and maintain their independence later in life.

The number of people with chronic conditions such as diabetes and obesity is growing. Recreation
Therapists will be needed to help patients maintain their mobility and to teach patients about managing their
conditions. Recreation Therapists will also be needed to plan and lead programs designed to maintain
overall wellness through participation in activities such as camps, day trips, and sports.

According to the Bureau of Labor Statistics, employment of recreational therapists is projected to grow 12
percent from 2014 to 2024, faster than the average for all occupations — with a mean salary of $54,080. In
addition, third party payers will continue to use therapists’ services as a way to cut costs in patients’
recoveries from injuries or illnesses, moving treatment to outpatient settings rather than more costly hospital
setlings.3 Legislation requiring federally funded services for students with disabilities will continue to shape
the need for recreational therapists in education settings. Recreational Therapists plan, direct, and coordinate
medically- approved recreation program for patients in hospitals, nursing homes or other institutions.*
Recreational Therapists use a variety of modalities, including arts and crafts, drama, music, dance, sports,
games, and community reintegration field trips to help maintain or improve a patient’s physical, social, and
emotional well-being.

In New York State (NYS), employment and wage data by occupation are compiled using the Occupational
Employment Statistics (OES) survey, which collects information from approximately 52,000 businesses.
Data were collected from 2010 to 2014 by making cost-of-living adjustments. For the occupation of
Recreation Therapist in New York State, there are a total of 720 Recreation Therapists employed in 2016,
with a mean salary of $54,080 and a median salary of $54,820. The average salary for an entry-level
Recreation Therapist is $36,880 and the salary for an experienced Recreation Therapist is $62.680. The
NYS Department of Labor, Long-Term Occupational Employment Projections, 2010-2020 also predicted

that the occupation of Recreation Therapist is expected to grow 9.1% between the years of 2010 and 2020.°

Currently, the only 2-year academic institutions within The City University of New York that provide an
Associate of Science degree in Therapeutic Recreation are Kingsborough Community College and Bronx
Community College; there is no CUNY Community College offering the program within the borough of
Queens. The Therapeutic Recreation program at LaGuardia is developed to provide direct hand on training
and skill development for students looking to enter into the field of Therapeutic Recreation. Further, the
Associate’s degree program proposed herein would provide a clinical internship field experience component
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that will provide students with the co-curricular experience of being involved and engaged within the
college community through service learing,

IV. STUDENTS

A) Interest & Demand

The Health Sciences Department at LaGuardia Community College has 9 programs. According to Philip
Gimber, RN, NP, Department Chair of the Health Sciences Department at LaGuardia Community College,
approximately 2000 students are admitted into the Health Sciences program annually. With a cap on the
number of eligible seats in various program and rigorous candidacy guidelines, the proposed Therapeutic
Recreation program will draw from the large number of students who are interested in the Allied Health
field. In addition to students who are specifically interested in TR, the program may be attractive to students
in good standing not admitted to program Occupational Therapy Assistant because the number of students
interested in these programs far exceeds the number of slots available in programs leading to licensure.
Offering the A.S. degree in Therapeutic Recreation will enable the college to retain many students who are
interested in pursuing a career in the Allied Health field.

B) Enrollment Projections

It is our intention to admit an individual class of students during the 2017-2018 academic year. Data from
the LaGuardia Community College Office of Institutional Research indicates high admittance rates in the
various programs within the Health Science Department. Using those rates, we have constructed the table
below to indicate projected student enrollment. Possible attrition has been taken into consideration given
the fact that it not uncommon for LaGuardia students, given the pressures of job and family life, to take
a break for a semester, with the prospects of returning. With advisement from the TR program director
and the Health Sciences advisement team, students will be closely monitored and informed of their
graduation plan.

The potential candidate pool is very strong as the Therapeutic Recreation program is seeking to attract
students who do not achieve candidacy in other Health Science programs. Students enrolled in the
Therapeutic Recreation Program will be required to achieve a minimum of a C grade average (73.4-76.5) in
all College-Level Course Pre-requisites.

The projected enrollment for the TR program is as follows:

T 2017-18 | 2018-19 | 2019-20 | 2020-21 | 2021-22
Full-Time AL AL R0 95 © 120 120

Part-Time | 20 20 25 35 a0
Total T 620 aain 00! 120 155 160

Table 1- Enrollment Projections for TR program
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Appendix 4.0 Achieving the Dream Findings and Recommendations (3 pages)

Achieving the Dream Steering Commitiee
Findings and Recommendations

Finding #1: Connecting students to the best help we can offer demands an effective
developmental advisement system that can meet the needs of our large diverse student
population. However, our conversations with students. faculty and staff reveal a system that is
fragmented, dispersed across numerous departments and divisions and not fully understood by
students. faculty and staff. Despite committed work by many. and the best intentions of all,
students are required to navigate through a maze of different offices to obtain developmental
advising services.

Recommendation #1: The Steering Committee believes that the College must re-think and
re-organize its delivery of developmental advising services. The College should develop, in
a timely fashion, an actionable plan to reorganize the delivery of advising services making
the process more streamlined and understood by all. In addition to structural and
procedural changes, the reorganization plan should address professional development and
incorporate virtual and telephone developmental advising to better meet the needs of
students.

Action #1: Since developmental advising services are currently arrayed across three
college divisions: Academic Affairs, Student Affairs and Adult and Continuing Education,
and are supported by Information Technology, Administration and Institutional
Advancement, the Executive Council must initiate, oversee and support the development of
the action plan. A first step could be the development of a set of guiding principles to
inform the needed restructuring.

Finding #2: The College’s online presence is fragmented, often out-of-date and does not
articulate a clear path to graduation. There is no single sign on for students wishing to access
information about services and review their progress. While there are many innovative and
useful online tools, including ePortfolio, DegreeWorks, eCarcer and Early Alert — these are not
integrated and students must access them with individual log-ins.

Recommendation #2: The College should create a robust on-line environment which is
interactive, personalized, incorporates a single sign-on and articulates a clear pathway to
graduation. It must integrate the College’s new student web page, the extensive work that
has been done on GradPath and the vision of virtual student services being developed by
the Student Affairs Division. It must also reflect enhanced social networking capacity. A
sponsor should be identified and a cross-functional advisory group established to assist in
design and implementation.

Action #2: The College should quickly develop a strategy, timeline and assessment of
resources needed to achieve the goal articulated above, Many open questions remain,
including the feasibility of integrating various platforms and creating a single sign-on. A
comprehensive assessment and roadmap is a starting point for the College undertaking this
essential and challenging project.

191



LaGuardia Community College Periodic Review Report Appendix Section VII

Finding #3: The College loses a percentage of students at every semester, including some
students who have acquired 45 or more credits and are in good academic standing. There has
never been a concerted effort to identify these students and develop specific interventions to
retain them or encourage them to return and graduate.

Recommendation #3: Undertake a two part intervention to improve graduation rates for
students with 45 credits or more for: a) students who have transferred or left in good
standing with 45 or more credits and without graduating, and b) currently enrolled
students in good standing with 45 credits or more. (The latter could include a control
group). Through this initiative address the issues identified in our research, including but
not limited to: financial aid, career and transfer support, class availability, applying for a
major, personal and family issues and intent to graduate. The College should also pursue
securing additional private funding to support scholarships to help high-achieving students
with 45 credits or more complete their degree.

Action #3: Informed by students, faculty and staff a workgroup or workgroups should be
created to design and then implement the interventions discussed above. Analysis of
transcripts of a cohort of students will be a valuable starting point to determine the
academic needs of students who have successfully reached this important milestone The
College should also consider developing a clear, consistent message about transfer and why
completing a degree at LaGuardia is beneficial for students.

Finding #4: There remain a number of policy and procedural issues that seem to interfere with
timely degree completion for students at the 45 credit and above. While some of these would be
addressed for students in the intervention described in Recommendation #3. these policy and
procedural issues should be addressed for all students with 45 credits or more. These include:
embedded pre-requisites, unavailability of classes needed to graduate and intent to graduate.

Recommendation #4: The College should seek to identify and eliminate policies or
procedures that negatively impact degree completion for students in this cohort. For
example, the College should assess the impact of the embedded prerequisites on degree
completion and clearly explain to students the number of credits needed for a major and
how prerequisites need to be accounted for in their planning. Faculty engagement is of
paramount importance in undertaking this effort. The College should increase the number
of FTEs offered in the evening, weekends and early morning, continue to increase the
availability of online and hybrid classes, and, upon faculty approval, offer independent
study to students needing to complete requirements.

Action #4: The work of LaGuardia’s Achieving the Dream Committee generated a
number of policies or procedures that are deserving of further scrutiny. The College
should establish a mechanism for collecting these and other ideas that have been circulated
and assign them to the appropriate existing faculty and staff departments or divisions, or
college-wide entities, for further exploration and action.

Finding #5: If the College is to increase its graduation rate by 80% over the next six years, it will
require greater focus and commitment from the entire college wide community. Currently
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“increasing the graduation rate” is one among many annual targets and work in support of this
target continues to be compartmentalized and not connected.

Recommendation #5: Senior leaders should foster the creation of a college-wide culture
that supports achieving a dramatic increase in the college’s graduation rate. The whole
college, including students, faculty and staff, need to be actively engaged in developing and
advancing a college-wide culture and agenda that holds degree completion to be our
primary goal. As part of this effort, a college completion message must be widely
communicated and a college completion agenda reflected in the Strategic Plan and in
subsequent resource allocations. The campus should be engaged through regular forums
(Opening Sessions, departmental meetings, Jams, and brown bags.) Faculty and staff
should be involved in examining research, looking at effective practices and working with
Institutional Research to gather, analyze and discuss data necessary to support its efforts to
increase the graduation rate.

Action #5: Important steps have already been taken to further the development of a
“culture of success.” Many constituencies within the college are actively engaged in
thinking about how they can support student success. The College leadership, as a first
step, should identify ways to assist departments and divisions as they study and implement
ways of advancing the completion agenda. Work should be undertaken, based on what
we’ve learned to date, and best practices from other institutions, to develop key completion
messages, for students, faculty and staff. These messages should be delivered to students
from their first engagement with the college and should be widely understood by faculty
and staff.

193



LaGuardia Community College Periodic Review Report Appendix Section VII

Appendix 4.1 2013-2014 Strategic Plan (3 pages)

Sharpening Our Focus
LaGuardia Community College’s FY2013-14 Strategic Plan

LaGuardia Community College has established the improvement of retention and graduation as an
overarching priority, guiding and unifying multiple efforts across College departments and divisions.
Our institutional actions have been strategically developed and stress clear outcomes and assessment.

The 2013-14 Strategic Plan documents three broad initiatives undertaken to improve retention and
graduation: 1) Deepening Alignment between Academic and Student Affairs; 2) Advancing the use
of Technology to support student leaming and success: and 3) Strengthening Assessment as a vehicle
for improving lcamning. The 2013-14 Strategic Plan includes 30 targets with workplans focused on
advancing these initiatives.

I.__Deepen Alignment

In A Roadmayp for Student Success (May 2012) the Alignment Task Force built on Achieving the

Dream and Destination Graduation to develop recommendations for strengthening the alignment of

Student Affairs and Academic Affairs. Moving beyond administrative restructuring and the creation

of a new Provost position, the alignment initiative in 2013-14 focuses on two interlocking projects:

A) implementing the new advisement model, grounded in program-based faculty-staff Advising

Teams: and B) strengthening the First Year Experience, based on the recommendations of the FYE

Task Force. Divisions and departments submitted workplans for 10 alignment-related targets:

1) As part of the Academic Affairs-Student Affairs alignment initiative, implement and assess the re-
designed advising model to establish an integrated and comprehensive system, including specific
initiatives for students at all critical junctures, from pre-term to First Year to students with 45+
credits: support this initiative with faculty/staff professional development focusing on advising
strategies and techniques. including broad programs for advisement teams and more targeted and
intensive efforts such as the Art of Advising seminar and the Support Team for Advisement Relations
(STAR) work group (multi-year).(Target 6.2.3, ALL).

2) Launch and assess the new First Year Seminar course with the Business and Technology,
Humanities. and Natural Sciences departments. (Target 4.1.5, AA & SA)

3) Develop and implement integrated communications plans focused on the new First-Year
Experience and Advisement models. (Target 4.1.6, IA, AA & SA)

4) Expand utilization of /{obson’s Connect to support alignment of Student Affairs with Academic
Affairs and ACE. (Target 4.3.6, SA & AA)

5) Through improved advisement. increase the number of students who pass freshman composition
within 2 years of entry by 3 percentage points from 36.7% to 39.7%. (Target 4.1.2, AA)

6) Through improved advisement, increase the number of students passing a gateway math course
within 2 years of entry by 3 percentage points from 6.4%% to 9.4% (year 2 of 2-year goal).
(Target 4.1.2, AA)

7) Increase preparcdness of ACE students for college by providing enhanced carcer development
and advisement services for non-credit students; expand CUNY Start and the use of
contextualized curricula in order to increase retention and transition of ACE students from non-
credit to credit with remedial needs completed. (Target 6.2.4 and 4.2.5 ACE w/ AA, SA)

8) Improve retention rates among developmental students in University Immersion courses by
developing weekend tutoring services and in-class tutoring. (Target 4.2.6. AA, w/ SA)
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9) Facilitate transfer students’ timely progress towards enrollment and degree completion by
providing carly access to evaluation of previously earned credits following the new Pathways
guidelines. (Target 4.3.7, SA, AA, & ACE)

10) Renovate space for the Health & Wellness Center. (Target 9.1.1h, ADM, SA, & AA)

II. Advance the Use of Technology to Support Student Learning & Success

As fast-moving developments in digital technology open possibilities and pose questions across
higher education, LaGuardia will implement and assess new digital systems to improve student
leaming and success. Known internationally for its successful integration of ePortfolio, LaGuardia is
accelerating opportunities for hybrid/online learning and advancing its use of new resources for
advisement, communication, administration, and assessment through 10 work plan-based targets:

2

1) Increase percentage of online/hybrid sections by x% from 2% to y% based on increased offerings
from: Business & Technology. English, Health Sciences. Humanities, Mathematics, Engineering,
and Computer Science, Natural Sciences, and Social Science departments; the Division for Adult
& Continuing Education will develop one online course. (Target 1.3.1, AA, ACE, IT)

2) CTL will offer three professional development seminars specifically focused on the increased use
of technology and utilization of Web 2.0 technologies to over 40 faculty, enhancing teaching and
learning for over 1,800 students. (Target 1.3.2, AA, ACE)

3
~—

Increase graduation rates by reaching students through new communications channels including:
Hobson's Retain, My LaGuardia, social media, and student-centered website based on credit-
level. Integrate Hobson's Connect and Retain, eCareer, and ePortfolio technology tools to
increase retention through improved advisement and tracking (Targets 4.23, 4.3.5, 1A, AA & SA)

4) Develop and implement the new knowledge management system. using digital tools to ensure
shared terminology and greater accuracy in college-wide communication (Target 1.3.7, ALL)

5) Develop an online schedule of classes to help students easily identify and select learning
communities for registering using CLUNYfirst. (Target 1.3.6, IT, AA, & SA)

6) Streamline student access to web-based applications through implementation of "single sign-on"
student portal. (Target 1.3.5, IT, AA, & SA)

7) Provide software and infrastructure to support student advisement by major including the use of
instant appointments, phone, or walk-ins. (Target 6.2.4, IT. w/ AA. SA)

8) Strengthen the Modern Languages placement by updating on-line resources and tools (e.g.,
online tutoring services sign-in). (Target 3.1.1, AA)

9) Develop an ACE lab for offering computer-based tests including CLEP tests, Versant, Test
Assessing Secondary Completion (high school equivalency), NYC Medallion Taxi Driver
Examination, and NYS Teacher Certification Exam. (Target 1.3.3, ACE, IT)

10) Identify and implement a division-wide database in ACE to report all divisional program
outcomes of student achievements in a single database (Target 1.3.4, ACE, IT)

III. Assessment and Improvement of I.earning

Assessment and professional learning are essential to improving student success, ensuring that
students graduate with a quality education, and LaGuardia’s development as an adaptive leaming
organization. In 2012, Middle States highlighted our successful assessment and professional leaming
practices as a model to other colleges. Our Periodic Program Reviews (PPRs) help program faculty

2
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assess and student learning outcomes. The Center for Teaching and Learning strengthens the impact
of assessment by offering mini-grants and seminars that respond to PPRs, Benchmark Readings and
other priorities that advance student learning and success. Ten targets focus on this priority:

1) Restructure our general education competencies based on LaGuardia's values, the Association of
American Colleges & Universities Liberal Education and America’s Promise [LEAP] leaming
outcomes, Pathways learning objectives, Middle States, and our First-Year Experience
recommendations (multi-year). Target 3.2.4 (AA, SA)

2) Conduct 2013-14 PPRs for the following programs: Business Administration; Business
Management; Communication Studies: Modern Languages: Library; Criminal Justice; and
Writing and Literature. (Target 1.2.1, AA, IT)

Prepare the following programs for their 2014-15 PPRs: Accounting; Dietetic Technician: Food

Service Mgmt.; Music Recording Technology; Spanish Translation; and Travel, Tourism &
Hospitality Mgmt. (Target 1.2.3, AA, IT)

73]
~

4) TImplement PPR recommendation to increase pass rate in mathematics by x percentage points
from 37.6% to x% through curricular revision and two pilot programs: Statway (combining
MATO096 with MAT120). and the expansion of the Maximizing Mathematics Achievement
(MaxiMA) which pairs minority students in basic math courses with advanced math students (i.c.
those with 45+ credits) who will collaborate with select faculty members on research to improve
participants math success, retention, graduation, and transfer rates. (Target 3.1.3, AA)

5) CTL will support at least 5 programs implementing 2012-13 and 2011-12 PPR recommendations
with mini-grants. (Target 1.2.2, AA)

6) Document institutional value-added as measured by the CLA and the assessment of authentic,
rated against our assessment rubrics. (Target 3.2.3 AA)

7) CTL will increase retention and graduation through extensive faculty development --offering at least
six year-long faculty development seminars, supporting at least 100 faculty through a combination of
classroom innovation and reflective practice. CTL will review qualitative and quantitative data from
prior years, analyzing the success of past programs. (Target 4.3.3, AA, SA).

8) Implement the usc of the Test of Essential Academic Skills (TEAS) V as part of the candidacy
requirements to improve the retention and graduation of students in the Physical Therapist
Assistant and Nursing programs. (Target 4.3.4, AA).

9) Implement Middle States suggestion to conduct an environmental scan (assessing our climate in
terms of cconomics, demographics, and public support for cducation) as a means to better inform
strategic planning processes, and to support program development and assessment (year 2 of
multi-year) (Target 1.2.4, ALL)

10) ACE will use dashboard indicators to track and measure the effectiveness of ESL., HS
Equivalency, Workforce Training and Business/Entrepreneurial Education and produce quarterly
reports of external contacts and impact on business development and service. (Target 7.3.2 ACE)

| Division key:
ALL = All divisions are involved IA = Institutional Advancement
AA = Academic Affairs IT = Information Technology
ACE = Adult & Continuing Education SA = Student Affairs
ADM = Adminstration

196



LaGuardia Community College Periodic Review Report

Appendix Section VII

Appendix 4.2 Accomplishment in College Area Focus Goals from 2014 (8 pages)

L.
2.
3.
4.

5.

LaGuardia Community College Accomplishments
In College Focus Area Goals as of Fall 2014

After a College-wide inquiry process, LaGuardia adopted the following five key college
priorities or College Focus Area Goals as of Fall 2014:

Strengthen Advisement, First Year Experience and other Alignment initiatives
Enhance the use of Digital Technology to support student learning and success

Engage LaGuardia’s Outcomes Assessment process to improve student learning and
success

Strengthen the connection between College learning experiences and the evolving labor
market

Advance Global Learning — prepare students to address our signature competency and
develop as global citizens

Through these goals, the College seeks to further advance towards the overarching goal of
improving our retention and graduation rates.

The following is a report that highlights the ey accomplishments for each goal.

A. Launch of the Alignment Initiative: L.aGuardia launched a bold Alignment Initiative,

linking Academic and Student Affairs under a new Provost, and rethinking key practices,
with an emphasis on clear and comprehensive student support. Our outstanding
LaGuardia team has identified and combined proven innovations, each of significant
value, to produce a sweeping and enduring transformation of the LaGuardia student
experience, from pre-enrollment through the first semester to graduation. We’ve
redeployed more than 75 faculty and staff to better meet student needs. Supported by the
structural changes of LaGuardia’s Alignment process, and guided by a shared vision of
integrated instruction, advisement and co-curricular engagement, we are building a
mutually reinforcing body of culture and practice that transforms the student experience
and builds student success. Following are some of the key educational innovations that
have been deliberately woven throughout the academic year:

First Year Seminar: Nationwide. the transition to college is challenging for first
generation, low-income and minority students. As part of Project COMPLETA, a project
funded by a First in the World Grant, LAGCC has scaled and integrated a new, required,
credit-bearing First Year Seminar (FY'S) that integrated an introduction to key concepts
and careers in each major with intensive advisement, co-curricular engagement, peer
mentoring, and an introduction to LaGuardia’s technology suite, giving students the tools
to more successfully adjust to and persist in college. In 2014-15, 115 FYS faculty
members served 4,200 students in 167 sections, an astounding growth of 740% from the
previous year’s enrollment. In 2013-16. LAGCC ran 278 sections of the newly designed
FYS course serving over 6800 students. Student performance outcomes measured for
Project COMPLETA have been consistently and increasingly positive. Students who
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participated in FYS in Fall 20135 had retention rates that were 19 percentage points higher
than students who did not take the FYS.

C. First Year Experience: Building on the momentum of the FY'S success, Student Affairs
and Academic Affairs have kicked off the development of' a more comprehensive First
Year Experience (FYE). The FYE is a comprehensive orientation program designed to
engage students as they transition to and through LAGCC. FYE consists of a series of
curricular and co-curricular programs and events occurring in four stages: 1) My New
Campus, 2) My First Day, 3) My Campus Events, 4) My Next Steps. In Fall 2016, we
will launch the full FYE experience and hope to see a dramatic increase in participation
in this extended version of New Student Orientation (baseline 33%).

D. Road to Success: Road to Success was launched to maintain academic momentum
toward degree completion beyond the First Year Seminar at LaGuardia. Road to Success,
supported by the Goldman Sachs Foundation, incorporates best practices from current
LaGuardia based retention initiatives and addresses financial, academic and engagement
gaps that can hobble our students. On average. Road to Success Grant recipients
completed 15.34 credits per semester, which will allow them to graduate in two years. In
comparison, the average student outside of the program at LLaGuardia will have to stay an
extra semester to graduate. The Road to Success group had a significantly higher
percentage of equated credits earned over attempted: 82% vs. 75%. 84% of the Road to
Success group returned from Fall 2015 to Spring 2016, while 75% of the control group
returned.

E. Taking LaGuardia’s New Advisement Model to Scale: Proactive advisement taps the
expertise and energy of faculty to make a powerful difference on the retention and
success of low-income urban students. Yet, a 2011 college-wide study showed that
students often shuffle through a maze of advisement offices, with little structured faculty
involvement and no effective use of technology platforms. To address this problem and
sustain the momentum toward graduation created by the First Year Seminar, LaGuardia
activated a comprehensive and shared model of advisement, built around our academic
majors. Teams of faculty. staft, and peer mentors are trained by LaGuardia’s award-
winning Center for Teaching and Learning and empowered with new digital systems to
help guide students more effectively. Our intention is that students will be able to readily
identify and access the members of their “Advising Team™ and that faculty and staff will
maintain greater ownership and accountability for these students. In November of 2014,
primary responsibility for all advising was shifted to these teams, and they have begun to
operate at full scale.

F. Strengthened Advisement: Evidence of our improvement in advisement and overall
service to students can be seen in the improved Noel-Levitz student satisfaction reports in
campus support services. advising, admission and financial aid services, registration
effectiveness, and service excellence.

According to our IR office. staff advisor members of the advisement teams are very
successful at solving student challenges. In fact, students who visit 3 or more times are

198



LaGuardia Community College Periodic Review Report Appendix Section VII

retained a rate higher than predicted, and the retention rate increases as student visits
increase. For example, students who visit advisement 6 times are retained at 72% (vs.
64% predicted) and students who visit advisement 9 times are retained at 80% (vs. the
predicted rate of 64%). Additionally, each visit to a faculty member of the advisement
team yields more success in improving the probability of return. For example, in the
Business and Technology major, students who see a faculty advisor one time have a
return rate of 81% vs. 67% predicted.* Building on this understanding, LAGCC is
developing ways to increase student visits to advisement.

G. Accelerated Paths through Remedial Math: Improving Math Instruction: LaGuardia
faculty recognize that students who fail developmental mathematics are at risk.
Addressing this problem. LaGuardia has adapted a curricular approach to developmental
mathematics pioneered by the Carnegie Foundation for the Advancement of Teaching.
An “accelerated” strategy of combined developmental and credit-bearing content,
Carnegie’s “Statway” model identifies developmental algebraic skills most relevant to the
study of statistics and combines the two into a coherent, semester-long course —
MATI19. This year, as a part of Project AVANZAR funded by Title V, LAGCC has
piloted an accelerated math course, MAT117, which addresses the challenging needs of
STEM students.

Of the students who needed remedial mathematics in Spring 2015 and took MAT119,
83% completed remediation and their credit course within one semester. Of the students
with remedial math needs who took MAT117 in the same semester, 63% completed
remediation and their credit course within one semester; comparatively, only 21% of
students in traditional remedial math completed their first credit course atter two
semesters.

H. Women in STEM: Women are a distinct minority in STEM. To begin to address this
issue, LAGCC has supported a faculty driven project aimed at expanding diversity in
STEM. The project has four components: 1) experiential leamning through undergraduate
course-based, learning, and research projects that are incremental in their difficulty
levels; (b) social learning—learning with innovative technology/Web 2.0 resources and
projects in gateway to STEM courses; (¢) talks/panel discussions involving women and
other underrepresented groups in CSTEM, (d) professional development for faculty that
emphasizes best practices for supporting women’s success in STEM. Through these and
other related efforts. the enrollment of women in STEM areas increased from 1,279 in
Fall 2014 to 1,308 in Fall 2015. Next-semester retention rates of women in STEM
increased from 80% for the Fall 2014 cohort to 86% (preliminary data) for the Fall 2016.

I. Veteran Support: The Veteran Resource Center reported a baseline retention from Fall
2015 to Spring 2016 of students utilizing VA or DoD Tuition Assistance at 82%. A plan
to improve services for veterans began with creating the Veterans Resource Center

12016, Dickmeyer, N. Zhu, C. Using a Uniform Retention Assessment Methodology to Examine the Impact of
Advising Teams and Advising Offices. TaGuardia Institutional Research & Assessment,

3
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(VRC) staffed by a Director who manages develops and monitors the college’s student
veteran services, the certification of educational benefits by the School Certifying
Official, and the Academic Senior Advisor for veterans who helps new and continuing
student veterans to create educational plans toward degree completion. In the area of
Mental Health, Wellness and Counseling for veterans a concentrated effort was
undertaken primarily with the VRC, Wellness and Counseling Center and VA VITAL.

J. Professional Development in Support of Innovation: LaGuardia has a vibrant
professional development culture which has evolved over a decade of practice into a
sustained effort intentionally linked to strategic planning and focused on improving
student learning outcomes. LaGuardia’s Center for Teaching and Learning (CTL) builds
on an institutional ethos which values innovation and the continual growth of the entire
College community. In 2015-16, more than 400 faculty, staff, and peer mentors
committed themselves to sustained, inquiry-focused professional development in the
areas of advisement, First Year Seminar. ePortfolio integration, and Core Competency
learning, and their efforts were recognized in campus tenure and promotion processes.

2) Enhance the use of Digital Technology to support student learning and success.

A. Using Technology to Support Advising: The College’s signature use of electronic
portfolios (ePortfolio) has been extended to support student advising through the use of a
digital advising tool, the Graduation Plan. This tool can serve as a central location for
students to work through developmental advisement, reflecting on their strengths,
weaknesses, goals and interests over time. It is also a place to think through degree
planning, course selection and career exploration. This Graduation Plan is introduced in
the First Year Seminar and is a place for the advisement team to follow up with students
throughout college career. As the Gradation Plan is used more widely, the College is
exploring various uses of data analytics to target specific at-risk students for advisement
and/or intervention.

The transformative power of ePortfolio to help students build their academic and
professional identity at LAGCC has reached a new level with the scaled up First Year
Seminar intentionally tied to the ePortfolio and the embedded Graduation plan. The
cPortfolio is now universally grounding digital identities for over 10,000 students and
paving the way for ePortfolio to express student growth and development during their
LAGCC experience and beyond. This year we supported 15 mini-grants aimed at careful
scaffolding of ePortfolio throughout a program’s curriculum. We have also begun the
ground breaking work of systematically incorporating ePortfolio and the Graduation Plan
into advising sessions to support a more holistic advisement experience.

B. Enhanced Student Engagement Management System: The enhanced Student
Engagement Management System (SEMS 2.0) was successfully rolled out to Student
Advising Services. Transfer Services. Center for Career & Professional Development,
Registrar, Financial Aid, and all Academic departments in May 2016. The system has
been tested with over 100 users. The reporting feature of SEMS 2.0 will be completed
and ready to roll-out no later than August 2016. The enhanced SEMS system will allow
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LaGuardia to use learning analytics to strengthen advisement and academic support and
to analyze data to examine student behaviors and tailor advisement interventions.

C. Connect to Completion (C2C): C2C, a digital Integrated Planning and Advising for
Student Success (IPASS) tool supported by a CUNY Strategic Investment Initiative, was
implemented in March 2016 with faculty, staff and students from the Business
Teams. Faculty and staff report that the tool is an extraordinary enhancement to their
ability to reach students and offer advisement support. Additionally, C2C is reported to
improve communication and clarify processes among Advisement Team members. The
college is taking steps to maintain and expand functionality and use of C2C over the
summer and into 2016-2017 academic year,

D. Adaptive Learning: Supported by funding for Project AVANZAR, LaGuardia’s STEM-
focused Title V grant awarded in fall 2013, the College is expanding the use of digital
adaptive learning tools like ALEKS and Sapling in various courses across the college
including remedial math courses and gateway Science courses. These powerful digital
resources offer students online access to adaptive tutoring that engages students with the
material, guides them through the learning process and actively involves them in their
own learning. The system provides guidance and hints and gives more and more detailed
information when the student does not provide the correct answer. Effectively, the system
guides the learner towards the solution. We have found this to be particularly beneficial
for developing student skills in solving scientific calculations. These digital systems also
offer faculty sophisticated analytics dashboards, giving faculty timely feedback about
students” progress. along with automatic grading.

E. Knowledge Management System: Knowledge Management marketing and promotion
continues through the LaGuardia web (home and student pages), Facebook, emails and
presentations to student groups. The Ask LaGuardia knowledgebase has had over
349.000 site visits, about 3800 visits per week. Monthly visits have grown on average of’
20% over 2014-2015. Process mapping for Major Clarification and Validation are in
progress.

F. Increasing Hybrid/Online Offerings: In order to offer more flexible pathways for
student success, LaGuardia has increased hybrid/online offerings by approximately 15
courses per year over the past several years. The Center for Teaching and Learning also
opened a mini-grant program to four departmental or program-based faculty teams to
develop or revise a minimum of five online/hybrid courses in each department, focusing
on the increased use of technology. In 2015-16 we were able to double our target for
increased hybrid/online course to reach 198 online/hybrid courses currently offered.

3) Engage LaGuardia’s Outcomes Assessment process to improve student learning and
success.

A. Outcomes Assessment to Improve Student Learning: LaGuardia’s outcomes
assessment process has won accolades from accreditors for its demonstrated ability to
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help faculty analyze outcomes and make changes that improve student learmning. Based on
student artifacts archived in ePortfolios. We believe deeply in the power of outcomes
assessment to engage faculty in a process of inquiry and reflection, helping them identify
changes in pedagogy and curricula that improve student learning.

B. Adopting New Core Competencies & Developing Core Competency Rubrics: In
2013, LaGuardia completed a process of revising the College’s general education
competencies. Through college-wide conversations, three new general education
competencies--Inquiry and Problem Solving, Global Learning, and Integrative Learning--
were adopted, assessed through written, oral and digital communication. In 2014-13,
much progress was made toward adopting these competencies across majors. All 44
academic programs have submitted curriculum maps identifying the scaffolded teaching
of the competencies. Faculty teams worked to create draft rubrics, which were recently
tested in benchmark readings. Feedback from the benchmark readings informed rubric
revision which was completed by fall 2015.

C. Focusing on Assignment Design for Improved Core Competency Learning: In 2015-
16, our process pointed us toward a major shift in the conversation toward the intentional
building of student learning around the Core Competencies. In service of fostering Core
Competency learning for our students, we launched a professional development structure
known as a “Charrette” for more than 175 faculty.

A total of 26,000 Core Competency student artifacts were collected in 2015-16 that will
help us assess student learning and continue to close the loop. The ongoing work of
supporting student learning around Core Competencies was incorporated into the
planning of over 20 CTL seminars and 15-20 mini-grants to be offered for the next
academic year, as well as through the Periodic Program Review process for identified
programs.

4. Strengthen the connection between College learning experiences and the evolving labor

market.

A. Linking New Program Development to Employment Opportunities: Time and time
again, we are reminded by students and employer partners of the critical importance of
preparing students for employment. Our College seeks to address the need for an
educated and skilled workforce by constantly assessing our program offerings and
housing one of the city’s largest non-credit educational providers. Our Division of Adult
and Continuing Education serves over 35,000 students annually in a range of programs.
We offer nationally recognized high school equivalency degree programs, focused and
effective job training and a range of business services that spur economic development
and job growth. Our English language programs alone serve nearly 5,000 students
annually.

LaGuardia has made significant efforts to strengthen the connection between our
curriculum and the labor market. In 2014, the College retained a consultant to better
understand our place in the city’s tech ecosystem and to respond to the region’s need for
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skilled, credentialed STEM workers. LaGuardia now offers 11 STEM-related majors,
serving 3.200 students annually. To further respond to workforce needs, we are in the
process of creating new degree programs and concentrations in fields ranging from
Cybersecurity to Digital Entreprencurship to Energy Technology.

Moreover, recognizing the proven value of credentialing approaches that support working
students in professional advancement while they study. LaGuardia is now developing
new stackable certificate programs in areas such as Bio-Chemistry Lab Technology.
Mobile Apps Development, MRI Technology, CAT Scan Technology and more. These
certificate programs will enable LaGuardia students to complete discrete credentials, and
even gain employment, as they build towards graduation and transfer.

B. Creating Jobs: At the center of LaGuardia’s work are our efforts to support the growth
of businesses and help create jobs. We do this through numerous programs. including our
Goldman Sachs-supported /0,000 Small Business Program, which provides intensive
business education to entrepreneurs. Over the last nine months alone, our programs have
served over 1,500 businesses, helping them secure 43 loans totaling over $7.4 million,
and secured 772 contracts totaling over $31 million. This has led to the creation of more
than 400 new jobs.

C. Experiential Learning: The Experiential Learning Task Force has designed a vision and
definition of experiential learning that is being used to identify, assess, and broaden the
scope of experiential learning opportunities available to students at the College. The
Experiential Learning Manager is collaborating with faculty from degree programs,
Student Affairs, and ACE for the purpose of increasing, enhancing, and tracking student
experiential learning opportunities as well as attracting industry partners to join Advisory
Boards. The Experiential Learning Steering Committee has finalized an experiential
learning website for the college community. The website provides information regarding
the mission, vision, and the scope of our experiential learning opportunities.

D. Engage Small Businesses: Over 100 small businesses have been engaged. There is a
72% job fill rate of job orders filled. There is also a 95% job fill rate for EMT and
Paramedic.

E. Develop Career Ladders: LAGCC has expanded the Career Ladders program. We have
launched three new certificates in Mammography. Cat Scan & MRI as connected to the
Radiologic Technology degree program; the Web Development curriculum was designed
and approved.

3) Advance Global Learning — prepare students to address our signature competency and
develop as global citizens.

A. Enhancing Global Learning: As seen in our adoption of a new Global Learning core

competency, we are fully committed to integrating Global Learning into the campus
culture and curriculum. To help the College maintain this focus, we have hired a senior-

-
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level administrator responsible for fostering dialogue amongst faculty on what global
education means to a student body that is largely foreign-born. To anchor our efforts,
LaGuardia has prepared a National Endowment for the Humanities (NEH) Challenge
Grant that aims to create an endowment in support of global initiatives at the College.
With a recent visit by the Chairman of the NEH to better understand our faculty’s vision
of global learning, we are optimistic that this funding will allow the College to become a
vital laboratory for re-imagining what global education can look like in the 21¥ Century.

LaGuardia is also the home of the Luce Foundation-funded World Pathways Heritage
Language Scholars Program which is helping an extraordinary group of students fulfill
their potential as “global citizens,” by developing deeper language and cultural fluency in
both their heritage culture and their adopted American culture. The Heritage Language
Scholars Program has engaged students in a structured academic program where they
receive intensive heritage language instruction, professional skills development, enriched
cultural awareness and a foreign or global-themed domestic internship. Our mission with
the Heritage Language Program is to alter the mindsets of heritage language speakers; to
help students turn their perceived “deficit”™—growing up speaking a language other than
English—into an asset.

204



LaGuardia Community College Periodic Review Report Appendix Section VII

Appendix 4.3 Alignment Initiative-A Roadmap for Student Success (9 pages)

A Roadmap for Student Success:
The Alignment of Academic Affairs and Student Affairs
at LaGuardia Community College

Initiative Recommendations

The goal of the Alignment Initiative is to develop findings and recommendations for
strengthening alignment of student affairs and academic affairs in order to help more students
graduate. The Alignment Initiative builds on the extensive work that has taken place across the
campus, including the Middle States Self-Study, Achieving the Dream, and Destination
Graduation. These initiatives have documented the fact that the College’s fragmentation
contributes to our loss of students at every juncture and that faculty, staff, and students do not
know where and how to seek help and information.

A fall 2011 campus survey identified areas that offered an opportunity for strengthening
alignment. Inquiry Groups were assembled with individuals from Academic Affairs, Student
Affairs and Adult and Continuing Education in December; they researched eleven topics and
looked at both internal and external structures, identified best practices, and summarized their
findings. A Planning Team began their review of the findings at the end of January and met for
two and a half days to produce thoughtful recommendations to further alignment,

The following four recommendations are designed to streamline the delivery of services and
strengthen alignment between divisions, improve communication and clarity, and empower
students to take responsibility for their education. The recommendations also emphasize the
importance of augmenting co-curricular partnerships and providing consistent, accurate and
accessible information.

1. Promote an Advising Continuum

The College must establish an integrated and comprehensive advising system, including
academic, career, and transfer advisement,' to help students identify and achieve
milestones toward graduation.

The College's findings through Destination Graduation lead to the conclusion that advising
activities must take place throughout the student experience. The continuum begins at the first
point of contact with a prospective student and moves through the student’s graduation and
beyond. Pooling the College's resources to create an integrated advising system will clarify the
roles of staff and faculty and support LaGuardia’s sizeable and diverse population to ensure that
services that have proven successful for some students are delivered to all students.

Academic advising programs are defined by the Council on the Advancement of Standards in
Higher Education as “helping students develop meaningful educational plans.™

1“Transfer” encompasses both into and out of the College and must be articulated inthe continuum as equally important
advisement milestones.

“ Council for the Advancement of Standards in Higher Education {CAS), (2005). Academic Advising Programs: CAS Standards and
Guidelines. Retrieved from http://www.cas.edu/getpdf.cfm ?PDF=E864D2C4-D655-8F74-2E647CDECD238700.
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Acknowledgment of academic advisement as “an essential and systematic enterprise™ can
provide a sense of continuity as well as develop students’ agency and independence. At
LaGuardia this must focus on issues such as graduation, financial literacy, career exploration,
and transfer options from the outset. All those who advise students must be able to teach them
how to design and follow a roadmap that considers their LaGuardia experience from a multi-
semester perspective and compels them to look ahead to post-completion activities at an early
stage of the planning.

The College would enhance its “shared” advisement model* by purposefully ensuring that
advising is conducted by professional staff, faculty, and peers at various and appropriate stages
of the continuum. In order to create an integrated advising system, a team of professional
advisors should partner with faculty to strengthen advisement for students in the departments,
combining the expertise of faculty in career exploration and progress through the major with the
proficiency of advisors in cross-institutional policies, success strategies, and student
development theory. Through this integration, the core competencies can be addressed and
reinforced more intentionally during advisement sessions.

Further, advisement activities must be expanded formally beyond a physical delivery model.
The ongoing effort to create a virtual platform for advisement should be wholly integrated into
the College’s design of the advisement program. The College can respond to the 24/7 needs of
students by offering, for instance, an online knowledge library, an opportunity to chat in real time
with advisors and peer mentors, advising and registration tutorials, and deliberate, targeted
messaging.

This large-scale effort must be coordinated, overseen, and managed at a dean'’s level, with the
support of an Advising Council. A dean will help streamline advising activities that for too long
have been spread across many different areas of the College. A dean will be accountable for
formulating, implementing, and assessing the College's advisement strategy.

Next Steps:

Redesign advising to establish an integrated and comprehensive system (Strategic Plan
6.2.1)

e Create an Office of Advisement, Records & Registration in Student Affairs to be
headed by an Assistant Dean (T. Porter Brannon, Acting). Reporting directly to the
Assistant Dean will be the Registrar (Vacant), a Senior Director for Academic
Advisement (Danielle Insalaco-Egan) and a Senior Director of Career Services
(Judith Gazzola).

e An Advisory Council will be established to support the Assistant Dean of
Advisement, Records & Registration with on-going coordination and alignment of
advising. The Advisory Council will include faculty (with a particular emphasis on

3 Frost, Susan H. (1991), “Academic Advising for Student Success: A System of Shared Responsibility.” Cited in Report of the
Task Force on Advising for Student Success, 2002.

*pardee, Celeste F. {2004),.“Organizational Models for Advising.” Welcome to NACADA. NACADA Clearinghouse of Academic
Advising Resources. Retrieved from http://www.nacada.ksu.edu/Clearinghouse/Advisinglssues.

2
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how to support advising in the departments), and staff (with an emphasis on
incorporating co-curricular activities).

e The Senior Director of Advisement will be responsible for most of the counselors
and personnel currently reporting to the Executive Director of Academic
Counseling, the Educational Planners, College Discovery, Disability Services,
Transfer Services, COPE, and ASAP.

e Reporting to the Senior Director of Career Services will be most of the staff
currently reporting to the Directors of Career Development and Job Placement in
Adult and Continuing Education (ACE).

e A design team will be appointed to develop the new integrated advisement
system. Members will include the Assistant Dean of Advisement, Records and
Registration, the Registrar, the Senior Director of Advisement, the Senior Director
of Career Services, the Director of Transfer, an Academic Chair, an Academic
Program Director and faculty.

e The design team will begin work in September 2012, consuit broadly with all
appropriate groups and regularly update the Dean for Academic Affairs and the
Vice President for Student Affairs. It will complete its work and report to the
Provost by December 1, 2012.

2. Strengthen the First-Year Experience

The College must move to a fully coordinated and more collaborative effort across
divisions among first-year experience elements.

Students face many challenges understanding and navigating the College. Faculty and staff
must pay special attention to students as they begin their College journey. In an effective and
cohesive “first-year experience” program, students can get help early on from faculty and
professional staff who will teach them the importance of planning, accomplishment, and
success. The goal of all first-year endeavors will be to link new students’ early experiences to
the courses and activities that serve as the culmination of their academic and developmental
learning and result in graduation.® These activities must be measured in terms of their retention
outcomes, such as re-enrollment semester by semester, credit accumulation, and course
sequencing.

A strengthened “first-year experience” — a term which itself might be redefined to consider the
community college student'’s trajectory in the early semesters of the degree — should begin at
the preadmission stage and continue through completion of the thirtieth credit. During
recruitment, a prospective student must be offered the expertise of faculty and staff in the areas
of major and career exploration as well as transfer and employment planning. The student is
then better prepared and more connected to the campus as she is guided by faculty and staff

>SeeT. Brown, et al. (2011). Fulfilling the Promise of the Community College: Increasing First-Year Student Engagement and
Success, National Resource Center for the First-Year Experience & Students in Transition, University of South Carolina.
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from first-time enrollment through the end of the first year. A well-planned expansion of the
College's student communications management software can help to measure students’
engagement and coordinate supportive messages to them.®

Attendance in a first-year seminar increases persistence to degree.” It is strongly recommended
that the new student seminar be redesigned, mandatory at the first semester, discipline specific,
tied to the major, and credit-bearing.? A course must include an engagement with the College's
array of technology platforms, such as ePortfolio, eCareer, Degree\Works, CUNYFirst, and
Blackboard, as well as Library resources and the College web site itself. This will contribute to
students’ developing goals and plans and taking ownership of their learning. A studio hour can
help develop students’ technological competence through peer assistance; these student
technology mentors can be linked with strengthened mentoring opportunities outside the
classroom as well.

Faculty and professional staff will collaborate in all aspects of the first year program, to teach
developmental and academic skills in order to build students’ commitment to their future
education and careers. The seminar would be a springboard for co-curricular activities that
continue to create community and improve competencies. Moreover, academic advisement with
strong measures for assessment would take place during the entire first-year experience to
provide consistency as well as opportunities for engagement with the major or concentration.

A collaborative design of the first-year experience can also create an atmosphere where
students can see clear connections between course content areas and outside-the-classroom
endeavors. Continuing orientation, the common reading, service learning, and other activities
should be planned and assessed jointly across the divisions. Through intentionally arranged co-
curricular programming, academic programs and Student Affairs departments can “develop
attitudes, behaviors, and skills consistent with the desired outcomes of higher education and the
Institution’s philosophy and mission."®

The outcomes of a coordinated first-year experience include students’ increased empowerment
and responsibility in preparation for upper-level coursework through a clearer understanding of

the College’s structure and resources as well as sound knowledge of the connections between

major and post-completion activities. Assessment of such outcomes will be facilitated through a
stronger utilization of student-centered technology.

Next Steps:

Redesign the First Year Experience Program, including recommending learning
objectives and activities for the first year (Strategic Plan 3.3.2)

o A design team, chaired by Assistant Dean Ann Feibel of Academic Affairs and
Assistant Dean Renee Butler of Student Affairs will be appointed to develop the

#Hobsons CRM: currently Connect and, in the coming months, Retain.

" Goodman, Kathleen and Pascarella, Ernest T. (2006). “First-Year Seminars Increase Persistence and Retention: A Summary of
the Evidence from How College Affects Students.” Peer Review. 8 (3) 26-28.

#Students who transfer into the College as well as readmitted students can also benefit from the seminar.

9Terenzini, P. T. and Reason, R. D. (2005). “Parsing the First Year of College: A Conceptual Framework for Studying College
Impacts.” Paper presented at the meeting of the Association for the Study of Higher Education, Philadelphia, PA.

4
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new first year experience. The design team will include faculty, an academic chair,
the Senior Director of Student Life and other appropriate staff from Divisions
within the college.

o The team will be charged with recommending learning outcomes and co-curricular
activities for the first year experience and will begin work immediately. The team
will develop a plan by December 1, 2012, which will be implemented beginning in
Spring 1 of 2013.

e The framework to be developed will seek to provide support during the pre-
enrollment stage and maximize opportunities for greater alignment between
Enroliment Services and ACE.

3. Create a Health and Wellness Center

The College should address students’ personal wellness needs by designing and
implementing a Health and Wellness Center that would offer students clear access to
personal counseling in addition to basic medical services.

A recent study by the Higher Education Research Institute at UCLA (2011) puts the emotional
health of college freshmen at its lowest level in 25 years.'® Further, the National Institute of
Mental Health (NIMH) claims that common stressors introduced with normal college life,
including concerns about life after graduation, can lead to major mood disorders."" A Center
would help LaGuardia address health and wellness more intentionally and holistically and
should focus on both prevention and intervention with a referral service for additional counseling
and medical needs not available.

Members of the College community commonly express concern about how to help students with
mental health issues, and faculty seek ways to ensure that what they may observe in class can
receive attention by professionals. The Center would provide support for faculty and give them
the ability to collaborate with professionals on how to make referrals. The entire campus would
have clarity, decreasing the confusion about duplicated services on campus so that all
understand how to access counseling as well as personal crisis and health care management
for students. A Center would provide a rapid response system to stabilize the student’s
immediate health issues, and make timely referrals for outside specialty services.

By addressing the student’s personal counseling and health needs in a coordinated and
supportive manner, thereby reducing the stigmas believed to be associated with seeking help,
the ability to retain the student and facilitate graduation should improve. According to a study by
Turner and Berry, one in five students who attended counseling initially were considering
withdrawing from their university as a result of their personal problems.'? Though this study was
based on four-year programs, it is useful to note that the authors reported an increase in

L Pryor, ). H., DeAngelo, L., Palucki Blake, L., Hurtado, S., and Tran, S. (2011). The American Freshman: National Norms for Fall
2011. Los Angeles: Higher Education Research Institute, UCLA.

Ugee www.himh.nih.gov.health/publications/depression-and-college students.

2 Turner, A. and Berry, T.R. (2000). “College center contributions to student retention and graduation: A longitudinal
assessment.” Journal of College Student Development, 41(6) 627-635.

5
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retention by ten percentage points for students involved in counseling compared to the general
student body.

As a hub for educational activities, the Center can serve the student body in multiple ways.
Academic departments and professional staff can consider best practices for students to gain
valuable skills by participating in outreach and delivery of services through internships and a
peer health education program. Other students would benefit from this focus on promoting
wellness.

The divisions must work together to design the Center, although it would be supervised by the
Division of Student Affairs. It would be directed and staffed by personnel who are qualified to
meet the health and wellness needs of the student body.

Next Steps:
Create a Health and Wellness Center. (Strategic plan target 6.2.2)

The Health and Wellness Center will offer students clear access to crisis mental health
counseling and basic medical services and be housed in the Division of Student Affairs
and headed by an Executive Director (to be hired), reporting to the Assistant Dean for
Student Development (Renee Butler.) Reporting to the Executive Director will be the
Director of Crisis Intervention, Education and Outreach (Matthew Joffee), the Director of
Recreation and Athletics (Brian Goldstein), and the Administrative Coordinator of the
Health Services Center (Renee Fuseymore). The Director of Crisis Intervention,
Education and Outreach will be responsible for three counselors (Robert Durfey, Pia
Andritsi and Mitchell Levy).

The College will:

e Develop ajob description for the Executive Director (to be completed by July 1,
2012)
Begin the search for the Executive Director in July
Hire the Executive Director in the Fall
Appoint an advisory group to work with the Executive Director to develop the new
center’s programs, and

e Open the Centerin Fall Il.

4. Align Professional Development Programs

The College must align professional development activities for staff, faculty, and peers
who provide support services to students.

Professional development occurs in a variety of ways on campus to support those who interact
with students, but there are few areas where training and development are a collaborative effort
across divisions. In order for the College to "be on the same page,” the divisions must

210



LaGuardia Community College Periodic Review Report Appendix Section VII

coordinate to help transform our professional development culture to shape the student
experience.'®

For instance, while College staff and faculty, both full-time and part-time, long have agreed that
taking a respectful and holistic approach to interaction with students is a key component to
satisfaction and even retention, there has not been a coordinated attempt to ensure it is
actualized across divisions. This approach to service should be incorporated into all
professional development and training.

Moreover, aligning systems of information can improve learning during professional
development activities. Each division must embrace a common mandate to collect, synthesize,
and disseminate information in support of a mission to align training and development.
Appointing a divisional information officer who is accountable for ensuring the relevance,
accuracy, and timeliness of the material available on the College website and relevant systems
can be part of this effort. In particular, such an individual can help develop a process for
disseminating curricular changes to College professionals and students.

Training may have initial and in-service components, some of which can be online. Evaluation of
trainees’ learning through online assessment tools, observations, and other mechanisms would
be an important component to determine effectiveness of services and program. All must
actively contribute to the ongoing development of a minimum shared knowledge base, including
soliciting student feedback.

Accountability for ensuring that the community has shared training and development would fall
to the leadership. However, because so much information connects with a student’s academic
planning, it should be noted that coordinated professional development specifically for those
who advise students must be one element of the larger effort.'

Next Steps:

Align professional development activities for staff, facuity and peers. (Strategic Plan
2.1.2)

e The Center for Teaching and Learning will establish an inquiry group with
members from Academic Affairs, Student Affairs, ACE, Human Resources and
Information Technology to develop professional development activities for staff,
faculty (full and part-time) and peers who provide advising and support services
to students. The inquiry group should be charged with, in part, with
recommending how best to develop and deliver professional development for
campus-based technology platforms, including ePortfolio, eCareer, Hobsons and
DegreeWorks.

e The inquiry group will start immediately, regularly update the Dean for Academic
Affairs and the Vice President of Student Affairs, and report to the Provost by
December 1, 2012.

13Achieving the Dream Focus Group Responses: Students with Credits between 30 and 45. April 14, 2011.

14 campus research indicates that “there does not appear to be a formalized approach to training and continued professional
development of new advisors.” Inquiry Group 4 of the Alignment Initiative, Report on Professional Development.

7
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To address the need to provide consistent, accurate and accessible information, the
Coliege will:

o Align systems of information to support staff, faculty and peers who provide
advising and support services to students, and
o Engage the expertise of the Library Department faculty as knowledge managers to
help the College provide consistent, accurate and accessible information to
students.
The above recommendations have been formulated through a process involving research, deep
thinking, and collaboration among dozens of members of the College community. The time to
act with boldness is now, as we seek to promote student success and help more students
graduate. It is hoped these recommendations will provide a rcadmap for aligning our divisions

The Planning Team:.

Danielle Insalaco-Egan and Debra Engel, Co-Chairs

212



LaGuardia Community College Periodic Review Report Appendix Section VII

Edward Arredondo
Yelena Baishanski
Rajendra Bhika
Porter Brannon
Loretta Capuano
Erika Correa
David Croft

Amy Dalsimer
ingrid de Leon
Judith Gazzola
Sada Hye-Jaman
Matthew Joffe
Frantz Louis
Pressian Nicolov
Bemnetta Parson
Arlene Peterson
Jason Ramirez
Michael Rodriguez
Lynne Teplin

Terik Tidwell

Burl Yearwood
Kenneth Yin

Special thanks to members of the Inquiry Groups:

Chris Alexander
Lara Beaty

Sutonia Boykin
Vincent Bruno
Luann Butironi

Fay Butler

Leslie Camacho
Jeffray Collins
Renee Daniels
Mercedes Def Rosario
Maureen Doyle
Lesley Figueroa
Les Gallo-Silver
Brian Goldstein
Steven Hitt
Rosann Ippolito
Valerie Jones
Rosana Keshawarz
Nicole Lytle

Mahdi Majidi-Zolbanin
Cheryl McKenzie
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Appendix 4.4 Project Completa Report 10/5/15 (pg. 28)

Figure 14. Student Satisfaction Rating for Academic Advising Effectiveness

LaGCC CUNY
Student Satisfaction Rating % Change | Rating % Change
Bascline (Sp 2013) 4.5 - 4.8 -
Academic Advising Effectiveness (Sp 2015) %2 - 30 -
Avg. 1 Yr. Ain Satisfaction +.4 +8.8% +.2 +4.1%

As measured by Noel-Levitz SSL student satisfaction with LaGuardia’s Campus Support
Services increased from 4.6 to 5.1. The two vear comparison shows LaGuardia had an increase
by over ten percent (+10.8%). whereas the CUNY average increased by four percent (+4.0%).
Similarly, LaGuardia’s Academic Advising Effectiveness went from 4.5 (Sp 2013) to 4.9 (Sp
2015). And LaGuardia’s mean increased more than CUNY s, LaGuardia’s student satisfaction
score increased by just over eight percent (+8.8%), whereas the CUNY mean improved by only
four percent (+4.1%) for the same item during the same period.

Goal: Improve student satisfaction with administrative services.

As measured by Noel-Levitz, student satisfaction with LaGuardia’s Registration Effectiveness
and Service Excellence also outpaced our CUNY peers. In Spring 2013, LaGuardia means were
lower than CUNY means on both counts: 10 points lower in Registration Effectiveness and 20
points lower in Service Excellence. In Spring 20135, LaGuardia student satisfaction with
Registration Effectiveness increased by .40 points (a gain of 8.5%): and satisfaction with
Administrative Service increased .30 points (a gain of 10.8%).

Figure 15. Student Satisfaction Rating for Registration Effectiveness

LaGCC CUNY
Student Satisfaction Rating % Change | Rating % Change
Bascline (Spring 2013) 4.7 - 48 -
Registration Effectiveness (Sp 2015) 5.1 : 4.9 :
Avg. 1 Yr. Ain Satisfaction +.4 +8.5% +.1 +2.0%

Figure 16. Student Satisfaction Rating for Administrative Services

LaGCC CUNY
Student Satisfaction Rating % Change | Rating % Change
Bascline (Spring 2013) 4.6 - 4.8 -
Administrative Service (Sp 2015) . - 30 B
Avg 1 Yr. Ain Satisfaction +.5  +108% | +.2 +4.1%

We are pleased with the increase we have seen in our Noel-Levitz satisfaction ratings. Our plan
is to continue to improve our programs and services, ensuring that higher levels of student
satisfaction are sustained as the Restructured Advisement model is fully implemented and
institutionalized.

APR for P116F40213, LaGuardia CC, Project COMPLETA, 10.5.15. p. 26
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Appendix 4.5 Advising by Major (2 pages)

Expectations for Advising Teams

“Advising by Major” at LaGuardia is a partnership between Academic Affairs and Student
Affairs, consisting of a designated advising team for each major at the college. Each advising
team is comprised of the major’s program director, faculty members from the major, Student
Affairs academic advisors, and peer advisors. Student Affairs provides additional support Lo the
teams from Admissions, Career and Employment Services, Transfer Services and Financial Aid.

Students stay with the same advising team as long as they remain in the major. The advising
teams work to meet the needs of all students in the major - at all points in their academic career -
using a variety of methods as appropriate. These methods include one-on-one advising, group
advising, advising events, and virtual advisement interactions.

Why this model? Advising by Major capitalizes on the most salient point of connection and
identification for most students, namely. their major. The model seeks to connect students to
faculty in the major early on, for example, through the locus for first-semester advisement, the
First Year Seminar taught by discipline-area faculty. Advising Teams, by drawing upon both
faculty and advising staff as appropriate, provide advisement continuity for students in the major
throughout their academic career at the college. with the intention of making advisement an
integral, personalized, ongoing, and “intrusive” part of students’ experience. The aspirational
goal for all advising teams is to guide each and every student successfully to graduation.

Advising teams will:

* Foster sustained, meaningful interactions between students and their professors, advisors,
and peers so that the students can develop strong college-based relationships.

e Help students develop an educational plan that clarifies educational and career
aspirations. This includes providing guidance on career pathways, occupational
information, transfer, and employment opportunities.

o Develop college “know-how” among students, empowering them to make smart choices.
navigate systems, locate accurate information, and access resources. This includes
making appropnale referrals, such as to financial aid. tutoring. transfer services. career
planning and employment services. and health services.

o Seek to promote attitudes. mind-sets. strategies. and behaviors among students that are
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® Provide one-on-one and group advising (as appropriately determined by each team), as
well as hold advisement events for students, every semester.

e Ensure that students in the major can receive course selection advisement during in-
demand times, in particular. in the weeks preceding the commencement of registration
periods.

e Participate in advising workshops and/or professional development workshops through
the Center for Teaching and Learning.

e Use advisement tools (e.g.. the advising website, Degree Audit, SEMS, ePortfolio and
eCareer Plan, Ask LaGuardia, ) to guide students and document student contact. Students
should be strongly encouraged to use the appropriate tools as well.

® Use the Advising Council structure to communicate information and organize team
activities.

216



LaGuardia Community College Periodic Review Report Appendix Section VII

Appendix 4.6 Advising Teams-Personnel (3 pages)

Student Affairs Membership on Advising Teams

Community Cotlege

Business and Technology Teams

Accounting Business Business Paralegal Travel, Tourism &
Administration Management Studies Hospitality
Management
Student Affairs Academic Advisors: Salma Shaheen (x5259), Belal Mobarak (x5251), Aqueelah Muhammad
(x7582)

Team co-chairs: Ed Goodman and Salma Shaheen
Departmental Advising Manager: Deijy Sherpa
Sharon Long (Center for Career and Professional Development)
Donniece Davis-Cooper (Office of Transfer Services)
Danny Ng, Aura Paulino (ASAP)

Roni Patterson (College Discovery)

David Croft (Wellness Center)

Daniel Diaz (Admissions)

Alicia Smith (Student Financial Services)

Ashari James (Road to Success)

Frehiwot Leyeh (E-Portfolio Consultants)

Education and Language Acquisition Teams
Ed Associate: The Bilingual Childhood Secondary Spanish-English Translation
Child Education Education

Student Affairs Academic Advisors: Cheryl McKenzie (x6073), Delle-Ann Barrow (x6008)
Team Co-chairs: Paula Zimmerman, Delle-Ann Barrow

Departmental Advising Managers: Paula Zimmerman, Allison Minto

Onika Richards (Center for Career and Professional Development)

Donniece Davis-Cooper (Office of Transfer Services)

Marlenes Berroa, Aura Paulino (ASAP)

Marianne Kaukiainen-Russo (College Discovery)

Frank La Terra-Bellino (Wellness Center)

Renee L. Daniels (Admissions)

Kimberly Feldman (Student Financial Services)

Jose Castro (E-Portfolio Consultants)

Social Science Teams

Criminal Justice | Psychology
Student Affairs Academic Advisors: Sandra Cevallos (x5350), Emmeline Robles{x5256)
Team Co-chairs Shara Sand, Sandra Cevallos
Departmental Advising Manager: Aileen Solima
Bryant Caba (Center for Career and Professional Development)
Bart Grachan (Office of Transfer Services)
Steve Dauz, Alexa Duque (ASAP)
Roni Patterson (College Discovery)
LuAnn Butironi (Wellness Center)
Nancy Santangelo (Admissions)
Keith Lewis (Student Financial Services)
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| Carla Clarke; Kyoung Kang (E-Portfolio Consultants)

Health Sciences Teams

Dietetic Tech | Foodservice Human Nursing LPN Nursing RN Paramedic
Management Services
PTA Radiology School Vet Tech OTA
Tech Foodservice Mgt

Student Affairs Academic Advisors Jill Janofsky (x5249), Carole Julien (x6006), Rosanna Pichardo (x5169),
Bipasha Dey (x5218)

Team Co-chairs: Rosann Ippolito, Jill Janofsky

Departmental Advising Manager: Jazmine Freire

Yevi Granovskaya (Center for Career and Professional Development)
Jose Plasencia & Bart Grachan (Office of Transfer Services)

Matthew Eckhoff, Esther Rosa (ASAP)

Desire Gulliver (College Discovery)

Jeannie Buckley (Wellness Center)

Loretta Capuano (Admissions)

Alejandro Zaverukha-Navarrette (Student Financial Services)
Angelica Wolan (Road to Success)

Alvin Dasrat (E-Portfolio Consultants)

Humanities Teams
Commubication Stidles Fine Ar.ts and Industrial Design Music Recording Technology
Design
Philosophy Photography Theatre New Media Technology

Student Affairs Academic Advisors: Jarrod San Angel (x7575), Sarina Gamez (x7417)
Team co-chairs: Lisa Barry & Jarrod San Angel

Departmental Advising Manager: Seurette Bazelais

Onika Richards {Center for Career and Professional Development)
Jose Plasencia (Office of Transfer Services)

Esther Rosa, Steve Dauz (ASAP)

Kyoko Toyama (College Discovery)

Shante Colston (Wellness Center)

Deborah Strachan (Admissions)

Zhihai (Alex) Fang (Student Financial Services)

Oscar Cortes (E-Portfolio Consultants)

STEM Teams
Biology | Computer | Computer | Computer | Engineering | Environmental Liberal Arts:
Programing | Science | Technology Science Math & Science

Student Affairs Academic Advisors: Darryl Sorrentino (x5266), Marangely Colon (x5267), Laura Barski (x5348),
Bipasha Dey (x5218)

Team Co-chairs: Holly Porter-Morgan & Darryl Sorrentino

Departmental Advising Manager for MEC: George McCormack, Abdel Kadik

Departmental Advising Manager for Natural Sciences: Indira Persaud, Carli Sinclair, Maureen Miller

Danny Bernard (Center for Career and Professional Development)

Bart Grachan (Office of Transfer Services)
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Matthew Eckhoff, Alexa Duque (ASAP)

Kyoko Toyama (College Discovery)

Ana Mora (Wellness Center)

Jesse Guralnick (Admissions)

Andy Tran (Student Financial Services)

Praveen Lama Moktan (E-Portfolio Consultants)

Liberal Arts and English Teams
Deaf Studies Creative History International | Japanese Journalism
Writing Studies
Latin Media Music Social Science Writing Political
American Studies & Humanities and Science
Studies AA degree Literature

Student Affairs Academic Advisors: Shakira Whitley (x5262), Kat Papatheodorou (x6057), Maria Shirling
(x7577), Carolina Bonilla {x7413), Barbara Carson (x5108)

Team Co-chairs: Leah Richards & Shakira Whitley
Departmental Advising Manager: Sylwia Niczewska

Jessica Perez, (Center for Career and Professional Development)
Luis (Alex) Restrepo (Office of Transfer Services)

Marlenes Berroa, Danny Ng (ASAP)

Sunny Borden (College Discovery)

Stacey Chen (Wellness Center)

Shaheen Rattani (Admissions)

Kay White-Wiltshire (Student Financial Services)

Roosevelt Smith (Road to Success)

Thomas Rospiliosi (E-Portfolio Consultants)

Revised 2/10/2016
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Appendix 4.7 The First Year Experience (2 pages)

First Year Experience

FIRST YEAR EXPERIENCE AT LAGUARDIA

At LaGuardia, we challenge expectations and dare to do more - so that students can write their own futures: and
that story begins with the First Year Experience.

"The First Year Experience (EYE) 1s comprehensive orientation program designed to engage students as they
transition to and through the LaGuardia community. and is the outcome of a collaborative Academic and
Student Affairs planning initiative. Further, the program is designed to assist students as they consider their
journey beyond LaGuardia. FYE consists of a series of curricular and co-curricular programs and events,
occurring in four stages:

* My New Campus
® My First Day

* My First Semester

* My Next Steps

FACULTY AND STAFF USE
Faculty

When faculty build co-curricular orientation events into their First Year Seminar (FYS) courses and direct
students to attend as a requirement for their FY'S course, students will understand that orientation "counts.”

Please review the guide to decide which events you believe would be of most value for students in your course
to attend. You might assign events that complement work already being done in your course, or events that
introduce students to information that might be new to them. We encourage FYS faculty to incorporate all of
the My Campus Events programs into their course, but request the inclusion of two events.

Staff

Conversely, the discipline-based FYS courses offer Student Affairs staff a very exciting opportunity: a new
context and larger forum for their work, one that will extend their impac'. They can now imagine the learning
that has taken place during one of the My Campus Events will reach a community of FYS classmates, supported
by faculty and peer mentors, who have declared similar professional aspirations.

All First Year Experiences can be deepened by becoming a springboard for reflective writing, discussi011 and
continued inquiry, made visible on the FYS ePortfolio. We're proud of the culture of critical thinking and
exploration that you've helped foster at LaGuardia, exposing students to new perspectives and encouraging self-
reflection.
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First Year Experience

OVERVIEW

The First Year Experience at LaGuardia, consisting of4 components, will be introduced to students
during advising and registration activitics.

MY NEW CAMPUS

My New Campus is a series of events that occur prior to students' arrival that are designed to initiate
student engagement and solidify their decision to attend LaGuardia.

The events include a Welcome Webinar Series, Checkpoints Sessions, Test Prep Workshops, Student &
Family Day.

MY FIRST DAY

My First Day is a series of half-day celebratory sessions (students attend I of 4 planned sessions)
designed to provide students with an opportunity to engage in the LaGuardia community just prior to
the start of the semester.

The program includes welcome remarks, student panels, refreshments and a campus information fair.

MY FIRST SEMESTER

First Year Seminar

LaGuardia's discipline-specific First Year Seminar (FYS) courses facilitate students’
productive transition to college, linking an introduction to the major with advisement and an
orientation to college learning. Students explore key skills and concepts of their discipline and
practice the habits of persistence, achievement, and self-efficacy needed for college success.
Taught by discipline-based faculty and supported by advisement teams, the seminars utilize
peer mentoring, co-curricular learning, and the connective power of ePortfolio to advance
student achievement in the first college year and beyond.

My Campus Events
My Campus Events arc a serics of six supplementary programs geared to support students as
they transition through their first semester of college.

MY NEXT STEPS

My Next Steps is a serics of events developed to address students' transition from LaGuardia, cither
to a 4-year institution or to the workforce. Events include Job Fair Preparation Workshops, LinkedIn
Workshop. Transfer Week Events and Advance Academic Advising Sessions,
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Appendix 4.7a My New Campus

First Year Experience

MY NEW CAMPUS

My New Campus are a series of events that occur prior to students' arrival that are designed to
initiate student engagement and solidify their decision to attend LaGuardia.

Below is an outline of the My New Campus events:

Welcome Webinars

The goal of this program is to provide prospective new students with an introduction and welcome to
LaGuardia. "The program will utilize a webinar format, which will be made available via video on the
LaGuardia website. The webinars will highlight LaGuardia's diversity, location, faculty, and value. In
addition the program will help applicants understand how to navigate the enrollment and registration
process and provides an overview of the First Year Experience.

Webinars will take place between February and August from 6:00 to 7:00pm. Time slots will be offered
based on the needs of applicants.

Checkpoints Sessions

The purpose of these optional sessions is to provide recently accepted students with an opportunity to
visit the college and to receive an overview of the enrollment process. During the sessions, students will
be introduced to some fundamental college policies and beneficial college resources. Each attendee will
also have the opportunity to get a personalized update on their progress towards enrollment.

The sessions are offered from April through July for fall admits and October through January for spring
admits, on Mondays and Thursdays from 5:00p.m. to 6:00p.m. and Fridays from 12:00p.m. to 1:00 p.m.

Student and Family Day

The Student and Family Day program, organized by Student Advising Services, is designed to engage
newly admitted students and their family members in a meaningful way prior to the start of the semester.
More specifically, the program will ease students transition through the advisement and registration
process and build a sense of community among newly admitted students. their family members. and
members of the LaGuardia community. Further, the program is designed to solidify or shift students’
decision to attend LaGuardia as a first choice and provide additional clarification about major
requirements.

Student and Family Day will be held in July.

Test Prep Workshops

The Test Prep Workshops are designed to help newly admitted students prepare for the CUNY
Assessment Test (CAT). The workshop's modules, designed by LaGuardia faculty members, are
designed to help students prepare for cach of the three sections of the test: reading, writing and
mathematics.

The workshops will be held in June and July.
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Appendix 4.7b My First Day (2 pages)

First Year Experience

MY FIRST DAY

DESCRIPTION

My First Day is a series of half-day celebratory sessions (students attend | of 4 planned sessions)
designed to provide students with an opportunity to engage in the LaGuardia community just prior
to the start of the semester.

SESSIONS
There will be four half-day sessions that will accommodate 400 students each.

OUTCOMES
As aresult of participating in the program, students will:

* Demonstrate knowledge of campus services and key strategies for student success.

® Develop familiarity with the campus environment through interactions with other new students,
continuing students, faculty and staff.

¢ Understand behavioral expectations essential for academic, personal and professional success.

STUDENT REGISTRATION

Students will register for My First Day (MFD) during New Student Advisement and
Registration. As part of the advising process, new students will be asked to choose one of
the four My First Day sessions to attend and will register for the correlating course via
CUNYfirst. The course will show up as part of new students first semester schedule.

Students who fail to register for MFD during New Student Advisement and Registration, will
receive a series of email, via Hobsons, giving them a second chance to register. These emails
will go out July 15, August |, and August 15.

Students who register for MFD during New Student Advising and Registration will receive
reminder emails and VIP message the week prior to their session. Additionally, the day prior
to their session, participants will receive an email with instruction, information about
outstanding admission/registration items, and their unique check-in bar code.

If student registration numbers exceed the 2000 spaces allocated in the four sessions
outlined above, two additional sessions may be added on Friday, September 2 with space
for 1000 more students to register.

PROGRAM EVALUATION

Students will complete a program evaluation during their LaGuardia Peer Talk session at the end of the
program.
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First Year Experience

MY FIRST DAY

Morning Session Schedule

Time Event Location
8:45 a.m. — 9:30 a.m. Check-in & Information Fair M-Building Lobby
9:30 am. — 10 a.m. Welcome E-Building, Mainstage Theatre

10a.m. — 10:45a.m. |Great Expectations — A Glimpse into the| E-Building, Mainstage Theatre
Student Experience

10:45 a.m. -11:15 a.m. So, What's Next? E-Building, Mainstage Theatre
11:15 a.m- Ip.m. Lunch & LaGuardia Peer Talk Session Various Locations in the E and
M Building
Afternoon Session Schedule
Time Event Location
2:45 p.m. — 3:30 p.m. Check-in & Information Fair Lobby of M Building
3:30 p.m. — 4 p.m. Welcome E-Building, Mainstage Theatre
4 p.m. — 4:45p.m. Great Expectations — A Glimpse into E-Building, Mainstage Theatre
the Student Experience
14:45 p.m. — 5:15 p.m. So, What's Next? E-Building, Mainstage Theatre
5:15 p.m — 7 p.m. Dinner & LaGuardia Peer Talk Session Marious Locations in the E and M|
Building

Event Descriptions

Check-In and Information Fair

During check-in students receive a LaGuardia folder with a schedule for the program and other pertinent
information, a pen, and be assigned to a Peer Talk group. As students check in they receive other giveaways to
be determined. While students for the formal program to begin, they be invited to join their peers, student
success mentors, and members of the faculty and administration for an information fair.

Welcome
To start the program, an inspirational video will be compiled and played. Following the welcome remarks will be
offered by President Mellow, VP Bastan, and the SGA President.

Great Expectations - A Glimpse into the Student Experience

The Great Expectation session consist of a series of skits/theatrical performances, produced by LaGuardia theatre
department, portraying common scenarios students Lice during their first semester in colleg®

So, What's Next?
During this session. the Director of Student life will provide students with an overview of the remainder of the
My Day program and close the event by inviting students to lunch/dinner and the Peer Talk sessicns

LaGuardia Peer Talk Sessions

During these small group sessions (about 25 students per session), led by the Student Success Mentors, new
students will have an opportunity to meet other new students and learn more about the laGualdia experience
from current students. Pizza, beverages and cookies be served in each individual session (20 overall).
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Appendix 4.7¢c My First Semester

First Year Experience
MY FIRST SEMESTER

My Campus Events

DESCRIPTION

My Campus Events is a series of six co-curricular programs designed to be supplementary to the First
Year Seminar. Each event is designed to support students as they transition through their first semester
of college.

FACULTY USE OF THE EVENTS

Faculty who teach the First Year Seminar will be able to consider how to including the My Campus
Events in their course plans. The six core events. which were designed to support the successful
transition of students who are new to college, introduce students to important campus resources and
designed to help them flourish at LaGuardia

COMMUNICATION

Students will be introduced to My Campus Events during My First Day. Additionally, the events will be
publicized via the college's event calendar and other typical communication methods.

PROGRAM EVALUATION & ASSESSMENT

The facilitator of each event will be responsible for distributing and collecting program evaluations. The
information collected will be reported to the Vice President for Student Affairs and be used to make
future adjustments.

Students who participate in these events will check-in and a list of participants can be obtained.
Student Affairs will track student participation across The First Year Experience events for assessment

purposes.

SESSIONS

The events include Clubs, Service Learning, and Civic Engagement Fair, Advising and Financial
Literacy Workshop, First Impressions and Speed Networking, Transfer 101. Health and Wellness
Summit and ePortfolio Mid-Semester Check-In.

What follows is a sample outline of each event.
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My Next Steps

new job opportunity.

Sample Next Steps Events during Fall 12016 Term

- Aseries of events to help students progress toward transferring to a 4-year college orto a

2:30 PM - 3:45PM

Johnson & Wales When: Wednesday. | Where: E- Event focused on planmng for hife after
University- Transfer December 07, 2016 | Building, LaGuardha. Students will meet with
Information Table 10:00 AM - 1:00 Labby admssions representatives and learn about
PM academic programs, transfer applications,
financial aid and mare
Introduction to American | When: Wednesday., | Where: Workshop focused on learning American
Sign Language Workshop | December 07, 2016 | Given Upon | Sign Language (ASL) and how to make a
5:45PM-7:45PM | Registration | career from ASL skills. Workshop includes a
visit to the state-of-the-art ASL 1 ge lab.
How to be Government When: Thursday, Where: During this webinar, entitled "How to be
Contracting Compliant December 08, 2016 | Given Upen | Government Contracting Cornphant” and
2:00 PM - 3:30 PM Registration | presented by Mr. Mike Santos of Con
Edison, participants will learn about their
Tegal responsibility as a government
contractor and understand compliance
policies for government agencies as well as
for prime contractors, Being a compliant
government confractor is extremely
important when executing government
contracts. and this webinar will equip small
businesses with the knowledge they need to
perform on fiture contracts.
Saving & Investment When: Thursday, Where: Financial Literacy Workshop geared for
December 08, 2016 | E-501 students to learn to set and achieve your

financial goals through saving and
mvestment.
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Appendix 4.8 HSF090 Syllabus (2 pages)

HSF090 First Year Seminar — Health Sciences
Syllabus & Course Schedule

COURSE DESCRIPTION & OBJECTIVES

Course Description

+ The First Year Seminar is required of all new students majoring in a program within the Health
Sciences Department.

« This course addresses issues related to contemporary college life and provides students with the
skills to transition to campus culture, develop a clear understanding of the learning process, and
acquire the skills and dispositions essential to the study and practice of the health sciences in a
professional capacity.

Learning Objectives
1. To introduce students to the shared ethical concepts, mission of service to others, necessary

cultural competencies for successful careers in the Health Sciences

2. To develop in students the required academic skills and tools necessary for Health Sciences
majors

3. To introduce students to the advising process and co-curricular activities at the college

SEMINAR & STUDIO

Seminar

s College is a time to grow, develop and learn.

¢ The seminar is the vehicle to help students reach their goals

« The seminar focuses on orienting students to the majors in the Health Sciences and the college
community.

¢ The seminar is led by faculty from the Health Sciences Department from among the many major
programs.

« Each program/major has its own requirements, guidelines and dedicated faculty advisors

Attendance & Participation in Seminar = 50% of Final Grade
¢ College policy limits unexcused absences to 15% of class time

o 15% of 12 hours = 2 absences
* Lateness = % an absence

Studio
« The Studio Hour meets in a computer lab and assists students in mastering the various
computer programs and platforms used at the college.
¢ Student Success Mentors lead studio hour and assist students with completing a required the
required weekly assignments

Studio Activities/Assignments = 50% of Final Grade

Final Grade = S (Satisf Jor Ul it
Both Seminar and Studio must be passed (70% or higher) to receive a satisfactory grade
EFFECTIVE PARTICIPATION & BEHAVIOR

Conscientiousness: Following the class schedule and being aware of important dates, e.g.,
assignments, activities, quizzes, exams

Attitude: Be here to learn — take care of personal business before class

Respect: Paying attention, listening to others, and participating in class discussions civilly

Preparedness: Reading and reviewing any assigned materials before class

Punctualify: Being on time to class and turning in assignments on the specified due date

Fall 2015
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HSFO090 First Year Seminar — Health Sciences
Syllabus & Course Schedule

Seminar

Studio

Introduction to First Year Seminar for College Informatics |

Health Sciences

Orientation to seminar and requirements

Activity: My LaGuardia, CUNY Portal & Black Board
Assignment 1: Send email to SSM, cc Seminar Faculty

Academic Survival Skills |

Support Services & Time management

strategies

ePortfolio — Introduction
Activity: Review of Health Sciences Template
Assignment 2: Complete About Me Section

Academic Survivals Skills Il
Learning Styles & Study Techniques

ePortfolio — Virtual Scavenger Hunt
Activity: College Website, major homepage & resources
Assignment 3: Post links to major homepage in About Me

Health Science Majors
Key Courses, Candidacy, Advising

Academic Policies
Academic Progress
Academic Integrity

College Informatics
Activity: Degree Audit & try “What if” feature

Assignment 4: Post reflection on "What if”

Introduction to MS PowerPoint
Activity: Choosing a template, inserting images, hyperlinks
Assignment 5: Create personalized template, save & post

Academic Survival Skills Il
Habits of Mind

ePortfolio — Habits of Mind
Activity: Create presentation on Habits of Mind
Assignment 6: Post presentation to ePortfolio

Health Science Professions
Professionalism & Values

Introduction to MS Word
Activity: Formatting academic papers/fixing bad formatting
Assignment 7: Create personalized Word Template & post

Cultural Competency

Working with diverse populations the
health sciences

College Informatics Il (Library Sta
Activity: Using subscription databases

Assignment 8: Locate/export 2 research articles on cultural
competency

Educational Ladders

Atticulations, transfers, continued
educational and career paths

ePortfolio — Cultural Competency
Activity: Annotated Bibliographies
Assignment 9: Post Annotated Bibliography with Reflection

10

Educational Planning
Course sequencing and selection

ePortfolio — Planning for next term
Activity: Review how to search for classes in CUNY First
Assignment 10: Complete Education Plan

11

Career Goals
SMART Goals

ePortfolio — Assessment
Activity: Making Deposits & ePortfolio Review
Assignment 11: Complete Course Reflection

12

Co-Curricular Activities

Professional development outside the
classroom

ePortfolio — Course Evaluation
Activity: Course Survey

Assignment 12: Deposits into Assessment — Degree Audit
page (INQ), Habits.pptx (INT), Annotated Bib.docx (GLL)

Fall 2015
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Semester and Major

Spring 2015 and Fall 2015

*Fall 2015 enroliment is not final.

Semester MAJ HSF 090 Enrollees New
Fall 2014 Health Sciences 838 536
Fall 2014 Other Majors 161 66
Total 999 602
Spring 2015 Health Sciences 647 288
Spring 2015 Other Majors 103 24
Total 750 312
Fall 2015* Health Sciences 1038 676
Fall 2015* Other Majors 50 12
Total 1088 688

%
64.0%
41.0%
60.3%
44.5%
23.3%
41.6%
65.1%
24.0%
63.2%

Admission Status

Transfer-in

229

66
295
220

35
255
236

8
244

%
27.3%
41.0%
29.5%
34.0%
34.0%
34.0%
22.7%
16.0%
22.48%

Others
73
29

102
139
44

183
126
30

156

%
8.7%
18.0%
10.2%
21.5%
42.7%
24.4%
12.1%
60.0%
14.3%

Table 1. Number (Percentage} of students enrolled in HSF090 freshmen seminar, by major and admission status for the semester: Fall 2014,
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Appendix 4.10 First Year Seminar Evaluations (42 pages)

Year 2 Annual Performance Report -- P116F140213

Project COMPLETA: Comprehensive Support for Student Success
LaGuardia Community College, CUNY
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YEAR 2 ANNUAL PERFORMANCE REPORT -- P116F140213
Project COMPLETA: Comprehensive Support for Student Success
LaGuardia Community College, CUNY

EXECUTIVE SUMMARY:

Supported by FITW, LaGuardia Community College has mobilized a sweeping program to
address Absolute Priority #1 and improve learning and success for its under-represented. under-
prepared and low-income students. Finishing Year 2 of funded activity, COMPLETA met all of
its targets and measurably improved student achievement, retention and progress to the degree.

Re-organizing curriculum and academic support structures, deploying new technologies,
engaging hundreds of faculty and staff in sustained professional development, Project
COMPLETA has already enhanced instruction and academie support for 11,000 students.
Rigorous research shows that COMPLETA’s activities are already making a statistically
significant difference in student learning and success. Focused on COMPLETA s centerpiece, an
innovative FY'S program now going to scale, the Year 2 Evaluator’s Report concluded:

Overall, students who took the LaGuardia FYS course had higher levels of retention,
cumulative credits, and cumulative GPA than students who did not take the FY'S course.
Differences between groups were overwhelmingly significant, with students who participated
in FY'S courses showing measureable and statistically significant positive outcomes with
regard to retention, cumulative credits, and cumulative GPA. Additionally. effect sizes
indicated that the magnitude of these relationships was moderate to strong; a number of the
effect sizes approached or exceeded the WWC’s definition of substantive importance (g=.25).

LaGuardia’s student body is almost entirely under-represented and underprepared—first
generation college-goers, low-income. minority, second-language learners with high levels of
remedial needs. COMPLETA seeks to strengthen academic and co-curricular engagement from
pre-enrollment through the first college year and beyond. creating a comprehensive support
structure to speed these students to graduation. Bolstering a broad effort to focus the entire
College on student success, COMPLETA is advancing three interlocking Core Activities:

COMPLETA Core Activities

1. Back on Track, a pilot program supporting 1,400 high-risk students as they move from
LaGuardia’s non-credit programs to academic enrollment.

2. Rethink the First Year Seminar. integrating new discipline-based curriculum with co-
curricular innovation to launch more than 20,000 new students towards graduation.

3. Transform Advisement for all LaGuardia students by training and activating College-
wide faculty/staff/peer mentor teams.

COMPLETA uses three digitally-enhanced support systems to strengthen its Core Activities.
ePortfolio is deployed across Activities, linking the disciplines to career and education planning.
We have recast our digitally-supported outcomes assessment structure to focus curricular and co-
curricular learning on 21% century learning skills. And we are using new learning analytics to
guide students, faculty, advisors, and college leadership. Informing a campus-wide focus on
student success, these systems combine to support a guided pathways approach.

Year 2 APR for P116F 140213, LaGuardia CC, Project COMPLETA, 10.5.16, p. 1
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In our FITW proposal, LaGuardia’s initial evaluation plan focused on examining the ways all
Core Activities and support systems formed a comprehensive initiative taken to scale. Post-
funding, FITW program officers directed us to narrow our formal evaluation to fit the What
Works Clearinghouse (WWC). This meant limiting our formal evaluation to one Core Activity.

COMPLETA s evaluator, Dr. Ashlev Finlev. has focused on a rigorous evaluation of Core
Activity 2. Re-Thinking the First Year Seminar. Dr. Finley’s report indicates that Core Activity 2
has significantly improved student success. Surpassing its cumulative two year target (7.600
students), Core Activity 2 has already, over the first two years of the project, enrolled 10,877
students in an innovative, discipline-based, technology-enhanced, First Year Seminar.

Evaluation reveals that LaGuardia’s FYS is highly effective. Dr. Finley compared outcomes for
students served by the new FY'S with a matched set of students not served by the FY'S, focusing
on academic achievement (cumulative GPA), progress towards the degree (speed of credit
accumulation), and retention. As the Evaluation Report details. she found that students who
participated in the FYS had higher levels of achievement on every outcome measured. For
example, in the area of retention, Dr. Finley found that:

o FYS students had a one semester retention rate 11 percentage points higher (p=.001) than a
matched set of students from the same department who did not take the FY'S.

o Similarly, FYS students had a two semester retention rate that was 9 percentage points higher
(p<.001) than non-FY'S students.

Other outcomes were equally striking, particularly the increased rate of progress towards the
degree, as measured by credit accumulation.

o After one semester, FYS students had accumulated an average of 10.48 credits; the average
for non-FYS students was 8.10. Gain attributed to FY'S was 2.38 credits. (p=.001)

o After two semesters, FYS students had accumulated 17.21 credits: the average for non-FYS
students was 13.85. Positive gain for the FYS had grown to 3.36 credits. (p=.001)

o After three semesters, FYS students had accumulated 23.18 credits, compared to 18.96 for
non-FY'S students. Positive gain for the FYS had grown to 4.22 credits. (p=<.001)

“Overall.” Dr. Finley concluded, “the comparison of findings for FY'S and Non-FY'S students,
both within majors offering FY'S and across majors not offering the FY'S course, suggest a high
degree of program efficacy. This is particularly true in terms of increasing students” progress
toward their degree as measured by the amount of cumulative credits.” She went on to comment
on the enduring impact of the FY'S experience:

This analysis also underscores the efficacy of the LaGuardia FY'S program over time.
High-impact practices, such as FY'S, often demonstrate only short-term effectiveness; as
students move forward and distance from that exposure increases, effects tend to
dramatically wane or disappear. That does not appear to be the case for the LaGuardia
FYS program. Up to three semester past exposure, highly significant differences
continued to be found across every indicator of student success. whether related to
progress toward the degree or academic achievement. This suggests that the connections
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students are making in the FY'S course through development of ePortfolios, introduction
to their chosen major, team-based and peer advising, development of an education plan,
and co-curricular experiences are creating lasting impacts on students” development.

Dr. Finley’s attached report details her methodology and her findings. This Project Narrative
highlights her findings in our section on Core Activity 2. We contextualize her findings with a
description of the FYS intervention, identifying high impact components such as ePortfolio,
professional development and peer mentors. We also discuss ways that the FY'S is catalyzing
college-wide change—FYS success has sparked the revival of a broader First Year Experience,
mobilizing and linking an array of co-curricular processes designed to support LaGuardia
students as they make the transition to college.

Following the directives of our FITW program officer to focus our evaluation on the FYS, Dr.
Finley reports only on Core Activity 2. The Project Narrative devotes extensive attention to Core
Activity 2, as well. The Project Narrative also includes reports on Core Activities 1 and 3,
describing activities and examining supplemental data generated by LaGuardia’s Office of
Institutional Research & Assessment (OIRA), documenting important gains in both.

Core Activity 1 focuses on expanding access for a particularly vulnerable group of learners:

High School Equivalency (HSE) students associated with LaGuardia’s Division of Adult and

Continuing Education. Using Castleman’s strategy for reducing “summer melt,” Core Activity 1,

“Back on Track,” uses “nudges” and intrusive advising to guide students through matriculation;

at the same time. it prepares them for success by reducing remedial needs in mathematics.

o Data from OIRA reveals that the COMPLETA’s Core Activity 1 has significantlyv increased
the proportion the HSE students who matriculate. building it to 63%, 18 percentage points
above the baseline of 45%.

o The impact of Core Activity 1 on reducing the need for remediation is even more dramatic.
In Year 2, 56% of the HSE students who matriculated passed out of remediation by the end
of'their first semester, 34 percentage points above the pre-intervention baseline of 24%.

Core Activity 1 is a modestly sized pilot. serving 400 students a year—far smaller than
COMPLETA’s other activities. But the insights generated in this pilot are already shaping
broader college initiatives. And in STEM-CONNECT, a 2016 proposal to the USDOE’s HSI-
STEM initiative, LaGuardia proposes to use this strategy to double the college-wide
matriculation of high risk students in STEM majors.

Core Activity #3 flanks the FYS on the other side, picking up students after they exit the FY'S
and providing them with enhanced guidance and support. In 2013, LaGuardia began re-
organizing its advisement structures, seeking to overcome fragmentation by establishing
discipline-based teams of faculty, staff, and peer mentors. COMPLETA s Core Activity 3
supports this effort with professional development and digital tools designed to guide students as
they move from second semester to graduation.

Core Activity 3 enhanced advisement for 11,347 students in 2015-16, far above the Year 2 target
of 4,500. Data from the Community College Survey of Student Engagement confirms the

progress of this effort, showing measureable improvement in student advisement experiences.
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For example, in 2016, asked how often they discussed career plans with an instructor or advisor,
69% of LaGuardia students answered often or very often, up from 24% in 2012. Moreover,
CCSSE data shows that by 2016, 82% of LaGuardia students reported they were satisfied or very
satisfied with their academic advising experiences, well above national averages.

As each Core Activity moves forward, COMPLETA’s cross-cutting digital support systems link
and inform these initiatives with data-based insights:

o Integrative ePortfolio practice. now incorporating educational and career planning,
strengthens learning and advisement in each component of COMPLETA, creating
opportunities for greater continuity and more cohesive team approaches.

o Digitally-supported outcomes assessment guides the development of curricular and co-
curricular learning experiences in the first college year; it helps students begin to build
LaGuardia’s 21* century learning competencies; and it strengthens LaGuardia’s ability to
“close the loop.”

o A new analvtics system developed by the College through COMPLETA tracks student
engagement with advisement—online, in events, and in faculty and staff offices. OIR A has
begun to use this data for predictive modeling, informing the College as it develops plans and
systems for the next phase of strengthening our advisement process.

These cross-cutting digital support systems put COMPLETA at the cutting edge of the current
higher education revolution. Systems developed to support COMPLETA are already shaping
broader college-wide processes, guiding plans and the development of new digital systems that
will help LaGuardia students thrive in today’s fast-changing digital learning ecosystem.

Reviewing these sweeping, transformative efforts, LaGuardia is pleased to offer this report,
documenting the significant progress we are making in advancing learning and success for our
vitally important students. And we are pleased to thank the USDOE and the First in the World
(FITW) initiative for its invaluable support, without which our progress would not be possible.

# * *

Following the FITW guidelines, this Project Director’s narrative report is structured to focus
primarily on COMPLETA s Core Activities. For each Core Activity, the report summarizes
goals, describes program activities, and identifies progress towards targets. In so doing, it
incorporates answers to many questions posed in the First in the World Annual Performance
Report guide.

This Narrative offers substantial detail on Core Activity #2. including highlights from the
Evaluator’s Report. It reports somewhat more briefly on Core Activities 1 and 2. It discusses the
project’s three support structures: ePortfolio, Outcomes Assessment, and Learning Analytics.
Finally, it includes sections discussing additional questions posed by the APR guide, such as the
working relationship with the outside evaluator. The Evaluator’s Report and a Budget Narrative
are submitted as Appendix A & B, respectively.
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I. CORE ACTIVITY #1: BACK ON TRACK

Core Activity 1 of Project COMPLETA addresses the pipeline from LaGuardia’s High School
Equivalency (HSE) programs into college degree programs. In Year 2, this pilot program has
proven successful in reducing barriers to college enrollment and persistence for HSE students.

Roughly a third of LaGuardia’s matriculating students first come to campus to take non-credit
courses through Adult and Continuing Education (ACE) — courses in language development.
workplace education, and High School Equivalency. Many of these students aspire to a college
degree, and even apply for admission, but most fail to transition to post-secondary education.

Supporting a pilot program with HSE students, COMPLETA has demonstrated a strategy that
effectively addressed this “summer melt” problem. With COMPLETA support, LaGuardia has
built the capacity of ACE staff and exposed HSE students earlier to college and career
assessments and educational planning. Through “nudges,” events, and intrusive advisement, we
have built a college-going culture in pre-college classrooms and helped HSE students navigate
potential barriers for enrollment, such as the financial aid application process and immunization
requirements. These efforts have increased the percentage of HSE completers who matriculate
in college by 18.5 percentage points.

Back on Track has a second component. Most HSE students who do matriculate find themselves
in a sequence of developmental math courses too few students complete successfully. Through
COMPLETA, LaGuardia made significant progress in guiding students who have remedial needs
to alternative developmental education programs and credit-bearing, accelerated math courses.
These advisement interventions resulted in a 32 percentage point increase in the pass rate of
Math Basic Skills after one semester (Table 1).

As a pilot, Back on Track is small in size compared to the other components of COMPLETA.
Yet insights generated in this successful pilot have already begun to influence programs and
plans across the college, in both ACE and LaGuardia’s academic programs. This section of the
Project Narrative outlines Back on Track activities and highlights data collected by LaGuardia’s
Office of Institutional Research and Assessment.

Goal 1: Increase College-going Rates

Each year, ACE serves over 1,600 out-of-school youth and adults seeking to earn their high
school equivalency (HSE) diploma. Some hope to go on to college. But first time college
students with a HSE credential face many barriers to success, including: lack of academic
preparation, deferred entry, part-time enrollment, full-time work, financial independence, having
dependents and single parenthood’. This leads to an attrition problem known in the literature as
“Summer Melt.” HSE graduates who plan to go to college and even apply for admission never
show up to register. During the 2013-2014 school year, 4534 students from the Division of Adult
and Continuing Education (ACE) applied for admission to a campus degree program; of this
group, however, just 202 matriculated in the term following application, a baseline of 44.5%.
COMPLETA has helped LaGuardia raise this rate significantly.

! Guison-Dowdy, Anne & Patterson, M.B. Joumeys through College: Postsecondary Transitions and Outcomes of
G.E.D. Test Passers, Washington, DC: American Council on Education. 2011. Web. 18 May 2014.
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To address the melt rate of LaGuardia’s HSE students, the Back on Track staff identified ways to
help student navigate the intricacies of the matriculation process including financial aid. the
CUNY application, placement testing, and special program advisement with students; alleviate
potential “melt™ points that can derail the enrollment process, such as financial aid application,
enrollment stops, and immunization requirements; and connect students to the most effective
first year interventions such as CUNY START? and ASAP® so they can get off to a strong start.

Table 1: Core Activity 1 Summary

2 Yr Cumulative Targets/
4 Year Goals

Year 2 Actions

2 Yr Cumulative Qutcomes/

Progress on 4 Year Goals

Year 2 Cumulative Targets:
Implement progiam to serve 450 high
school equivalency (HSE) students
applying to LaGuardia.

250 HSE students create educational
plans.

Design, pilot, assess, and modify
modularized math units offered to
175 HSE students

4 Year Outcomes

Expose HSE students to First Year
Seminar (FYS) and ePortfolio in
preparation for transition to college.

Increase matriculation rates of HSE
applicants by 15% over four years
(baseline= 45%).

Increase pass rate of HSE students
on CUNY Math placement exams
prior to matviculation by 10% over

four years (baseline= 8%) and
Increase rate of completion of Math
Basic Skills requirements by end of
1% semester (post admissions) by
20% over four years (baseline=
24%).

Strengthened targeted college
readiness services and
communications with HSE
students,

Provided college knowledge
workshops and introduced HSE
students to FY'S & ePortfolio,
Paired HSE mstructors with
FYS staff to create ePortfolios,
and explore college and career
plans.

Offered 5-week Math College
Prep course three times a year:
January, May & July.

Math tutoring services provided
to students in remedial courses
or remedial alternative courses
in their first semester.

All 2 Year Targets Achieved
Served 718 HSE students in 2 years,
(+268 over target).

272 students served via workshops &
classroom activities (+22 over target)

35 students piloted more robust ePortfolio
system and mitiated college and careers
goal and educational planning.

Course offered to 233 students (+58 over
target) 106 students completed course.

In Year 2, 133 students were offered the
course (+8 over Y2 target), with 85
students completing: a participation rate
of 64% (an increase of 43 percentage
points from Y1).

Progress on 4 Yr Outcomes:

In Year 2, 272 students introduced to the
FYS; 35 students piloted ePortfolio and
initiated career and educational planning.

The cumulative avg matriculation rate for
HSE applicants is 18 points over baseline

CUNY Math placement exam results two-
year cumulative is 10.5 percentage points
over the baseline (=0.5 over the 4-year
target), with a 20% pass rate in Year 2.

The two-year cumulative Math Basic
Skills completion rate is 22.5 percentage
points (+2.5% over the 4-year target).

2 hitp:/www.cuny edwacademics/programs/notable/ CAT Afcti-cunystart/cunystartstudy/CUNY StartStudy_11-26-

13_WEB pdf

3 htp://www.mdre.org/publication/more-graduates
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Completing Key College Enrollment Tasks

Providing robust advisement and interventions categorized as “nudges” is at the core of
COMPLETA’s ability to improve college matriculation rates for HSE completers. The team
strengthened both application and enrollment by using actionable data to send “nudges™ to
remind students of required pre-matriculation tasks such as college placement testing,
immunization and health record requirements, financial aid forms, document submission, and
registration.! By enhancing communications such as personalizing text messages. using e-blast
campaigns, and increasing targeted and just-in-time outreach, we were able to provide more
robust advisement to every HSE college student.

Each month, program staff create action plans to support students in the enrollment process.
Using the aforementioned outreach strategies, staff inform students of missing items. In Year 2,
we have made significant gains in financial aid application completion (FAFSA), with a 63
percentage point gain over the baseline (Fig. 1). We have also seen gains in the percentage of
students who sat for the placement tests and who completed immunization forms. indicating that
our nudges are helping students with critical administrative processes.

Figure 1. Enrollment Task Completion, Year 2 Comparative

Steps to College Enrollment

100%

80%

60% — .
40% - —
20% - e
0% - —
Completed Financial Aid Took Required CUNY Completed Registered for Classes
Application Placement Exam Immunization (MMR)

mBenchmark 2014 (n=130) T oms
B Year 1 Back on Track Interventions (n= 403)

Year 2 Back on Track Interventions (n= 328)

* Castleman, B.L., & Page. L.C. (2013). Summer nudging: Can personalized text messages and peer mentor
outreach increase college going among low-income high school graduates? Center for Education Policy and
Workforce Competitiveness Working Paper No. 9. Charlottesville, VA: University of Virginia
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Creating Educational Plans with HSE Students
In addition to nudges. the COMPLETA team also worked to strengthen college-going by helping
HSE students engage with more intentional education and career planning.

In Year 2, Back on Track activities exposed HSE students to first-year college educational
planning; 272 LaGuardia HSE participants in our program were engaged in a “college
knowledge™ workshop that included an overview of the First Year Seminar (FYS), a required
first-semester course for new students.

Back on Track in Year 2 also launched a pilot program, using the ePortfolio structure developed
for the First Year Seminar (See Core Activity 2). The ePortfolio offers embedded activities for
self-assessment and educational planning, helping students reflect on their coursework, life
experiences and future goals. Back on Track introduced 35 HSE students to the ePortfolio. FYS
staff, and peer mentors were integrated in the HSE classroom to support the students. Based on
feedback from our instructors, we will continue our partnership with First Year Seminar staff in
the semesters to follow. A sample HSE student ePortfolio is included in Appendix C.

Through the combination of “nudging” and educational planning, we recorded a Spring 2015-
Fall 2015 matriculation rate of 59 percent and a Fall 2015-Spring 2016 matriculation rate of 67
percent, with an average of 63 percent. This Year 2 rate is equal to last year’s 18.5 percentage
point gain over the baseline of 44.5% (Fig. 2).

Figure 2. Matriculation Rate of HSE Applicants

Baseline Vidr Spring Fall Average Average Cumulative Gains
(2014) g 2016 2016 Year2® | over Baseline for Years 1-2
45% 63% 59% 67% 63% 18 percentage points

Goal 2: Improving Pass Rates in Basic Skills Mathematics

For the second year, COMPLETA’s pre-college and first-year math interventions for Back on
Track students have helped participants improve their basic math skills. In spring 2016, 42
percent of the 67 students requiring remedial math at entry enrolled in one of the college’s “best-
bet courses:” CUNY Start, or an accelerated course that combines basic skills with algebra or
statistics content. Furthermore, 68 percent of those enrolled in the best-bet courses passed, thus
no longer requiring remedial math. These participation and pass rates for mathematics mark
exceptional progress toward both our 4-year project goals. with the pre-matriculation pass rate
surpassing our target by 12 points. and the first semester post-admissions completion rate for
basic skills, passing the target by 32 points.

% Because the pool of HSE completers in LaGuardia’s programs has shrunk in the last year, college applications
from our HSE students decreased—from 403 in Year 1 to 318 in Year 2. We attribute this to two reasons. First,
funding for the Adult Basic Skills—Deferred Action for Childhood Arrivals (DACA) program was phased out,
reducing the overall number of participants in LaGuardia HSE programs. Second. changes in the HSE exam in New
York State (the TASC) have resulted in fewer students passing and becoming eligible for college. Even with these
changes, the total number of students matriculating 1s mare than double the number of our 2014 baseline.
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Pre-College Math Readiness

Our first strategy for improving math skills is College Prep Math. By providing math test
preparation in the pre-college phase, the Back on Track component of COMPLETA aims to
prepare students to test out of at least one remedial math level on the CUNY Math Placement
Exam (COMPASS). We offered the five-week College Prep Math course in January, May and
July to HSE students who would enter college as first-time freshmen. This course consists of a
modularized math curriculum focused on pre-algebra and a review of math on the HSE TASC
assessment. A copy of the course syllabus is included in Appendix D.

In Year 2, 20 percent of our HSE students passed at least one level of the basic skills test, a 12
percentage point increase over the baseline, thus helping these students avoid the full remedial
math pathway (Fig. 3). Worth noting, however, is that 39 percent of all our College Prep Math
participants passed at least one level of remedial math at the time of college entry. This marks a
gain of 31 points over the baseline pass rate, or 21 points higher than our 4 year target of 18
percent. We will work to enroll more students in College Prep Math in coming semesters in
order to help more HSE students avoid placement into remedial courses.

Figure 3. Math Basic Skills Pass Rate

Baseline Veari Spring Fall Average Average Cumulative Gains
2014) 2016 2016 Year 2° over Baseline for Years 1-2
8% 17% 3% 17% 20% 10.5 percentage points

First Semester Math Support

For those HSE completers who are still required to take remedial math courses in the first
semester, COMPLETA provides additional math support via success program advisement and
math tutoring. Students followed one of three pathways:

e Students with greater remedial needs were encouraged to enroll in CUNY Start, a program
providing intensive instruction and support.

e Students with a lower level of remedial need were advised into LaGuardia’s accelerated
mathematics courses, which combine remediation with credit-bearing courses such as
Statistics. These courses helped students exit remediation while earning college credit
towards their degree.

o For students who decide to register for traditional non-credit developmental courses. our
math specialist provides personalized tutoring and works in collaboration with faculty
teaching credit courses to assess students’ needs in order to provide optimal support.

Collectively, these first semester math interventions in Year 2 have resulted in significant gains
for HSE students. (Fig 4.). The 2014 baseline for post-HSE students passing remedial math after
one semester in the credit program was 24%. In Year 2. the comparable rate for post-HSE
students was 56%. 32 percentage points above the baseline.

6177 of 220 HSE students failed 1 or more sections of the math placement exam at entry (duplicate count).
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Figure 4. Percent of Students that Com plete Needed Math Basic Skills

Baseline Viear | Spring Fall Average Average Cumulative Gains
2014) 2016 2016 Year 2 over Baseline for Years 1-2
24% 37% 36% } NA NA 22.5 percentage points

OUTCOMES: PROGRESS TOWARDS GOALS

Over the first two years of the project, targeted activities in the Back on Track phase of
COMPLETA have helped hundreds of LaGuardia’s HSE students make a stronger start in
college. The program has served 718 HSE students, which is 268 over the two-year cumulative
target. In Year 2. COMPLETA served 272 HSE students via workshops and integrated
classroom activities, exposing students to LaGuardia’s First Year Seminar practices, where they
completed graduation plans. This represents 22 students more than our target. Of these students,
35 worked on a robust ePortfolio, thus preparing them for the use of this tool in their college
courses. Our planning activities and communication resulted in a 63 percent matriculation rate
of the HSE students who applied to college, surpassing our 4-year target by three points.

Equally exciting is our students” achievements in math, with the program supporting significant
gains in pre-admissions pass rates on placement tests and completion of developmental math
courses by the end of the first semester. The two-year cumulative Math Basic Skills completion
rate is 22.5 percentage points over the baseline, and 2.5 points over the 4-year target.

Through COMPLETA, LaGuardia has made enormous strides in better preparing and connecting
our students to a post-secondary pathway. Our focus in the coming vear is to engage more
students in successful activities and refine our work with teachers and program staff to improve
outcomes for more LaGuardia HSE students.

729 of 52 HSE students attempted a remedial math course in the first semester and passed.
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IL COREACTIVITY #2: RETHINKING THE FIRST YEAR SEMINAR

To more effectively support its high-risk students” transition to college, LaGuardia has launched
a new, credit-bearing First Year Seminar course that integrates discipline-based curriculum with
an introduction to college. advisement, and co-curricular innovation.

This activity is well underway. In 2015-16 the FY'S enrolled 6,655 students, reaching a total of
10,877 over the first two project years (well above our two-year target of 7,600). Data analyzed
by our evaluator, Dr. Ashley Finley, indicates that it is already having a statistically significant
impact on entering students” academic achievement, retention, and progress towards the degree.

Dr. Finley found that next semester retention for students who took the FY'S was 11 percentage
points higher than for students who did not. She found that one-year retention was 9 percentage
points higher for FY'S students. and that significant gain persisted through the third semester.

A similar pattern was true on other outcomes, particularly progress towards the degree, as
measured by credit accumulation. With credit accumulation, the statistically significant gain
attributable to the FYS actually grew over time. As Dr. Finley’s report concludes:

Overall, students who took the LaGuardia FY'S course had higher levels of retention,
cumulative credits, and cumulative GPA than students who did not take the FY'S course.
Differences between groups were overwhelmingly significant, with students who
participated in FY'S courses showing measureable and statistically significant positive
outcomes with regard to retention, cumulative credits, and cumulative GPA. Additionally,
effect sizes indicated that the magnitude of these relationships was moderate to strong; a
number of the effect sizes approached or exceeded the WWC’s definition of substantive

importance (g=.25).

Table 2: Core Activity 2 Summary

2 Yr Cumulative Targets/
4 Year Goals

Year 2 Actions

2 Yr Cumulative Outcomes/ Progress
on 4 Year Goals

Year 2 Cumulative Targets:
Offer a total of 7 department-
based FY'S courses. Envoll a
total of 4,100 students in F¥'S
courses in Year 2; bringing the
twao year total to 7,600 students

Offer professional development
to 115 faculty in Year 2,
reaching a cumulative 2-year
total of 230.

4 Year Outcomes
Increase 1 year retention by 7
percentage points

Increase avg. credit
accumulation (1 semester after
intervention) by 25% (baseline
6.6%).

Launched four new FYS
courses in 2015-16
Criminal Justice (CJF101),
Engineering & Computer
Science (ECF090),
Psychology (SYF101) and
Liberal Arts/Math &
Science (LMF101), in Year
2, bringing the total number
of courses to 8.

Offered a total of 278 FYS
sections, enrolling 6.655
students.

Engaged 111 faculty in
sustained professional
development, preparing
them to teach these courses.

All 2 Year Targets Achieved
Launched 8 courses, 1 over cumulative 2
year target,

Over first 2 years of project, enrolled
10,877 students, 3,277 more than ocur
cumulative 2 vear target.

Over first 2 years of project, trained 258
faculty, 28 above 2 year target.

Progress on 4 Yr. Outcomes:

1% Year retention rates for students who
enroll n FYS are 9 percentage points
higher than students not taking the FY'S
(p<.001).

Average credit accumulation, 19 semester
after intervention, increased to 10.48
credits (p<.001).
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Research has established the First Year Seminar as an important vehicle for achieving the
learning and developmental objectives of undergraduate education, and has spotlighted key
design features of First Year Seminar “done well.”® With support from COMPLETA, LaGuardia
faculty and staff used this research to create a new course to replace its generic, zero-credit “New
Student Seminar,” which was largely ineffective. The new First Year Seminar integrates an
introduction to key concepts and careers in the major with intensive advisement, co-curricular
engagement, peer mentoring, and an introduction to LaGuardia’s technology suite — email,
Blackboard, ePortfolio and DegreeWorks.

In addition to supporting major-based course design teams, COMPLETA supported intensive
professional development. Building on a Spring 2014 pilot, COMPLETA has, over two years,
spurred rapid growth and has effectively scaled the project college-wide. This section of the
report reviews key aspects of Core Activity 2, identifying and discussing progress towards Year
2 targets. It then proceeds to summarize our student learning outcomes, highlighting findings
from Dr. Finley’s report. Supplemental data is incorporated where appropriate throughout.

Designing a Stronger First Year Seminar:

Based on a 2012-13 collaboration with the Institute for Excellence in the First College Year,
LaGuardia identified a set of design features for its new First Year Seminar (FYS). As outlined
in our proposal, these features included:

7

v" Course design focused on delivery by discipline-area faculty, supported by Student Affairs
professionals and peer mentors.

v" An integrated curriculum featuring introduction to college and to the major. intensive
educational planning and advisement, training on LaGuardia’s technology suite, and a required
tutorial hour facilitated by peer mentors.

v" Full integration of ePortfolio, a longitudinal record of learning and academic identity, and the
Graduation Plan, a student self-assessment and planning tool.

v" Gathering of data and student learning artifacts to provide evidence for institutional outcomes
assessment, and continuous improvement.

To ensure effectiveness and faculty ownership of the FY'S, we engaged discipline faculty in
designing courses that incorporated these features, adapted to the needs of the discipline. To
facilitate course scheduling and registration processes, we grouped majors into disciplines for the
course design process — for example, Accounting, Business Management, Paralegal. Travel and
Tourism and other majors in the Business and Technology Department were joined together.

# IR Keup and J. Webb Pestchauer, The First Year Seminar: Designing, Implementing, and Assessing Courses to
Support Student Learning and Success (Columbia, S.C.: National Resource Center. 2011). 2-5. Sung-Woo Cho and
Melinda Mechur Karp, “Student Success Courses in the Community College: Early Enrollment and Educational
Outcomes,” Community College Review 41 (2013), 86-103.  George D. Kuh, High Impact Practices: What They
Are, Who Has Access to Them, and Why They Matter (Washington, D.C.; AAC&U 2008). George Kuh and Ken

O Donnell. Ensuring Qualily & Taking High Impact Fractices To Scale (Washington, DC: Association of American
Colleges and Universities, 2013).
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Rather than mandate a simultaneous college-wide adoption of the FYS, the Provost invited
departments to volunteer. As each department moved forward, they identified faculty course
design teams. Supported by COMPLETA and the Center for Teaching and Learning (CTL), these
teams studied best practices and designed courses for their discipline. Proposals submitted to
departmental and college-wide governance went to CUNY Central for final approval. Passage
through governance is a critical step for sustainability of this effort and moving it towards scale.

A pilot group, involving the Departments of Natural Science and Business & Technology, tested
this process in Spring 2014, as we wrote the COMPLETA proposal. Beginning in Fall 2014,
support from COMPLETA helped these departments move forward on a broader scale. At the
same time, COMPLETA helped other departments also design and launch their FY'S courses.

In 2014-15, the Business and Natural Science group, identified on campus as Wave I, offered
BTF101 and NSF 101, respectively. A second group, Wave II, developed two courses: one for
Health Science majors (HSF090), and one for the Liberal Arts-Humanities and Social Sciences
major (LIF101). Meanwhile, a third group, Wave III, began to design courses for these majors:
1) Psychology (SYF101), 2) Criminal Justice (CJF101), 3) Liberal Arts--Mathematics and
Science (LMF101), and 4) all Engineering and Computer Science majors (ECF090). Wave 111
engaged in course design in 2014-15, and the courses launched in Fall 2015, bringing the total
number of majors served to 33 (out of 49 majors offered at LaGuardia). See Appendices E-G.

In 2015-16, additional majors housed in the Humanities Department, such as Philosophy,
Theater, and Fine Arts, built LIF101 into their major, eliminating the need for course
development. The Education and Language Acquisition Department currently requires LIF101,
but has announced plans to develop a discipline-specific course for Education majors in 2016-17.

All courses incorporated the design features noted above. All included a tutorial period, called
the Studio Hour, to be facilitated by peer mentors. All were required for students in their majors.
Most of the courses offer 2 or 3 credits. depending on the availability of credits in the majors.
Two courses (HSF090 and ECF090) are zero credit, due to professional accreditation
requirements of the relevant majors.

Advisement and Co-Curricular Activity: To help faculty embed advisement and co-curricular
learning in the new FY'S courses, Student Affairs staff took part in the course design process.
Advisement staff worked with each course design team to help faculty understand developmental
advisement and what it would take to help students develop plans for future semesters. Student
Affairs statf also helped faculty think about ways to work with the whole student, addressing
affective and developmental processes as well as academic content. Recognizing that learning
often takes place outside the classroom. and that co-curricular engagement is a key indicator for
student retention, teams designed ways to use the course to introduce entering students to
campus clubs, activities, and services. The resulting course designs were significantly shaped by
the active participation and many contributions of the Student Affairs representatives.

To support the FYS in action, advisement teams offer faculty a chance to bring teams into the

classroom and get to know the advisors they’ll work with after the first semester. For more on
advisement, see Core Activity 3.
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ePortfolio & the Graduation Plan: Course design teams also drew on LaGuardia’s successful
history of integrative ePortfolio practice. Since 2002, LaGuardia faculty and staff have
employed ePortfolio practice to advance student engagement, learning and success. Since 2007,
the cPortfolio system has also supported a highly effective outcomes assessment process for both
General Education and periodic program reviews. All course design teams built intentional and
recursive use of the ePortfolio into their course proposals as a required element of the course.’

Integrative ePortfolio practice is well-suited to First Year Seminars, because ePortfolio-based
reflection helps students examine their own process of transition, learning, growth, and change.
But the College’s pre-existing New Student Seminar never used ePortfolio. With guidance from
COMPLETA, teams saw ways to use the ePortfolio to engage the whole student, to support
advisement, and to build connections between academic and co-curricular learning experiences.

To strengthen ePortfolio practice for FYS students, COMPLETA supported a team of faculty and
staff that built a new ePortfolio feature. first termed My Academic Plan and now called the
Graduation Plan. Designed to help students engage in self-assessment and educational and carcer
planning, the Graduation Plan helps students take more responsibility for their educational
careers. Drawing on models from Valencia College and Indiana University/Purdue University
Indianapolis (IUPUI), LaGuardia faculty and staff designed interactive modules and worked with
the ePortfolio managers to embed them into new FYS-focused ePortfolio templates.

Data documenting the impact of ePortfolio and the Graduation plan on FY'S students’ learning
experience is highly positive. Surveys conducted with FY'S students in Spring 2016 revealed that
83% Agreed or Strongly Agreed that “Building my ePortfolio helped me focus on planning my
education.” 853% Agreed or Strongly Agreed that “Building my ePortfolio helped me think more
deeply about the content of this course.” (See more FYS survey data outcomes below.)

FYS-Related Professional Development:

To help faculty teach this new course successfully, COMPLETA provided sustained professional
development seminars to all faculty, prior to and during their first semester teaching the course.
LaGuardia has a well-established Center for Teaching and Learning (CTL) and a robust
professional development culture. With support from COMPLETA, CTL staff partnered with
faculty during the course design process to support their work. Then, representatives of the
design teams partnered with CTL staff to design and lead sustained professional development
programs, called New to College: Rethinking the First Year Seminar.

Atotal of 111 faculty took part in FYS professional development in 2015-16, bringing the
cumulative total number of faculty trained in the first two years of the project to 258,
substantially above our two-year cumulative target of 230. LaGuardia used a combination of

¢ Bret Eynon, “Making Connections,” in Electronic porifolios 2.0: Emergent Research on Implementation and
Impact, eds. Darren Cambridge, Barbara Cambridge, and Kathleen Blake Yancey, K. (Sterling, VA Stylus, 20

Paul Arcario, Bret Eynon, Marisa Klages, and Bernard A. Polnariev, “Closing the Loop: How We Better Serve Our
Students through a Comprehensive Assessment Process.” Metropolitan Universities Joumal 24, no. 2 (2013): 21—
3709). Bret Eynon, *[t Helped Me See a New Me’: ePortfolio, Leaming and Change at LaGuardia Community
College,” Academic Commons, 2009, a hitps://blogs.commons.georgetown.edu/vkp/files/2009/03/evnon-revised.pdf
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grant funding and institutional funding to support this process, providing released-time to
seminar leaders and stipends to seminar participants. To meet the demand for trained faculty, the
CTL coordinated two parallel New to College seminars in Year 2.

LaGuardia’s CTL utilizes an inquiry-based process to help faculty prepare for, engage in, and
learn from classroom innovation. The New to College seminars helped faculty consider the FY'S
course design, ePortfolio, and effective pedagogy. Guided by seminar leaders. faculty thought
carefully about the strengths and needs of LaGuardia’s entering students, and ways to help them
build the skills and habits (or dispositions) needed for success. They fleshed out the structures
provided by the course proposals, creating, testing, and sharing assignments and units. They
planned ways to work with the ePortfolio, the Studio Hour, and their SSM partners.

New to College seminars link rich content and sophisticated professional development pedagogy,
engaging faculty as active learners and reflective practitioners. We have attached in Appendix H
an overview of the seminar. to help suggest the intensive and engaging quality of the
professional development process supported by COMPLETA in this area.

Launched before the teaching semester began, the New to College seminars continued as faculty
taught the FY'S for the first time. During the semester, faculty not only delved into important
topics such as advisement, they also shared classroom experiences. Through sharing of
successes and failures, they improved their ability to manage complicated classroom issues, from
classroom management to the intricacies of advisement and strategies for introducing students to
LaGuardia’s collegewide Core Competencies.

Feedback on the New to College seminars was overwhelmingly positive. Surveys conducted at
the end of each seminar document faculty perceptions of the seminar’s value. Asked to rate the
effectiveness of the seminar in addressing key goals, faculty used a five point scale, in which 5
was Excellent/Highly Valuable, 3 was Good, and 1 was Poor/Not at All Valuable. For purposes
of comparison, we included 2014-135 data, as well as data for both 2015-16 seminars.

Figure 6. New to College Faculty Feedback

Yo | vz
How valuable was the New to College seminar in.... Mean Score
A. Helping you understand the design and purpose of the First Year Seminar 3.89 4.56
B. Providing essential support for your effort to integrate disciplinary
perspectives, "College 101" and education planning 3.50 4,08

C. Preparing you to address the needs, dispositions and skill levels of FY Students 3.49 4,05
D. Advancing your skills and abilities around educational planning and advisement 3.50 4.22

E. Providing essential support for implementing ePortfolio in FYS 3.31 4.03
F. Understanding, identifying, and accessing co-curricular resources 3.06 4.24
G. Building a supportive relationship between faculty and student peer mentors 3.49 4.37
H. Encouraging thoughtful professional reflection about engaging FY students 3.74 | 431
(See survey in Appendix |) N=36 | N=41

This self-report data can be looked at from multiple angles. It suggests that participating faculty
found the professional development process highly effective in preparing them to teach a
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complex and challenging new course. Across the board, the 2015-16 group rated their
experience as significantly more effective. This suggests that the professional development
process for FY'S faculty is increasingly sophisticated in design and execution, a tribute to the on-
going learning of the faculty and staff seminar leaders.

The largest differences between the 2014-15 cohort and the 2015-16 cohorts is in response to
question F, about “understanding, identifying, and accessing co-curricular resources™ for the
FYS course. In 2014-15, the integration of co-curricular activities and events was uneven. By
Spring 2013, Student Affairs had come up with ways to organize this process, providing faculty
with clear menus and structures for linking their co-curricular processes to their courses. This
process continued to improve in 2015-16, and faculty welcomed the improvements.

Student Success Mentors (SSMs): Peer mentoring is a proven tool for building student
success, particularly for high-risk students. LaGuardia has long experience with hiring current
students and recent graduate students to provide a range of support services to other students. In
the model outlined in the COMPLETA proposal, the peer mentors known as Student Success
Mentors (SSMs) are hired to run all of the Studio Hours for all of the new FYS courses.

FIPSE defined the salaries of these student employees as scholarships and eliminated all funding
for them from COMPLETA 's budget. Believing that the SSMs advance the success of thousands
of entering students, LaGuardia identified a private source willing to donate funds to replace
those that FIPSE cut from the COMPLETA budget. These funds were sufficient to run the SSM
program for Years 1 and 2. During the 2015-16 academic year, project leaders worked to
identify and secure sufficient institutional funding to support SSM activity in Year 3 and beyond.

Using private resources, LaGuardia hired 35 Student Success Mentors for 2015-16. Some were
current LaGuardia students; others were LaGuardia graduates completing degrees at other
CUNY campuses. SSMs worked 15 hours per week facilitating Studio Hours; each taught an
average of 4-5 Studio Hours per week. All received extensive training. helping them learn ways
to manage classes, use the ePortfolio, support FY students and work with FY'S faculty.

In an effort to promote enrollment during New Student Advisement and Registration, the SSMs
produced the following video which offers on overview of FY'S and all it has to offer:
https://www.youtube.com/watch?v=vVs5QDvfOWs.

Data suggests that that FY'S students find the support provided by the SSMs highly valuable. For
example, in the FY'S Core Survey (see Outcomes, below) 84% of Spring 2016 FY'S students
Agreed or Strongly Agreed with the statement, “My FYS Peer Mentor helped me to understand
what [ needed to do in this course.” And 84% Agreed or Strongly Agreed that “My FYS Peer
Mentor helped me to understand what it takes to be a successful college student.”

Because the SSMs are integral elements of the FY'S model and critical to its effectiveness, we
will continue to note activity in this area. However, since FIPSE eliminated all funding for this
component of the project, we understand the targets stated in the proposal as no longer
applicable, and are no longer reporting on them as project targets.
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Extending the Reach of the First Year Seminar:

As detailed below, the FYS grew substantially in 2015-16, in terms of the numbers of students
served. But FYS growth goes beyond numbers of students enrolled. Here we want to highlight
five developments that suggest the growing impact of the initiative: 1) The creation of a First
Year Experience (FYE) Advisory Group; 2) The organization of a successful April 2016 FYE
mini-conference; and 3) The design and preparation of a new, extended model for New Student
Orientation, to be launched in Fall 2016; 4) Taking key steps towards integrating the ePortfolio-
based Graduation Plan in the work of LaGuardia’s advising professionals; and 5) Launching
Scholarship of Teaching and Learning activity, focused on the FY'S.

A. First Year Experience Advisory Group. The FYS emerged from the work of a 2012-13 Task
Force on the First Year Experience, which made 13 recommendations, one of which called
for a new FYS. However, progress on other recommendations has been mixed, in part due to
changes in upper level leadership in Student Affairs. In 2015-16, building on the success of
the FYS, the Dean for Student Life and the COMPLETA team reinvigorated discussion of the
broader First Year Experience, establishing a body to guide this effort and meeting six times
over the course of the year to identify, plan and pursue next steps for engaging the entire
campus in supporting the success of first year students.

B. First Year Experience Mini-Conference. The Advisory Group planned and organized a
college-wide gathering, designed to increase awareness of the FYS and the FYE and create
opportunities to learn about best practices emerging on the LaGuardia campus. Held on
April 8, 2016, Building First Year Success drew 180 LaGuardia faculty, staft and student
peer mentors. Keynoted by noted student development theorist Dr. Lee Knefelkamp, the
conference offered 22 breakout sessions led by 48 LaGuardia faculty and staff. Topics
discussed in the breakout sessions included: “Interdisciplinary Career Exploration for First
Year Seminar Students,” “Introducing Transfer in the First Year,” “Advisement in the First
Year Seminar.” and “Using ePortfolio to Guide the Career Planning Process.”

C. Redesigned New Student Orientation. Perhaps the most significant accomplishment of the
FYE Advisory Group was the redesign of LaGuardia’s New Student Orientation (NSO). For
many years, LaGuardia’s NSO has been a one-day invitational event attended by several
hundred new students, a relatively small proportion of the entering class. The effectiveness
of this approach was limited not only by low attendance, but also by its short duration (which
led to a hectic pace) and by its lack of connection to other aspects of students” first semester
experience. With this in mind, the FYE Advisory Group worked with Deans and Directors
from Student Life as well as faculty teaching the FYS to redesign the NSO, using an
“extended orientation” model. Orientation events will take place over the first six weeks of
the semester, addressing the following topics: Student Clubs, Advising, Health and Wellness,
Financial Aid, Career Exploration. and Transfer Planning. The schedule for the new NSO
was established in May 2016, allowing FY'S faculty to build it into their teaching plans for
Fall 2016. The new approach will be piloted in Fall 2016 and refined for future semesters.

D. Training Advisors in the Use of the Graduation Plan. Through FYE Advisory Group, staff
from Academic and Student Affairs collaborated to plan and offer professional development
to 19 of LaGuardia’s advising professionals, helping them explore ways to better incorporate
use of the Graduation Plan into their everyday practice. As this practice grows, it will enable
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advisement staff to better understand students’ academic growth and personal development,
thereby strengthening developmental advising,

E. Faculiy Scholarship on the FYS. In 2015-16, four faculty and two staff members wrote
“Now I Know Who I Am as a Student,” accepted for publication in a scholarly book
examining the FY'S as a high impact practice. Organized by the National Resource Center on
the First College Year, the book will be published in early 2017. Meanwhile, 12 faculty took
part in a year-long seminar, guiding them in designing Scholarship of Teaching and Learning
research projects focused on the FY'S. Their articles will be initially published in
LaGuardia’s SOTL journal, In Transit: The LaGuardia Journal on Teaching and Learning.

COMPLETA leaders see all aspects of the FY'S and the FYE as ongoing works in progress. Each
semester is an opportunity to support broad faculty learning, as well as improve student learning
and success. The work of faculty and staff will continue, not only in expanding the initiative. but
also deepening it through ongoing inquiry, reflection and collaborative action.

OUTCOMES: EVALUATION AND PROGRESS TOWARDS GOALS

At the end of Year 2. COMPLETA’s Core Activity #2. the implementation of an innovative,
digitally-enhanced First Year Seminar, has made significant progress. There is much vet to do to
strengthen the effectiveness of the FY'S for all LaGuardia students. But we are pleased both with
our growth and with the evidence of impact on student success.

Effective planning and collaboration has facilitated growth of the FYS, enabling LaGuardia to
train 258 faculty over the first two years of the project, 28 more than our target of 230.
Meanwhile, a total of 6,655 LaGuardia students enrolled in one of 278 sections of the FYS in
2015-16, well above the Year 2 target of 4,100. 3,852 students enrolled in one of the FY'S
courses in Fall 2015, and 2,803 students enrolled in one of the courses in Spring 2016. Across
the first two years of COMPLETA, atotal of 10.877 students enrolled in the FYS, 3,277 students
more than the cumulative two-year target of 7,600,

Available data on the FYS is highly positive. COMPLETA leaders administered a student survey
that demonstrated ways the FY'S engaged students with powerful learning experiences. More
importantly, our outside evaluator, Dr. Ashley Finley. conducted a rigorous evaluation that meets
What Works Clearinghouse standards for Quasi Experimental Design, and found that FY'S
participation strongly correlated with higher levels of academic achievement, including
significantly improved retention and significantly accelerated progress towards the degree.

This section of our report highlights key findings from Dr. Finley’s report (see Appendix A).
And it presents other data gathered by the College, particularly the student survey data.

Findings from the Evaluator’s Report: As discussed in the Evaluator’s Report, Dr. Finley
examined the impact of the FYS by reviewing institutional data gathered by LaGuardia’s Office
of Institutional Research and Assessment. She reviewed success data on students who entered
LaGuardia in Fall 2014, Spring 2015 and Fall 2015. (Data on students entering in Spring 2016
could not be made available in time for Dr. Finley’s review and inclusion in this year’s report.)
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Following the guidance of the evaluation coach provided by the First in the World initiative. Dr.
Finley created a combined set of students incorporating those who entered in any of these
semesters. She then compared their outcomes with those of a matched set of new and entering
transfer students who did not take the FY'S. As described in the Evaluator’s Report, her work
controlled for selection bias by matching students on a set of 7 characteristics, including age,
gender, Pell eligibility, level of remedial needs and full-time/part-time status.

For the FYS and non-FYS groups, Dr. Finley examined student persistence and progress towards
the degree, using three measures: retention across semesters, credit accumulation across
semesters, and cumulative GPA across semesters. Using this combined, aggregated group of
FY'S students and the matched set of non-FY'S students, she compared outcomes 1 semester post
intervention (at the end of the student’s second semester), 2 semesters post intervention (at the
end of the student’s third semester), and 3 semesters post intervention (at the end of the student’s
fourth semester).

Supported by the LaGuardia IR office and her FITW coach, Dr. Finley performed a rigorous
statistical analysis on this data. Dr. Finley’s analysis followed What Works Clearinghouse
guidelines and the Evaluation Plan submitted to FIPSE. Her report details the methodology:

To help account for selection bias, students in the FYS program and those students outside
of the program were matched using a propensity score matching procedure. ... Following the
matching procedure, weights were applied to account for the proportion of students inside
and outside the FY'S program who matched on particular characteristics. .. Signiticant
differences in outcome variables across FY'S and Non-FYS comparison groups, both within
the same departments and between departments offering FY'S and those not offering FYS,
were determined using unpooled t-tests. Effect sizes for all outcome variables (percent
retained, cumulative credits, and cumulative GPA) were determined using Hedges” g.

As Dr. Finley’s Evaluation Report explains, her analysis found that students who participated in
the FY'S had higher levels of achievement on every outcome measured. For example, in the area
of retention, Dr. Finley found that:

o FYS students had a one semester retention rate 11 percentage points higher (p<.001) than a
matched set of students from the same department who did not take the FY'S.

o Similarly, FYS students had a two semester retention rate that was 9 percentage points higher
(p=.001) than non-FY S students.

o Inthe third semester, the FY'S was still showing a significant impact on retention, with FY'S
students retained at a rate 6 percentage points higher than non-FY'S students. (p=<.001)

Other outcomes were equally striking, particularly the increased rate of progress towards the
degree of FY'S students, as measured by credit accumulation.

o After one semester, FYS students had accumulated an average of 10.48 credits; the average
for non-FYS students was 8.10. Gain attributed to FY'S was 2.38 credits. (p<.001)

o After two semesters, FY'S students had accumulated 17.21 credits; the average for non-FY'S
students was 13.85. Positive gain for the FY'S had grown to 3.36 credits. (p<.001)
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o After three semesters, FYS students had accumulated 23.18 credits, compared to18.96 for
non-FYS students. Positive gain for the FYS had grown to 4.22 credits. (p=.001)

On this measure, the impact on students” progress towards the degree seems not only to be
persisting over time, but growing in size, suggesting that the FY'S experience had an enduring
impact, building students’ capacity for ongoing growth.

The outcomes as measured by cumulative GPA were also highly positive. As Dr. Finley noted in
her report:

In this comparison, students who participated in the FY'S program demonstrated greater
progress toward degree in terms of more cumulative credits by term, higher academic
achievement in terms of cumulative GPA, and higher levels of retention, relative to students
from the same majors who did not take the FY'S course. Statistically significant positive
effects were found across all outcome variables through the three semesters analyzed post-
treatment.

Dr. Finley examined the impact of the FYS from two angles. She compared students who took
the FY'S with students from the same majors who didn’t take the FYS. And she compared
students who took the FYS with students from majors that did not offer the FY'S. From both
angles, the FY'S students did significantly better on all measures of academic achievement and
progress towards the degree. Dr. Finley suggests the comparison within majors may be
particularly significant, because “it eliminates variations across departments.” She notes:

Overall, these “within” majors comparison of FYS and Non-FYS students yielded even
stronger, statistically significant positive differences between groups, both within a
particular time period and over time.... The magnitude of the within department differences
between the two groups of students, particularly in terms of effect sizes and the duration of
the effect sizes over time, makes a strong case for all departments to implement the FYS
course.

Following the WWC guidelines, Dr. Finley also tested for effect size, using “Hedges g.”” Effect
size 1s a measure of “statistical power,” regarded by statisticians as an important complement to
statistical significance. Dr. Finley’s analysis revealed effect size gains that ranged from moderate
to large, and were particularly pronounced for the “within departments’ comparison. As she
explains in her report, “The majority of these “within department” comparisons produced effect
sizes that approached or exceeded the WWC’s standard for substantive importance of g=.25.

Dr. Finley’s report details her findings, as well as her methodology. Looking across all her
findings, Dr. Finley concluded:

Overall, the comparison of findings for FY'S and Non-FY'S students, both within majors
offering FYS and across majors not offering the FY'S course, suggest a high degree of
program efficacy. This is particularly true in terms of increasing students” progress toward
their degree as measured by the amount of cumulative credits. Analyses indicated that FY'S
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students, whether compared with peers not in FYS in the same departments or in majors not
offering FY'S, accumulate significantly more credits and continue to do so over time.

Dr. Finley’s conclusion underscores her interest in considering the impact of the FY'S not only in
the immediate semester but also across multiple semesters. She finds the persistence of gains
across semesters particularly striking.

This analysis also underscores the efficacy of the LaGuardia FY'S program over time. High-
impact practices, such as FYS, often demonstrate only short-term effectiveness; as students
move forward and distance from that exposure increases, effects tend to dramatically wane
or disappear. That does not appear to be the case for the LaGuardia FYS program. Up to
three semesters past exposure, highly significant differences continued to be found across
every indicator of student success, whether related to progress toward the degree or
academic achievement. This suggests that the connections students are making in the FY'S
course through development of ePortfolios. introduction to their chosen major. team-based
and peer advising, development of an education plan, and co-curricular experiences are
creating lasting impacts on students” development.

Findings from Student Survey Data: In addition to the outcomes data analyzed by Dr. Finley,
COMPLETA leaders also gathered formative data using a survey instrument designed in
collaboration with the LaGuardia Office of Institutional Research and Assessment. A copy of the
survey is included in Appendix J. This instrument asked students a range of questions related to
their FYS experience. A sampling of the responses given by students taking the FY'S in Fall
2015 and Spring 2016 provides a sense of the ways students understand the FY'S.

Figure 7. FYS Student Feedback

% of FA15 FYS % of SP16 FYS
Students Strongly | Students Strongly
Agreed or Agreed | Agreed or Agreed

1. This course helped me learn about LaGuardia 88% 89%
2. This course helped me get to know a professor in my major 71% 69%
3. Building my ePortfolio helped me think more deeply about the

content of this course 84% 85%
4. In this course, | built my ability to gather and evaluate information 80% 80%
5. In this course, | learned about my major and possible careers 87% 88%
6. Building my ePortfolio helped me focus on planning my education 82% 83%
7.1 know which semesters to take courses to get my degree 82% 82%

n=2,520 n=1,928

This data. while self-report, offers a revealing look at how students experience the FYS.
Consistently. across both semesters, it suggests that students value multiple aspects of the course
and see it as helping them learn about and transition to LaGuardia, and to their major. It
highlights the value of the ePortfolio in helping students learn and plan their education. And
perhaps the most interesting data in this sample is that indicating students feel the FY'S helped
them learn about their major and plan their education. That 82% of these high-risk, first
generation students report that they know which semesters to take the courses needed for their
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degree is highly positive and a further indication of the success of course as a whole and the
Graduation Plan in particular.

Given that these questions focus on the FY'S experience, there is no way to compare data from
these questions with data from students who did not take the FY'S. However, the FYS survey
included a set of questions adapted (with permission) from the Community College Survey of
Student Engagement (CCSSE). These questions offer an interesting though imprecise
comparison opportunity. The CCSSE is administered at hundreds of community colleges
nationwide. LaGuardia administers the CCSSEE college-wide on an alternate year basis to a
broad, college-wide sample of students (that does not exclude FYS students). Comparing the
data from the FYS survey to the College-wide and national means is suggestive:

Figure 8. Select FYS CCSSE Data

LAGCC CessE
HARee Fvs | LAGeC 2016 | cesse Natl
FYS Fall .
Spring (FYS 2016
2015 ;
CCSSE Questions 2016 | included)

5c. How much has your work in this course
emphasized synthesizing and organizing ideas, 88% 87% 3% 63%
information, or experiences in new ways?

Se. How much has your work in this course
emphasized applying theories or concepts to practical
problems or in new situations?

84% 81% 66% 60%

12¢. How much has your experience in this course
contributed to your knowledge, skills, and personal
development in writing clearly and effectively?

84% 83% 71% 64%

12h. How much has your experience in this course
contributed to your knowledge, skills, and personal
development in understanding yourself?

87% 87% 67% 58%

12j. How much has your experience in this course
contributed to your knowledge, skills, and personal 85% 83% 65% 64%
development in working effectively with others?
Total CCSSE Responses N=2,520 | N=1,928 N=1,098 N=429,086
Note: The FYS survey asks these guestions about “your experience in this [the FYS] course. Administered
college-wide, the CCSSE asks these questions about “your experience at this college.”

While imprecise, the CCSSE comparison suggests that the FY'S is consistently and successfully
engaging large numbers of students with high impact learning processes at rates well above both
the national means and the LaGuardia means. This data, together with the data reported by Dr.
Finley, suggests that the design features built into the FY'S are combining to have a significant
effect on LaGuardia’s high-risk students.

* & #

Across the board, the available data on the FY'S is highly encouraging.
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Using multiple measures, it suggests that COMPLETA 's Core Activity 2 is highly effective,
having a significant impact on student retention and progress towards the degree. Notably, its
impact persists over multiple semesters, enhancing its value for improving graduation.

Growing rapidly and approaching scale, the FY'S has in the space of two years become the
standard way that students enter LaGuardia. We have also seen the transformative effect of the

FYS effort on wider institutional commitment to first year success.

We look forward to building on this accomplishment, the insights provided by the Evaluator’s
Report, and all other available data to improve the program as it moves forward.
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III. CORE ACTIVITY #3: Transtorm Advisement for All LLaGuardia Students

In Year 2, LaGuardia made significant strides in implementing Core Activity 3: Transformed
Advisement. We achieved our annual targets and progressed toward our long term goals by
continuing to improve and support our new team-based advising structure and evolving our

effective professional development program for both faculty and staff.

During 2015-16 academic year, we trained 247 faculty, staff, and peer advisors who make up the
Advising Teams. Each of the College’s 49 majors now has a dedicated Advising Team; in Year
2, these Teams collectively served 11,347 students. We piloted a new digital advising resource,
Connect to Completion (C2C), and a data analytics tool that will aid in documenting and
assessing the new advising model.

Core Activity 3 seeks to improve the advisement experience for our students, and we see
evidence of progress towards that goal in data collected by the Community College Survey of
Student Engagement (CCSSE). CCSSE data on advisement questions over time offers evidence
of improvement. There was a dramatic increase in the percentage of students who state that they
talk about career plans with instructors or advisors often or very often from 24% in 2012 to 69%
in 2016. At the same time, from 2012 to 2016 there was a 14 percentage point increase in
students” level of satisfaction with academic advising,.

Table 3: Core Activity 3 Summary

Year 2 Targets /
4 Year Goals

Actions

Outcomes

Year 2 Targets:
Train 120 faculty/staff in
advising methods.

Advise 4,500 students.

4,975 students build
Graduation Plan in ePortfolio.

4 Year Outcomes

Increase student salisfaction
with advisement by 8% over
Jfouryears, measured by Noel-
Levitz Satisfaction Survey.
Note: Noel-Levitz is
administered every other year,
so data is unavailable for this
report. CCSSE data will be
reported in its place.

Increase six-year graduation
rate by 10% (baseline 27.1%).

Supported ongoing advisement
efforts of 49 advisement teams.

247 faculty, staff. and peer advisors
participated in the Center for
Teaching Leaming’s professional
development aimed at supporting
the implementation of the new
advisement model.

Involved professional advisement
staff in intensive ePortfolio/
Graduation Plan training in order to
develop protocols for using it with
students.

All Year 2 Targets Achieved

Trained 247 faculty/staff tramed in
advising methods, 127 over 2 year
target.

Advised a total of 11,347 students,
8,874 over cumulative 2 year target.
Created 6,655 Graduation Plans, 1.680
over 2 year target.

Progress on 4 Yr. OQutcomes:
Noel-Levitz data from last year shows
that student satisfaction with
advisement increased by 8.8%.

CCSSE data reported in 2016 shows
that the percentage of students who
state that they talk about career plans
with instructors or advisors often or
very often from 24% in 2012 to 69%
in 2016, From 2012 to 2016, student
satisfaction with academic advising
increased 14 percentage points, from
68% to 82%

Graduation rate to be reported in
Years 3 and 4.
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A New Advisement Model:

Research has shown that proactive advisement can make a powerful difference for low-income
students'”, and that “acknowledgment of academic advisement as an essential and systematic
enterprise™! can provide a sense of continuity as well as develop students’ agency and
independence. To support student progress after the First Year Seminar, L.aGuardia has
continued to improve its revised Advising Team structure.

Planning for restructuring advisement began in 2012-13. Examining the College’s advising
processes, Achieving the Dream-—a national, non-profit leader in championing evidence-based
institutional improvement—found that advising was fragmented, hindered by limited
communication and collaboration between faculty and professional advisors. To overcome this
problem, an advisement redesign commitiee established a faculty-staff Advising Team for each
of LaGuardia’s 49 majors. These Teams became fully operative in November 2014.

Each Advising Team brings faculty from the major together with professional advising staff.
Together, they are responsible for front-line advisement. Advising Teams include peer advisors
who help students understand program curricula and navigate the college environment.
Supported with institutional funds, peer advisors also assist Advisement Team faculty and staff
with events, communication. and other important work connected with Advisement Team
activity. In addition to one-on-one conversation with students, peers may work with major-based
student clubs, or help to organize team events. Most importantly, peer advisors provide a friendly
face and practical campus knowledge to fellow students on the road to graduation.

The advising redesign committee identified essential student needs as: course planning, career
exploration, transfer literacy, health and wellness, and access to and knowledge of support
services (e.g. financial aid, tutoring, mentoring, financial literacy. or job placement). Each term,
Advising Teams reevaluate students’ progress and assess the support needed based on the
students” critical juncture. These junctures are identified as: 1) pre-admissions to admission, 2)
the first year, 3) the second year, 4) the 45" credit and beyond. Through outreach and
intervention activities, each Advising Team’s goal is to ensure that each term, each student is on
track toward earning their degree.

As student needs differ by major, each Advising Team designs distinct interventions for their
students. Building on advisement offered during the First Year Seminar, ongoing advising is
offered in a range of ways, including: visits to faculty or staff offices, team-sponsored advising
events, career and transfer fairs, open houses, virtual chat sessions via AskAnAdvisor, on the
telephone advising. new student advising and registration, the Graduation Plan, and more.
Advising Team members turn all interactions with students into guidance opportunities.

Learning from our progress, we have begun to develop steps to re-energize and integrate faculty
and staff on advising teams and connect them with a diverse advisement support community,
including First Year Seminar faculty, Student Success Mentors, Peer Advisors, the Wellness

10 Henry M. Levin and Emma Garcia, Cost-Effectiveness of Accelerated Study in Associate Programs (ASAP) of the
City University of New York (CUNY) (New York: Manpower Demonstration Research Corporation, 2012).

" Frost, Susan H. (1991). “Academic Advising for Student Success: A System of Shared Responsibility ” Cited in
Report of the Task Force on Advising for Student Success, 2002,
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Center, the Financial Aid office, the Center for Career and Professional Development, and the
Transfer Center. We are also in the process of developing a set of advisement benchmarks for all
teams to address that will include advisement visits, Graduation Plan updates, and targets for
closing the loop on advisement queries efficiently. Deeping this engagement for Advisement
Teams will be rolled out in waves, working with 3 meta-majors per vear.

The COMPLETA leadership team has implemented the following series of steps in the last two
vears which have brought our advisement initiative forward to this stage of transformation: 1)
Increased faculty-staff collaboration, 2) Provided professional development, 3) Implemented
online resources, including the Graduation Plan. 4) Developed further evaluation models for
assessing Advisement Team effect.

1. Increase faculty and staff collaboration

To increase faculty and staff collaboration, LaGuardia changed reporting structures and had
faculty and staff work together on a range of processes. The COMPLETA team supported this
process at multiple levels, from upper level executive planning to grass-roots implementation.

COMPLETA PI and Provost Paul Arcario had his Cabinet assume leadership for implementing
the new advising structure, guiding the Advising Teams and the Advising Professional
Development Team. He created the Advising Leadership Team (ALT) as a subcommittee of the
Cabinet. Meeting twice each month, ALT called upon expertise from other divisions as needed
and continues to work with Marketing and Communications to effectively communicate the
advising model to students, faculty and staff. ALT developed the framework for inclusion of
peer advisors in the system, and created systems to certify the enrollment of first-year students in
the new First Year Seminar courses.

To build partnership, we asked Advising Team members to attend regular meetings with
program directors and academic department chairs. During these monthly meetings, faculty and
staff collaborated in planning and shared challenges and best practices. They also shared tips for
engaging more students and planned advising events. This time together also allowed us to
introduce Advisement Teams to new technology and online resources.

Practicing Collaboration: To increase student engagement and help Advisement Teams practice
the collaborative process, ALT asked each Team to plan and hold an advising event. Teams
planned and held events where students could meet their advisors to learn about their major,
career, and transfer interests. The work of the Teams produced significant growth in the number
of Advising Team Events, which in turn increased the number of student participants in activities
related to familiarizing them with the advisement process.

Figure 9. Advising Team Events, 2015-16
Number of Student Unduplicated
Advising Events | Participants Students*
Year 1 40 5,888 3,691
Year2 229 13,547 9.004

*The actual number of individual students who attended at least one event. Students may attend more than one
event in a term, but they are counted only once for the term.
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This data shows an increase in the number of events held by the Advising Teams from 59 in
Year 1to 229 in Year 2. reflecting an increased level of engagement and collaboration. And
these events engaged a large number of students. During the past academic year, the Advisement
Team events have impacted over 9,000 students.

2. Provide Professional Development

During the 2015-16 academic vear a total of 194 faculty and staff participated in an intensive
professional development called Foundations of Advising designed in Spring 2014. Designed
and delivered by faculty and CTL staff, the seminar is organized around two critical principles
that define advisement practice:

v Informational: What knowledge is needed about programs, policies, and procedures?
v Relational: What skills are needed to communicate effectively when advising students?

These focus arcas form the basis for an intensive, interactive seminar that provides ample
opportunity for individual and collaborative advisement practice. Seminar participants attend a
sequence of seminar sessions (four 3-hour sessions offered monthly during the Fall or Spring
semesters, or two intensive and consecutive full-day sessions during the Summer term),
providing opportunities to gain a stronger base of the knowledge and skills needed to assist
students with course selection, degree completion, and transfer. The seminar provides guidance
and practice for faculty and staff advisors to build their capacity to better help students navigate
critical aspects of their LaGuardia experience by participating actively in the team-based
advisement structure. Seminar activities fall into three broad categories:

1. Advisement Knowledge: structure and requirements of developmental education, basic
financial aid literacy, curricular knowledge needed to effectively advise for course
sequencing and selection; focused attention on the Advisement Team model;

&)

Advisement “Conversations™: practice, in and out of the seminar, conducting conversations
with students that explore academic progress, transfer opportunities, and professional and
career goals;

3. Advisement Tools: Introduction, exploration, and practice with LaGuardia’s key advisement
systems, including Degree Audit. the ePortfolio-based Graduation Plan, and the Faculty
Advising Portal, which provides single sign-on access to a wide range of online systems and
resources.

Two sample agendas and a Resource List are included (see Appendices K-L). They provide
examples of seminar activities from each of the two seminar models (Fall and Winter).

Feedback from seminar participants indicates that the seminar’s focus on practical skills and
knowledge has been very well received. Faculty report that they benefit greatly from intensive,
focused exposure to information about Transfer, Basic Skills instruction, financial aid
fundamentals, as well as structured opportunities to practice utilizing Degree Audit, the
ePortfolio Graduation Plan and other e-tools. both in seminar settings and in their own
advisement work with students. The potential of this seminar to transform the advisement
experience is represented in a quote from a faculty evaluation of the seminar in Spring 2016,
“The most important thing I have learned in this advisement workshop is to devote enough time
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in each student encounter to incorporate all aspects of the advisement process: prescriptive,
developmental, and information acquired from ePortfolio. This will give a practical as well as a
holistic approach to the process, leading to better quality experience for the student.”

3. Online Resources

As students become more digitally attuned, it 1s imperative that we provide electronic means to
link them to campus services and resources. Over the past two years, LaGuardia has created and
implemented a number of online resources to encourage the effectiveness of Advisement Teams
in reaching out to students to offer effective advisement. The following are online resources used
at LaGuardia for this purpose: the Graduation Plan, the Data Store, an Advising website,
AskAnAdvisor, the Advising Portal, and the Student Engagement Management System (SEMS).
In the Spring of 2016, we also piloted an Integrated Planning and Advising for Student Success
(IPASS) online tool which combines the Advising Portal, SEMS, and the Data Store with
additional key tools to enhance communication among Advisement Teams to improve
advisement services for students.

Graduation Plan (formerly My Academic Plan): As discussed in the narrative section on Core
Activity 2, LaGuardia developed an educational planning module and embedded it in all FY'S
ePortfolios. Named “My Academic Plan™ in the COMPLETA proposal, this tool has been
renamed as the “Graduation Plan,” and it has become a vital tool within the advisement
continuum. The Graduation Plan asks students to self-assess their goals and interests, consider
careers and majors, and develop course schedules accordingly. In 2014-15, 4,222 students
completed a Graduation Plan; in 2015-16, 6,655 students completed a Graduation Plan. This
means that in the first two years of the grant a total of 10,877 students have taken part in this
dynamic educational planning process that helps students develop and explore their academic
identity. See Core Activity 2 for more information.

The Graduation Plan has become essential in supporting ongoing engagement with advisors as
students advance toward graduation. This year, to capitalize on the growing number of
Graduation Plans and the deep interest in its use to enhance advising, we held a series of
intensive trainings in ePortfolio and the Graduation Plan for all advising staff. Through these
trainings, we developed a set of protocols and processes for how to best use the Graduation Plan
in advising sessions to support a more holistic advisement experience.

Data Store: This is a digital repository where advisors can access student academic progress and
engagement information. Members of a student’s Advising Teams are able to track student
progress related to GPA, credits accumulated, and term-to-term registration; they are also able to
identify which Student Life, career, transfer, and tutoring services are utilized most frequently by
students.

Advising Website: This website, http:/www.laguardia.edu/advising/, includes faculty-created
advising guides, created by faculty, that contain all relevant information students and advisors
can use to guide a student through the academic requirements of their respective program.

Askdnddvisor: This system continues to offer students on-line access to advisement support,
AskAnAdvisor was piloted without any advertising in Fall 2014. During the inaugural semester
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the tool was used by 487 students who wanted assistance with their advisement needs. In 2014-
15, AskAnAdvisor was officially launched and advertised responding to 2,977 student requests
(2,411 unduplicated). As we continued to promote this online advisement tool in 2015-16, we
saw even greater engagement as is noted in Figure 10.

Figure 10. AskAnAdvisor Student Requests

Online Advising (AskAnAdvisor)
Total requests 4,199
Unduplicated 2,298

Advisor Portal: This portal is an online “one-stop shop™ for faculty and staff academic advisors.
The portal contains scholarship applications, training materials, and electronic and video
resources that faculty and staff need to properly serve as members of an Advising Team. This
Portal continues to be a crucial tool for streamlining the advisement experience for faculty and
staff.

Student Engagement Management Svstem (SEMS): SEMS is a data analytics system that offers
faculty, staff, and senior leadership an opportunity to truly study and understand the multiple
contexts of student involvement across campus. SEMS created new possibilities for senior
leadership to identify and address critical student needs, assess the efficiency of staff
compositions, and evaluate the effectiveness of tutoring and academic support services on course
completion, persistence and retention. The application was custom designed for capturing data
regarding advisement. SEMS also records data from the online advising portal, AskAnAdvisor,
and student advising visits to academic departments and faculty offices.

SEMS helps LaGuardia get a better handle on what is happening in the advisement arena,
something that has always been elusive. For example, SEMS tracks the advising that occurs in
academic departments and faculty offices. The data below represents student engagement with
faculty advisors for 2015-16. This data. which can be broken down by department and visit
purpose, helps guide planning and professional development. It also demonstrates the volume of
advisement activity — 8,871 visits to academic departments in 20135-16.

Figure 11. Student Advising Visits to Academic Departments
Student Visits to Academic Department
Total Visits 8.871

Unduplicated 6,438

Implemented with assistance and guidance from the COMPLETA team, these tools together are
expanding access to advisement for thousands of LaGuardia students and providing tools for
faculty and staff working on the Advising Teams.

Connect to Completion (C2C): C2C is a digital Integrated Planning and Advising for Student
Success (IPASS) tool, which combines the Advisement Portal. SEMS. and the Data Store. This
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tool offers a real-time communication platform for faculty and advisors to connect with students,
and supports the College’s advisement model, which emphasizes a holistic experience for our
students. C2C also expands LaGuardia’s analytics capacities, with sophisticated tracking tools
and dashboards for faculty and advisors. C2C was built collaboratively by Business and
Technology faculty, and Advisement. Academic Affairs, and Information Technology staff and
piloted with roughly 100 students beginning in March 2016. See Appendix M for the proposal.

A structure of alternating C2C leadership meetings and hands-on design meetings to review
software developments gave the pilot developers room to be flexible and respond to stakeholder
needs. It also gave us a chance to get to know each other and the intricacies of our work with
students. This new-found knowledge and respect for our collective commitment to student
success helped us identify places for improved coordination. Onece C2C launched, faculty and
staff reported that the tool was an extraordinary enhancement to their ability to reach students
and offer advisement support. Advisors stated that the online and chat tools in C2C streamlined
interactions and helped students make sure they had all necessary planning tools and forms
before an in-person visit. Students reported that they liked the frequent feedback from their
professors. Based on this successful pilot, the college is taking steps to maintain and expand
functionality and use of C2C into the 2016-17 academic year.

4. Develop Analytics for Assessing Advisement Team Effect
In order to evaluate the impact of the new advisement structure. our Office of Institutional

Research and Assessment (OIRA) has reviewed SEMS analytics with regard to student visits to
academic department offices. The methodology compares the difference between “expected”
and “actual” return or graduation rates for all degree-seeking students from Fall 2014 to Fall
2015. We learned from this data that students who visit academic advisors achieve greater than
predicted return or graduation rates. Additionally, the data points to substantial gains above the
predicted return or graduation rates for students who visit a faculty advisor even once.

Using stepwise logistic regression, the OIRA team determined a probability score for next
semester return for each degree student enrolled in the Fall 2014 semester: this methodology
allows the college to evaluate the impact of different kinds of college-sponsored activities.

For example, in “Using a Uniform Retention Assessment Methodology to Examine the Impact of
Advising Teams and Advising Offices'?, the authors demonstrate that visiting advisors who are
part of the discipline-based team structure has shown an increase in actual student retention/
graduation over a predicted rate when students visit an advisor more than once. It seems the
positive effect of multiple advisement visits peaks at 7 visits and becomes more variable after 8
visits. (See Fig. 12.)

12 Zhu and Dickmeyer. “Developing a Single Tocl for Assessing Student Retention Interventions,” 2016, Accessed
online at- https://www laguardia. edu/TR/IR-facts/

13 Zhu and Dickmeyer. “Using a Uniform Retention Assessment Methodology to Examine the Impact of Advising
Teams and Advising Offices. "2016. Accessed online at: https://www laguardia.edu/IR/TR -facts/
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Figure 12

Actual vs. Predicted Fall 15 Return/Grad for Fall 14 Students by
Number of SEMS Visits to Advisement Triage Team
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Students who met with a faculty member who is part of an advisement team showed greater
gains when compared with students who visited an advisor only; both forms of advisement
demonstrated better than predicted return results as compared with students who visited neither.
For example, students enrolled in Business and Technology majors in Fall 2014 who were only
advised by a faculty member showed appreciable increases in actual return rates than students
who visited an advisor only, while students who visited neither were less likely to return than
predicted. (See Fig. 13.)

Figure 13

Actual vs. Predicted Fall 15 Return/Grad for Fall 14 Students by
Number of SEMS Visits to Business & Technology
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As indicated, “[t]he eleven percentage point actual return rate difference between those who only
see advisors and those who see a faculty member once indicates the large impact those faculty
visits have on students™ (12). These analytics are guiding refinement of our plan around advising,
and we are using them to create faculty buy-in during our Advising Seminars. It is our intention
to use this information for formative purposes, but to also include it as a part of our evaluation
for this project going forward.

OUTCOMES: PROGRESS TOWARDS GOALS

Target: Train 120 faculty/staff in advising methods

Supported by COMPLETA, LaGuardia provided professional development focused on
advisement for 247 faculty and staff, 127 over our Year 2 target. These faculty provided
advisement services to thousands of students.

Target: Advise 4,500 students

In the previous report, our reporting system was unable to clarify a unique overall headcount for
the multiple advisement experiences in question. Therefore we estimated that each student using
advisement services had an average of 3 contacts and divide our overall advisement contacts by
3. As promised, we worked with our Information Technology and Information Systems staff to
more accurately report on SEMS data in order to capture advisement activities. We are confident
that our new data gathering procedures will serve us to better understand the impact of our new
Advisement Team structure this year and beyond.

SEMS data, detailed above, shows that there were a total of 26,617 advisement contacts from
academic department visits, advisement events, and Askdnddvisor requests. When we look at
unique points of contact, SEMS shows us that there were 6.438 unique students who visited
departments for advisement, 9.004 unique students who attended advisement events. and 2.298
unique students who submitted requests to Askdnddvisor. The total number of unique students
who took advantage of one or more of these three advisement methods is 11,347. This brings our
total of students served through our revised Advisement Team model in Years 1 and 2 to 16,374,
8.874 above the cumulative target.

Target: 4,975 students build Graduation Plan on ePortfolio

In 2015-16, 6,655 FYS students used the Graduation Plan embedded in ePortfolio. Their
response was extremely positive. For example, in 2015-16 83% of students who took the FY'S
“strongly agreed” or “agreed” that building their ePortfolio helped them focus on planning for
their education. Testing and refinement of the Graduation Plan will move forward in 2016-17.

Progress on 4-Year Goals

Goal: Improve student satisfaction with academic support and student support services.
Nationally normed and referenced student survey data suggests that student satisfaction with
advisement has improved significantly since 2012, when LaGuardia launched its advisement
reform mitiative; and that since 2014, when COMPLETA began operations, this progress has
accelerated.

Year 2 APR for P116F 140213, LaGuardia CC, Project COMPLETA, 10.5.16, p.

%)
[ ]

263



LaGuardia Community College Periodic Review Report Appendix Section VII

To measure student perception of the new advisement model in Year 1, LaGuardia utilized the
Noel-Levitz Student Satisfaction Inventory (SSI). An instrument within the set of Noel-Levitz
Satisfaction Priorities Surveys, the SST is administered bi-annually at all CUNY campuses. The
SSTallows LaGuardia to identify what matters to students and understand the students” level of
satisfaction with campus programs and/or services. Figure 14 presents data from the first set of
questions, in which students are asked to rate their degree of satisfaction with academic advising.
LaGuardia students in Spring 2015 demonstrated higher levels of satisfaction, compared with the
baseline levels documented in Spring 2013. CUNY-wide means also rose, but LaGuardia means
rose substantially more.

Figure 14. Student Satisfaction Ra ting for Academic Advising Effectiveness

LaGCC CUNY
Student Satisfaction Rating % Change | Rating % Change
Bascline (Sp 2013) 4.5 - 48 -
Academic Advising Effectiveness (Sp 20135) %2 - qd) 5
Avg. 1 Yr. Ain Satisfaction +.4 +8.8% +.2 +4.1%

LaGuardia’s student satisfaction score increased by nearly nine percent (+8.8%), whereas the
CUNY mean improved by only four percent (+4.1%) for the same item during the same period.

The Noe¢l-Levitz results point toward positive movement as a result of the COMPLETA
advisement initiative. However, as mentioned in the target summary for Core Activity 3 above,
the Noel-Levitz is only administered bi-annually at all CUNY campuses, and is therefore not
available for use in this Annual Progress Report. In the absence of the Noel-Levitz for this year,
project leaders looked for alternative measures to assess our student’s satisfaction with
advisement. Our alternative for this year was data collected for the Community College Survey
of Student Engagement (CCSSE).

The CCSSE was established in 2001 as a project of the Community College Leadership Program
at the University of Texas at Austin. Based on the National Survey of Student Engagement
(NSSE), it is a student engagement survey specifically designed to produce information about
community college quality and performance in order to help institutions improve student
learning and retention. For the purposes of this report, we focused specifically on questions
related to advisement.

In reviewing CCSSE data over time, we see evidence of improvement of LAGCC data on the
same set of advisement questions. For example, there was a dramatic increase of the percentage
of students who state that they talk about career plans with instructors or advisors often or very
often from 24% in 2012 to 69% in 2016. In both the use of and level of satisfaction with
academic advising there was a 14% increase from 2012 to 2016. The overall impact the CCSSE
data captures may be due, in part, to COMPLETA’s emphasis on increased student advisement
contact through the Advisement Team structure.
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Figure 15. LAGCC CCSSE Advisement Data Pre- to Post-COMPLETA

LAGCC LAGCC LAGCC

CCSSE Questions 2012 2014 2016
flm. How often d.o you talk about career plans with an 24% 33% 699%*
instructor or advisor?
13‘. 1a How often do you use Academic Advising services at 58% 69% 72%
this college?
13.lg F How often do you use Financial Aid Advising services 539% 60% 599%
at this college?
13.2a How satisfied are you with Academic

68% 68% 82%
Advising/Planning services at this college? § i .
13.2g How sa‘tlsfled are you with Financial Aid Advising 54% 54% 62%
services at this college?
13.3.a How |mportan.t are Academic Advising/Planning 67% 70% 75%
services to you at this college?
13.3g Hoyv important are Financial Aid Advising services to 66% 68% 72%
you at this college?
Total CCSSE Responses 952 1,095 1,110
*Percent is calculated from combining 2 highest responses for 4m - often/very often, 13.1 - often/sometimes
and 13.2 - very/somewhat. For 13.3, the percent represents the highest of a three point scale - very.

whereas 82% of LaGuardia students are Somewhat to Very Satisfied.

CCSSE data on advisement questions also shows that LaGuardia students were more engaged
with and satisfied by advisement interactions as compared with national outcomes. Nationally,
76% of students report being Somewhat to Very Satisfied with Academic Advising/Planning,

Figure 16. Comparison of CCSSE Advisement Data for LAGCC vs. National

CCSSE Questions LAGCC 2016 Nat'l 2016

4m. H?w often do you talk about career plans with an instructor 69%* 65%
or advisor?

13.1a How often do you use Academic Advising services at this 72% 62%
college?

13'.1g F How often do you use Financial Aid Advising services at 59% 51%
this college?

13. 2.a How sa'tlsfled are you with Academic Advising/Planning 82% 76%
services at this college?

1%.23 How satisfied are you with Financial Aid Advising services at 62% 59%
this college?

13.3a Hoyv important are Academic Advising/Planning services to 759% 67%
you at this college?

13‘.3g How important are Financial Aid Advising services to you at 72% 65%
this college?

Total CCSSE Responses 1,110 432,537
*Percent is calculated from combining 2 highest responses for 4m — often/very often, 13.1 - often/sometimes
and 13.2 —very/somewhat. For 13.3, the percent represents the highest of a three point scale — very.
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We are pleased to see that the CCSSE data is supporting the story of positive impact on the
advisement experience for students told over the first year of the grant using the Noel-Levitz
data. We will continue to monitor both data sets as we move forward.

Four Year Goal: Improve Graduation Rate

As mentioned in last year’s document, we are set to begin reporting the improvement in
graduation rates beginning in Years 3 and 4, as planned. However, we propose to focus on a
three or four year graduation rate instead of a 6-year rate, as indicated in the COAMPLETA
proposal. We feel this will more meaningfully reflect the impact of the project.

Core Activity #3: Overall Findings

A thorough review of data related to Core Activity 3: Transformed Advisement demonstrates
COMPLETA’s significant progress toward improved advisement. We have met or exceeded all
targets for Year Two of this project. We have watched the deep learning involved when faculty
in the First Year Seminar become proficient student advisors and bring that advisement expertise
to their work throughout the college. We have also seen the positive effects when Advisement
Teams begin to find footing and work together to support students. Most importantly, we have
witnessed an extraordinary shift in the campus-wide perception of advisement away from a
course-selection model toward holistic student support.
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IV. CROSS-CUTTING DIGITAL SUPPORT SYSTEMS

COMPLETA uses three digital support systems to support, strengthen, and link our Core
Activities: ePortfolio, outcomes assessment and analytics. Preceding sections have discussed
ways these systems support Core Activities. This section will briefly review this aspect of
COMPLETA’s work in Year 2.

ePortfolio. As discussed above, LaGuardia has a long history of successful ePortfolio practice.
COMPLETA facilitated the full integration of the ePortfolio into the First Year Seminar.
COMPLETA helped LaGuardia re-design the ePortfolio to incorporate the Graduation Plan, to
support advisement, self-assessment, and educational planning. Every FYS course requires
ePortfolio and includes a Studio Hour, facilitated by Student Success Mentors.

Survey data suggests the ePortfolio and the Graduation Plan contribute to the value of the FYS
on student success outcomes, as documented by our Evaluator. In surveys conducted with FY'S
students, overwhelming majorities report the ePortfolio is helping them learn and take ownership
of their educational careers. For example, of 1,928 FY'S students surveyed in Spring 2016, 85%
Agreed or Strongly Agreed with the statement, “Building my ePortfolio helped me think more
deeply about the content of this course.” And 83% of those students Agreed or Strongly Agreed
with the statement, “Building my ePortfolio helped me focus on planning my education.”

At LaGuardia, ePortfolio practice also enhances faculty and institutional learning, through
outcomes assessment. And, through COMPLETAs emphasis on comprehensive and unified
change, innovations in ePortfolio practice are gaining in strength and scope. New experiments
link digital badging and ePortfolio to support co-curricular learning. ACE faculty and staff are
testing the use of ePortfolio with HSE students. helping them envision and plan a transition to
college. And advisors are developing strategies to integrate ePortfolio more fully into their
practice. In part through COMPLETA. ePorttolio practice is moving to scale and fulfilling its
promise as a force for collegewide connection and cohesion.

Outcomes Assessment. LaGuardia uses the ePortfolio to gather student artifacts for assessment
of the College’s Core Competencies. In 2012, LaGuardia’s approach was cited by the Middle
States Commission on Higher Education as “exemplary.” In 2013. LaGuardia launched an effort
to rethink its Core Competencies to focus on higher order thinking and learning inside and
outside the classroom. In early 2014, governance unanimously approved new Core
Competencies (Inquiry/Problem-Solving, Global Learning, and Integrative Learning) and
Communication Abilities (Written, Oral, and Digital Communication). In September 2014, teams
involving 75 faculty and staff completed provisional rubrics for this new structure.

In Year 1 of COMPLETA, LaGuardia tested these rubrics. Faculty developed curriculum maps
and assignments to address the new Competencies and Abilities. Students used the ePortfolio
system to deposit more than 10.000 artifacts. 90 faculty gathered in June 2015 benchmark
readings, examining these artifacts against the provisional rubrics, in a process designed to test
the usability of the rubrics. Based on this benchmark reading process, teams worked to revise
and strengthen the rubrics: finalized rubrics were released in October 20135.
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This process moved forward in COMPLETA’s Year 2. With completed rubrics in hand, faculty
tumned to the process of curriculum mapping and assignment development. Noted educators
Patricia Hutchings and Laura M. Gambino, Dean of Assessment and Technology at Guttman
Community College, led 80 LaGuardia faculty and staff in a day-long “Assignment Design
Charrette,” helping faculty link the Competencies to their courses. 38 faculty and staff attended
training to learn how to lead charetfes in their departments and programs. LaGuardia gathered
more than 20,000 artifacts of student learning in Spring 2016, and 60 faculty took part in
benchmark readings, laying important groundwork for the next phase of assessment: closing the
loop.

The new FYS is a major collection point for baseline student work. Faculty have designed FY'S
assignments that address the Competencies. In Year 2, these assignments were refined to match
the finalized rubrics. And LaGuardia’s Office of Student Life has begun to explore ways to use
the finalized rubrics to begin the process of framing, designing, and assessing co-curricular
learning, particularly in the new First Year Experience.

Digital Analytics. In Year 1. LaGuardia moved towards the implementation of analytics,
meeting our proposed schedule. As noted above, the Student Engagement Management System
(SEMS) is now tracking advisement and co-curricular activities. OIRA has developed new ways
to use these analytics to assess the impact of advisement and other college experiences. College
leaders have reviewed this data as they develop plans for advancing advisement and the FYS.
The development of the Connect to Completion system and the integration of the Graduation
Plan into ePortfolio opens new opportunities to advance this work.
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V. ADDITIONAL REPORTING QUESTIONS

In addition to reporting on the progress of the project in accomplishing key objectives, the FITW
report guidelines ask projects to address a set of specific questions. This section of our Year 2
report briefly addresses those questions.

V" Discuss sethacks or challenges you have experienced. Any effort to improve education in an urban
community college is rife with the multiple challenges that come from working in a large. under-
resourced institution. The challenge of making change at scale is particularly notable. Our work
around COMPLETA is no exception, as the Project Narrative indicates. One item to quickly mention
here: As noted in section on Core Activity #1. the underlying patterns of funding and enrollment in
our High School Equivalency programs are changing, and this may limit the impact of this program.

V" Discuss significant changes proposed for the coming year. We are not proposing any significant
changes for the coming year. The project is proceeding ahead of schedule.

v Describe how you have set up the control and treatment groups. Describe any changes from your
original group descriptions. The evaluation focuses on two clusters of comparison groups
relative to the intervention group (FYS students in departments offering the FY'S course).
The first comparison group is comprised of non-FYS students who did not take the FY'S
course and are not enrolled in any of the departments offering FY'S courses. This allows for
an analysis of intervention effects across departments. The second comparison is comprised
of non-FYS students who did not take the FY'S course but are enrolled in departments
offering the FYS course. This allows for a within department comparison to control for inter-
departmental variance in findings. These two non-FY'S comparison groups will enable the
evaluation to distinguish differential effects across outcome measures both within and
outside of particular departments and to account for potential selection bias as certain
departments opt into the FY'S program over time.

v How is your evaluation proceeding? Are there any changes or delays from your original
evaluation plan? Describe the revision process for your evaluation plan. Describe how you
have separated the activities that will be evaluated by non-WWhat Works Clearinghouse
standards (i.e. implementation and fidelity evaluation) from those that will use WIWC
evidence standards. What are the challenges you have experienced in implementing the
evaluation plan? How often do you collect evaluation data on your project? Are you
experiencing any difficulties gathering evaluation data on your objectives? Are you
experiencing any difficulties working with your independent evaluator?

o How is your evaluation proceeding? Are there any changes or delays from your
original evaluation plan? The evaluation is proceeding on schedule. We are in our
second year of multi-cohort analysis. There were slight modifications from analyses in
Year 1to Year 2 in the coding of variables and in the selection of comparison groups
based on recommendations from the FITW evaluation consultant.

o Describe the revision process for your evaluation plan. Describe how you have
separated the activities that will be evaluated by non-What Works Clearinghouse
standards (i.e. implementation and fidelity evaluation) from those that will use WWC
evidence standards. We have separated activities in the evaluation between WWC and
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non-WWC standards based upon interventions where we had the greatest amount of
control in identifying and isolating students for comparison groups and also on applicable
outcome variables. The full proposed project is intended to evaluate the intersection of
three interventions — first-year seminar, math preparation, and team-based advising. We
have chosen one, first-year seminars, as the focus for WWC standards. Focusing on the
FYS intervention enabled the evaluation to benefit from the largest sample sizes of
students because this intervention was the most established of the three. We could also
link outcome variables that met WWC standards for valid and reliable or institutional
measures of student success (i.e.. retention rates, cumulative credits, and cumulative
GPA).

e  What are the challenges you have experienced in implementing the evaluation
plan? The matching procedure for establishing baseline equivalence between
intervention and control groups has been the biggest challenge.

o How often do you collect evaluation data on your project? As apart of its normal
operations, the LaGuardia Office of Institutional Research and Assessment (OIRA)
collects and analyzes data on the impact of the FYS and a range of other college
initiatives each semester to provide information for institutional decision-making
processes. Each year, the data identified in the COMPLETA evaluation plan is organized
and supplied to our evaluator, Dr. Ashley Finley.

o Areyou experiencing any difficulties gathering evaluation data on your
objectives? We are challenged by the requirement for a baseline measure of academic
achievement because of difficulties in gathering placement scores or reporting of high
school GPA for entering students. We have developed a set of criteria for the matching
process that is described in the Methodology section of the Evaluator’s Report.

o Are you experiencing any difficulties working with your independent evaluator? Our
work with our evaluator, Dr. Finley, is proceeding well. We have established a
collaborative working relationship between Dr. Finley and the College’s Office of
Institutional Research and Assessment (OIRA), which generates institutional data needed
for her report.

CONCLUSION

The COMPLETA team is pleased to provide this report, documenting our progress in all key
areas of the project. We are delighted that the project is already showing significant impact on
the success of thousands of students. And we are pleased to have the opportunity to express our
gratitude to the USDOE for support and guidance that make this work possible.
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Appendix 4.11 Business and Technology Advising Plan (2 pages)

Appendix Section VII

BUSINESS & TECHNOLOGY ADVISING COUNCIL
BUSINESS PROGRAMS (BUS ADMIN, MGMT, ACCOUNTING, PARALEGAL, TRAVEL)
FALL 2014/SPRING 2015
TENTATIVE ADVISING PLAN (AS OF 8/28/14)

PRE — ADMISSIONS TO ADMISSIONS

1. e advising teams will collabora ain

with Admissions staff to host at least one
Business & Technol Open se
(either on-line orin person); members of
each business advising team will provide
prospective students information regarding
the College’s business programs, faculty
and student support services. v

2. The video in which Business faculty and
advisors discuss the various business
roarams of the College. introduce the
faculty and academic advisors in the
advising teams, and showcase the
resources available for business students

e.q. first year seminar, ePortfolio

internship opportunities) will be finalized
and upload n the rtment website
and shared with Admissions staff to be
used at various recruiting events.
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3RD SEMESTER —45TH CREDIT 45™ CREDIT AND BEYOND
1. The business advising teams will 1. The advising teams will continue an
implement a new initiative in which all initiative in which faculty and academic
student advisement, whether regarding advisors identify business students with 45
course selection guidance or assistance or more credits, meet with these students
with other issues, will be documented in and review progress toward completion of
SEMS. major/program requirements, and provide

assistance as needed.

2. Under the new initiative, students who

come directly to the Business & 2. Academic and faculty advisors will
Technoloay Department in B327 will be continue to assist 45+ credit stugients
logged into SEMS and directed by front regarding transfer and scholarship
office staff to available faculty according applications and connect them to the

o posted office hours: monitors at the various areas of the College (e.q. Writin
front of the office will display the list of Center, Transfer Office, Honors Students

students who sign in at B327 and also the Advisory Council) for further assistance.
list of business students who sign in at the

Academic Advising Center in B102 in 3. The advising teams will continue to create
order to connect these students to career and transfer advisement events
available faculty advisors if needed. aimed at helping students pla

prepare for graduation.
3. The advising teams will continue to

coordinate special population projects,

including Probation & Early Alert

Workshop/Interventions that involve group

and one-on-one advisement.

4. Faculty and academic advisors will
continue to participate in Advisement

Weeks in which students will be invited for
course selection advisement to lessen

advisement load during the peak period.

5. The advising teams will continue to plan
career advising events open to all

business majors, as well as events for
specific business majors, such as

Accounting or Paralegal Studies.

6. Members of the advising teams will
continue to perform interventions to

ensure students register for courses for

the upcoming semester; this includes

visiting classrooms as well as calling and

emailing students who have not registered

for the following semester.
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Appendix 4.12 Opting In Initiative

The History Beyond the Implementation of Pathways Initiative at LaGuardia

In 2012, the College administrators were made aware that CUNY was working to implement the
Pathways curriculum throughout all CUNY colleges. It was Student Affairs (and then later Academic
Affairs and Information Technology) who were charged to work out the logistics of informing and
disseminating the news of Pathways to students and the campus community. In order to understand the
task ahead, a committee was formed to decipher the questions and concerns this new curriculum would
bring to the table. The main purpose for implementing the Pathways curriculum was to create a
synchronized and seamless transfer for community college students to CUNY four- year institutions. The
transferability would be greater with a more uniformed curriculum tailored to meet the required
general education courses needed at a four year college.

The Implementation of Pathways via Advisement

The following were the standard guidelines advisors followed in order to educate, inform, and promote
the Pathways curriculum in the summer of 2013 to be effective in the Fall.

» Students who enter a CUNY college in Fall 2013 or thereafter, either as first-time freshmen or as
transfer students from another CUNY college or from a non-CUNY, will be automatically enrolled
in the Pathways curriculum,

Students who first enroll in CUNY before Fall 2013, stay out for more than one semester, and

reenroll in Fall 2013 or |ater will be required to follow the pathways curriculum.

7 Students who reenroll, as well as any other students who feel they need to complete additional
requirements under the new curriculum due to their particular course histories, may petition for
variance to continue to be held to the general education requirements that were in effect
before Fall 2013.

» Continuing students may choose to opt in to the Pathways curriculum.

%

The academic advising staff were instructed to inform students about the Pathways curriculum; we
would use the DegreeWorks- a degree audit to view the current curriculum and then use the “what-if”
option, which gave a hypothetical view of their major under the Pathways curriculum. We would analyze
which of these options were for the students’ best interest; especially if they were continuing their
education at a four-year CUNY college.

Informing Students on Pathways

Students were given the “opt-in Checklist” option on their CUNYfirst accounts, except non-degree
students. There was an assigned section with an agreement and disclaimer for students to check off
their answer, of whether they agreed to conform to Pathways curriculum or not.
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Appendix 4.13 Totora Sillcox Comparative Study Scholarship Initiative (3 pages)

Comparative Study of the Impact of Tortora Silcox Family Foundation Scholarships
on Three Cohorts of LaGuardia Students

Nathan Dickmeyer

Institutional Research & Assessment
April 7, 2015

Fall 2013 (session Il) Cohort Update

As previously reported, the 57 students who received these scholarships were matched with a
control group. As with all cohorts described below, students in the control group categorically
matched the scholarship group members on gender, age (older/younger), student visa status,
earned credit levels, GPA levels, state/federal financial aid status, full-/part-time status, and
under-represented minority status.

The number of students in earlier cohorts who are continuing is now too small to compare on
performance measures, like semester GPA and full-time status. Cumulative numbers, like
graduation and combined graduation and continued enrollment have been developed.

Figure 1: Outcome Comparisons between Scholarship and Control Groups: After 3 Semesters

Tortora Silcox Recipients (Fall 2013 Session Il
Cohort) Graduation/Retention Rate

60%
50%
40%
30%
20%

10%
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M Tortora Silcox Recipients M Control Group
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More Tortora Silcox scholarship recipients have graduated after three semesters. The
difference, as shown in Figure 1, is statistically significant. The same is true when the number
graduated is combined with the number still working toward their degree.

Spring 2014 Cohort Update
Within this cohort, we were able to build a matching control group for 385 of the scholarship-
receiving students.

Figure 2: Outcome Comparisons between Scholarship and Control Groups: After 2 Semesters

Tortora Silcox Recipients (Spring 2014 Cohort)
Graduation/Retention Rate
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250 277
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M Tortora Silcox Recipients  m Control Group

Again, more Tortora Silcox scholarship recipients have graduated after two semesters. The
difference, as shown in Figure 1, is statistically significant. The same is true when the number
graduated is combined with the number still working toward their degree.

Fall 2014 Cohort, first look

Of the 395 scholarship students for whom we could had control group student data, 58 had
graduated after one semester, compared to 45 for the control group. The difference, however,
is not statistically significant.
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For the scholarship group 192 continued on to the next semester, while 193 continued for the
control group. Combining this with the numbers who graduated also does not result in a
significant difference.

Interestingly, the control group took a significantly heavier credit load in the next semester {10
credits vs. 8 for the scholarship group) and were more likely to attend full-time that next
semester (43% vs. 34% for the scholarship group). We believe this is simply a result of
scholarship students who were more likely to go full-time being able to graduate earlier. (The
groups were matched on full vs. part-time status in the base semester.)

The scholarship group, however, was more successful in earning credits than the control group.
They earned 80% of their credits, compared to 76% of the credits earned by the control group
in the base semester. The difference is statistically significant.

The scholarship may have helped students concentrate on their studies and pass more courses.
This may have increased the number who were able to graduate, but the impact was too small
to allow us to draw conclusions.
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Appendix 4.14 Front Line Staff Initiative (2 pages)

Appendix Section VII

The CTL's Front-Line Staff Initiative originated with the 2013 STAR (Support Team for
Advisement Relations) Report, which recommended that LaGuardia:

1. Provide regular training and support that ensures that all front-line staff members
have the knowledge and information necessary to effectively serve and refer students.
2. Provide comprehensive and on-going training in customer service and relationship

management.

The creation of a new advising model prompted the STAR effort. The framers of the College’s
new advising model recognized the key role played by front-line staff and called for the
development “of a comprehensive and on-going professional development program for all
members of the new advising teams,” In addition, they suggested that professional
development should include "support staff and others who contribute to the delivery of advising

services across the college as appropriote.”

Dean Howard Wach, Director of the CTL, was charged to create a program which would meet
these recommendations. Since January 27, 2014 there have been 8 professional development
sessions held for the Front Line Staff. Each session was organized around specific themes
and/or subjects. A fundamental goal has been comprehensive and on-going training in
customer service and relationship management. Our trainings started with Front-Line Staff
Development Day, The introduction to Advisement Model, and was followed by more detailed

introductions to advisement tools, methods, and resources.

Another key front-line professional development direction has been to help staff effectively
work with students from different cultures and backgrounds, knowing how to appropriately
serve students with disabilities, international students, non-English speaking students, and
others from diverse backgrounds, while minimizing conflict and optimizing communication

skills.

service to students received rewards and public recognition. The response to these events was

overwhelmingly positive. A total of twenty-three staff have thus far received these awards.

A highlight of the program has been the first two annual front-line staff award ceremonies. On each

occasion (December 2014 and January 2016), staff nominated by their supervisors for their outstanding
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Since Spring 2015, LaGuardia’s Core Values (Diversity, Responsibility, Opportunity, Innovation, and
Learning) have helped to organize the content and direction of Front-Line staff events, with each session
organized around one Core Value. Thus far, Diversity, Responsibility, Opportunity, and Innovation have

been thematic principles for presentations and development activities.

The Front-Line program is directed by CTL staff, with assistance from Student Affairs, Human Resources,
and two key academic affairs staff from academic departments. Since the outset of the program in January
2014, 485 employees from around the college have attended Front-Line events. Evaluations have been
very positive, with participants especially receptive to opportunities for networking and learning about the

work of colleagues across the campus.

We are planning to continue our series every semester, running two session each time to accommodate as

many as possible of our staff.
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Appendix 4.15 Student Success Mentors Summary

The Student Success Mentor Program
Program Description:

The Student Success Mentor (SSM) Program was created to provide students in discipline-specific
First Year Seminar (FYS) courses in Business & Technology, Criminal Justice, Engineering and
Computer Science, Health Sciences, Liberal Arts Social Science and Humanities, Liberal Arts Math
and Science, Natural Sciences, and Psychology with peer support. SSMs facilitate the attached
Studio Hour lab session during which they mentor students who are new to the College by sharing
their own college experiences, either at LaGuardia or at a senior college; introduce key strategies
and habits of mind for academic success; guide FYS ePortfolio development; and promote co-
curricular learning opportunities and share important campus resources. In addition, SSMs partner
with faculty to design activities for the FYS Studio Hour; communicate with faculty about student
progress, create new FYS resources and contribute to other college-wide events that support new
students at LaGuardia including the New Student Orientation (renamed LaGuardia's First Year
Experience Orientation starting Fall 16), New Student Advisement and Registration (NSAR) and
La(Guardia’s Student and Family Day. Since its inception, the Student Success Mentor program has
been funded through the Center for Teaching & Learning. However, starting in Fall 16 the program
will be supported by funds generated through .5 tuition credit added to the FYS course.

Program History:

The First Year Seminar course was launched Spring 14, in two disciplines-BTF101 and NSF101,
with a total of 20 sections. At the time the attached studio hours were facilitated by 11 ePortfolio
consultants. To support the launch of two additional FYS courses (LIF101 and HSF090) in 2015-16,
the SSM Program was developed in Summer 2014 for which the first 21 SSMs were hired. When the
four remaining I'YS courses launched in 2016-17, 17 additional SSMs were hired, making the total
number of SSMs 38.

Assessment:

LaGuardia's new First Year Seminar courses have now been tested with more than 8,000 students;
matched control group studies have shown statistically significant gains in one semester retention,
two semester retention, credit accumulation, and progress towards completion. Facilitated by peer
mentors, the one-hour per week FYS Studio Hour is an integral element of this success; feedback
from both students and faculty has highlighted the value of the Studio and the peer mentors in
effectively supporting students. Gains noted include:

A. Fall 2014 FYS Cohort vs. Non-FYS Students in Same Majors

* One-semester retention was 10 percentage points higher
=  (redit accumulation (excluding FYS credits) averaged 2.8 more credits, after Spring 1 2015

B. Spring 2014 Cohort vs, Non-FYS Students in Same Majors

* One-yearretention was 9 percentage points higher
* C(Creditaccumulation (excluding FYS credits) averaged 3.6 more credits, after Spring [ 2015
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Appendix 4.16 Technology and ATD Recommendations 2

I'echnology. Student Leaming and Success

The college has a variety of technology tools at its disposal to enhance service to students, ranging from
constituent relationship management software to a degree requirements qudit to applications for
reflection and exploration. This technology must play six vital roles within the academic advising system:

Inform or enhance advising the College Web site, DegreeWorks, eCareer, ePortfolio, as well
sessions as Advising Central, a resource for faculty and staff

Document advising sessions DegreeWorks, Hobson's Retain or on eAdvising form
Communicate targeted messages Hobson's Retain

to students

Deliver advisement DegreeWorks and FACTS

Assess advisement CUNYfirst, Hobson’s, and eCareer

Knowledge management system to | SEMS
provide a single, authoritative
source of information

Achieving the Dream recommendation #2, has been addressed through the creation of a much more robust
online presence and the use of technological tools such as the Student Engagement Management System
(SEMS). There is now a single sign on for students and the new advising web page now has a delailed
description of the Advising Teams, video tutorials, student success survival guide and other important links
related to student success and financial services. Also there is now an "Ask LaGuardia” fink in which students
can ask any question to a search engine that will deliver quick accurate information to students. SEMS is
being utilized by ail academic departments and allows students to log into each department when they come
in for advising or other services throughout the college. SEMS additionally allows faculty and front line staff
to specify the reasens and type of services the students are in need of and allows the college to track where
the student has been and what kind of services they have received all the while collecting data to assess
student needs and patterns. The new advising mode! as part of the re-alignment of the college are all the
resuft of the work, findings and subsequent recommendations of many faculty and staff from across all
divisions of the colfege. This work took place over four years and has been implemented with the cooperation
of Academic Affairs, Student Affairs and IT.
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students, or students who gave invalid EmplIDs.

face challenges, problem-solvers beat the odds.

The Curse of “Optional”: 56% Retention for Thase with Zero SEMS Visits

Nate Dickmeyer

Institutional Research & Assessment
LaGuardia Community College
March 2, 2015

This chart shows the retention to Spring 2015 {or Fall 2014 graduation) of the 16,259 degree students
from Fall 2014. These students generated 74,915 “hits” in SEMS of the 108,799 tickets generated from
August 1, 2014 to March 1, 2015. The other hits were either from non-degree students, non-enrolled

The chart shows increasing retention with the number of office visits recorded in SEMS from 56% for
students who do not show up at all in SEMS data to 83% for those with 20 or more visits. (The high point
is 85% retention for the 73 students who made 17 visits. Question: How do we get students to make 17

visits?)
Retention of Degree Students by # of "SEMS Hits" Fa 14
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17,95%
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90%
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(Zero Hits =1,745,20 or
more = 185 students)
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Students who visit more offices more times in a semester are more likely to be retained. All students
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Appendix 4.18 Developing a Single Tool for Assessing Student Retention Interventions (6 pages)

Developing a Single Tool for Assessing Student Retention Interventions

Jenny Zhu

Nathan Dickmeyer

Institutional Research & Assessment
LaGuardia Community College

May 31, 2016

History

At the request of the college’s provost several years ago, we used the information in our data
warehouse to predict which students were most likely to drop out. This effort informed us
about which data elements were most useful for predicting college persistence. Nevertheless,
we realized that these techniques had limited accuracy at the individual student level. The
characterization “likely to drop out” becomes increasingly inaccurate as the size of target
population increases and we go down the probability scale from a high probability of dropping
out to a middling one. Most students with the 50 highest probabilities of dropping out will drop
out, but a smaller proportion of the 500 highest will drop out.

In the development of regression equations to predict college success, we tried a number of
dependent variables, including a semi-continuous cutcome that scored dropping out after one
semester as a zero and retention to graduation as one with longer retention lengths and early
transfer to another college scored in between. Of particular interest, however, was two-
semester (fall-to-fall) return rate. From one fall to the next, the college loses more than one-
third of its students. Dropping out is reasonably likely, and predicting who will drop out is not
like finding a needle in a haystack. This dependent variable also allowed us to use stepwise
logistic regression, resulting in each degree student enrolled in the baseline fall semester
having a probability score for return to the next fall.}

We then realized that, while we were always somewhat wrong when we selected a group for
an intervention (assuming that they oif were likely to drop out), we could average the
probabilities for all members of the group and get a predicted proportion who would drop out,
based on historical data. That is, for a selection of 100 students we could use historical data to
generate a probability of two-semester return for each and, thus, an average return rate for the
whole group. This opened the door for us to assess any intervention that had an impact during
an academic year. All students in the intervention would have a probability of two-semester
return based on a historical analysis of student characteristics available in our data warehouse.

! Note: as a convention in our office, we use the term “retention rate” to pertain to the return rate of a cohort and
the term “return rate” to pertain to any mixed group of students, not all of whom may be at the same pointin
their academic career. Retention rates are more comparable than return rates because the mix of students
involved in a return rate (for example, the number of new as apposed to continuing students), which can vary
when a cohort is not used, can affect the rate of return. In the use of return rates in this paper, however,
comparability is preserved by comparing a prediction to an actual for the same mixed group.
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Using the average of these probabilities, the intervention group as a whole had a predicted
return rate. If the intervention was successful, this group of students should be retained at a
rate higher than the predicted rate.

Setting a target to indicate the success of an intervention

Thus, we had a way of assessing any intervention in which degree students were enrolled in the
fall by averaging the predicted return probabilities of the students in the baseline fall semester
and comparing that prediction with the actual result two semesters later, At the start of the
intervention, we could take the predicted average and add an amount to give us assurance of
statistical significance and call this a target for the intervention. In the next fall semester we
would then count the number of returning students and add to that the number who had
graduated at the end of the previous fall and spring semesters. If the proportion of those who
returned or graduated was higher than the target, then we could declare the program
successful.

We decided to build the prediction using return data from the previous fall semester. This gave
us over 16,000 individual records. In every case we had data on the beginning state of the
student, like cumulative GPA, and on the ending state, either retained (enrolled in or graduated
before the second fall) or not retained. (Note, this means that early transfer and stopping out
during the follow-up fall are defined as failures on the part of the intervention. Not all
interventions may want to define success this way.)

Table 1 shows the results of the regression and how it might be translated into a probability of
two-semester return for a fictional student. Fifteen variables proved to contribute to the
probability. Fall 2013 data were used to predict the return (or graduation) of fall 2014 students
to fall 2015. The fit of the model to the historical data can be described as good, but not at all
perfect (P > chi-square .18).
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Factors affecting probability of return/grad Fall 2014 to Fall 2015 Percentage Sample loe's
{Based on actual data from Fall 2012, Spring 2013 and Fall 2013) [-‘ Point Impact | Student Jloe |Prediction
Starting point -28.13 -28.13
Each year of age 0.646 20 12.92
Each credit earned 1.02 12 12,24
Each point of cumulative GPA 20.22 2 40.44
Each one percent of WU grades out of total grades received -1.147 0 0
Being female 6.57 0 0
Not completing developmental math requirement -16.81 0 0
Being fuli-time 42.42 1 42.42
Registering early 11.37 0 0
Being a continuing student -10.66 1 -10.66
Being a new student* 49.42 Q 0
Being a new transfer student 24.02 0 0
Being an AA degree student 2.72 0 0
Being an AS degree student 13.79 1 13.79
Being an AAS degree student -6.04 0 0
Not being on a student visa -18.87 0 0
{loe's predicted prohability of returning Fall 2015) 83.02%
FComparing a new student with a continuing student with a 2.00 GPA and 12 earned credits, the new student is
missing 52.68 percentage points and already is behind more than 10 percentage points.

Table 1

Nevertheless, the chi-square test only shows how well the model predicts individual
performance in the historical data. Our concern is on how well the model predicts future group
performance.

For all 15,935 fall 2014 degree students, the model predicted return/graduation at 61.6%.
Actual to fall 2015 was 64.3%. There are two possible causes of the variance: 1) differences
between modeling data and scored data; or 2) college interventions that improved upon
predictions. That is, either the relationship between, for example, GPA and return was weak
and changed over time, or, something the college did changed the relationship between GPA
and return.

The latter is most likely true. The college’s three-year graduation rate for full-time, first-time
students, for example, jumped from the fall 2011 cohort to the fall 2012 cohort from 16.3% to
20.0%. The fall 2012 cohort had the benefit of the 2014-15 academic year, the year of the
prediction for the fall 2014 students in the model. A jump in graduation rates indicates
improved programs administered by the college, causing the variance from model predictions
noted abhove.

Use
These return targets were then used to uniformly assess various programs (and other group
designations) at the college. Figure 1 shows some of the results.
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Interventions (CUNYfirst "Group" flags)
30% 40% 50% 60% 70% 80% 90% 100%

FALL 2014 DEGREE STUDENTS N=15935 (SIG)
ASAP N=840 (SIG)

CD (NEW COHORT) N=198 (SIG)

COPE N=173 (SI1G)

EARLY ALERT N=1553 (SIG)

ROBINHOQOD (ACE) N=59 (NOT SIG)

PKTH N=417 (S1G)

ACE TO CREDIT N=333 (SIG)

CUNY START N=606 (SIG)

= Predicted 2-Semester Return = Actual 2-Semester Return

Figure 1

Figure 1 shows that the ASAP and CD program performed above target, while the “ACE to
Credit” program did not. Other programs did not show as much improvement as the college as
a whole, including Robinhood and the honors society, PKTH. Note that the students inthe PKTH
group already had high return probabilities, making improvement difficult.

Business & Technology
30% 40% 50% 60% 70% 80% 90% 100%

ALL FALL 2014 DEGREE STUDENTS N=15935

ACCOUNTING N=767 (SIG)

BUSINESS ADMINISTRATION N=1790 (SIG)

BUSINESS MANAGEMENT N=54 (SIG)

PARALEGAL STUDIES N=168 (SIG)

TRAVEL AND TOURISIVI N=259 {SIG)

® Predicted 2-Semester Return = Actual 2-Semester Return

Figure 2

286



LaGuardia Community College Periodic Review Report Appendix Section VII

Figure 2 shows the same technique used to assess students grouped by advising teams (usually
majors) for one of the college’s divisions. Note, for example, that a major being phased out
{Business Management) shows very poor results against the prediction, while Paralegal Studies
shows very good results.

2015-16

For the current year, we increased the historical data to five semesters, yielding over 65,000
records. The two-semester return data on students from fall 2012, spring 2013, fall 2013, spring
2014, and fall 2014 were used to predict return of fall 2015 students to fall 2016. A somewhat
different probability equation was derived. The fall 2015 prediction coefficients are compared
to the fall 2014 in Table 2.

Fall 2014 Fall 2015
Factors Factors
Percentage Percentage
Point Impact | Point Impact
(3 semesters | (5 semesters
Factors data) data)
Starting point -28.13 -6.49
Each year of age 0.646 0

Each credit earned 1.02 0.91

Each point of cumulative GPA 20.22 22.26

Each one percent of attempted equated credits earned 0 0.1695
Each one percent of WU grades out of total grades received -1.147 -1.28
Being female 6.57 8.58
Not completing developmental math requirement -16.81 -7.42
Being full-time 42.42 36.33

Registering early 11.37 12.72

Being a continuing student -10.66 -10.73

Being a new student 49.42 36.68

Being a new transfer student 24.02 31.37
Being an AA degree student 2.72 3.12

Being an AS degree student 13.79 12.19
Being an AAS degree student -6.04 -3.41
Not receiving financial aid o] -3.25

Not being on a student visa -18.87 -23.24

Table 2

Note that age showed up in the 2014 predictive model, but not in the 2015 model, while the
percentage of credits earned and receiving financial aid show up as significant in 2015 and not
in 2014. There may be some degree of correlation among the three variables, causing some of
them to drop out, when the others prove to improve the fit better. In this case, whichever
combination works best would seem to be justified. Fortunately, none of the other 2015
variables switch signs or are completely out of range of the 2014 variables. This adds to our
confidence in the validity of the model.
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Summary

LaGuardia College now has a method for assessing the two-semester return impact on any
group of students included in an intervention program that has an impact during the academic
year. As soon as the target population is identified, the IR&A office (the data are confidential, so
the data are circulated only on a need-to-know basis to advisors) can quickly calculate a target
number of students who must be retained through to the next fall to demonstrate program

effectiveness.

A percentage improvement over the target score allows comparison among various programs,
In general, the college is finding that resources used with low-risk students may have more
impact when used on high-risk students, where the opportunities for turning around students
are greater.

In continuing this line of research, we have proposed a number of refinements for future work:
1) Developing similar formulas for spring to spring return.
2) Separating the probability calculations between new and continuing students to allow
the variables to act fully independently on the two very different populations.
3) Testing more behavioral variables besides time of registration, perhaps including timing
of first log-in to LaGuardia online services, counts of office visits, and previous absence
rates.
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Appendix 4.19 Using a Uniform Retention Assessment Methodology (14 pages)

Using a Uniform Retention Assessment Methodology to Examine the Impact of
Advising Teams and Advising Offices

Nathan Dickmeyer

Jenny Zhu

Institutional Research & Assessment
June 2, 2016

Using the assessment methodology described in “Developing a Single Tool for Assessing
Student Retention Interventions” by Zhu and Dickmeyer (IR&A internal working paper, May 31,
2016), we examined the impact of advising teams and office visits during the 2014-15 college
year on retention. With this methodology, we compute an expected fall-to-fall return rate and
compare it with the actual return rate. The actual return rate examined in this paper is the
number of students who had been enrolled in fall 2014 who were again enrolled in fall 2015 or
who had graduated before the start of that semester as a percentage of the fall 2014 base
enrollment.?

Advising Teams and Councils

The results for the college as a whole are shown at the top of Figure 1. Of the 15,935 fall 2014
degree students, 61.3% were expected to return, based on these students’ distribution of
characteristics like cumulative GPA, credits earned, completion of math requirements, etc.
Actually, 64.3% returned, because of successful intervention programs as discussed in the
previous paper, “Using a Uniform Retention Assessment Methodology on Interventions and
Other Identifiable Groups” by Zhu and Dickmeyer (IR& A internal working paper, June 1, 2016).

In Figures 1 through 7 forty-four advising teams are rated on their ability to improve upon the
predicted return rate of their students from fall 2014 to fall 2015 (including graduates after fall
2014 and spring 2015 in the count of returning students). We can categorize the results as
follows:

1) Transformative (taking students with potential return rate below 60% and retaining
them nearly at or above 70%)
a. latin American Studies (but with an N of only three)
b. Programming and Systems

2) Well above expectations (taking average return-potential students—60% to 65%—and
retaining them nearly at or above 70%)
a. Paralegal Studies

1 Note: as a convention in our office, we use the term “retention rate” to pertain to the return rate of a cohort and
the term “return rate” to pertain to any mixed group of students, not all of whom may be at the same point in
their academic career. Retention rates are more comparable than return rates because the mix of students
involved in a return rate (for example, the number of new as opposed to continuing students), which can vary
when a cohort is not used, can affect the rate of return. In the use of return rates in this paper, however,
comparability is preserved by comparing a prediction to an actual for the same mixed group.
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b.
c.
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Education

Deaf Studies

Spanish Translation

Dietetic Technician

Human Services

Industrial Design Technology
New Media Technology
Philosophy

Writing and Literature

3) Better than Expected (Difference between actual and expected greater than five
percentage points, and not in the two categories above).

Travel and Tourism
International Studies

PTA

Commercial Photo-Fine Arts

4) Meets expectations (between three and five percentage points above expectations)

Accounting

Business Administration
Nursing

Psychology

Computer Science

5) Disappointments (Difference between actual and expected less than three percentage
points in either direction)

Food Service Management
OTA

Practical Nursing LPN

Vet Tech

Commercial Photography
Communication Studies
Fine Arts and Design
Theater

Japanese

Liberal Arts: Social Science and Humanities
Liberal Arts-Journalism
Criminal Justice

. Biology

Computer Technology
Engineering
Environmental Science

6) Under duress (below expectations by more than three percentage points)
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Business Management

EMT

Radiologic Technology
School Food Service

Music Recording Technology
Liberal Arts-History

Liberal Arts: Math & Science

m e a0 Tu

Business & Technology
30% 40% 50% 60% 70% 80% 90% 100%

ALL FALL 2014 DEGREE STUDENTS N=15935

ACCOUNTING N=767 (51G)

BUSINESS ADMINISTRATION N=1790 (S1G)

BUSINESS MANAGEMENT N=54 (SI1G)

PARALEGAL STUDIES N=168 (SIG)

TRAVEL AND TOURISM N=259 (SIG)

W Predicted 2-Semester Return W Actual 2-Semester Return

Figure 1
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ELA & Education
30% 40% 50% 60% 70% 80% 90% 100%

ALL FALL 2014 DEGREE STUDENTS N=15935

EDUCATION N=714 (SIG)

LIBERAL ARTS-DEAF STUDIES N=64 (SIG)

LIBERAL ARTS-INT'L STUDIES N=41 (SIG)

LIBERAL ARTS-LATIN AMER. STUDIES N=3 (SIG)

SPANISH TRANSLATION N=25 (SIG)

= Predicted 2-Semester Return = Actual 2-Semester Return
Figure 2

Health Sciences
30% 40% 50% 60% 70% 80% 90% 100%
ALL FALL 2014 DEGREE STUDENTS N=15935
DIETETIC TECHNICIAN N=99 (SIG)
EMT N=44 (SIG)
FOOD SERVICE MANAGEMENT N=86 (NOT SIG)
HUMAN SERVICES N=390 (SIG)
NURSING N=983 (SIG)
OTA N=290 (NOT SIG)
PTA N=386 (SIG)
PRACTICAL NURSING LPN N=246 (NOT SIG)
RADIOLOGIC TECHNOLOGY N=315 (SIG)
SCHOOL FOOD SERVICE N=10 (SIG)
VETERINARY TECHNICIAN N=262 (NOT SIG)

= Predicted 2-Semester Return = Actual 2-Semester Return

'Figure 3
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Humanities
30% 40% 50% 60% 70% 80% 90% 100%

ALL FALL 2014 DEGREE STUDENTS N=15935
COMMERCIAL PHOTOGRAPHY N=155 (SIG)
COMM. PHOTO-FINE ARTS N=15 (NOT SIG)
COMMUNICATION STUDIES N=229 (NOT SIG)
FINE ARTS AND DESIGN N=386 (NOT SIG)
INDUSTRIAL DESIGN TECHNOLOGY N=33 (SIG)
MUSIC RECORDING TECHNOLOY N=196 (SIG)

NEW MEDIA TECHNOLOGY N=261 (SIG)

PHILOSOPHY N=38 (SIG)

THEATER N=146 (NOT SIG)

= Predicted 2-Semester Return ™ Actual 2-Semester Return
Figure 4

Liberal Arts
30% 40% 50% 60% 70% 80% 90% 100%

ALL FALL 2014 DEGREE STUDENTS N=15935
JAPANESE N=9 (NOT SIG)

LIBERAL ARTS: SOC SCI & HUMES N=2173 (SIG)
LIBERAL ARTS-HISTORY N=22 (SIG)

LIBERAL ARTS-JOURNALISM N=47 (NOT SIG)

WRITING & LITERATURE N=109 (SIG)

= Predicted 2-Semester Return ™ Actual 2-Semester Return

Figure 5
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Social Science
30% 40% 50% 60% 70% 80% 90% 100%

ALL FALL 2014 DEGREE STUDENTS N=15935

CRIMINAL JUSTICE N=1384 (SIG)

PSYCHOLOGY N=668 (SIG)

» Predicted 2-Semester Return

Figure 6

ALL FALL 2014 DEGREE STUDENTS N=15935
BIOLOGY N=282 (NOT SIG)
COMPUTER SCIENCE N=447 (51G)

COMPUTER TECHNOLOGY N=200 (SIG)

ENGINEERING N=582 (NOT SIG)
ENVIRONMENTAL SCIENCE N=54 (NOT SIG)
LIBERAL ARTS: MATH & SCIENCE N=1262 (SIG)
PROGRAMMING AND SYSTEMS N=238 (SIG)

= Predicted 2-Semester Return

'Figure 7

» Actual 2-Semester Return B

B0 290%

= Actual 2-Semester Return

Using Figure 8, it is possible to classify the Advising Councils in the same manner.

100%
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1) Transformative (taking students with potential return rate below 60% and retaining
them nearly at or above 70%)
a. None

2) Well above expectations (taking average return rate potential students—60% to 65%—
and retaining them nearly at or above 70%)
a. ELA & Education

3) Better than Expected (Difference between actual and expected greater than five
percentage points, and not in the two categories above).
a. None

4) Meets expectations (between three and five percentage points above expectations)
a. Business and Technology
b. Health Sciences

5) Disappointments (Difference between actual and expected less than three percentage
points in either direction)
a. Humanities
b. Liberal Arts
¢. Social Science
d. STEM

6) Under duress (below expectations by more than three percentage points)
a. None

Councils
30% 40% 50% 60% 70% 80% 90% 100%

ALL FALL 2014 DEGREE STUDENTS N=15935
BUSINESS AND TECHNOLOGY N=3038 (SIG)
ELA & EDUCATION N=847 (S1G)

HEALTH SCIENCES N=3111 (SIG)
HUMANITIES N=1459 (NOT SIG)

LIBERAL ARTS N=2360 (SIG)

SOCIAL SCIENCE N=2052 (SIG)

STEM N=3065 (NOT SIG)

w Predicted 2-Semester Return W Actual 2-Semester Return

Figure 8
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Assessment of Office Visits

Many offices, including some academic department offices, made use of SEMS (Student
Enrollment Management System) software to record student visits to the office. We used those
counts to evaluate the impact of those offices on student return rates.

Figure 9 shows the difference between expected return and actual return rates from fall 2014
to fall 2015 by the number of office visits each student made, according to SEMS during the
academic year 2014-15.

Figure 9 shows, on the far left, that 1,651 fall 2014 degree students made no visits to any office
with SEMS technology during the year and that these students, although their expected return
rate was below average at 56%, did far worse with only 27% returning in fall 2015. Students
with three or fewer visits all returned at rates below expectation.

Clearly students who are not engaged with the college, who do not regularly seek assistance or
advice, return at rates below the expectations given by such variables as their grade points and
credits earned. Note that after three visits, the expected return rate varies very little, while the
actual rate climbs and peaks at around 17 visits. While the graph might indicate that students
have some hidden energy that both compels them to return to offices and keeps them in
college, the more the better, the steady growth from zero to nine visits seems to indicate more
strongly a benefit gained from each visit that decreases in its “return” {(as in the economists’
“decreasing marginal rate of return”) after the ninth visit.

Actual vs. Predicted Fall 15 Return/Grad for Fall 14 Students by
Number of SEMS Visits

100%
89%
90% 84% 87% 88% 87%
B 82% 83% 82
80% 75%78% ___77%
68% 72% )
70% 65% Actual F14-F15 Return/Grad Rate
I e
64% 64% ©6% 65% 64% g39% 65% 64%
63% 65% 63%

-——Predicted Return Rate

Number of Students Visiting H

1,043 38‘;98 S4:
635 361 652
10% 465 299 241233 187 115
144 104 30
0%
S A Y B B 5 0 A D DS DDA S AE D DD S S
~
Number of SEMS Visits AY 14-15 »
Figure 9
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Actual vs. Predicted Fall 15 Return/Grad for Fall 14 Students by
Number of SEMS Visits to Generalists

100%

90%
——epctual F14-F15 Return/Grad Rate 81% 79%
80% 75%
70%
S 641——/—6—816___’__////\
60% 6296 63% 63% 63% 64% 63%
50% ——Predicted Return Rate
40% 3,131
H Number of Students Visiting
30% 2,158
o 1,546 1,744
1,081

10% 723

0%

1 2 3 a 5 6+
Number of SEMS Visits AY 14-15
Figure 10

We can apply this method of analysis to individual offices and even groups within offices. Figure
10 shows the impact of visiting a “generalist” financial aid assistant in the office located in C-
107. One visit yields a small increase to the predicted probability of return. That expected
probability does not differ among students at the various visit levels. Students who visited more
than once, improved their chances of being retained, until reaching six or more, when no more
improvement could be gained.

Visiting a generalist, and visiting them regularly, up to six times in a year, appears to improve
the chances that a student will return. The generalists are providing a benefit.

Actual vs. Predicted Fall 15 Return/Grad for Fall 14 Students by
Number of SEMS Visits to Single Stop
100%

100%

~—Actual F14-F15 Return/Grad Rate

20%
77%
80%
72% o
70%
60% 66% 66% 659% 64% 65% 65%
50% —pctual F14-F15 Return/Grad Rate
40%
30% I l Number of Students Visiting
20% 369 =
137
n 61 a7 23 63
0%
a 2 3 a 5 6+
Number of SEMS Visits AY 14-15
Figure 11
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Figure 11 shows the impact of visits to the Single Stop office, where students are assisted in
applying for public benefits, with tax advice and with legal advice. Repeated visits show some
extra benefit, but at least one visit does have pronounced impact on the actual return rate.

Figure 12, on the other hand shows much less benefit to visits to the International Students’
Office. Students who make one visit greatly raised their return rate above expectations.
Students making more visits, however, already had a very high expected rate, and raising it
further may be challenging. Clearly one visit had an impact on these students’ return rate, but
the purpose of multiple visits does not appear to have been return rate related.

Figure 12 gives us some reassurance that making multiple visits is not an unmeasured, intrinsic
characteristics that indicates the motivation to return. We are reassured, for example, that
seeing the generalists in C-107, as shown in Figure 10, multiple times produces a marginal
return rate benefit with each visit. The contrast between the two figures seems to indicate that
the benefit increases with each visit only if there is a benefit. When there is no additional
benefit, there is no increase. The variable is thus not simply tied to the number of visits.

Actual vs. Predicted Fall 15 Return/Grad for Fall 14 Students by
Number of SEMS Visits to International Students

100%
—Actual F14-F15 Return/Grad Rate

20%
2B 81% 80% S37% 80%
81%
70% M 78% 76% 77%
69% — i
60% Predicted Return Rate
50%
40%
30% || Number of Students Visiting
20% -
163
10% 114 72 &7 =5 >
0%
1 2 3 4 5 6+
Number of SEMS Visits AY 14-15
Figure 12

Figure 13 assesses the impact of student visits to the professional advisors located on the first
floor of the B building. Visiting an advisor once appears to have no impact on student return.
They return as expected. Some of these students were advised by this office only in the spring
semester, after gaining release of their advisement hold in their fall freshman seminar.
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Other students with one visit were advised in the fall and did not return in the spring. Whatever
the reason, students with only one visit to the Advisement Triage Team did not appear to
benefit from that visit.

Students who visited more than once {except those who visited nine times, which appears to be
an aberration because of low numbers), gained a great deal of benefit. After two visits,
however, the marginal rate of return appears to decrease, although the 41 who seemed to
come once a month returned at a very high rate.

Students would do well to visit an advisor once a semester and check in at least one more time
to reflect on their progress and continue to build their relationship with an advisor.

Actual vs. Predicted Fall 15 Return/Grad for Fall 14 Students by
Number of SEMS Visits to Advisement Triage Team
100%

2 88%
20% 8a5% 85%  84% &
80% 81%

80°6 74%

70% —Actual F14-F15 Return/Grad Rate

60% g
61% 61% 61% 61% 60% 61% 61% 61% 61%
50%
——Predicted Return Rate
40% 3,865
30% 2,808 I] Number of Students Visiting
20% 1,530
805
2.0% a13
190 106 as 22 a1
0%
> 5 2 3 a 5 6 7 8 ) 10+

Number of SEMS Visits AY 14-15

Figure 13

Business and Technology majors, however, had a choice of visiting an advisor or a faculty
member in that area as shown in Figure 14, Some students did both, but looking only at those
majors, we could see who did not visit either an advisor or a faculty member, those who visited
only advisors (any number of times} and those who visited a faculty member, by the number of
times in the year they visited any departmental faculty member.

What we see is that not visiting either means the student is more likely not to return than
predicted, but any visit to an advisor has a substantial impact. Students who chose to visit
faculty for advice, however, had even higher predicted return rates than those that did not, and
each visit to a faculty member raised the actual return rate for those students.
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The eleven percentage point actual return rate difference between those who only see advisors
and those who see a faculty member once indicates the large impact those faculty visits have
on students.

Actual vs. Predicted Fall 15 Return/Grad for Fall 14 Students by
Number of SEMS Visits to Business & Technology

100% 24%
920%
80% ——Actual F14-F15 Return/Grad Rate
70%
70%
63% 70% 69%
60% 67% 67% 66%
50
50% Predicted Return Rate
40%
30% D Number of Students Visiting
1,122
20% e
858 724
10%
236
107 2s 18 17
0%
Not Advisor 1 2 3 a s 6+
advised advised =
Number of SEMS Visits AY 14-15
Figure 14

Figure 15 is based on Health Science majors and their visits to advisors and faculty. For these
students, of those who did not visit either advisors or Health Science faculty, only one-third
returned in the next fall, far below our already low return expectations.

Advisors had much less impact on return rate for these majors than did advisors on B&T majors.
The impact of visiting faculty grows more slowly with the number of visits than it did for B&T

majors, although the growth is steady and reaches a very high level.

Health Science majors appear to strongly benefit from at least three visits per year to faculty
members.

12
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Actual vs. Predicted Fall 15 Return/Grad for Fall 14 Students by
Number of SEMS Visits to Health Sciences
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50% 57% —-—pPredicted Return Rate
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30%
| ] Number of Students Visiting
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10% 437
=0 75 38 31
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i schined Number of SEMS Visits AY 14-15
Figure 15

Figure 16 reveals the same analysis for Humanities majors. In this case, visiting an advisor has a
clear benefit. Visiting a faculty member at least once improves upon that benefit, Nevertheless,
in the Humanities it is less clear that more than one visit to a faculty member per year yields
any additional help for students having difficulty staying in college.

Actual vs. Predicted Fall 15 Return/Grad for Fall 14 Students by
Number of SEMS Visits to Humanities
100%
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80% 76% 78% 29°% 76%
w—epctual F14-F15 Return/Grad Rate
70% M%
70% 69%
60% 66% 68% 66%
60% ——Predicted Return Rate
50% a3
40%
30%
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Figure 16
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Conclusions

1. The methodology clearly separates advising situations that are working and those that
are challenged. Several large and amorphous majors appear to have faced challenges
successfully designing team approaches. Anecdotal information on team “activity” does
not appear to correlate well with improved return rates.

2. The impact on return rates of individual visits to various offices can also be assessed
with this method. Some areas, like the generalists in C-107 have a clear, increasing
marginal value for repeated visits. Other areas, like International Students, show a less
clear marginal value for repeated visits.

3. The advising office appears to be very successful at solving student challenges to return
with each visit. Each visit to a faculty member within a student’s major appears to yield
more success in improving the probability of return.

14
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Appendix 4.20 Project Completa Back on Track Initiative (5 pages)

L. CORE ACTIVITY #1: BACK ON TRACK

Roughly one third of LaGuardia’s matriculating students first come to campus when they take
non-credit classes with our Division of Adult and Continuing Education (ACL). Out-of-school
youth and adults working towards high school equivalency (HSE) diplomas form one high risk

cohort of ACE students. Through Core Activity 1, LaGuardia secks to increase access and
success for these high-risk students by strengthening pre-enrollment support. After an initial

year of program activity, HSE students are both enrolling and succeeding in credit programs at a

substantiallv elevated rate.

Table 1: Core Activity 1 Summary

Year 1 Targets /
4 Year Goals

Actions

Ontcomes

Year 1 Target: Design and
offer support services to 200
high school equivalency
(HSE) students applying to
LaGuardia,

4 Year Qutcome: Increase
matriculation rates of HSE
applicants by 15% over four
vears (baseline = 45%).

Provided the following

targeted college readiness

services to 400 HSE students

- help w/ admission
application

- personalized email, text
messaging

- just-in-time advisement

- financial aid application
SUPPOI'[

= MMR vaccination clinics

Year 1 Target: Achieved
400 HSE students served in F2014
& Sp2015 (+200 over Target)

Progress on 4 Yr. Outcome:
2015 HSE freshman matriculation
rate = 63% (+18% over baseline)

Year 1 Target: Design and
pilot modularized math units
with 50 HSE students.

4 Year Outcome: Increase
pass rate of HSE students on
at least one of the CUNY
Math placement exams prior

four years.

to matriculation by 10% over

- Conducted Math skills
analysis for 400 HSE.

- Designed and mstituted a
S week Math College Prep
course, offered to 100
students

Year 1 Target: Achieved

Course offered to 100 eligible
students and 21 students completed
the course requirements.

Progress on 4 Yr. Outcome:
CUNY Math placement exam
results:

= Sp2015- +9%

= Fa2015= +8%

Year 1 Target: Recruit
transition staff.

4 Year Qutcome: Increase
raie of HSE students who
complete Math Basic Skills
requirements by end of 1™
semester (post admissions)
by 20% over four vears.

- Advisors directed students
to pre-college remediation
programs (CUNY Start &
First Year Institute).

- Math Specialist provided
support to students
enrolled in developmental
Math classes.

Year 1 Target: Achieved

2 FT Transition StafT hired (College
Access and Success Coordinator &
Math Specialist)

Progress on 4 Yr. Outcome:
Sp 2014 Math Basic Skills
Completion Rate = 40% (+16%
over baseline)

Each year, ACE serves over 1.600 out-of-school youth and adults secking to earn their high
school equivalency (HSE) diploma. Some hope to go on to college. But first time college

students with a HSE credential face many barriers to success in the first college vear, including:

lack of academic preparation, deferred entry, part-time enrollment. full-time work, financial

APR for P116F40213, LaGuardia CC, Project COMPLETA4, 10.5.15. p. 3
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independence, having dependents and single parenthood'. This leads to an attrition problem
known in the literature as “Summer Melt.” HSE graduates who plan to go to college and even
apply for admission never show up to register. During the 2013-2014 school year, 454 students
from the Adult and Continuing Education (ACE) Division applied for admission to a campus
degree program; of this group, however, just 202 matriculated in the term following application.?

Building on promising outcomes from the campus Bridge to College program®, COMPLETA’s
Back on Track Initiative seeks to support success for HSE students through: 1) an increased
focus on proven advisement strategies;' 2) strengthening academic preparation for college
mathematics: and 3) providing transition support around mathematics in the first semester.

Freezing Summer Melt: Building a College-Going Culture & Nudging Students

To address the melt rate of LaGuardia’s HSE students, the Project COMPLET/A Back on Track
staff implemented a set of actions in Year 1. A Back on Track workgroup was convened in
January 2015 and includes professional staff from six departments including Adult Basic Skills,
Career Development Center, Center for Immigrant Education and Training, CUNY Fatherhood
Academy, Pre-College Academic Programming, NYC Department of Education District 79 and
the Workforce Education Center. This working group provides a professional development
venue to build the capacity of the frontline staff who play a key role in serving HSE students.
Meeting biweekly since January, the working group has developed their expertise and ability to:

Build a college going culture in the HSE and pre-college classroom;
Navigate the intricacies of the matriculation process including financial aid. the CUNY
application. placement testing. and special program advisement with students;

e Identify and alleviate potential “melt” points that can derail the enrollment process. such
as financial aid application, enrollment stops. and immunization requirements; and

e Connect students to the most effective first year interventions such as CUNY START?
and ASAP® so they can get off to a strong start.

Actionable Data & Nudges: The working group strengthened both application and enrollment
by using actionable data to send “nudges” to remind students of required pre-matriculation tasks
such as college placement testing, immunization and health record requirements, financial aid
forms, and document submission and registration.” By enhancing communications such as
personalizing text messages. using e-blast campaigns, and increasing targeted and just-in-time
outreach we were able to provide more robust advisement to every HSE college student.

' Guison-Dowdy, Anne & Patterson, M.B. Journeys through College: Postsecondary Transitions and Outcomes of
G.E.D. Test Passers. Washington, DC: American Council on Education. 2011. Web. 18 May 2014.
* Source: ACE Advisement Transitions Data
4 http:#/www.mdre.org/project/laguardias-ged-bri
* http:/fwww lagee cuny eduwTR/AR-facts/
¥ http:Awww . cuny.edu‘academics/programs/notable/CAT A/cti-cunystart/cunystartstudy/CUNY StartStudy 11-26-
13_WERB pdf
& hitp:/www mdrc org/publication/more-graduates
7 Castleman, B.L., & Page. L..C. (2013). Summer nudeine: Can personalized text messages and peer mentor
outreach increase college going among low-income high school graduates? Center for Education Policy and
Workforce Competitiveness Working Paper No. 9. Charlottesville, VA: University of Virginia

program#overview
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To respond most effectively to students’ needs during college enrollment, the Back on Track
workgroup analyzed student data weekly, increased communication with key offices such as
admissions and financial aid, and improved the transparency of data among the workgroup which
informed our timely and actionable interventions for all the HSE programs involved.

Figure 1. Nudges and Interventions, January-March 2015

140 - asmwStudents pending HSE
exam results

120
100 esmmStudents needing to
complete financial aid

80 forms
60 e===Students flagged for

finaid verification or

40 - incomplete
20 esmsStudents with partial or

no immunizations
D |

9.J; 24-Jan 8-Feb 23-Feb 10-Mar

Figure 1. tracks the relationship of the Work Group’s nudges to student matriculation needs. The
arrows show the points at which key communications were sent in a coordinated effort to those
students who needed to complete the required matriculation processes such as finishing the
financial aid forms, and submitting their HSE equivalency exam results and diploma.

Increased Matriculation Rates: Building the capacity of ACE program advisors to provide
targeted services and send individualized student messages resulted in an 18 percentage point
increase in the matriculation rate for entering HSE freshman. (Figure 2.) Further, four hundred
High School Equivalency students transitioning from noncredit to degree programs have been
served in the Spring and Fall 2015, doubling the number proposed for Year 1.

Figure 2. Matriculation Rate of HSE Applicants

Matriculation Rate Melt Rate
Baseline (2014) 45% 55%
Spring 2015 63% 37%
Fall 2015° 62% 38%
Average Year 1 63% 38%
Gain over Baseline: 18 percentage points

This data suggests that Core Activity 1 is helping the College make significant progress towards
akey goal: reducing summer melt for its high risk GED students and helping a growing
proportion matriculate in college. Our four-year goal was to be able to increase the matriculation
rate by 15 percentage points. We expected to slowly work towards this substantial improvement.
We are delighted that our efforts have already surpassed that goal.

& Fall 2015 data is still in progress, estimates provided as of 8/31/2015.

APR for P116F40213, LaGuardia CC, Project COMPLETA, 10.5.15. p. 5
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Closing the Readiness Gap in Mathematics:

Researchers in “Fast Forward: A Case Study of Two Community College Programs Designed io
Accelerate Siudents Through Developmental Math” note that lengthy remedial course sequences
“can be daunting, and many students leave college before completing their developmental
requirements. .. Developmental math. ..is a substantial stumbling block to college completion.”’

Seventy-six percent of all LaGuardia’s entering freshman class required basic skills coursework
in mathematics in the 2013-2014 academic year. HSE/GED students entering LaGuardia have
even greater needs, with more than ninety percent of entering freshmen requiring developmental
non-credit math classes upon admission. If we can close the math skills gap in the pre-enrollment
phase or the first semester of college, LaGuardia’s large population of HSE/GED students will
be more likely to "succeed" at remediation and be prepared for credit bearing coursework in
mathematics. COMPLETA ’s Core Activity 1 helped the Division of Adult and Continuing
Education take steps to address this problem.

COMPLETA s pre-college and first year math intervention work began in February 2015 when a
math specialist was hired to enhance the pre-college mathematics preparation and support HSE
students. The first step was to conduct a skills analysis of both the TASC (new HSE examination
being used in NY State) and the COMPASS math exam used by CUNY. This analysis revealed
that in addition to needing mastery in dozens of overlapping foundational math concepts, the
COMPASS requires HSE students to be proficient in additional higher order mathematical
operations (see Appendix C). Currently. seventy five percent of entering HSE freshmen fail the
pre-algebra section of the COMPASS and ninety one percent fail one or both sections of CUNY
math placement exam.

To improve math readiness, the math specialist designed a 5-week College Prep Math summer
course for HSE students. The goal of this optional, free 30 hour course offered in Summer 2015
was to pilot a new curriculum that would enable more HSE students to pass out of the pre-
algebra portion of the CUNY COMPASS math placement exam. The course focused on
numerical skills and specific pre-algebra topics including fractions and integers: place value;
square roots; exponents; scientific notation; proportions; percent and solving equations. The
course began with a diagnostic exam, followed by class sessions providing students with
multiple opportunities to identify. practice and reflect upon concepts and strategies. Additionally,
weekly quizzes were implemented to track students’ mastery of concepts. and class was partly
conducted in computer labs to familiarize students with the official computerized exam format.

Outreach to potential students began after students took the High School Equivalency exam,
which was approximately 2 weeks before the start of the course. Bridge to College and Career
advisors and HSE advisors reached out 1o a pool of 100 students identified as possible candidates
for the course. Of these 100 students, 36 registered for the course and 21 students attended more
than fifty percent of the time and took the math placement exam. For these students. the impact
of the course was encouraging.

? hitp:/'www.mdre.org/publication/fast-forward
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While we are pleased with this outcome, the pilot is still small. The experience of this pilot will
help us refine the College Math Prep curriculum for winter 2015/2016. COMPLETA will train 2-
3 additional instructors to teach the class so it can be offered in other HSE classes and pre-
college intersessions in year 2. We plan to serve 60 students in winter 2015/2016 and 60 in
summer 2016 and to conduct a more proactive and intrusive recruitment strategy.

Supporting HSE Students’ Transition to Credit Courses

Even with intensive efforts to close the readiness gap. some HSE students will need remedial
math courses in their first college year. COMPLETA is using a two-pronged approach o help
students complete math remediation requirements. First, in Spring 2015, advisors began directing
students to “best bet” remedial programs such as CUNY START to help students develop math
skills prior to degree enrollment. Thirty-one students participated in CUNY START, twenty four
completed the course and ten passed out of all math remediation prior to matriculation.

Secondly, the math specialist provided support to students enrolled in developmental math in
Spring 2015. A small sample of 6 students received math support and of those 5 passed their
noncredit remedial math class. Although small in scale, these finding are encouraging because
students in 0935 & 096 have a 30% pass rate, college-wide.!? Although small, these math
interventions appear to be making an impact in the percent of math basic skills completed, going
from 24% in the Fall 2014 benchmark data to 40% in the most recent spring semester.

Figure 4. Percent of Students that Complete/Need Math Basic Skills

LaGuardia Community College Periodic Review Report Appendix Section VII
Figure 3. Math Basic Skills- Pass Rate
Pass Rate, Fail Rate,
Math Basic Skills Math Basic Skills
Bascline (Fall 2014)"° 8% 91%
Spring 2015 17% 83%
Fall 2015 16% 84%
Year 1 Average: 16%
Gain over Baseline: 8%

Com plete Math Basic Still Need Math Basic Skills
Skills After 1 Semester after 1 Semester
Baseline (Fall 2014) 24% 76%
Spring 2015 40% 60%
Gain Over Baseline 16%

We will continue to train our staff. improve our advisement on best bet courses, and provide
students with developmental math interventions in semesters to follow.

10 i

04 of 114 HSE students failed 1 or more sections of the math placement exam at entry (duplicate count)

1116 of 140 HSE students failed 1 or more sections of the math placement exam at entry (duplicate counts).

12158 of 189 HSE students failed 1 or more sections of the math placement exam at entry {duplicated count}.

13 https //prezi.com/pufeichitlo®/offering-statway-a-national lv-supported-initiative-to-open-the-gateway-to-college-

math/
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Appendix 4.21 Movie Captioner Booklet (25 pages)

Appendix Section VII
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Importance of Captioning

Captioning makes videos accessible not only to those who are deaf, hard of
hearing, or who are learning disabled, but to everyone as well. Making videos
accessible helps those who are learning a new language, those who cannot turn up the
volume (such as being in a library), and those who are in a noisy area and do not have
access to headphones. By broadening your audience, you are making your videos
accessible to all in any environment. Also, viewing captions on videos helps the
viewer's engagement, comprehension, and retention of information.

Part of Section 508 of the Rehabilitation Act of 1973 requires captioning of
multimedia products. In addition, colleges, universities, and other post-secondary
programs must provide effective communication for deaf and hard-of-hearing students
to continue to receive federal funding. Lecture capture recordings, academic materials,
or anything else that is being used in class must be made accessible to students with
disabilities and provide equal opportunity to those without disabilities.

2|Page
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MovieCaptioner

111111
1111111

MovieCaptioner is a QuickTime based software designed to make videos
accessible by creating captions. It is not only a quick and easy tool to create captions,
but also an easy way to export into different caption/transcript files and formats. Having
the knowledge and tools to provide captions for videos is an important step to take
towards accessibility.

3|Page
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MovieCaptioner Requirements

e At least 3.00 GB of ram. The more ram, the faster the program will respond. (If

you have less than 3.00 GB of ram, you may experience freezing or lagging).
e For Windows:

-Windows XP

-Windows Vista

-Windows 7

-Windows 8

-QuickTime for Windows (must be installed prior to installing MovieCaptioner)
e For MAC

-Mac OSX 10.6 through 10.9

-QuickTime Player 7 (must be installed prior to installing MovieCaptioner)

Optional:
e For Windows
Freemake Video Converter (free)
Cloudconvert.org
Prism Video Converter

e For MAC
-QuickTime Pro 7.6.6 or higher to embed caption tracks and exporting movies.
-Flipdmac- Free plugin required for loading Windows Media movies to create
SAMI captions.
-Perian- Free plugin for QuickTime to load FLV movies.
-ClosedCaptionimporter- Free plugin for QuickTime to create SCC captions.

4|Page
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Installation

W
{#2]

®

Make sure you have the latest QuickTime installed before you begin the installation.

1) The MovieCaptioner Setup Wizard will pop up. Click next.

@ B
§8) setup - MovieCaptioner R ——— |,5,__&

Welcome to the MovieCaptioner
Setup Wizard

This will install MovieCaptioner version 1.5 on your computer,

continung

Click Next to continue, or Cancel o exit Setup,

— ‘

It is recommended that you dose all other applications before

o

2) Accept the License Agreement and click next.

License Agreement
Please read the Following important Information before continuing.

Please raad the following License Agreement, You must accept the terms of this
agreement before continuing with the installation.

‘ [MOVIECAPTIONER LICENSE AGREEMENT AND WARRANTY DISCLAIMER .

License for MovieCaptionsr software, ncludng, includng nstaller archives and all
Irelated documentation ("MovieCaptioner Software")

TMPORTANT -« READ CAREFULLY: By using the MovieCaptioner Software you
expressly agree to be and are hereby bound by the terms of this License
Agreement {"Agreement”). If you do not accept the terms of thes Agreement you
st not use the MovieCaptioner Software; and you must immediately destroy al
copees of the MavieCaptioner Software.,

< Back Next > | Cancel
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6|Page

3) Click Next.

4) Click Next.

ﬁf_-fjl Setup - MovieCaptioner

Select Destination Location
Where should MovieCaptioner be installed?

Setup will install MovieCaptioner into the following folder.

To continue, click Mext. If you would like to select a different Folder, click Browse.

Browse...

At least 55.2 MB of free disk space is required.

-
5 Setup - MovieCaptioner

Select Start Menu Folder
where should Setup place the program's shortcuts?

{ i Setup will create the program’s shortcuts in the Following Start Menu Folder,

To continue, click Next. If you would like to select a different folder, click Browse.
: Browse. .,
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5) Check “Create a Desktop Icon” and click next.

”
37_?;] Setup - MovieCaptioner

Select Additional Tasks
Which additional tasks should be performed?

Select the additional tasks you would like Setup to perform while installing
MaovieCaptioner, then click Next.

Additional icons:

< Back ' fext > l[ Cancel

6) Click Install.

-
19 Setup - MovieCaptioner

Ready to Install
Setup is now ready to begin installing MovieCaptioner on your computer.

Click Install to continue with the installation, or dlick Back if you want to review or
change any settings.

Destination location:
C:\Program Files (x86)\MovieCaptioner

Start Menu folder:
MovieCaptioner

Additional tasks:
Additional icons:
Create a desktop icon

Cancel

[ <gack al

7|Page
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7) The progress window should pop up.

Aj’:,’j' Setup - MovieCaptioner

ol [

Installing

Extracting files. ..
C:h...\MovieCaptioner LibsiSpellcheck DictionaryiMagicSpell

Please wait while Setup installs MovieCaptioner on your computer,

&

ler German dict

8) Click Finish to complete the installation.

-
i3 Setup - MovieCaptioner

n )

Setup Wizard

installed icons.

Click Finish to exit Setup,

Completing the MovieCaptioner

Setup has finished installing MovieCaptioner on your
computer. The apphcation may be launched by selecting the
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Captioning
Process

9|Page
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Captioning Guidelines

One to three lines of text appear onscreen at a time.

Viewable for three to seven seconds, and then be replaced by another caption.

Timed to synchronize with the audio.

Do not cover up graphics and other essential visual elements of the picture.

Require the use of upper and lowercase letters.

Use a font similar to Helvetica medium.

Have good resolution.

Include no more than 32-characters-per-line.

Non-verbal sounds, such as music, laughter, or clapping, should be added in

square brackets. |.e.: [MUSIC], [LAUGHTER], [APPLAUSE].

« Spelling should be accurate.

« When there is more than one speaker present, identify who is speaking.

« Use italics when a new word is being defined or a word is heavily emphasized in
speech.

« Spell out any number that begins a sentence as well as any related numbers.

« If line division is required, the sentence should be broken at a logical point where

speech normally pauses unless it would exceed the 32-characters-per-line

requirement.

« Do not caption stuttering or hesitation.

Source: http://www.dcmp.org/captioningkey/quality _captioning.html

10|Page
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How to Use MovieCaptioner

& MovieCaptioner
File Edit Spelling Symbols

wilond Movle o,

View Import Export Help

Teot Properties

Baclgmund calor | Black

Trnsucent tackgicund

Vo Dackgiound

_ Change Selcted Caption(s)

(Type 1'% force a e breald

adal v s 14 [Pain =l [wmite <]

w | fackground heght 8@

«crow(3s  +|[Change

_Change All Captions

Fapiat Inenal
S 2
lsecondy

‘ 7 Beepon

H Movie B
Cap?ivolﬁer
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Before you begin captioning, make sure you have QuickTime 7 installed. Also make
sure your videos are in .mp4, .m4v, or .mov format. It is recommended to use
Freemake Video Converter OR cloudconvert.org to convert to the correct file format.

When you first open MovieCaptioner, you will see this layout. The blue screen to
the left is where your video will be seen as you are captioning. The columns and
rows to the right is where your captions will show up. On the bottom of the blue
screen are the text properties where you are able to change the text and the
background properties. Between the blue screen and the text properties is where
you will be typing the captions. On the bottom of the columns and rows are the
editing options where you are able to edit your captions.
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Loading Your Video

1) Click on Load Movie located at the top left corner.

File Edit Spelling Symbols View Import Export Help

2) Search for the video you would like to caption and click open.

[Ro e —

Lockin M Desktop - @%@

kL Sue Austin Dep 523 diving in i
-~ m awheelchair - YouTube
Recent Places Sioeib " i

Desktop

—

Libraries

A

Computer

“w

Network

Fie pame Sue Austin Deep 28a diving in a wheelchai - YouTubs - Opan

Fles of type @/mn&.«m [“anooy; " mav; " QL mov: *.qt: "aa; " adp; *, atep; " mdy. " mpd. "ogv. ".ogq: " ;1
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3) After choosing a video, you are prompted to save the video as a moviecaptioner
project file ( mcp). Name and save the file.

m 5, -E.I’ E_i — ;

Saven W Desklop v OF M

-~
Recent Places
|

Dasktop

™
Libraries

A

Computzr

@

Netaadk

Fila name: [ - | Savn

Savwzbrs  [mepmep; ment) - | canesl
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Starting to Caption

14| Pa

1) Under Text Properties, you can change the font, size of text, and color of
text. You can also change the color and height of the background the
captions will appear on. If you change the text properties after you type
your captions, click on either “Change Selected Caption(s)” to change a
caption you selected, or “Change all Captions” to change all the captions.

File Edit Spelling Symbols View Import Export Help

Curent Time UB:00.0¢ Dumton: | UL

S=: 14 Plain ¥ | White

Background color lﬁlm:\ w | Background height 40

Tansucent backgound SCC Row| 15 w Change
No backgound

,':!'a,'fge, VS¢Ie<V.trerdr<Zraptlgn( ]

| Change All Captions,s
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2) Click on the Start button located at the bottom left to start typing your
captions. This will start the video to loop every 4 seconds.

File Edit Spelling Symbols View Import Export Help

5 00:02:55 33
Dumtion: | DI:03:55.33

Current Time: 00:00

Text Properties Mype *|" to force a line break)

[avial v| se= 14 [pain v [white  ~]

Background color | Black v} Background height 40

| Tmnslucent background € Rcm:\’mv Eh;;‘ ;
B (15 ~| g
| Mo background

( Change Selected Caption(s) 1 f Change All Captions ‘

Repeat Intenal

4|4

(s=conds)

V|Besp on

3) You can adjust the amount of seconds being looped by clicking on the
arrows under “Repeat Interval”. As you type, the video will continue
looping. You can also choose to have MovieCaptioner beep whenever it
loops by having “beep on” checked.

Repeat Intenal

4 4

[s=conds)

[/|Beep on
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4) As the video is looping, you can type your captions in the black box below
the video playing. Press enter to save your caption (saved captions will
appear to the right with its timecode). MovieCaptioner will automatically
continue playing the next amount of seconds.

File- Edit Spelling Symbols Yiew Impart Export Help

Cument Temes) U000 208 Ouetion: | D0:02:38.20
=4 ] 00:00:00.00
Aal3 o0 001202 |Fappiavse] e ————
3. ...|I's wonderful to be h [talk abaut myjoumey.
4 1o tale zbout e wh rland the Teedom it has brought me
ol ] \ YEArs AG0
L6 ded [l the way | could accessthe world.
T sing thewheelchair it was 2 remendous nex freedom
When | started using thewheelchair, |
it was a tremendous new freedom
Toid Papsns (Tupe | mdcees bnz break)
13 <l = 18 [Phin ] bnite <]
Packgcund cobx | Black w  Mackorerd heght 80
| Tanzucant sz iground S howe| 15w | Change|
Mo raziground
change Salecizd Captianis | | Changean cCaptions |
Fapsat Tnenal
| Start A | sae.caption
Y {mcondy Cr s Rawim My
> 1o moaa capecn
P e | B et s e e T e T S R R T e e R S T
-
Sing
- Movie et Insert Caplicn [ Split Caption Cue Nest ]
A A 3 Bk o
Cap?loner st i e i
Remove Caption. | Merge Cagtians Preview
Daboss siacied enption(d Mesge
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17| Page

9) In order to have 32 characters per line in your captions automatically, go to
‘Edit” located at the top left, and click “Add Line Breaks Automatically”.

Spelling  Symbols View Import Export Help

Undo Ctrl+Z
Redo

Cut Ctrl+X
Copy Ctrl+C
Paste Ctrl+V
Clear

Delete All Captions in Caption List

Remove Selected Caption(s) Ctrl+)
Insert Caption Ctrl+K
Split Caption Ctrl+L
Merge Captions Ctrl+;
Split To Next Ctrl+
Add Line Breaks Automatically.

Defere 8 aption List

Timecode to 00 HR Start Time

Timecode to 01 HR Start Time

Shift Start Times...

Change All SCC Rows to Current Selection

Change Text Track Location

Adjust Text Track Size...

Find/Replace... Ctrl+F
Find Next Ctrl+g

6) Enter the number 32 to break the lines every 32 characters. “Read left to

right” should be selected.

-
& Add Line Breaks Automatically \M

)

Break lines every

Read left to right

Read right to left

32 | characters.

: Cancel ] ‘ Break lines ‘
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Editing Captions

Editing

- - [

1) Under the Editing section you are able to edit your captions.

Insert Caption

Remove Caption

tes seRctad captionis)

_ Remove Caption |

Select a caption
to remove it

Insert Caption

Insan: bank caption

® bafose the =
Select a caption
to insert a new
blank caption before it

ected caption

| Merge Captions |

Select a caption
to merge with the
next caption

Split Captlbn

° o
Insert your cursor to
where you want to split
your caption

18|Page

< %o

= Movie ™
Cap?ioner et ke s

Merge Captions | \ Split to Next Caption >1 Preview

Split Caption Cue Next

Sends evenything ater the = Exp =
= the neda captk for Tinal outpt

Splitto Next Caption

ands everything afte: the
1950 15 thet ne otk

Insert your cursor
to where you want to
split the caption
to a next caption

Cue Next

3 Up whes U kfron

when you e

[ ] new C3 pUOns
Select a caption
where you left off
to resume making
new captions

Preview

Preview your
captioned video
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Saving Captions to Your Video

1) In order to save your video with the captions, click on “Export” at the top right. It
is recommended to export your video in Embedded QuickTime (Unicode).

—iE xport | Help

‘@ded QuickTime (Un@
QuickTime SMIL
Flash XML (DFXP)

YouTube Captions

W Player Timed Tet (TT)
DFXP-TTML (Brightcove)

Common Look and Feel (CLF) Player
Adobe Encore Captions

Sonic Scenanst SCC

2) A window will pop up prompting you to save in QuickTime format. Name and
save your video.

Save s
- = -
Savein [ Desklop -

<
Recent Places

]

Desktop {

——————— ——

»’s
.|

4]

—
* @~

=
Libraries
A
Computer
N
{ &
1

Netaork

File pama:. urktied - ]\_»5_310_

Savearipe. [ ydeo/quckiing .m0 " mov. "G OV, Y. o0, s v oA ogy: 09w |
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3) After saving your video, it will pop up in QuickTime Player with your captions.

T e Wndi B

"mumm”"i T

Illhmhnmm Ml

gRpREn (RRRRRRRERERI TLL

SU EAUS1;IN

i's wonderful to be hera,
lo talk aboul my journey.

“ ) Y VR TR
\K o (aa) () (o) (M ’_’_,___-—'——'A
- — e Z

4) To save just the transcript, click on “Export” at the top right, and click on either
Transcripts (paragraph form) or Transcripts (with timecode). Exporting a
transcript with the timecode makes it easier to import into MovieCaptioner. Other
recommended transcripts to export in are STL, SRT, and QuickTime Text.

@ Help

Embedded QuickTime (Unicode)
QuickTime SMIL

Flash XML (DFXP)

YouTube Captions

JW Player Timed Text (TT)
DFXP-TTML (Brightcove)

Common Look and Feel (CLF) Player
Adobe Encore Captions

Sonic i“II|w)t SCC
Sonic Scenanst SCC (Premiere Compatible)

| € SubRip SRT

Sub\iewer SUB
SAMI (Windows Media)
WMP Text

Echo360 Captions

Transcripts (paragraph form,

20|Page
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Importing Captions

In order to import a transcript into MovieCaptioner, click on “Import” at the top
right and select which format you would like to import in. It is recommended to
import in Text in Line Form, STL, SRT, and QT Text.

Import | Export  Help

Text in Paragraph Form

Tab-Delimited Text

|

!

Flash XML (DFXP)

W Player Timed Text (TT)
Common Look and Feel (CLF)
Adobe Encore

Sonic Scenarist (SCC)

!

SubViewer SUB

;

YouTube (SBY)
CART File
TTML
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Caption File Formats

SRT - YouTube and other web players
DFXP - Flash Players

SCC - iPods, iTunes, DVD encoding
SAMI - Windows Media

QT — QuickTime

STL - DVD Studio Pro

CPT.XML - Captionate

SBV - YouTube

RT - Real Media

WebVTT - Emerging HTMLS

22 |Page
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Please write down any comments, issues you came across, what worked, and
what didn’t work using MovieCaptioner.

23 |Page
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Approximate Production Time

Production time may vary depending on the captionist's typing ability and
speed, and specs and speed of the computer.

e 1 minute video = 5 minutes of captioning

¢ 5 minute video = 25-30 minutes of captioning
e 10 minute video = 50-60 minutes of captioning
¢ 30 minute video = 2-3 hours of captioning

e 1 hour video = 5-7 hours of captioning

24| Page
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Helpful Links

http://www.synchrimedia.com/help. html

http://mwww.synchrimedia.com/tutorials. html

http://mww synchrimedia.com/How%20t0%20Use%20MovieCaptioner.pdf - (MAC)

http://iwww.synchrimedia.com/How%20t0%20Use%20MovieCaptioner%20for%20Win
dows.pdf - (PC)

http://web.mit.edu/atic/www/accessibility/video.html

http://mwww. unimelb.edu.au/accessibility/captioning/moviecaptioner.htm

http://deafness.about. com/od/captioning/a/captionbenefits. htm

http://www.dcmp.org/captioningkey/quality captioning.html
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Aﬁﬁendix 4.22 Making Accessible Course Content Traininc-] 560 Bagesz

Creating

Accessible Course
Content

Accessibility
Project

September 19", 2014
10:00am-1:00pm
LaGuardia Community College
Room B218
30-20 Thomson Ave
Long Island City, NY, 11101
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[ . e a2 £ 1
1) In order to add a description to a websnte link, highlight the url, right click, and 5
click hyperlink. 5

!
¥
J
8
2
|
H
2) Enter the desc;iption of the url next to where it says “Display”, and click ok. -

4|Page
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3) The website will now look similar to this.

Website of CATSweb

4) To provide alternate text to images in your document, right click on the image
and click on format picture.

Cut ®X
Copy #C
Paste 8V
Change Picture...
Save as Picture...
~ Arrange >
~ Grouping >
Align or Distribute >
- Wrap Text >
~ Insert Caption...
Format Picture.. |
Hyperlink... K
Hyperlin #K |

5|Page
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5) Click on alt text, and provide a description of the image.

Your image now has alternative text.

A way to check if your documents are accessible is to go to File > Info > Check for
Issues > Check for Accessibility. The results will show on the right.

6|Page
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Microsoft PowerPoint Accessibility Checklist

[ Font type — Arial and Tahoma

[ Avoid text boxes

[ Font size 32 for slides main points

O Contrast of color- Avoid using orange, red and green in your template
and text.

O If there is too much info on slide, put info on new slide so it won’t
minimize font.

O Avoid too much text on one slide.

[ Provide alt text for images + tables.

[0 Right click- format picture — alt text

O Avoid transitions and animations unless images are pedagogical.

[0 Use a predefined slide layout.

[0 Ensure that all slides have unique titles.

O Ensure reading order of each slide is logical. !

O If audio is embedded into slides, a transcript or closed caption needs to |
be provided. |

O Accessibility checker — office 2010, 2013, + 365. Not available in Office '
2011 for MAC. 1

[0 Design — choose simple layout.

O Print PDF with notes (optional)

O Don’t have same titles on slides. :

[0 Use description link.

1
7|Page l
|
|
|
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Adobe PDF Accessibility

1) Open your PDF.

May see ritualistic/repetitive
behaviors (Le. body rocking when © Student may appear inattentive or
stressed) bored
o Trouble staying on toplc and @ Knowledgeable in subject areas of
@/ meral interpretaiion 6f words o Organizational skills lacking
o Difficulty understanding nonverbal/ o Focused on one task at o time
dociel cues o Difficulty working In groups.
o ”j'_”ﬂ"'l"”m_ Iflll!lim o " '4| be NN ) TANE l N
Integration problenys o Preoccupation with a subject
@ Has e flat affect and unusual
prosedy

o Avolds eye contact
o Exhibits an unusual, swkward gait

Whet are the strengths of a student with an Autism Spectrum Disorder?

o “"Outof the box” thinking o Ability to maintain prolonged,
o Tavk orlented intense focus on subjects of
o Reliable; once expectations interests

understood o Motivated by strong Interest
o Intelligent o Excellent long term and rote
o Excellent visual-spatial skills memory

& Strong attention to detail

9|Page
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2) Go to Tools > Accessibility.

3) If you don’t see Accessibility in the menu, click on the little arrow on the top right of
the menu, and check Accessibility.

10|Page
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4) When you click open Accessibility, you will see Quick Check and Full Check. It is
recommended to do Full Check.

ii'IPage
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5) Click on Full Check, and then click on Start Checking.

12| Page
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8) If your pdf is not accessible, this diagram will pop up. Click ok to show the
Accessibility Report on the left.

7) To add alternate text to an image, go to Tools > Accessibility > TouchUp Reading
Order.

13| Page
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8) Double click on the image that you would like to add text to, right click, and
select edit alternate text.

14|Page
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10) To OCR your pdf document, go to Tools > Recognize Text (or Text Recognition)
> In This File.

11) A “Recognize Text” window will pop up. Make sure all pages is checked, and
click OK.

15|Page
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12) You may come across an error that says “Acrobat could not perform recognition
(OCR) on this page because this page contains renderable text. Click OK.

13) To overcome this problem, go to File > Save As > PDF

16| Page
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|

14) Change the format to TIFF.

15) Each page of the pdf will be saved as a separate TIFF file. Open the first page
of the TIFF file by right clicking on the file, selecting open with, and selecting Adobe
Acrobat Pro. A window will pop up asking if you would like to OCR the image. Click
Yes.

17| Page
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16) After the file OCRs, drag and drop the other TIFF files into the page thumbnails.
Those pages will automatically OCR.

17) You may have to change the order of the tags in order for screen readers to
read the PDF in the correct order. To change the order of the tags, go to Tools >
Accessibility > TouchUp Reading Order.

18|Page
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18) Click on Show Order Panel.

19) To the left, you will see the order panel, and you will be able to change the
order of the tags by dragging and dropping them to the position you want them to
be read.

19|Page
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Video
Accessibility

20|Page
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Importance of Captioning

Captioning makes videos accessible not only to those who are deaf, hard of
hearing, or who are learning disabled, but to everyone as well. Making videos
accessible helps those who are learning a new language, those who cannot turn up the
volume (such as being in a library), and those who are in a noisy area and do not have
access to headphones. By broadening your audience, you are making your videos
accessible to all in any environment. Also, viewing captions on videos helps the
viewer's engagement, comprehension, and retention of information.

Part of Section 508 of the Rehabilitation Act of 1973 requires captioning of
multimedia products. In addition, colleges, universities, and other post-secondary
programs must provide effective communication for deaf and hard-of-hearing students
to continue to receive federal funding. Lecture capture recordings, academic materials,
or anything else that is being used in class must be made accessible to students with
disabilities and provide equal opportunity to those without disabilities.

21|Page
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MovieCaptioner

ECCE

_ Movie
Captioner

MovieCaptioner is a QuickTime based software designed to make videos
accessible by creating closed captions. It is not only a quick and easy tool to create
captions, but also an easy way to export into different caption/transcript files and
formats. Having the knowledge and tools to provide captions for videos is an important
step to take towards accessibility.

22 |Page
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MovieCaptioner Requirements

e Atleast 3.00 GB of ram. The more ram, the faster the program will respond. (If

you have less than 3.00 GB of ram, you may experience freezing or lagging).
¢ For Windows:

-Windows XP

-Windows Vista

-Windows 7

-Windows 8

-QuickTime for Windows (must be installed prior to installing MovieCaptioner)
e For MAC

-Mac OSX 10.5 or newer

-QuickTime Player 7 (must be installed prior to installing MovieCaptioner)

Optional:

e For Windows
Freemake Video Converter (free)
Miro Video Converter
Cloudconvert.org
Prism Video Converter
MPEG Streamclip

e For MAC
MPEG Streamclip
QuickTime Pro 7.6.6 or higher to embed caption tracks and exporting movies.
Flip4mac- Free plugin required for loading Windows Media movies to create
SAMI captions.
Perian- Free plugin for QuickTime to load FLV movies.
Miro Video Converter
ClosedCaptionimporter- Free plugin for QuickTime to create SCC captions.

23|Page
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Make sure you have the latest QuickTime installed before you begin the installation.

24|Page

1) The MovieCaptioner Setup Wizard will pop up. Click next.

Welcome to the MovieCaptioner
Setuﬂmz

muwwwhx;mmm.
It is recommended that you dose ol other appications bef
contiuing.

Click Naxt to cortinue, or Cancel to st Sebup,

L

MOVIECAPTIONER LICENSE AGREEVENT AND WARRANTY DISCLAIMER il

Licerse for MovieCaptioner softy cludng, exchading st alk muda
yeiated documentation (MoveCaptionar Software”)

TANT - READ CAREFULY: By usng umm
m-m' w...!."m m'uﬂ ;
of the MovieCaptioner Software.

PRy )
1o not accept the agresmant
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3) Click Next.

4) Click Next.

25|Paiger
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5) Check “Create a Desktop Icon” and click next.

8) Click Install.

26|Page
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7) The progress window should pop up.

Pluase wat wihie Setup instals MovieCaptionar on you computer.

Appendix Section VII
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Captioning
Process

28| Page
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Captioning Guidelines

One to three lines of text appear onscreen at a time.

Viewable for three to seven seconds, and then be replaced by another caption.

Timed to synchronize with the audio.

Do not cover up graphics and other essential visual elements of the picture.

Require the use of upper and lowercase letters.

Use a font similar to Helvetica medium.

Have good resolution.

Include no more than 32-characters-per-line.

Non-verbal sounds, such as music, laughter, or clapping, should be added in

square brackets. |.e.: [MUSIC], [LAUGHTER], [APPLAUSE].

. Spelling should be accurate.

. When there is more than one speaker present, identify who is speaking.

. Use italics when a new word is being defined or a word is heavily emphasized in
speech.

. Spell out any number that begins a sentence as well as any related numbers.

. If line division is required, the sentence should be broken at a logical point where

speech normally pauses unless it would exceed the 32-characters-per-line '

requirement.

« Do not caption stuttering or hesitation.

Source: http://www.dcmp.org/captioningkey/quality_captioning.html

29| Page
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How to Use MovieCaptioner

.
a
g
1
]
i
i
- L
i
:
Before you begin captioning, make sure you have QuickTime 7 installed. Also make l
sure your videos are in .mp4, .m4v, or .mov format. It is recommended to use
Freemake Video Converter OR cloudconvert.org to convert to the correct file format. '
For Mac users, Handbrake is another tool. When you have the correct format, it is
recommended to have your movie on your main hard drive (such as your desktop) .
instead of an external hard drive or flash drive for best results.
When you first open MovieCaptioner, you will see this layout. The blue screen to l
the left is where your video will be seen as you are captioning. The columns and
rows to the right is where your captions will show up. On the bottom of the blue
screen are the text properties where you are able to change the text and the
background properties. Between the blue screen and the text properties is where
you will be typing the captions. On the bottom of the columns and rows are the
editing options where you are able to edit your captions. .

30|Page
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1) Click on Load Movie located at the top left corner.

2) Search for the video you would like to caption and click open.

31|Page
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3) After choosing a video, you are prompted to save the video as a moviecaptioner
project file (.(mcp). Name and save the file.

32|Page
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€1

Starting to Caption

1) Under Text Properties, you can change the font, size of text, and color of
text. You can also change the color and height of the background the
captions will appear on. If you change the text properties after you type
your captions, click on either “Change Selected Caption(s)” to change a
caption you selected, or “Change all Captions” to change all the captions.
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2) Click on the Start button located at the bottom left to start typing your
captions. This will start the video to loop every 4 seconds.

3) You can adjust the amount of seconds being looped by clicking on the
arrows under “Repeat Interval”. As you type, the video will continue
looping. You can also choose to have MovieCaptioner beep whenever it
loops by having “beep on” checked.

T At Mt it omy
10 G b capticn)

U SO0 40 by
#Seg Captony
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4) As the video is looping, you can type your captions in the black box below
the video playing. Press enter to save your caption (saved captions will
appear to the right with its timecode). MovieCaptioner will automatically
continue playing the next amount of seconds.

35|Page
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5) In order to have 32 characters per line in your captions automatically, go to l
“Edit” located at the top left, and click “Add Line Breaks Automatically”.

6) Enter the number 32 to break the lines every 32 characters. “Read left to
right” should be selected.
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Editing Captions

1) Under the Editing section you are able to edit your captions.

Select a caption
to remove it

) ,: s hpendd
Select a caption
to insert a new
blank caption before it

lect a capn
to merge with the
next caption

where you want to split
your caption

37|Page

@ £
Insert your cursor
to where you want to
split the caption
to the next caption

Select a caption
where you left off
to resume making
new captions

I |
Preview your
captioned video
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Saving Captions to Your Video

1) In order to save your video with the captions, click on “Export” at the top right. It
is recommended to export your video in Embedded QuickTime (Unicode).

2) A window will pop up prompting you to save in QuickTime format. Name and
save your video.
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3) After saving your video, it will pop up in QuickTime Player with your captions.

4) To save just the transcript, click on “Export” at the top right, and click on either
Transcripts (paragraph form) or Transcripts (with timecode). Exporting a
transcript with the timecode makes it easier to import into MovieCaptioner. Other
recommended transcripts to export in are STL, SRT, and QuickTime Text.

mm
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Embedded QuickTime (Uniode)
QueckTime SMRL

Flash XML (OFXP)

YouTube Captions

W Player Timed Test (TT)
OFXP-TTML (Brightcove)

Common Look and Fes! (CLF) Player
Adobe Encote Caplions

|

‘ onic Scanarist SCC
GoctTomn Tot )

| Sonic Seenarist SCC (Fremmiere Compatible)

| Coruce s D
SubViewer SUB

SAMI (Windows Media)
WP Text
Echo3$0 Captio

Trarscripts (paragraph fon
i [an3<npts {with timecag
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Importing Captions

In order to import a transcript into MovieCaptioner, click on “Import” at the top
right and select which format you would like to import in. It is recommended to
import in Text in Line Form, STL, SRT, and QT Text.

a0 |Page
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Caption File Formats

SRT - YouTube and other web players
DFXP - Flash Players

SCC - iPods, iTunes, DVD encoding
SAMI - Windows Media

QT - QuickTime

STL - DVD Studio Pro

CPT.XML - Captionate

SBV - YouTube

RT — Real Media

WebVTT - Emerging HTML5
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Frequently Asked Questions

1) What's the difference between open and closed captions?
Open captions are specifically embedded into the movie; they can’t be
turned off. Closed captions give the viewer the option to turn the captions

on or off.

2) After using MovieCaptioner, will my captions show up in Windows Media
Player?

Since MovieCaptioner is a QuickTime based software, captions will not
appear in Windows Media Player.

3) Will MovieCaptioner work with ZoomText?

MovieCaptioner will work with ZoomText. The faster and better the specs of
your computer, the faster both programs will respond.

4) Will MovieCaptioner work with Dragon Naturally Speaking?
It depends. Dragon is a big program that uses a lot of RAM and CPU

power. If you use both programs at the same time, you will experience
lagging and freezing, unless you use a very powerful computer.
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Please write down any comments, issues you came across, what worked, and
what didn’t work using MovieCaptioner.

43 |Page

375



LaGuardia Community College Periodic Review Report Appendix Section VII

Approximate Production Time

Production time may vary depending on the captionist’s typing ability and
speed, and specs and speed of the computer.

¢ 1 minute video = 5 minutes of captioning

e 5 minute video = 25-30 minutes of captioning
¢ 10 minute video = 50-60 minutes of captioning
e 30 minute video = 2-3 hours of captioning

e 1 hour video = 5-7 hours of captioning
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Uploading to
YouTube

45| Page

377



LaGuardia Community College Periodic Review Report Appendix Section VII

1) Go to YouTube and log in to your account. After you have logged in, click on the
upload button on the top right.

| vmens |-

2) Since MovieCaptioner creates closed captions, which are not embedded into the
video, you will have to upload the transcript file separately as apposed to uploading
the exported video with captions.

First, upload the original video by clicking on “select files to upload”.

Select files to upload
Or drag and drop video fles

3) Wait until your video finishes uploading and processing.

UPLOADING 83% A G 1 minute remaining. X

EJ Your video s still uploading. Please keep this page open unti it's done.

J—.;. “. ’ ', / 3 ; ’ %

t 4 Upload Your video will be at hitp:/; . be/JmEDULGYuOU once it's
. - o complete! ready fyoutu
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“ 4) Click on the link to your video when it is finished uploading and processing.
&

™ Sue Austin Deep sea diving in a wheelchair YouTube

- Yourwdoohnow

—

L 5) Click on the CC logo on the bottom of the video to add the captions.
-

-

-~

-

:

-

L

£ /7":-' Anolytics  Video Manager

(=]
6) Select the video language.
("
- Sue Austin Deep sea diving in a wheelchair YouTube
— ORSGINAL LANGUAGE OF VIDEOQ
b What language i this video in? Select the langusge below &
= ersblo new foutures for sdding sublitles and tased capions.

i = ' Note: Sublities and cosnd captions you've akwady cresied are
stll enadiac Thay will show up after selecting A language

) N

i
!

) A
|

— 47 l Pa ge
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7) Click on “add subtitles or CC” and then select the language.

Sue Austin Deep sea diving in a wheelchalr YouTube

8) Choose “upload a file” under the “select method” section.

Sue Austin Deep sea diving in a wheelchair YouTube

Choose how you want to add sublities or closed captions to this
video!

Uload a o °
Transcribe and st timings ©

Creato now sublities or CC (7]
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9) You can select either transcript or subtitles file for the file type. Then browse for the
file.

Sue Austin Deep sea diving In a wheelchair YouTube

10) Click on upload on the bottom right.

Sue Austin Deep sea diving in a wheelchair YouTube

UPLOAD FILE
Upload a taxt transcript or bmed subtities Bo. Learn mam

| Browse... | Sue Austin Deep sea diving in 3 whoelchair - YouTube
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11) Once you upload the caption file, you are able to edit them. If no edits are
needed, proceed by clicking on “set timings”.

Sue Austin Deep sea diving in a wheelchair YouTube

C* | Engen O rovom -
VIDED TRANSCRIPT @

Type everything that's spoken in the video here, then click "Set
timings® fo sutomatically ine up your text with the speech in the
i

T
| 00:00:00,000 > 00:00:13,900
{

| :wzumo-»mu.m

; [Applause )

:om.w.m-ommn :

@ » [ Pause video whilo typing

\
12) Click on English.
Sue Austin Deep sea diving in a wheelchair YouTube
Add subtitien 0c CC ~

Video language Engliah
Charige languogs

Sand faaddack
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13) Click on publish on the bottom right.

Sue Austin Deep sea diving In a wheelchair YouTube

Loosing for the “Transcribe and siyec” sdier? Ta-noae and wel gt

1‘4) You now have subtitles on your video. To enable them, click on the CC button on

the video, and select “on”.

Sue Austin Deep sea diving in a wheelchair YouTube
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sasss ||
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0O%F  [Appissse |

oy

oAy It's wonderful 1o be hero, 1o talk about my

cHs

0318
0ns

0

U B

v

@ Engliah (publishing _ click to update)

foumay,
10 tiik about the whaeichar

and the freedom It has brought me.

! startod using @ whesichalr 16 years ago

weees @

Subtitles published

Add subtites er CC ~
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Uploading to
Vimeo
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l 1) Go to Vimeo and log in to your account. After you have logged in, click on “upload”
l on the top right to upload your video, or click on “upload a video” to the right of the

page.

4 Upload a video

2) Click on “choose a video to upload”. Browse for your video, then click on “upload
selected videos”.

Upload Your Video

4 Upload Selected Videos
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3) Wait for your video to load, then click on “Done! Go to video”.

4) As you wait for your video to convert, you start uploading your captions. Start by
clicking on settings.

g@lPiagei
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5) Click on advanced.

Video Settings / Basic Info

6) Click on “choose a caption file to upload” under “add captions & subtitles”, and
browse for your caption file.

Add Captions & Subtitles

Upload your caption or subiitie filo below, Leam more about video accassibity In our FAQ.

7) When your caption file uploads, select the language, and select “captions” for the
type.

Add Captions & Subtitles

Upioudt yder caption of subtitle Bl Baltw. Laam mote about vided sovesaiility in

55|Page

387



LaGuardia Community College Periodic Review Report Appendix Section VII

8) Click on save changes when you are finished. You now have captions uploaded to
‘ your video. By clicking on the CC button on the bottom right, you are able to toggle
‘ the captions on and off.

Save Changes
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Pros & Cons

Pros Cons
e Simple interface e Exported videos only work
e User friendly with QuickTime
MovieCaptioner e Easyto use e Only accepts .mov, .mp4,
e Can import/export many and .m4v video formats
transcript files, along
with video with captions
e Loop feature
e Easy to edit captions
and time codes
*_ADA guideline friendly
Acors e Can import/export many ¢ Need an account
transcript files o Need a url to video
e Easy to upload ¢ Adding captions using
transcript files YouTube can be time
e Can add and edit consuming
captions to video using
YouTube YouTube itself
e Can automatically add
captions to a video,
which you can edit and
export
e Easy to upload e You can only upload, and
transcript files therefore caption, videos
Vimeo that only you have created
¢ You can't caption the
videos on the website
57|Page
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Helpful Links

http://www.synchrimedia.com/help.html

http://www.synchrimedia.com/tutorials.html

http://www.synchrimedia.com/How%20t0%20Use%20MovieCaptioner.pdf - (MAC)

http://www.synchrimedia.com/How%20t0%20Use%20MovieCaptioner%20for%20Win
dows.pdf - (PC)

http://web.mit.edu/atic/www/accessibility/video.html
http://www.unimelb.edu.au/accessibility/captioning/moviecaptioner.htm
http:/deafness.about.com/od/captioning/a/captionbenefits.htm

http://www.dcmp.org/captioningkey/quality captioning.html

http://webaccess.msu.edu/tutorials/accessible-word-documents.html

http://webstandards.sonoma-county.org/content.aspx?sid=1014&id=1123#prepare

58| Page

390



LaGuardia Community College

Periodic Review Report

Appendix Section VII

— . —— e ——

Best Practices for

Designing Accessible Courses in Blackboard*

g table ns:
} - Whatdo I né
vx?dlagebiodcsofnallc Thxscanappear'wnbwmsomlndwadualswmm&ﬁmﬂbread
Use reltie on! 2251 cers will e able toaler fot size on thei browser set-up.
o Avoid moving, blinking and |Low-vision users find these hard to deal with. Students with dysiexia, low vision and
|auto-refreshing text |screen reader users may find these difficult to read.
Avoid using large blocks of
CAPITALISATION. users find this difficult to read.
: ) It's important to use both images and text, but its better not to use images of text.
lﬁ:nm!sm se text with a style applied to it than an image containing text. Screen readers will
» m‘"" pick up the ALT text of the image, this text should convey what is important or the
ol Y purpose of the image.
Take care with animated  |Users of screen magnification software may find difficulty in reading images if the
limages. information is moving around.
Underlinin Don't underiine large blocks {Underfining represents hyper-linked text. Large blocks of underfining can be
AN - fof text, confusing for users of screen reader software.
Headings  |Use headings appropriately. |Appropriately written headings will make navigation easier. I's good to construct the
[document like an outline - the more structured the page is, the easier it is to read.
Avoid using more than 10  [For the blind user, the process of scanning links is linear and therefore siow. The
Links Jlinks on an individual page. [use of too many links on a page can be very frustrating for the user.
't use ‘click here' for a is can be confusing for screen readers. Instead use a description like: 'go to
Blackboard'.

page in a non-graphic way (e.g. text only, or speech). This can be done by
adding an alternative text attribute or ALT text in the image editor. This
text should convey what is important or the purpose of the image.

Graphs/ Charts lgamscreenreadetsareunable Provide a textual representation of the graph or chart so that it is

eaningful and logical 1o students.

e s:::"mgg'{m‘”f; Keep all tables simple and make line-by-iine reading meaningful. Screen
ey eaders will read from the top left cell of the table to the bottom right cell.
POF documents screen readers are not ableAlways ensure that HTML texts are also available and provide a link to
Acrobat) read PDF files or a user might {do loacmefreeAdoberrobatReader
have plug-in. : : s/acrobatirea
S Word/Excel |User may not have Microsoft
ents Office software installed.
PowerPoint PowerPoint files will be

P sations I:e;nu&iebusetsofsaem Provide alternative transcripts where possible.

ers.

—

reen readers will not be able to

multimedia files.

Provide alternative transcripts where possible.
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Appendix 5.0 CTL Listing of Professional Development Seminars (6 pages)

LaGuardia Community College

ADMISSIONS ACADEMICS FINANCIAL AID MY LAGUARDIA CONTINUING EDUCATION  ABOUT

GIVING

CENTER FOR
waneen L EACHING AND LEARNING

CTL Seminars 2016-2017

For 2016-2017, the CTL's professional development program will offer multiple
opportunities for LaGuardia faculty to improve their knowledge and skills while
strengthening the College’s key strategic directions and exploring compelling
contemporary themes. Digital Learning and the Core Competencies will take
center stage in this effort, while at the same time we continue the critical work of
fostering first-year student success and strengthening team-based advisement.
The Competencies—Integrative Learning, Global Learning, and Inquiry and
Problem Solving--and the three communication abilities (Oral, Written, and Digital)
will be central to all CTL programming. Integrating the Competencies into specific
areas of inquiry through assignment design, careful utilization of the assessment
rubrics, and thinking through disciplinary implications will be key activities across
the seminars. Explorations of digital affordances will be as well, whether to foster
inquiry and integrated learning experiences, or to extend and deepen
communicative capacities, or to capture the connective and multiplicative power of

networks and online communities.

As with the Core Competencies, fostering effective modes of digital learning will
center on assignment design and consideration of disciplinary implications.
Another programming direction, funded by Project AVANZAR, LaGuardia's current
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LaGuardia Community College

ADMISSIONS  ACADEMICS  FINANCIALAID MY LAGUARDIA  CONTINUING EDUCATION  ABOUT

GIVING

EZNN  CENTER FOR

LaGuardia

cmnncae 1 LACHING AND LEARNING

students succeed.

For a printable listing of all 2016-17 Seminars, see this pdf document. For full
descriptions and links to the applications, click on the seminar's name below.

UPCOMING SEMINARS 2016 - 2017

* Advising in STEM Disciplines
+ The Capstone and Integrative Learning at LaGuardia: Putting It All Together
- Connected Learning: ePortfolio and Integrative Pedagogy
- Cultivating the HybridiOnline Teaching and Learning Environment
+ Digital By Design: Teaching in a Connected World
+ Foundations of Advising
* Future Humans: The Pedagogy of Technology, Self, & Society
- Gender and Diversity at LaGuardia
* New to College Mini-Seminars (Three Opportunities)

+ Teaching the City: Urban Studies at LaGuardia
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LaGuardia Community College

ADMISSIONS  ACADEMICS  FINANCIALAID MY LAGUARDIA  CONTINUING EDUCATION  ABOUT

GIVING

KON  CENTER FOR
LaGuardia

cmnncae 1 LACHING AND LEARNING

* Faculty Scholars Publication Workshop

Incarceration and Daily Life: The Carnegie Seminar on the Scholarship of Teaching and
Learning, 2016-2017

- Inquiry and Problem-Solving in STEM Disciplines
¢ Learning Matters Mini Grants: Three Opportunities
¢ Liberal Arts: Clusters and Pairs
- New Faculty Colloquium
New to College: Re-Inventing the First Year Seminar 2016-17 Summer Intensive

t Front-Line Staff

2015 - 2016

= NEW! Bringing the Global Learning Competency into Your Classes - (LAST CALL)
The Carnegie Seminar on the Scholarship of Teaching and Learning - (full)

- “Closing the PPR Loop” Mini-Grants - (full)
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LaGuardia Community College

ADMISSIONS  ACADEMICS  FINANCIALAID MY LAGUARDIA  CONTINUING EDUCATION  ABOUT

GIVING

L2

E o 2

EZNN  CENTER FOR
LaGuardia

ammvene 1 EACHING AND LEARNING
+ HybridiOnline Mini-Grant Program - {full)

+ New to College, Summer 2015 and Beyond: Re-Inventing the First Year Seminar - (full)

* New to College: Re-Inventing the First Year Seminar inLiberal Arts A.S., Engineering-
Computer Science, Psychology & Criminal Justice (Spring 2015 - Spring 2016)

+ Teaching the City: Urban Studies at LaGuardia - (LAST CALL)
+ Technology, Self, and Society: An NEH-Funded Seminar - (LAST CALL)

+ Writing in the Disciplines (WID) - (LAST CALL)

Seminars and Programs Not Currently Accepting
Applications

* New Faculty Colloguium

+ Exploring and Preparing for MAT 119 (Statway)
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Professional Development Seminars 2014-15

N A%
>» L ¢
e

LaGuardia

Community College

The Center for Teaching and Learning's seminars for 2014-2015 will provide a broad range of
professional development opportunities for full- and part-time faculty and staff in Academic
affairs, Student Affairs, and Adult and Continuing Education. As always, this year’s CTL
seminars will engage faculty and staff in exploration of critical questions and design of high-
impact, learning-centered strategies. While each seminar will explore specific approaches and
methodologies, a recurring theme throughout Center programs in the coming year will be
exploration and implementation of LaGuardia’s ambitious new General Education
competencies: Inquiry and Problem Solving, Global Learning, and Integrative Learning.
Wwhether exploring the potential of social pedagogies, shaping a more inclusive and connected
classroom environment, or carefully deploying ePortfolio and other online learning
applications, participation in CTL seminars will help you meet your professional goals while
working closely with colleagues and building your capacity to help LaGuardia’s students
succeed. all seminars are led by faculty-staff teams, bringing colleagues together to learn and
share insights in a supportive professional community.

To learn more about a seminar, click on its name.

e NEW! Building the New Competencies
e Connected Learning: ePortfolio and Integrative Pedagogy

e NEW! Design for Social Pedagogy

* ePortfolio/éssessment Mini-Grant Program.

e Faculty Scholars Publication Workshop

e NEW! Gender and Diversity at LaGuardia: Rethinking Pedagogy
e NEW! Hybrid/Online Mini-Grant Program

e New to College: Re-Inventing the First Year Seminar

o NEW! IEQDCIQ oQy Se f and SQQI-EIH

ST R

Seminars and Programs Not Currently Accepting Applications

'E”
|
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The LaGuardia Center for Teaching and Learning
Professional Development Seminars 2013/14

Art of Advising

Going beyond traditional definitions of “advising as course selection,”
this seminar addresses holistic factors critical to effective academic
adyisement. Participants explore the use of ePortfolio as a pedagogical
and advising tool to engage students in discussion of their transition
into college and to help students develop meanmingful educational
plans. Participants also discuss the tools needed to guide students
through a reflective and thoughtful transfer process. The seminar
1s supported by the Title V grant, Making Transfer Connections:
ePortfolio and Student Success across CUNY, and builds on the work
of the College’s Advising Design Team and the First Year Experience
Task Force.

Raj Bhika, Business and Technology, Mercedes del Rosario, CTL,
Danielle Insalaco-Egan, Student Affairs, and Bernetta Parson, Office
of Transfer Services

Community 2.0: Teaching and Learning Networks

A digital evolution of the traditional learning community model,
Community 2.0 supports faculty using Web 2.0 tools as they design and
implement connections between students that extend both horizontally
across disciplines and classes and vertically across credit levels.

Maria Jerskey, Education and Language Acquisition, Priscilla Stadler,

CTL

Connect to Learning

In this 3-year FIPSE-funded project, LaGuardia staff and faculty
work with a dynamic national network of 25 campuses — commumty
colleges, private colleges and research universities — to engage
collectively in a recursive knowledge-generation process. The project
focuses ePortfolio on reflective pedagogy and student learning,
correlating improvement on student success measures such as
retention with more nuanced assessment of student work using the
AAC&U’s nationally normed VALUE rubrics. For more information,
see: http://www.laguardia.edv/connections.

Raj Bhika, Business and Technology, ]. Elizabeth Clark, English, Bret
Eynon, Academic Affairs, Thomas Onorato, Natural Sciences, Kim
Ramirez, English, and Judit Torok, CTL
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Appendix 5.1a 2012-2017 CTL Professional Development Seminars and Topics (20 pages)

“ U‘ - w La!;.r. rola

» «
o4 ha

feaching

LaGuardia

LaGuardia Center for Teaching and Learning

2012-13 Professional Development Seminars
Application Deadline: April 27, 2012

For full descriptions and the new online application form visit:

gguardid.eau At1L= 21l JLIONS

The Art of Advising: Learning and Implementing Holistic Advisement Skills

How do we guide students’ educational growth and change? What roles can faculty play in advisement?
How might faculty and staff collaborate? Working with first generation college students, how can we
help them envision and build new identities as learners and emerging professionals?

LaGuardia’s strategic initiative to help more students graduate and succeed offers new opportunities to
meet students’ needs through advising approaches. As the College seeks to enhance students’
experiences online, a consideration of digital tools for advising and transfer planning is warranted. To
these ends, we are pleased to offer a seminar series that provides ways faculty and staff can go beyond
the common perception of advising as “course selection” and examine factors critical to how the Council
on the Advancement of Standards in Higher Education defines advising as "helping students develop
meaningful educational plans.”

Inquiries: Mercedes DelRosario (mdelrosario@lagcc.cuny.edu, x5440) or Clarence Chan
{cchen@lagce.cuny.edu)

Strengthening Core Learning: Competencies, Integration and Student Success

How do we help LaGuardia students become expert learners? What do they need to know? What
competencies are important? And how can we help students more effectively use their skills and
knowledge as they move from one class to the next?

LaGuardia’s Core Competencies — from Reading and Writing to Critical Thinking and Quantitative
Literacy — have been identified by faculty as crucial to student academic success. These competencies
have guided curriculum development in General Education and our majors, informed effective faculty
seminars such as Writing in the Disciplines, and shaped our increasingly meaningful assessment process.
The Strengthening Core Learning seminar will help faculty integrate combinations of key competencies
into their courses. It will build on the proven practices and design of LaGuardia’s Writing in the
Disciplines program to help faculty incorporate writing into their courses and adapt it to disciplinary
needs. And at the same time, through readings, discussions, and activities focused on developing low-,
middle- and high-stakes assignments, it will help faculty use the writing process to deepen learning and
help students build and integrate other competencies.

Inquiries: Ros Orgel (roslyno@lagcc.cuny.edu, x5448)
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Cultivating and Expanding Hybrid/Online Teaching and Learning
As LaGuardia continues to expand its offering of hybrid/cnline classes, faculty are actively exploring the
distinction between hybrid/online teaching and teaching in a traditional classroom. What logistical and
pedagogical issues do we need to consider when transitioning from a face-to-face to a hybrid {partially
online, partially face-to-face) or fully online environment? Which tools can help us engage students in
their learning? How might ePortfolio fit into an online course? How will our assessment of student
learning be different?
These questions and more are explored in two interlocking seminar components:

e ntroduction to Hybrid/Online Teaching and Learning

e Developing Advanced Practices and Mentoring Faculty in the Hybrid/Online Classroom

Participants are expected to teach a hybrid class in Spring, 2013. To provide faculty new to hybrid or
online learning environments with an authentic experience of being learners in a hybrid environment,
some sessions will take place online and others face to face.

Inquiries: Josephine Corso (jcorso@lagcc.cuny.edu, ext. 5416), Santo Trapani (strapani@lagcc.cuny.edu,
ext. 6046), or Steve Ovadia (sovadia@lagcc.cuny.edu, ext. 6022)

Faculty Scholars Publication Workshop

A year-long faculty development seminar designed to assist LaGuardia faculty in their scholarly writing
projects publication, the Workshop seeks to help faculty scholars complete current academic writing
projects and place them in external, peer-reviewed journals. LaGuardia faculty scholars from various
disciplines—ranging from Accounting to Humanities, from Mathematics to English, from Library to
Cooperative Education—came together to read, critique, and support one another’s writing within their
respective fields. Participants have benefited from the support of the Carnegie Seminar, In Transit and
the Faculty Workshop on Scholarship and Publication; they have revised and submitted work
subsequently published in peer-reviewed journals.

Inquiries: Michele Piso (x5483, or mpiso@lagcc.cuny.edu)

Connected Learning: ePortfolio and Integrative Pedagogy

Connected Learning faculty learn about the pedagogical applications of ePortfolio by doing: the seminar
invites faculty to construct their own professional ePortfolios for documenting and reflecting upon their
ongoing course revision, modeling a classroom environment in which everyone shares with and learns
from one another. Specific areas of emphasis include using ePortfolio to help students overcome
fragmentation in their learning; actively and meaningfully connect with faculty, peers, and external
audiences; integrate their diverse learning experiences, both inside and outside of the classroom; and,
envision and plan their educational futures, including graduation and transfer.

Inquiries: Craig Kasprzak (ckasprzak@Ilagcc.cuny.edu, x5994), Ellen Quish {equish@lagcc.cuny.edu,
x5382), Kimberly Ramirez (kramirez@Ilagcc.cuny.edu, x5911)

Teaching the City: Rethinking Urban Studies at LaGuardia

LaGuardia was one of the first community colleges in the nation with an Urban Studies requirement for
all students. What does that mean for us now? What does it mean in different disciplines and majors?
How do we teach our Urban Studies courses? What makes them “urban?” What can we do, across the
college, to help students connect knowledge of the city with disciplinary skills and understanding?
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LaGuardia’s Urban Studies Program has designed this seminar to offer faculty college-wide an
opportunity to consider these questions as they rethink and redesign their Urban Studies courses. In
dialogue with other professors, and from a cross-disciplinary perspective, faculty will investigate ways to
use New York City as a teaching and learning lab.

The Teaching the City Seminar offers an opportunity for faculty to come together to discuss the
dynamics of experiential and reflective learning through both past teaching experiences and key texts in
the field. We will share our different approaches to Urban Studies, as well as various ways of
incorporating writing and field trips into our syllabi and assignments, and learn about research methods.

Inquiries: Kristen Gallagher (kgallagher@Ilagcc.cuny.edu, x5638), or Ros Orgel (roslyno@lagcc.cuny.edu,
x5448)

The ePortfolio/Assessment Mini-Grant Program
Academic departments and programs college-wide are moving forward with two distinct but closely-
connected efforts: integrating ePortfolio across their curricula, and deepening their work through the
Periodic Program Review (PPR) process. To support programs’ work in these areas, the Center for
Teaching and Learning is offering mini-grants of up to $7,500 for the 2012-13 academic year. These
grants can be used to support program or department—led efforts, including faculty development and
curriculum integration processes, addressing the following initiatives:
» Programmatic implementation of LaGuardia’s ePortfolio system, supporting integration across
the program’s curriculum and instruction, maximizing benefits for students and faculty; and
® Advancing the program’s work related to the PPR process and alignment with the Program
Assessment Grids, such as refining assignments and pedagogies that help faculty build students’
Core Competencies.
In both areas, programs and departments will actively address strategic college priorities such as
overcoming fragmentation and helping students plan towards graduation and transfer.

Inquiries: Ros Orgel (roslyno@lagcc.cuny.edu , x5448)

Seminars and Programs Currently Not Accepting Applications

Community 2.0: Teaching and Learning Networks

The seminar advances LaGuardia's long-standing experience with learning community pedagogy by
creating Web 2.0 based “virtual” and “vertical” learning communities that are, at least in part, open to
the web public.

The application for Community 2.0 Teaching and Learning Networks will be available in Fall 1, 2012.

We invite you to join us in developing meaningful connections for students and faculty, across
disciplines and classes, using Web 2.0 social networking tools. During our face-to-face and online
meetings we will explore the use of non-proprietary software such as Blogger, Ning, Twitter, Facebook,
and ePortfolio’s social networking tools to connect students, professors, and classes in networked
learning communities that extend horizontally across disciplines and vertically throughout academic
levels as well as to the wider LaGuardia community and to the world.

In order to create this learning community network, we strive to bring together experienced Web 2.0
faculty and those faculty members who want to incorporate Web 2.0 tools into the classroom but have
not yet done so, or have done so in a limited fashion. All participants must be willing to put a public,
online face to their pedagogy and praxis.

Inquiries: Priscilla Stadler {pstadler@Ilagcc.cuny.edu, x5489)
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Carnegie Seminar on Teaching and Learning

(Please note: The next application period is Spring 2013).

The scholarship of teaching and learning (SoTL) is generally defined as the rigorous and systematic study
of student learning, publicly shared, open to peer review and critique, and committed to collective
knowledge-building. The Carnegie Seminar commits itself to these principles and to LaGuardia’s vision of
an integrated culture of evidence-based teaching and learning. As the nation reflects on problems facing
our schoals, the values and missions of community colleges are more visible and pivotal than ever in the
educational and intellectual life of our country. LaGuardia’s Carnegie Seminar provides faculty the
opportunity to cultivate habits of pedagogical research that result in transformed and shared
understanding of student experiences in our classrooms and beyond.

Inquiries: Michele Piso (mpiso@Ilagcc.cuny.edu , x5483)

Connect to Learning: ePortfolio, Engagement and Student Success

Connect to Learning: ePortfolio, Engagement and Student Success is a 3-year FIPSE-funded project that
works with a dynamic national network of 22 campuses - community colleges, private colleges and
research universities -- to collectively engage in a recursive knowledge-generation process. The project
focuses ePortfolio on reflective pedagogy and student learning, correlating improvement on student
success measures such as retention with more nuanced assessment of student work using the AAC&U’s
nationally normed VALUE rubrics. Working in diverse institutional and multimedia environments,
moving from learning design to broad testing and assessment, the project will produce and publish
broadly applicable and effective national models needed to effectively focus ePortfolio usage on the
pressing issues of student learning. Not accepting applications at this time.

For more information go to: http://www.laguardia.edu/connections .

Making Transfer Connections: ePortfolio and Student Success Across CUNY

Making Transfer Connections: ePorifolio and Student Success Across CUNY is a 5-year Title V grant-
funded project that works with two senior colleges (Queens and Lehman) and three community colleges
{Queensborough, Bronx and LaGuardia) in a partnership designed to facilitate transfer and ensure
student progress toward the Bachelor’s degree. Under LaGuardia’s leadership, the five CUNY colleges
employ ePortfolio practice in strengthening three areas pivotal to transfer success: instruction,
advisement, and assessment- which all contribute to building a culture of transfer on these participating
campuses. Together, these interrelated efforts address a central goal — building a comprehensive
academic pathway toward the baccalaureate degree for our students. Not accepting applications at this
time.

For more information go to: http://www.laguardia.edu/connections .

In Transit: The LaGuardia Journal on Teaching and Learning

In Transit: The LaGuardia Journal on Teaching and Learning is committed to serving a scholarly
community in which, as Pat Hutchings and Lee Schulman have written, "faculty frame and systematically
investigate questions related to student learning - the conditions under which it occurs, what it looks
like, how to deepen it...with an eye not only to improving their own classrooms, but to advancing
practice beyond it." Designed to support scholarly work initiated in the Carnegie Seminar, In Transit
welcomes original contributions that advance understanding of teaching and learning practice, policy,
and theory.

In Transit 2013 will accept papers on innovations in teaching and learning the natural sciences and the
performing arts.

Inquiries: Michele Piso (mpiso@lagcc.cuny.edu , x5483)
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LaGuardia Center for Teaching and Learning
2013-14 Professional Development Seminars
Application Deadline: April 26, 2013

For full descriptions and the online application form, visit:
http://laguardia.edu/2013-14 Professional _Development_Seminars

The Art of Advising: Learning and Implementing Holistic Advisement Skills

How do we guide students’ educational growth and change? What roles can faculty play in advisement?
How can faculty and staff collaboration around advisement help our students? What roles can faculty
and advisors play in helping students ease their way through their first year at the College? Working
with first-generation college students, how can we help them envision and build new identities as
learners and emerging professionals?

LaGuardia’s new advisement structure will offer many new opportunities to meet students’ needs,
helping more of our students graduate and succeed. A range of targeted workshops for faculty and
staff will be developed and offered next year. The Art of Advising seminar offers a unique opportunity
to engage in a sustained, in-depth exploration of the issues and techniques related to effective
advisement.

Inquiries: Mercedes Del Rosario (mdelrosario@lagcc.cuny.edu, x5440)

New to College! Building First Year Success

For many LaGuardia students, getting into college is much easier than staying and succeeding. The first
year of college is a critical juncture for building student success, particularly for the first generation
college students so prominent at LaGuardia. Responding to the recently released recommendations of
the Task Force on the First Year Experience and department-based plans, the Center for Teaching and
Learning invites faculty from Business and Technology, the Humanities, and Natural Sciences to join a
faculty seminar that will develop and test a bold innovation: a new, credit-bearing first-year course that
links an introduction to the major with advisement and an orientation to college learning. Taught by
discipline faculty and supported by advisement teams, this seminar will utilize peer mentoring and the
connective power of ePortfolio to advance student success in the first college year and beyond.
Academic chairs of these three departments will distribute more detailed information. Interested
faculty can apply using the CTL seminar application form. Dates and leaders to be determined.

Inquiries: Michele Piso (mpiso@lagcc.cuny.edu, x5483)

Strengthening Core Learning: Competencies, Integration and Student Success
(This seminar pravides Writing in the Disciplines (WID) Certification.)

How do we help LaGuardia students become expert learners? What do they need to know? What
competencies are important? And, how can we help students more effectively use their skills and
knowledge as they move from one class to the next?
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LaGuardia’s Core Competencies — from Research, Reading and Writing to Critical Thinking and
Quantitative Literacy — have been identified by faculty as crucial to students’ academic success. These
competencies have guided curriculum development in General Education and our majors, informed
effective faculty seminars, and shaped our increasingly meaningful assessment process.

All too often, however, students experience these competencies as fragmented and discrete, rather
than as closely connected elements of a well-rounded education. They have difficulty applying skills and
knowledge gained in one class to activities in another. Integration, transfer of knowledge, the ability to
apply a range of skills to solve complex problems — these are critical qualities that will help our students
as professionals, citizens, and life-long learners.

Inquiries: Ros Orgel (roslyno@lagcc.cuny.edu, x5448)

Cultivating and Expanding Hybrid/Online Teaching and Learning

As LaGuardia continues to expand its offering of hybrid/online classes, faculty are actively exploring the
distinction between hybrid/online teaching and teaching in traditional classrooms. What logistical and
pedagogical issues do we need to consider when transitioning from a face-to-face to a hybrid {partially
online, partially face-to-face) or fully online environment? Which tools can help us engage students in
their learning? How might ePortfolio fit into a hybrid or online course? How will our assessment of
student learning be different?

These questions and more are explored in two interlocking seminar components:

e introduction to Hybrid/Online Teaching and Learning

e Developing Advanced Practices and Mentoring Faculty in the Hybrid/Online Classroom
These components will provide opportunities for faculty to develop course plans and activities, explore
new technologies for teaching and learning, sustain and deepen their practices in hybrid/online
teaching, and learn from each other about the benefits and challenges of teaching in hybrid and online
environments.

Inquiries: Josephine Corso (jcorso@Ilagec.cuny.edu, x5416)

Connected Learning: ePortfolio and Integrative Pedagogy

The ePortfolio field is advancing and changing nationwide, with ePortfolio initiatives springing up at
institutions as diverse as Duke University, San Francisco State, and CUNY’s New Community College. At
these and many cther colleges, growing interest in holistic, integrative learning is challenging reductive
visions of education. Meanwhile, evolving ePortfolio technology offers new opportunities for social
pedagogy. Connected Learning offers the chance to learn about fresh new ideas and explore emergent
possibilities.

Connected Learning faculty learn about the pedagogical applications of ePortfolio, including the use of
ePortfolio to: meaningfully connect students with their faculty, peers, and external audiences;
overcome fragmentation in their learning; embed thinking about transfer throughout the curriculum;
and integrate students' diverse learning experiences, both inside and outside of the classroom. The
seminar invites faculty to construct their own professional ePortfolios for documenting and reflecting
upon their ongoing course revision, modeling a classroom environment in which everyone shares with
and learns from one another

Inquiries: Craig Kasprzak (ckasprzak@lagcc.cuny.edu, x5994)

The ePortfolio/Assessment Mini-Grant Program

Academic departments and programs college-wide are moving forward with two distinct but closely-
connected efforts: integrating ePortfolio across their curricula, and deepening their work through the
Periodic Program Review (PPR) process.
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To support programs’ work in these areas, the Center for Teaching and Learning is offering mini-grants
of up to $7,500 for the 2013-14 academic year. These grants can be used to support program- or
department-led efforts, including faculty development and curriculum integration processes, addressing
the following initiatives:
e Advancing the program’s work related to the PPR process and alignment with the Program
Assessment Grids, such as refining assignments and pedagogies that help faculty build students’
Core Competencies.
e Programmatic implementation of LaGuardia’s ePortfolio system, supporting integration across
the program’s curriculum and instruction, maximizing benefits for students and faculty; and

Inquiries: Ros Orgel (roslyno@Iagcc.cuny.edu , x5448)

Seminars and Programs Currently Not Accepting Applications

Making Digital Learning Count: Expanding On-Line/Hybrid Education in Mathematics

Colleges and universities nationwide are experimenting with new ways to use online tools to increase
access and improve student learning. In Spring 2013, the Mathematics, Engineering and Computer
Science Department will launch an initiative to test the viability of online/hybrid teaching of key gateway
courses in Mathematics. The department has selected four faculty to redesign courses to work with the
CTL to plan a June 2013 faculty institute and 3 follow-up seminars in Fall 2013, as faculty implement
these courses.

Inquiries: Josephine Corso (jcorso@lagcc.cuny.edu, xX5416)

Community 2.0: Teaching and Learning Networks — Spring and Fall 2013

This seminar will develop a wider community of LaGuardia faculty who test new strategies for
educational application of new media resources, reflect upon these approaches, share their insights
with colleagues, and participate in an ongoing dialogue about the connections among pedagogy,
curriculum, sound academic practice, and technology. The Community 2.0 seminar helps participants
make meaningful connections among students, faculty, and the broader web public with the goal of
fostering mentoring relationships at all stages of students’ academic work at LaGuardia.

In order to create this learning community network, we strive to bring together experienced Web 2.0
faculty and those faculty members who want to incorporate Web 2.0 tools into the classroom but have
not yet done so, or have done so in a limited fashion. All participants must be willing to put a public,
online face to their pedagogy and praxis.

Inquiries: Priscilla Stadler (pstadler@Iagcc.cuny.edu , x5489)

New Faculty Colloguium

The College recognizes its responsibility to support new faculty as they enter LaGuardia's teaching
community and to share with them LaGuardia's tradition of caring and innovative teaching. LaGuardia is
aware of a specific need to develop reflective teachers who are responsive to the vocational goals, the
academic skills, and the diverse cultural, social and linguistic backgrounds of our students.

Through a carefully-structured program of professional development, the Colloquium focuses on issues
of pedagogy and classroom practice, emphasizing sharing among instructors and student-centered
classrcoms, It introduces new faculty to a range of teaching issues and helps them as they develop
effective strategies for LaGuardia classrooms.
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Inquiries: Josephine Corso (jcorso@lagec.cuny.edu , x 5416), Priscilla Stadler (pstadler@lagec.cuny.edu,
x5489)

Carnegie Seminar on Teaching and Learning

The scholarship of teaching and learning (SoTL) is generally defined as the rigorous and systematic study
of student learning, publicly shared, open to peer review and critique, and committed to collective
knowledge-building. The Carnegie Seminar commits itself to these principles and to LaGuardia’s vision of
an integrated culture of evidence-based teaching and learning. As the nation reflects on problems facing
our schools, the values and missions of community colleges are more visible and pivotal than ever in the
educational and intellectual life of our country. LaGuardia’s Carnegie Seminar provides faculty the
opportunity to cultivate habits of pedagogical research that result in transformed and shared
understanding of student experiences in our classrooms and beyand.

Inquiries: Michele Piso (mpiso@Ilagcc.cuny.edu, x5483)

Connect to Learning: ePortfolio, Engagement and Student Success
Connect to Learning: ePortfolio, Engagement and Student Success is a 3-year FIPSE-funded project that
works with a dynamic national network of 25 campuses - - community colleges, private colleges and
research universities -- to collectively engage in a recursive knowledge-generation process. The project
focuses ePortfolio on reflective pedagogy and student learning, correlating improvement on student
success measures such as retention with more nuanced assessment of student work using the AAC&U'’s
nationally normed VALUE rubrics. Working in diverse institutional and multimedia environments,
moving from learning design to broad testing and assessment, the project will produce and publish
broadly applicable and effective national models needed to effectively focus ePortfolio usage on the
pressing issues of student learning. Not accepting applications at this time. For more information see:
://www.laguardia.edu/connection

Making Transfer Connections: ePortfolio and Student Success Acrass CUNY

Making Transfer Connections: ePortfolio and Student Success Across CUNY is a 5-year Title V grant-
funded project that works with two senior colleges (Queens and Lehman) and three community colleges
(Queensborough, Bronx and LaGuardia) in a partnership designed to facilitate transfer and ensure
student progress toward the Bachelor's degree. Under LaGuardia’s leadership, the five CUNY colleges
employ ePortfolio practice in strengthening three areas pivotal to transfer success: instruction,
advisement, and assessment, which all contribute to building a culture of transfer on these participating
campuses. Together, these interrelated efforts address a central goal : building a comprehensive
academic pathway toward the baccalaureate degree for our students. Not accepting applications at this

time. For more information see: http://www.laguardia.edu/connecticns .

In Transit: The LaGuardia Journal on Teaching and Learning

in Transit: The LaGuardia Journal on Teaching and Learning is committed to serving a scholarly
community in which, as Pat Hutchings and Lee Schulman have written, "faculty frame and systematically
investigate questions related to student learning - - the conditions under which it occurs, what it looks
like, how to deepen it...with an eye not only to improving their own classrooms, but to advancing
practice beyond it." Designed to support scholarly work initiated in the Carnegie Seminar, In Transit
welcomes original contributions that advance understanding of teaching and learning practice, policy,
and theory.

Inquiries: Michele Piso {mpiso@Ilagcc.cuny.edu, x5483)
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LaGuardia Center for Teaching and Learning

2014/15 Professional Development Seminars
Application Deadline: Monday, April 28, 2014, 5:00 pm

For full descriptions and link to application please visit

http://laguardia.edu/2014-15 Professional Development Seminars/

The CTL’s seminars for 2014-2015 will provide a broad range of professional development opportunities for
full- and part-time faculty and staff in Academic Affairs, Student Affairs, and Adult and Continuing
Education. As always, this year's CTL seminars will engage faculty and staff in exploration of critical
questions and design of high-impact, learning-centered strategies. While each seminar will explore specific
approaches and methodelogies, a recurring theme throughout Center programs in the coming year will be
exploration and implementation of LaGuardia’s ambitious new General Education competencies: Inquiry
and Problem Solving, Global Learning, and Integrative Learning. Whether exploring the potential of social
pedagogies, shaping a more inclusive and connected classroom environment, or carefully deploying
ePortfolio and other online learning applications, participation in CTL seminars will help you meet your
professional goals while working closely with colleagues and building your capacity to help LaGuardia’s
students succeed. All seminars are led by faculty-staff teams, bringing colleagues together to learn and
share insights in a supportive professional community.

Please visit http://laguardia.edu/2014-15 Professional Development Seminars/ to learn more
about specific seminars, or contact the seminar co- leader listed below.

NEW!! Building New Competencies

How do we ensure that LaGuardia students fulfill the potential of our new Gen Ed competencies and
develop the higher-order habits of thought and communication they need to be capable and thoughtful
inquirers, competent and creative problem-solvers, and aware and engaged participants in an
interconnected global world?

What assignments do you already use that could be re-thought to strengthen student achievement in the
new competencies: Inquiry and Problem Solving, Global Learning, and Integrative Learning? What can we
learn from national practice such as the work being done by AAC&U? What’s most relevant for your
discipline? What do we need to do differently in our courses? How will we assess student work
demonstrating the competencies? The 2014-2015 CTL seminar Building New Competencies will enable
faculty to engage with these and related questions and prepare to bring the new competencies effectively
and meaningfully into courses.

Inquiries: Ros Orgel {roslyno@Ilagcc.cuny.edu, x5448)
Connected Learning: ePortfollo and Integrative Pedagogy

In Connected Learning, seminar participants learn and apply ePortfolio pedagogy by actively exploring key
concepts, such as integrative learning, reflective practice, and an awareness of audience. The seminar
intentionally models a classroom environment in which principles of inquiry, reflection, and integration
frame participants’ activities and instructional design. Participants learn about the varieties of ePortfolio
practice at LaGuardia and at other colleges and pursue both conceptual and practical goals: developing
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these pedagogical strategies while creating their own seminar and course-based ePortfolios and becoming
adept users of the Digication platform. Specific areas of emphasis include using ePortfolio to help students
overcome fragmentation in their learning; structure active and meaningful connections with faculty, peers,
and external audiences; integrate their diverse learning experiences, both inside and outside of the
classroom; and, envision and plan their educational futures, including graduation and transfer.

Inquiries: Ellen Quish (equish@lagcc.cuny.edu, x5382)
NEW!! Design for Social Pedagogy

A dynamic and emergent approach to teaching and learning, social pedagogy invites educators to design
for instruction that engages and connects students to their learning and to each other while building an
understanding of voice, agency, and audience. In this hybrid seminar, faculty will explore the use of social
media platforms such as blogs, Twitter, wikis, ePortfolios, and Facebook to design course syllabi and
assignments that advance principles of social pedagogy such as collaboration, peer learning, and
interdisciplinarity. The seminar will integrate hands-on practice with online tools, iterative instructional
design, peer critique, and readings from the field. Faculty will engage with LaGuardia’s new core
competencies, with a special focus on inquiry-based learning, as a rich context to explore this innovative
approach to educating our students.

Inquiries: Priscilla Stadler {pstadler@lagcc.cuny.edu, x 5489) or Maria Jerskey (mjerskey@lagcc.cuny.edu,
x5358)

The ePortfolio/Assessment Mini-Grant Program

Academic departments and programs college-wide are moving forward with two distinct but closely
connected efforts: integrating ePortfolio across their curricula, and deepening their work through the
Periodic Program Review (PPR) process. To support programs’ work in these areas, the Center for Teaching
and Learning is offering mini-grants of up to $7,500 for the 2014-15 academic year. These grants can be
used to support program or department—led efforts, including faculty development and curriculum
integration processes, addressing the following initiatives:
¢ Programmatic implementation of LaGuardia’s ePortfolio system, supporting integration across the
program’s curriculum and instruction, maximizing benefits for students and faculty; and
e Advancing the program’s work related to the PPR process and to program-level alignment with the
new Gen Ed competencies.
In both areas, programs and departments will actively address strategic college priorities such as
overcoming fragmentation and helping students plan for graduation and transfer.

Inquiries: Ros Orgel (roslyno@Ilagcc.cuny.edu , x5448)
Faculty Scholars Publication Workshop

In this year-long faculty development seminar, designed to assist LaGuardia faculty with their scholarly
writing, faculty scholars seek to complete current academic writing projects and place them in external,
peer-reviewed journals. LaGuardia faculty scholars from various disciplines—ranging from Accounting to
Humanities, from Mathematics to English, from Library to Cooperative Education—come together to read,
critique, and support one another’s writing within their respective fields. Past FSPW participants have
benefited from the peer support structure of this seminar and have successfully revised and submitted
work subsequently published in peer-reviewed journals.

Inquiries: Nancy Berke (nberke@lagcc.cuny.edu , x5908) or Michele Piso (mpiso@Ilagcc.cuny.edu, x5483 )

NEW!! Gender and Diversity at LaGuardia: Rethinking Pedagogy

How do we become more inclusive in our classrooms? How can we make our classrooms more equitable
places where education becomes the shared responsibility of students and faculty? Through a review of
literature written by those who have been mis- or underrepresented, participants in this seminar will
engage in discussions about diversity in the college, and explore padagogical strategies for building a more
inclusive learning environment. Seminar participants will design learning activities using feminist and de-
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centering techniques such as collaborative learning, problem-based learning, and democratic classrooms.
These methodologies will strengthen an integrative and inquiry-based understanding of teaching and
learning while using insights drawn from feminist thinking to engage “whole students”-- students belonging
to a heterogeneous world of family, work, experience, and aspiration.

Inquiries: Ros Orgel (roslyno@Iagcc.cuny.edu, x5448),Minerva Ahumada (mitorres@lagec.cuny.edu,
x5620), or Claudia Moreno Parsons (cmorenopisano@lagcc.cuny.edu, x5909)

NEW!! The Hybrid/Online Mini-Grant Program

Hybrid and online courses connect instructors and students alike to the rich possibilities of web-centered
learning while offering valuable scheduling flexibility to students with very busy lives. Hybrid and online
learning is most effective when course design, pedagogical methods, and technology applications are built
around clear academic objectives. Good practice also includes provision of social, cognitive, and teaching
“presence” and the creation of a class-based community of inquiry. For hybrid courses, a clear plan for
dividing work between online environments and the classroom is also of critical importance. To encourage
the design of high-quality hybrid and online courses at LaGuardia, the CTL will offer mini-grants of up to
$5,000 for the 2014-2015 academic year to support faculty teams pursuing program-based or
departmentally-based projects. Mini-grants may be used to support developing new hybrid or online
courses or refining and improving existing courses. In addition, building effective peer review and
assessment procedures and sustainability strategies will be a funding priority. Teams will work together on
development, review, and revision of commonly-understood course content and commonly-determined
goals and outcomes. The mini-grant program will be guided by CTL staff and include six meetings of all
participating groups throughout the academic year.

Inquiries: Howard Wach (hwach@lagcc.cuny.edu, x5478)
New to College: Re-Inventing the First Year Seminar

The first semester of students’ college career is critical to their chances of success. How can we help new
LaGuardia students persist and succeed in their studies? What strategies can we pursue to increase the
new student’s likelihood of completing a degree and graduating? In the New to College seminar, groups of
faculty in specific departments and programs pursue a carefully designed integrative approach to helping
first-semester students. Seminar participants develop and teach the First-Year Seminar (FYS), a credit-
bearing first-year course which links an introduction to the major, an orientation to college learning,
advisement, and co-curricular activity. Opportunities for participation in this seminar are currently available
to faculty in Health Sciences, Natural Sciences, Business and Technology, and the following Liberal Arts
departments: Humanities, Social Science, Education and Language Acquisition, and English.

Inquiries: Howard Wach (hwach@|agcc.cuny.edu, X5478)

NEW!! Technology, Self, and Society

Few contemporary issues are more important, or more relevant to higher education than the relationship
between digital technologies and personal identity. Funded by a grant from the National Endowment for
the Humanities, Professors Naomi Stubbs and Phyllis van Slyck will bring together Liberal Arts faculty
teaching clusters and/or capstones to develop curricula in conversation with one another and in relation to
readings and visiting speakers addressing these topics. Participants will consider digital media and its
effects upon our identities and our society, interrogate the ways in which we use technology, the ways we
are used by technology, and how technology affects our notions of self and other.

Inquiries: Naomi Stubbs (nstubbs@lagcc.cuny.edu, x5680 Jor Phyllis van Slyck (vanph@Ilagcc.cuny.edu
x5660)
NOTE: This seminar is open only to faculty teaching Liberal Arts capstone courses or Liberal Arts clusters.
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The Writing in the Disciplines program at LaGuardia is part of a nation-wide interdisciplinary effort that
explores strategies for improving student writing and using writing as an active learning tool. In 2014/15,
WID will be offered as two separate semester-long faculty development seminars (Fall | 2014 and Spring |
2015). Full- and part-time faculty will develop and test writing-intensive assignments and syllabi, create a
Writing Intensive course ePortfolio, and encourage students to deposit written work in their ePortfolios.
Seminars are facilitated by interdisciplinary teams of LaGuardia faculty and Graduate Center Writing
Fellows.

Inquiries: Ros Orgel (roslyno@lagcc.cuny.edu, x5448)

Active CTL Seminars and Programs Currently Not Accepting Applications

Carnegie Seminar on Teaching and Learning

The scholarship of teaching and learning (SoTL) is generally defined as the rigorous and systematic study of student
learning, publicly shared, open to peer review and critique, and committed to collective knowledge-building. The
Carnegie Seminar commits itself to these principles and to LaGuardia’s vision of an integrated culture of evidence-
based teaching and learning. As the nation reflects on problems facing our schools, the values and missions of
community colleges are more visible and pivotal than ever in the educational and intellectual life of our country.
LaGuardia’s Carnegie Seminar provides faculty the opportunity to cultivate habits of pedagogical research that result
in transformed and shared understanding of student experiences in our classrooms and beyond.

Inquiries: Michele Piso (mpiso@lagcc.cuny.edu, x5483)

in Transit: The LaGuardia Journal on Teaching and Learning

in Transit: The LaGuardia Journal on Teaching and Learning is committed to serving a scholarly community in which,
as Pat Hutchings and Lee Schulman have written, “faculty frame and systematically investigate questions related to
student learning - the conditions under which it occurs, what it looks like, how to deepen it...with an eye not only to
improving their own classrooms, but to advancing practice beyond it." Designed to support scholarly work initiated in
the Carnegie Seminar, In Transit welcomes original contributions that advance understanding of teaching and learning
practice, policy, and theory.

In Fall 2014, In Transit 2015 will solicit papers on innovations in teaching and |earning the first year experience with a
particular focus on developing students’ academic reading abilities and the whole student.

Inquiries: Michele Piso (mpiso@lagcc.cuny.edu, x5483)

New Faculty Colloquium

In this year-long orientation to teaching and learning at LaGuardia, new full-time faculty work with CTL staff and
senior colleagues to begin to adjust to their new educational setting. Participants learn from each other and from
senior colleagues about LaGuardia students, about the various pedagogies found to be effective at LaGuardia, and
about the college-wide initiatives and opportunities that will inform their working lives. The colloquium is a setting in
which new faculty meet colleagues and form friendships, while learning about strategies for future growth and
building a successful career at LaGuardia.

Inquiries: Josephine Corso (jcorso@Iagcc.cuny.edu, x 5416), or Priscilla Stadler (pstadler@lagcc.cuny.edu, x5489).

Teaching the City: Rethinking Urban Studies at LaGuardla

LaGuardia was one of the first community colleges in the nation with an Urban Studies requirement for all students.
What does that mean for us now? What does it mean in different disciplines and majors? How do we teach our Urban
Studies courses? What makes them “urban?” What can we do, across the college, to help students connect
knowledge of the city with disciplinary skills and understanding? LaGuardia’s Urban Studies Program designed this
seminar to offer faculty college-wide an opportunity to consider these questions as they rethink and redesign their
Urban Studies courses. In dialogue with other professors, and from a cross-disciplinary perspective, faculty will
investigate ways to use New York City as a teaching and learning lab.

Inquiries: Kristen Gallagher (kgallagher@lagcc.cuny.edu, x5638), Arianna Martinez (amartinez@lagcc.cuny.edu,
x5961), or Ros Orgel (roslyno@|agcc.cuny.edu, x5448)
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LaGuardia Center for Teaching and Leaming Professional Development Seminars 2015-16
Application Deadlines: Thursday, April 2 by 5:00 pm for New to College
Monday, April 27 is the deadline for all other seminars
For full descriptions and the online application form, visit:
http://laguardia.edu/ctl/seminars/2015-16 Seminars.aspx

Two compelling themes will unify our program of CTL seminars for 2015-2016: the new Core Competencies and Digital Learning.
First, as the College moves toward full implementation of the new Core Competency structure, all Center seminars will encourage
and facilitate a deeper understanding of the Inquiry and Problem Solving, Integrative Learning and Global Learning Competencies
and the Written, Oral, and Digital Communication Abilities. In addition to the half-year and full-year seminars detailed here,
opportunities to craft competency-based pedagogies will also include shorter-term workshop series. Details about these will be
distributed soon.

The second programming theme for 2015-2016 centers on the pressing need to find ethical and substantive methods for turning our
students’ digital experiences into effective learning. Several seminars offer opportunities to explore conceptual and practical
dimensions of digital experiences that grow ever more complex, and present a constant challenge to rethink our practice as
educators. Participants in these seminars will explore ways to bring digital capacities—access to information, expressive modalities,
the ability to network and collaborate—to the task of designing strategies to strengthen student learning.

Wherever your interest lies, participation in Center for Teaching and Learning seminars will help you meet your professional goals
while warking closely with colleagues and building your ability to help LaGuardia’s students succeed. All seminars are led by faculty-
staff teams, bringing colleagues together to learn and share insights in a supportive professional community.

NOTE: Applications for New to College, Summer 2015 and Beyond: Re-inventing the First Year Seminar, are due Thursday, April 2
at 5:00 pm. The deadline for all other seminars is Monday April 27%.

The Global Learning competency is being incorporated into all Academic Affairs programs. LaGuardia defines Global Learning as
“critical analysis of and engagement with complex, interdependent global systems and legacies (such as natural, physical, social,
cultural, economic, and political) and their implications for people’s lives and the earth’s sustainability.” What does this mean in your
discipline? How effectively can the current rubric be used to assess LaGuardia student work? How can you revise your current course
assignments to meet the Global Learning competency? How does a global approach make use of the diversity in our classrooms?
And how do we take fullest advantage of the global knowledge that students at “the world’s community college” already possess?
Participants will examine these and related questions while creating or revising assignments focused on building students’ Global
Learning skills.

Inquiries: Karen Miller {kamiller@lagcc.cuny.edu, x6016); Christopher Schmidt {cschmidt@lagcc.cuny.edu, x5904); Padmini Biswas
(pbiswas@lagcc.cuny.edu, X7552)

The Carnegie Seminar on Teaching and Learning

The scholarship of teaching and learning {SoTL) is generally defined as the rigorous and systematic study of student learning, publicly
shared, open to peer review and critique, and committed to collective knowledge-building. The Carnegie Seminar commits itself to
these principles and to LaGuardia’s vision of an integrated culture of evidence-based teaching and learning. The 2015-2016
participants will choose to investigate issues related to students in transition to the first college year, or to the challenges of
underprepared readers. As the nation reflects on challenges facing our schools, the values and missions of community colleges are
more visible and pivotal than ever in the educational and intellectual life of our country. LaGuardia’s Carnegie Seminar provides
opportunities for scholarship to faculty who wish to contribute their voices to the nation’s conversations about the paths to
increased student aspiration and success.

Inquiries: Michele Piso {mpiso@lagecc.cuny.edu, x5483)
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“Closing the PPR Loop” Mini-Grants

Academic programs that have recently completed their Periodic Program Reviews, and are now working on addressing
recommendations made in their PPRs, are eligible to apply for mini-grants of up to $7,500. Proposals can address a range of issues,
including developing new courses, improving assessment methodologies, creating and developing new aspects of the program,
working with College offices to improve recruitment and student retention, improving program-specific tutoring, etc.

Inquiries: Ros Orgel (roslyno@lagcc.cuny.edu, x5448) or Howard Wach (hwach@lagec.cuny.edu, x5478)

Connected Learning: ePortfolio and Integrative Pedagogy

Academic programs are strengthening existing strategies, and building new ones, for longitudinal use of ePortfolios from the First-
Year Seminar to the capstone course. These efforts combined with implementation of the Integrative Learning Core Competency
and Digital Communication Ability across curricula are highlighting ePortfolio’s capacity to connect diverse experiences and
strengthen student-centered online learning. Connected Learning participants will actively explore key pedagogical concepts such as
integrative learning, reflective practice, and learner-centered approaches to disciplinary knowledge. They will pursue both
conceptual and practical goals while creating their own seminar and course-based ePortfolios and becoming adept users of the
Digication platform; participants will also learn about the varieties of ePortfolio practice nationwide, and prepare for active use of
ePortfolio in one of their Spring 2016 classes.

Inquiries: Ellen Quish (equish@Ilagcc.cuny.edu, x5382)

Designining Information Assignments for Literacy

This one-semester intensive seminar has two goals: to contribute to a body of Open Education Resources (OER), and to help faculty
design assignments addressing LaGuardia’s Inquiry and Problem Solving Competency while building students’ technology skills. DIAL
participants from across the disciplines will incorporate research and information literacy skill-building into class assignments.
Faculty will integrate the Inquiry and Problem Solving Competency with the assignment they develop, and contribute to a publicly
available Open Education Resource (OER) guide designed to help other faculty integrate information literacy into their teaching. This
seminar will provide the opportunity to learn about Library resources and how to best integrate them into student research projects.

Inquiries: Alexandra Rojas (arojas@lagce.cuny.edu, x6020); Dianne Gordon Conyers (dconyers@lagec.cuny.edu, x5415); Priscilla
Stadler (pstadler @lagce.cuny.edu, x5489)

Digital By Design: Teaching in a Connected World

In this age of social media, digital connectedness, and rapidly changing expectations of work and personal interactions with
technology, what is the role of the digital pedagogue? What role does technology play in our disciplines, in the classroom, in our
curricula, in our lives? How do faculty and students alike negotiate the powerful world of digital technology and learn what it means
to live, teach, and work with a carefully considered digital identity? Inviting participants to engage with these questions both
theoretically, through the lens of shared texts, and practically, through hands-on, how-to application of the principles we discuss to
the classroom environment, we will explore emerging models for scaffolding digital assignments. Considering LaGuardia’s
Integrative Learning Competency and Digital Communication Ability as exciting and engaging points of entry for curriculum design,
the seminar will focus particular attention on this question: What constitutes a carefully and intentionally designed digital
pedagogy?

Inquiries: Liz Clark (Iclark@lagec.cuny.edu, x5665); Priscilla Stadler (pstadler@lagee.cuny.edu, x5489)

|

aculty Scholars Publication Workshop
In this year-long faculty development seminar, designed to assist LaGuardia faculty with their scholarly writing, faculty scholars seek
to complete current academic writing projects and place them in external, peer-reviewed journals. LaGuardia faculty scholars from
various disciplines—ranging from Accounting to Communication Studies, from Mathematics to English, from Library Science to
Sociology —come together to read, critique, and support one another’s writing within their respective fields. Past FSPW participants
have benefited from the peer support structure of this seminar and have successfully revised and submitted work subsequently
published in peer-reviewed journals.

Inquiries: Nancy Berke (nberke®@lagcc.cuny.edu, X5908)
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Foundations of Advising

To support LaGuardia’s model of team-based advisement organized by majors, Foundations of Advising provides participants with
the training, tools, and resources needed to help students plan their academic and professional futures. Participants learn about
advisement model and resources, including Degree Audit and the Advising Portal. Other seminar topics include registration and
grading processes, course sequencing and selection, financial aid, educational planning, conducting effective advisement
conversations, and “advising as teaching.” Foundations of Advising will help faculty and staff advisors navigate critical aspects of the
LaGuardia student experience while providing hands-on opportunities to explore College advisement resources. The seminar will be
offered in two formats: a two-day Summer 2015 Intensive and a one-semester four-meeting session in Fall | 2015.

Inquiries: Howard Wach (hwach@Ilagce.cuny.edu, x5478) or Mercedes del Rosario (mdelrosario@lagec.cuny.edu, x5440)

Gender and Diversity at LaGuardia: Rethinking Pedagogy

How do we become more inclusive in our classrooms? How can we make our classrooms more equitable places where education
becomes the shared responsibility of students and faculty? The Gender and Diversity seminar will feature readings, discussions, and
activities designed to build greater sensitivity toward LaGuardia’s diverse population. Participants will engage with a broad range of
primary sources and apply them both to their classrooms and to the diversity of the seminar itself (e.g., people of richly diverse
backgrounds teaching in many disciplines). Each session will model feminist and/or decentering pedagogical technigues to analyze
seminar readings and to apply their insights to classroom strategies, to making classes more inclusive for LaGuardia students, and to
application of the Global Learning competency.

Inquiries: Claudia Moreno Parsons {cmorenopisano@lagcc.cuny.edu, x5909); Dahlia Elsayed (delsaved @lagce.cuny.edu, x4074);
Ros Orgel (roslyno@lagce.cuny.edu, x5448)

Hybrid/Online Mini-Grants

To strengthen the process of building high-quality hybrid courses at LaGuardia, and to provide resources for faculty to further
develop their practice collaboratively, the Center for Teaching and Learning will offer mini-grants of up to $7,500 for the 2015-2016
academic year. Grants will be awarded to faculty teams pursuing program-based or departmentally-based projects and may be used
to support developing new hybrid courses or refining and improving existing hybrid courses. Funding priorities include:

e Building effective peer review and course design strategies;

® Demonstrated plan for sustainability beyond the grant period; and,

® Where applicable, utilizing the online environment to integrate selected Core Competencies and Abilities into targeted
courses.

Inquiries: Nicole Maguire (nhernand @lagcc.cuny.edu, x5478); Josephine Corso (jcorso@lagec.cuny.edu), x5416); Howard Wach
(hwach@Ilagcc.cuny.edu, x5478)

New to College, Summer 2015 and Beyond: Re-Inventing the First Year Seminar — NOTE: EARLY DEADLINE!

LaGuardia’s key strategy to help entering students persist and succeed in their studies is the First-Year Seminar, which links an
introduction to the major, an orientation to college learning, advisement, and co-curricular activity. In this seminar, participants
prepare to teach FYS courses in their discipline through a carefully designed integrative strategy. In 2015-16, New to College will be
offered as an intensive seminar for the Departments of Business and Technology, Health Sciences, and departments included in the
Liberal Arts Humanities/Social Sciences program (English, Social Sciences, Humanities, and Education and Language Acquisition). Itis
also open to faculty in Liberal Arts Math/Science, Criminal Justice, Psychology, and Engineering/Computer Science who are not
currently enrolled in the Wave |1l New to College seminar.

NOTE: THE APPLICATION DEADLINE FOR THIS SEMINAR IS THURSDAY, APRIL 2 AT 5:00 PM.

Inquiries: Ellen Quish (equish@lagce.cuny.edu , xX5382) or Michele Piso {mpiso@lagee.cuny.edu, x5483)
Teaching the City: Urban Studies at LaGuardia

New York City is a center of global commerce, politics, culture and art; Queens is the most ethnically diverse urban area in the world.
A microcosm of these socio-economic and historical trends, LaGuardia was one of the first community colleges to require Urban
Studies coursework. How do we teach our Urban Studies courses, given this dynamic transnational backdrop? How can we revise
and create Urban Studies assignments that address the College’s Global Learning Competency across our disciplines? What can we
do, across the college, to help students connect knowledge of the city with disciplinary skills and understanding? Teaching the City
offers faculty an opportunity to consider these questions as they rethink their Urban Studies courses. In dialogue with other
professors from a cross-disciplinary perspective, faculty will investigate ways to use New York City as a teaching and learning lab.

Inquiries: Arianna Martinez (amartinez@Ilagcc.cuny.eduy, x5691), or Ros Orgel (roslyno@lagec.cuny.edu, x5448)
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Technology, Self & Society: An NEH-Funded Seminar

Few contemporary issues are more important, or more relevant to higher education, than the relationship between digital
technologies and personal identity. Funded by a grant from the National Endowment for the Humanities, the seminar will bring
together Liberal Arts faculty teaching clusters and/or capstones with a view to developing their curricula in conversation with one
another and in relation to readings and visiting speakers addressing these topics. The 2015-16 seminar, co-led by Richard Brown
(Humanities) and Naomi Stubbs (English) will focus on how definitions of “human” have been challenged by technological
advancements. The focus will be on techno-humanism, trans-humanism, and on the biomedical ethical issues that derive from
biological “enhancements” and reproductive choices. Braden Allenby, author of the Techno-Human Condition (2011), and Michio
Kaku, author of The Future of the Mind (2014) will be our visiting speakers.

Inquiries: Naomi Stubbs (nstubbs@|agce.cuny.edu, x5680)

Writing in the Disciplines

The Writing in the Disciplines program at LaGuardia is part of a nationwide, interdisciplinary effort that explores strategies for
improving student writing and using writing as an active learning tool. A semester-long faculty development seminar, WID helps full-
and part-time faculty develop and test writing-intensive assignments adapted to specific disciplines and courses. Participants create
and/or revise syllabi to meet the requirements for Writing Intensive courses, and post their work in a WID ePortfolio. Faculty who
complete the seminar and ePortfolio will be certified to teach Writing Intensive courses such as Urban Studies and Capstone
courses.

The 2015-16 WID program will consist of two separate semester-long seminars. The Fall 2015 seminar is co-led by Drs. Evelyn Burg
and Michelle Pacht (English) and will meet on Mondays from 3:30 - 5:30. The Spring 2016 seminar schedule will be designed to meet
the needs of adjunct faculty who want to teach a Writing Intensive course.

Inquiries: Michelle Pacht (mpacht@|agcc.cuny.edu, x5914); Karen Miller (kamiller@lagcc.cuny.edu, x6016); Ros Orgel
(roslyno@lagce.cuny.edu, x5448)

Seminars and Programs Currently Not Accepting Applications

Exploring and Preparing for MAT 119 (Statway)

MAT 119 is a new course, designed for non-STEM majors who need MAT096 and whose major requires them to take Elementary
Statistics (MAT120). MAT 119 is based on the nationally recognized Statway curriculum, developed by the Carnegie Foundation for the
Advancement of Teaching. Statway has been proven to work on campuses nationwide, and LaGuardia is an active participant in the
national network. Faculty interested in teaching MAT 119 have been invited to participate in a year-long professional development
seminar led by Drs. Prabha Betne, Milena Cuellar, and Marina Nechayeva, and Ros Orgel from the Center for Teaching and Learning.
The seminar will help faculty prepare to teach MAT 119.

Inquiries: Ros Orgel (roslyno@lagce.cuny.edu, x5448)

New Faculty Colloquium

In this year-long orientation to teaching and learning at LaGuardia, new full-time faculty work with CTL staff and senior colleagues to
begin to adjust to their new educational setting. Participants learn from each other and from senior colleagues about LaGuardia
students, about the various pedagogies found to be effective at LaGuardia, and about the college-wide initiatives and opportunities
that will inform their working lives. The colloquium is a setting in which new faculty meet colleagues and form friendships, while
learning about strategies for future growth and building a successful career at LaGuardia.

Inquiries: Josephine Corso {jcorso@lagcc.cuny.edu , x 5416) or Priscilla Stadler (pstadler@lagcc.cuny.edu , X5489)
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LaGuardia Center for Teaching and Learning
Professional Development Seminars 2016-17
Application Deadline: Thursday, May 7, 2016
Full descriptions and online application form: http://www.laguardia.edu/ctl/seminars

For 2016-2017, the CTL’s professional development program will offer multiple opportunities for LaGuardia faculty to improve their
knowledge and skills while strengthening the College’s key strategic directions and exploring compelling contemporary themes.
Digital Learning and the Core Competencies will take center stage in this effort, while at the same time we continue the critical work
of fostering first-year student success and strengthening team-based advisement. The Competencies—Integrative Learning, Global
Learning, and Inquiry and Problem Solving--and the three communication abilities (Oral, Written, and Digital) will be central to all
CTL programming. Integrating the Competencies into specific areas of inquiry through assignment design, careful utilization of the
assessment rubrics, and thinking through disciplinary implications will be key activities acrass the seminars. Explorations of digital
affordances will be as well, whether to foster inquiry and integrated learning experiences, or to extend and deepen communicative
capacities, or to capture the connective and multiplicative power of networks and online communities.

As with the Core Competencies, fostering effective modes of digital learning will center on assignment design and consideration of
disciplinary implications. Another programming direction, funded by Project AVANZAR, LaGuardia’s current Title V program, will
support specific seminars on inquiry-based learning and advisement for faculty in the STEM disciplines. Finally, opportunities to
teach the First-Year Seminar will continue to grow as we offer seminars both for new FYS instructors, and one-semester mini-
seminars for experienced FYS teachers who wish to strengthen their practice in specific areas. As always, all CTL's professional
development seminars will be sites of reflective collaboration, where colleagues from a range of departments and programs have
the time and space to explore, converse, share, and learn from each other. Wherever your interest lies, participation in CTL seminars
will help you meet your professional goals while working closely with colleagues and building your ability to help LaGuardia’s
students succeed.

Advising in STEM Discipines

This seminar will prepare faculty from the Mathematics, Engineering, and Computer Science and Natural Sciences departments to
help STEM students succeed in their studies and plan their academic and professional futures in these fields. Focused on
strengthening LaGuardia’s team-based advising structure, the seminar will offer participants opportunities to build new advising
strategies and strengthen existing ones.

Inquiries: Marzena Bugaj (mbugai@lagcc.cuny.edu, x5455); Holly Porter-Morgan {hporter-morgan@lagec.cuny.edu, x6181)

Assessment-related Mini Grants: Three Opportunities

LaGuardia's Outcomes Assessment process involves two key elements: 1) a strong focus on a systematic and longitudinal
examination, by faculty, of actual student work and 2) the Periodic Program Reviews (PPRs) that all majors undergo on a regularly
scheduled basis. In order to harness the information collected through our outcomes assessment processes to work toward
continual improvement of student learning, Academic Affairs is offering the following three mini grant opportunities:

1. Closing the PPR Loop
2. Sustaining Comprehensive Efforts for Connecting Core Competencies into the Curriculum
3. Engagement and Dissemination

Note: for Assessment-related Mini Grants application, contact Niesha Ziehmke (nziehmke @lagcc.cuny.edu )
Inquiries: Regina Lehman (rlehman@Iagce.cuny.edu, x5775); Justin Rogers-Cooper (irogers@lagcc.cuny.edu, x5913); Niesha
Ziehmke (nziehmke @lagcc.cuny.edu, x6058).
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Bringing the Global Learning Competency into Your Classes

LaGuardia’s Global Learning rubric is designed to encourage students to deepen their understanding of global issues, strengthen
their ability to identify a range of global perspectives, demonstrate their awareness of how the world is shaped by global patterns of
power, and develop a reflective, ethically engaged understanding of global issues. This seminar will provide a forum for discussing
questions related to the Global Learning Competency as well as time to develop and/or revise assignments designed to help
students build their Global Learning Competency.

Inquiries: Karen Miller {kamiller@lagcc.cuny.edu, x6016); Christopher Schmidt (cschmidt@lagee.cuny.edu, x5904)

The Capstone and Integrative Learning at LaGuardia: Putting It All Together

By the time LaGuardia students arrive at the Capstone course in their majors, they have accumulated a wealth of education and
experiences. But how does it all fit together? How does a student’s learning in one course connect to that of another? How —if at
all—do the student’s experiences away from LaGuardia fit into the picture? How does the student integrate it all to make sense of
the whole before transitioning to what lies beyond? Participants will examine best practices in Capstone courses nationwide and
strengthen and refresh our own Capstone curriculum at LaGuardia.

Inquiries: J. Elizabeth Clark {Iclark@lagcc.cuny.edu, X5665)

Connected Learning: ePortfolio and Integrative Pedagogy

Participants will explore key concepts in the field, such as integrative learning, reflective practice, and social pedagogy. Pursuing
both conceptual and practical goals, participants create their own seminar and course-based ePortfolios, and become skilled users of
the Digication platform. The seminar intentionally models a classroom environment in which principles of inquiry, reflection, and
integration organize participants’ activities and learning design. The seminar prepares faculty to implement pedagogies with a
proven record of elevating students’ performance while strengthening their sense of self and purpose.

Inquiries: Ellen Quish (equish@lagcc.cuny.edu, x5382)

Cultivating the Hybrid/Online Teaching and Learning Environment

The hybrid/online seminar will offer faculty from across the disciplines a year-long structure for designing and delivering hybrid or
fully online courses. We will explore effective pedagogy, assignment and assessment design, create a clear plan for dividing work
between the online environment and the classroom, and align technology use with academic goals. As LaGuardia implements the
new Core Competencies—Integrative Learning, Global Learning, Inquiry and Problem Solving and the new Digital Communication
ability—online learning will provide abundant opportunity for creative, meaningful assignment and course design.

Inquiries: Josephine Corso (icorso@|agcc.cuny.edu, ext.5416; Jade Davis (jadavis@lagcc.cuny.edu, ext.7563; Dionne Miller
(dmiller@lagcc.cuny.edu, ext.5741)

Digital By Design: Teaching in a Connected World

In this age of social media, digital connectedness, and rapidly changing expectations of work and personal interactions with
technology, what is the role of the digital pedagogue? How do we negotiate the world of digital technology and learn what it means
to live, teach, and work with a carefully considered digital identity? Participants will engage with these and other theoretical and
practical questions, as well as hands-on explorations of relevant technologies. Considering LaGuardia’s Integrative Learning
Competency and Digital Communication Ability as entry points for curriculum design, the seminar will focus attention on what
constitutes an intentionally designed digital pedagogy.

Inquiries: Liz Clark (|clark@Ilagec.cuny.edu, x5665); Jade Davis (jadavis@lagcc.cuny.eduy, x 7563); Priscilla Stadler
(pstadler@lagcc.cuny.edu, x5489)

Faculty Scholars Publication Workshop

In this year-long seminar, designed to assist LaGuardia faculty with their scholarly writing, faculty scholars seek to complete current
academic writing projects and place them in external, peer-reviewed journals. LaGuardia faculty scholars from various disciplines—
ranging from Accounting to Communication Studies, from Mathematics to English, from Library Science to Sociclogy —come
together to read, critique, and support one another’s writing within their respective fields. Past FSPW participants have benefited
from the peer support structure of this seminar and have successfully revised and submitted work subsequently published in peer
reviewed journals.

Inquiries: Nancy Berke (nberke@lagcc.cuny.edu, x5908); Michele Piso {mpiso@lagcc.cuny.edu, x5483)
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Foundations of Advising

Led by a team of CTL staff, faculty, and Student Affairs professionals, this one semester seminar (offered in Fall | 2016 and Spring |
2017) provides practical and immediately applicable knowledge for faculty and staff engaged in advisement. Participants will learn
about programs, policies, and procedures, and develop skills needed to communicate effectively as an advisor. Participants will be
introduced to the fundamentals of registration and grading processes, course sequencing and selection, financial aid, and
educational planning.

Inquiries: Marzena Bugaj (mbugaj@Ilagcc.cuny.edu, x5455); Linda Chandler (Ichandler@Iagcc.cuny.edu, x5910)

Future Humans: The Pedagogy of Technology, Self, and Society

How does technology change our relationships, use of resources, bodies, and our very understanding of humans and consciousness?
What does it mean to live at a time when--according to some--we are on the brink of an intelligence explosion? Faculty interested in
learning and teaching about questions related to technology, superintelligence/Al, and/or transhumanism are invited to apply for
this Fall 2016 seminar. Readings, tools, and resources will be provided for faculty interested in helping students explore aspects of
ethical, legal, medical, economic, privacy, cultural, and other issues related to advanced technologies, and their disciplinary
relevance.

Inquiries: Bethany Holmstrom (bholmstrom@Ilagcc.cuny.edu , x7505); Priscilla Stadler (pstadler@lagcc.cuny.edu, x5489)

Gender and Diversity at LaGuardia; Re-thinking Pedagogy

The Gender and Diversity Seminar welcomes faculty interested in developing strategies for increased awareness of diversity and
increased ability to advance equity and justice in the classroom. The seminar is a cross-disciplinary forum for dialogue, active
practice, and support aligned with the College’s commitment to Global Learning. Participants will develop their abilities to
thoughtfully communicate across differences such as race, gender, class, religion, ethnicity, and sexuality, and to consider the role
higher education plays in expanding awareness of privilege, representation, and stratification. Participants will consider the ways in
which interdependent yet inequitable social systems function in the classroom.

Inquiries: Dahlia Elsayed (delsayed@lagcc.cuny.edu, x4074); Claudia Moreno Parsons {cmorenopisano@lagcc.cuny.edu, x5809);
Michele Piso {mpiso@lagcc.cuny.edu; x5483)

Incarceration and Daily Life: The Carnegie Seminar on the Scholarhip of Teaching and Learning

The Scholarship of Teaching and Learning (SoTL) is the rigorous and systematic study of student learning, publicly shared, open to
peer review and critique, and committed to the collective creation of knowledge. The Carnegie Seminar commits itself to these
principles and to LaGuardia’s vision of an integrated culture of evidence-based teaching and learning. Framed by the broad theme of
social justice, the 2016-2017 Carnegie Seminar invites the participation of faculty and staff interested in designing publishable SoTL
projects that examine the question of mass incarceration, its causes and destabilizing consequences.

Inquiries: Jose Fabara {fabarajo@I|agcc.cuny.edu, x5624); Michele Piso (mpiso@Iagcc.cuny.edu; x5483); Patricia Sokolski
(psokolski@lagcc.cuny.edu, x6027)

Inquiry and Problem-Salving in STEM Disciplines

Recognizing the national need to improve STEM education and ensure that students have the knowledge and skills needed to
succeed in 21% century jobs, Mathematics, Engineering, and Computer Science and Natural Science faculty participating in this
seminar will design and refine assignments that use inquiry leaming pedagogy and undergraduate research to help students engage
more deeply in STEM learning.

Inquiries: Ros Orgel {roslyno@lagcc.cuny.edu, x5448)

Liberal Arts: Clusters and Pairs

Liberal Arts Clusters support student success, and with the recent introduction of LIF101, there are opportunities to enhance student
advisement, retention, and graduation still further. In addition, the introduction of the Integrative Learning Core Competency means
the kinds of interdisciplinary teaching found in clusters and pairs are increasingly important. This seminar will provide a forum for
faculty teaching in clusters and pairs to work with one another and with Student Services staff to enhance integration and
advisement within Learning Communities. As co-curriculars are an important component in the First Year Experience, this seminar
will also support field trips.

Inquiries: Naomi Stubbs (nstubbs@Ilagec.cuny.edu, X5680)
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New to College Mini-Seminars: Three Opportunities
To support ongoing learning and exchange among First Year Seminar faculty, the Center for Teaching and Learning is offering a trio
of advanced Mini-Seminars:

1. Supporting ESL Students in the FYS (Fall | 2016)
2. Building Growth Mindset in the FYS (Fall Il 2016)
3. Introducing Your Discipline in the FYS (Spring 1 2017)

Each Mini-Seminar will consist of a total of six hours. To be eligible, faculty must have successfully completed a New to College
seminar. Faculty can apply to take part in one or more Mini-Seminars.

Inquiries: Ellen Quish (equish@lagce.cuny.edu; x5382)

New to College: Summer and Beyond

The first year of college has emerged as a critical juncture for building student success. To meet this challenge, LaGuardia has
launched the First Year Seminar (FYS). Linking an introduction to the major with advisement and an orientation to college learning,
the FYS cultivates an integrative pedagogy addressing not only cognitive academic abilities, but also co-curricular experience and
affective dimensions of learning. ePortfolio practice is a central element in the course design as well, and while participants need not
have extensive ePortfolio experience, willingness to learn about integrative ePortfolio practice will be critical to success.
{Applications due March 21. Please complete the form at: hitps://www.surveymonkey.com/r/NtCI16-17 )

Inquiries: Ellen Quish (equish@lagcc.cuny.edu, x5382)

Teaching the City: Urban Studies at LaGuardia

New York is a global city--a site of global commerce, politics, culture and art. How do we teach our Urban Studies courses given this
dynamic transnational backdrop? What makes course content “urban”? How can we revise and create assignments that will address
the College’s Global Learning Competency? What can we do, college-wide, to help students connect knowledge of the city with
disciplinary skills and understanding? This seminar offers faculty an opportunity to consider these questions as they rethink and
redesign their Urban Studies courses.

Inquiries: Arianna Martinez {amartinez@|lagcc.cuny.edu, xX5691); Laura Tanenbaum (ltanenbaum@Iagec.cuny.edu, x5747)

Writing in the Disciplines

The semester-long Writing in the Disciplines seminar explores strategies for improving student writing and using writing as an active
learning tool. Faculty will develop and test writing-intensive assignments that can help students learn course content and develop
Core Competencies, and revise syllabi to create a Writing Intensive course. Seminars are facilitated by interdisciplinary teams of
LaGuardia faculty and Graduate Center Writing Fellows. Faculty interested in teaching Writing Intensive courses, such as Urban
Studies and Capstones, must complete the seminar to receive Writing Intensive certification.

Inquiries: Evelyn Burg burgev@Ilagcc.cuny.edu, xX5634); Michelle Pacht {mpacht@Ilagcc.cuny.edu, x5914); Ros Orgel
(roslyno@lagee.cuny.edu, x5448).

Seminars and Programs Currently Not Accepting Applications

New Faculty Collogquium

In this year-long orientation to teaching and learning at LaGuardia, new full-time faculty work with CTL staff and senior colleagues to
learn about their new professional environment. Participants learn from each other and colleagues across the College about
LaGuardia’s students, college-wide initiatives, opportunities, and pedagogical strategies proven to be effective at LaGuardia. The
colloquium is a setting where new faculty can form friendships that carry into future endeavors. Colloguium activities include
introductions to key processes, resources, and information that will help new faculty successfully navigate their first year at the
college and set the stage for a successful LaGuardia career.

Inquiries: Josephine Corso {jcorso@|agecc.cuny.edu, x 5416); Priscilla Stadler {pstadler@lagce.cuny.edu, x5489)
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Appendix 5.1b CTL Compensation Participation 2012-2016

Released Time Stipends

| Total RT Overall Totals

TL Amount RF # Hrs | |RFAmt Hrs Total Amount Adjunct F/T Total Stipends for PD
2012/13 |$ 63,375.00 80 | S 80,700.00 125 S 144,075.00 $33,882.73 $183,977.78 | $217,860.51 $ 361,935.51
2013/14 | $ 33,073.20 38| [$ 51,110.00 78 $ 84,183.20 $25,853.42 $175,976.62 | $201,230.06 $ 285,013.26
2014/15 | $ 142,708.55 84| | $ 112,980.00 208 S 255,688.55 $80,712.85 $348,631.55 | $429,344.40 $ 685,032.95
2015/16 | $ 133,454.10 74] | S 99,530.00 195 $ 232,984.10 $44,405,00 $155,841.00 | 5204,246.00 $ 437,230.10

|

i

Numbers and Categories of Participants

| #P/T #Total

|# F/T Faculty Faculty Staff | |faculty
2012/13 | 168 61 11 229
2013/14 | 143 34 16 | 177
2014/15 | 257 108 12 | 365
2015/16 | 252 102 16 354
otals 820 305 55 1125
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Appendix 5.2a Moving from Associate to Full Professor Workshop (Spring 2016)

' Office of Academic Affairs

Moving from Associate to Full Professor

A workshop series and funding opportunity for
CUNY Associate Professors

Spring 2016 Application

Application Deadline: February 22, 2016

I. PROGRAM DESCRIPTION

The 2015 administration of the Collaborative on Academic Careers in Higher Education
(COACHE) survey indicated that Associate Professors at CUNY would like more support for
their major work responsibilities (i.e., scholarly and creative activity, teaching and service) and
promotion to full Professor. In response, during the spring 2016 semester, the CUNY Office of
Academic Affairs (OAA) is pleased to pilot test a new program, Moving fiom Associate to Full
Professor, a workshop series and funding opportunity for CUNY Associate Professors.

Two workshop series will be offered — one for Associate Professors at CUNY community
colleges and one for Associate Professors at CUNY senior colleges. The series will address a
broad range of practices that are important for professional success generally and for promotion
to full Professor specifically. They are based on a successful workshop series developed as part
of the federally-funded Gender Equity Project (GEP) by CUNY Executive Vice Chancellor and
University Provost Vita Rabinowitz, CUNY Distinguished Professor Virginia Valian and
University Associate Dean for Faculty Affairs Annemarie Nicols-Grinenko.

Each workshop series will include two six hour (12:00 pm — 6:00 pm) sessions at CUNY
Central (205 East 42" Street) on the following dates:

Workshop Series for Senior College Associate Professors
Friday, March 18, 2016
Friday, April 22, 2016 (first day of spring break)

Workshop Series for Community College Associate Professors
Friday, April 8, 2016
Friday. April 29, 2016 (last Friday of spring break)

Following the workshop series, participants will have the opportunity to apply for funding aimed
at helping them make progress toward promotion to full Professor (see section IIIB - Program
Benefits - for more details).

Questions? Contact Dr. Annemarie Nicols-Grinenko, University Associate Dean for Faculty
Affairs, at Annemarie.Nicols-Grinenko(@cuny.edu or 646-664-8068.
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Appendix 5.2b Academic Affairs Research/Scholarly Work Award (2 pages)

Academic Affairs Research/Scholarly Work Award

This is a competitive award designed to support the scholarly/creative work of tenure-track
faculty in their 6" year of appointment. Proposals will be rated by a panel of LaGuardia faculty.

Eligibility: Full-time, tenure-track faculty in their sixth year of appointment.

Award amount; 3 hours released time for one academic vear. For this round. the released time
will be awarded in Spring I, 2017. Note that the award cannot be “rolled over™ to next year: you
must be scheduled for teaching hours in spring that you can actually be released from.

Funding Available for 2016-17 academic vear: 6 awards @ 3 hrs released time.

Criteria:

e Submission of scholarly/creative work by August 31. 2017. (Priority will be given to
faculty currently engaged in preparation of a manuscript or other scholarly or creative
work to be submitted - not necessarily accepted - by Aug 31, 2017 for publication or
exhibit).

e Scholarly/creative merit of the project.

o Institutional Strengthening.
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Academic Affairs Research/Scholarly Work Award
Application
DUE COB WEDNESDAY, NOVEMBER 30, 2016

Name:

Rank:

Department: Chairperson’s approval

(signature)

Your proposal showld answer the following questions. Length should be from 300-600 words.
Submit your completed application to Provost Paul Arcario by COB Wednesday, November 30,
2016.

Description of the work: What is the nature of the scholarly/creative work vou are now working
on? Where will it be submitted by August 31, 2016?

Scholarly/creative merit of the work: What will be the potential contribution to the field?

Institutional Strengthening: What is the potential for the project to strengthen/contribute to the
college? In what way (e.g., the curriculum, pedagogy, student success)?
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Appendix 5.2c Chancellor’s Research Fellowship Program Letter (2 pages)

l The City
University
of
\ New York The Chancellor

hancellcrcuny edu
ast 42 1, 18th floor

646 6643868 fax

November 28, 2016

Dear Community College Presidents:

| am pleased to announce a new round of the Chancellor's Research Fellowship Program to advance the
research and scholarship of our outstanding community college faculty. | have heard a great deal about
how important and successful the program is when |'ve hosted receptions in honor of Fellows and leamed
of the exciting projects this program supports.

Under the program, the Chancellor's Office will award up to 20 research fellowships of two courses of
released-time each to tenured full-time community college faculty members who have demonstrated an
ongoing commitment to research, scholarship and/or creative work. The two course releases may be taken
over one or two semesters during the 2017-18 academic year.

Applicants for the Chancellor's Research Fellowships should electronically submit the following materials at
hitp://www2 cuny.edu/academicsifaculty-affairs/funding-opportunitiesichancellors-research-fellowship-
program/.
¢ online application form with name, department, college, rank, date of tenure, email address, home
and college addresses and phone numbers;
» aproposal of no more than five pages, describing the project for which they are seeking the
fellowship, a plan for completing the project and expected outcomes; and

« acurrent vitae with evidence of an ongoing commitment to research, scholarship and/or creative
work.

The deadline for submissions is February 6, 2017.

Faculty committees will review all applications on the following dimensions:

1. intellectual/academic/creative quality of the proposal (with relevant work cited)

2. quality and specificity of the plan to complete the research/scholarship/creative work, including a
realistic timeline and expected outcomes

3. evidence that the candidate has the necessary resources (other than released time) to complete
the plan and, if relevant, has laid the necessary groundwork to start the plan (e.g., IRB approval
already in place)

4. candidate’s record of research/scholarship/creative activity, including publications and grants

Announcements of fellowship recipients will be made in late spring 2017 and an awards ceremony will be
held in May. Fellowship recipients will be asked to submit a brief progress summary on their research in
the semester following the completion of their fellowship.

423



LaGuardia Community College Periodic Review Report Appendix Section VII

2-

Please feel free to contact University Associate Dean for Faculty Affairs, Annemarie Nicols-Grinenko, with
questions about this program.

Thank you for distributing this announcement to tenured full-time faculty members at your college.
Sincerely,

. .
A

James B. Milliken

[0} Community College Provosts
Vita C. Rabinowitz, Executive Vice Chancellor and University Provost
Annemarie Nicols-Grinenko, University Associate Dean for Faculty Affairs
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Appendix 5.3 SIRS update V3 Fall 2016

10.2 - The College should reconsider the SIRs and investigate alternative methods of student
evaluation of teaching, and, if a preferable alternative is found, implement a change to this
alternative.

RESPONSE - Fall 2016

This recommendation was meant to address the broader issue of how faculty classroom
instruction is evaluated at the College. The Collegewide P&B Committee has been attempting to
look at teaching in an increasingly holistic fashion, in particular striving to facilitate stronger
written evaluations of classroom instruction, which form the “third-leg" of the assessment of
teaching along with SIRs and peer observations. In the Spring 2015 semester, members of the
Collegewide P&B offered two well-attended workshops for untenured faculty on how to
incorporate documentation of student learning into annual evaluations of teaching. Building on
these workshops, the 2015-16 Provost's Learning Space - a faculty professional development
initiative - spent the year exploring ways to assess and document student learning for the
purpose of continuous improvement of teaching, as well as strengthening annual evaluation
write-ups. Participants included the Provost, two academic chairs, and 17 faculty members
representing all of the academic departments. Based on its success, this initiative has expanded
in 2016-17, led by the Provost, a faculty member, and four academic chairs, with participants
including both current and newly-hired faculty; over 60 faculty are participating.

Regarding the SIRs specifically, during the 2013-14 academic year, Provost Arcario participated
in discussions at the CUNY Academic Council regarding teaching evaluations, with particular
attention to the idea of doing the evaluations online. In reporting on these discussions to the
Collegewide P&B Committee, the idea of developing a “home-grown” alternative student survey
did not seem practical or worthwhile, as such an instrument would most likely face issues of
reliability, validity, and difficulty in determining satisfactory comparisons. Also, the P&B
members were not all on board with the idea of online administration, given concerns about
response rates and the need to incentivize students to participate.

To look further into whether the Collegewide P&B Committee was making optimum use of the
SIR instrument, Provost Arcario arranged for the Educational Testing Service (developer of the
SIRs) to provide a workshop for the Committee. The workshop was led by ETS staff, including
the educational researcher who had originally developed the SIR, at the August 20, 2015 P&B
meeting. The workshop presented “best practices” for using the SIR data, with a review and
discussion of how to best consider the comparative data presented in the SIR Instructional
Reports received from ETS. In addition, the P&B was made aware of the availability of — and
then ordered - an institutional “combined report” (subsequently received in October, 2015),
which provides further comparative data (namely, LaGuardia's own overall means for the
scales). This workshop and subsequent discussions raised a number of issues regarding
comparative data that the Collegewide P&B Committee could make use of (for example,
comparing by specific discipline when available), but it was decided that the current
comparisons to national two-year colleges remained the best alternative. It should be noted that
the institutional “combined report” showed that overall LaGuardia's scores exceed the national
comparisons for two-year colleges in every category; a recent review of “letters of concern”
issued by Collegewide P&B to provide guidance to faculty showed that over a five-year period
(2011-15), only 21 such guidance letters, out of 831 reappointment actions, were issued to
faculty regarding a concern with SIR scores.
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Appendix 5.4 Instructional Staff handbook, pg. 31

Appendix Section VII

Scholarship Incentive Awards

In order to allow members of the full-time teaching instructional staff to conduct scholarly
research. the Board has provided for scholarship incentive awards.

The Faculty member must have completed one full year of continuous active service prior
to applying for an award. After receiving the approval of the Divisional or Departmental
and the College-wide Personnel and Budget Committees. the President must endorse the
proposal. Such endorsement must state that the work of the area in which the applicant
serves can be so arranged as to be carried out effectively during the leave. and that the
work the applicant intends to do is consonant with the concept of the award.

The college is allowed to compensate the person for up to 25% of his or her annual salary.
However. the total amount of money ecarable with outside support may not exceed 100%
of his or her annual salary rate. (For further information see Article 25 of the PSC/ CUNY
Agreement.) The faculty member shall be eligible for a subsequent Scholar Incentive
award after six years of creditable service with the University since completion of the last
Scholar Incentive Award.

Annual Leave
For staff in HEO Series titles and CLT Series titles;

Staff employed prior to January 1, 1998 in the Higher Education Officer Series titles
(HEO) or College Laboratory Technician Series (CLT) are eligible to receive twenty five
(25) work days per vear of annual leave. Staft employed prior to January 1, 1998 as
librarians are eligible to receive thirty (30) workdays per year of annual leave. Staff
employed after January 1. 1998 accrue annual leave at a different rate in accordance with
Article 14 of the PSC/CUNY Agreement as follows:

During the first year of service, fifteen (15) work days per year.

During the second year of service through the cleventh year of service and thereafter,
fifteen (15) work days per year, plus one additional work day for each year of service. to
maximum of twenty five (25) work days per vear.

For staff in Librarian titles;

During the first year of service. twenty (20) work days per year. During the second year of
service through the cleventh year of service and thereafter, twenty (20) work days per year,
plus one additional work day for each year of service, to a maximum of thirty (30) work
days per year. The annual leave year is from September 1 through August 31. Annual
leave may not be in excess of the employee's maximum accrual as of August 31. Annual
leave must be requested in advance and approved by the employee's supervisor. An
Advance Approval of Leave form may be used which can be found on the human resources
website under “Forms™.

31
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Appendix 6.2 PPR Calendar (4 pages)

LaGuardia Community College
Leamning Qutcomes Assessment schedule
Tast | Next
PPRLAST | Accreditation |Accreditating [accredital accredit |20104 201142012+ 2012{2014-1 20154 20164 2017~ 2018-| 2018~
DEPARTMENT/UNIT - Degree COMPLETED STATUS body tion ation 2011|2012 2013 | 2014] 2015|2016 2017| 2018 | 2018 | 2020
Prograny Optiory Certificate by department
2014-2015 | ron-accredited AR 10 ] |
2013-2014 | ron-accredited AR 1 | 1
new non-accredited
programs grouped under 1 PPR) 2013.2014 | ron-accredited AR 1 | 1
Bus. Mgmt: Enirepreneirship and Small Bus.
fion 2013-2014 | ron-accredited AR 1 | 1
Bus.Mamt Inteinational Business Opticn 2013-2014 non-gccredited AR [] ] 1
Paralegal Studes-A AS American Bar
Approved Assocation
2011-2012 (ABA) 2013 2020 AR | 1 ! AR !
Tty | =
Travel, Tourism and Hospitality Mgmt-AA'S o — I f |
\Word Processing Specialist-CERT ? ron-accredied AR ] ] | B
|ELA Department =
Education Associate Bilingusl Child-A A (3 non-accredited,
Education programs grouped under 1 PPR) dual-joint
articulation vath
2011-2012 | Queens College AR | 1 | AR I
Education’ Chilchood - AA non-accredited,
dual-joint
articulation vath
2011-2012 | Queens Cotie: AR | 1 1 AR 1
|Ecucator Saccendary - AA nen-accredited,
dual-joint
articulation vath
2011-2012 | Queens College AR 1 ! AR !
Modern Languages -A A 2013-2074 | ron-accredited ARL | AR
ESL 2008-2009 | non-accredited AR | |
Sgarish Trarsiation-A A new 2003 ron-accredited | AR |l |
Updated 7/25/13
LaGuardia Community College
Leamning Cutcornes Assessment schedule
PPRLAST 7 1 201242014-12015{ 20164 2017-| 2018-| 2018~
DEPARTMENT/UNIT - Degree COMPLETED STATUS body tion ation 2011|2012 2013 | 2014] 2015|2016 2017| 2018 | 2018 | 2020
Prograny Optiory Certificate by department
ENGLISH Department
\Writing/ Compesition Program
{EENG099,101,102, & 103) 2008-2009 ron-accredited AR | | |
Writng and L nerature (English)-A A new 2007 ron-accradited AR [] | [
Journalism Cpton new 2011 non-aceredited AR 1
Craative Writing (Writirg & L& track) new 2011 ron-aceredited AR 1
HUMANITIES Department
Commersial Fhotegraphy-A A S (3 Phate
rams grouped udner 1 PPR) 2008-2009 non-aceredited AR
Comimercial m Fine Arts Option non-accredited AR
Caommerical Fhotcgraphy-CERT 2006-2009 ron-gccredited AR
Communication Studles-A A 2013-2014 | ron-accredited AR LI ]
Fire Aris-AS. (both Fine Arts programs groupec
|udner 1 PPR) 2012-2013 | ron-accredited AR 1 1
Fing Arts. Design Studies Oolioi- A S. 2012-2013 | ron-sccredited AR =1
Music Recordng Technolgy-AA S 20142015 | ron-accradied AR ] |
New Media Techrology-A.A.S: (both Media
rams grouped under 1 PPR) 2012-2013 | non-accredited AR 1 1 | AR |
Oigital Media Arts-CERT new 2008 | non-accredited AR |1 ] | AR 1
Prigsophy-A A new 2009 ron-aceredited AR LI |
Theater- A & nes 2011 non-accredited AR 1
Industnial Design A A 8 [closad in
2013 due to Pathways] nes 2010 ron-accredited
MATHEMATICS, ENGINEERING, &
)
2012-2013 AR 1 [] | AR
Camputer Operations-A A.S. [cloged in 2013 due
to Patrwvays] 2009-2010 | non-sccredited |
Updated 7/25/13
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LaGuardia Community College
Leamning Qutcomes Assessment schedule

Tast | Next
PPRLAST | Accreditation |Accreditating [accredital accredit |20104 201142012+ 2012{2014-1 20154 20164 2017~ 2018-| 2018~
DEPARTMENT/UNIT - Degree COMPLETED STATUS body tion ation 2011|2012 2013 | 2014] 2015|2016 2017| 2018 | 2018 | 2020
Prograny Option/ Certificate by department
Computer Operafion: Nefwork Adtnin and
Secuitty Opticn -AA S 2005-2010 | ron-accredited | AR |
Compuer Science-A S 2008-2010 ron-accredited | AR |
Computer Technology-A A S 2008-2010 | ron-accredited | AR
Engineering: Civil - A.S. {3 Engineering program nen-accredited;
reviews grouped under 1 PPR) dual-joint
articualton vath
2011-2012 City Colege AR | 1 1 AR 1
Engineering Science Electrical -A S nen-accredited;
duai-joint
articuation vath
2011-2012 City Colege AR | 1 1 AR 1
[Ergineering: Mechanical - AS ion aceradlie:
duel-joint
articuaon vith
20112012 City Colege AR | | 1 AR |
Programming and Syslems-A A S 2000-2010_|_ron-aceredited T T
|
Bidlogy - AS. new 2010 ron-aceredited AR [} 1
Ervironmental Scierce - AS news 2010 ron-accradited AR | []
HEALTH SCIENCES Department
Foed Service NMgmi-A A.S {Food Mngl. programs| -
|grouped under 1 PPR) 2007-2008 | ron-sccredited AR L | | |
Updated 7/25/13
LaGuardia Community College
Leamning Qutcomes Assessment schedule
Tast | Next
PPRLAST | Accreditation |Accreditating [accredita| accredit |20104 2018~
DEPARTMENT/UNIT - Degree COMPLETED STATUS body tion ation J2011 2020
Prograny Optiory Certificate by department
Digtetic Technician-A S Accredtation
Coungil for
Accredited 8 on| oo "
ion &
probation Dietetics
{ACEND)
2007-2008 2002
School Food Service Momt- AAS 2007-2008 | ron-accredited
|[Emerzency Medical Techniclan Paramecc- Commission
AAS [prep closing by 2014] on the
Accreditation
of Allied
Health
Education
Programs
(CAAHEP)
thiough the
Commiltee on
ron-geeredited | Accroditation
Human Services:Gerontology-A A (Human
Senices pregrams grouped under 1 PER) 2012-2013 | ron-accredited AR 1 1 | AR
Human Services: Mental Health-A & 2012-2013_ | non-accredited AR 1 1 | AR
Nursing-A A S [Nursing pregrams grouped
under 1 PPR) Natianal
League for
Accredited; Nursing
dual-joint Commission,
articulation with||nc., also New
2008.2009 | York & Lehman | York Slate 2008 2018 AR | 1 | |
Updated 7/25/13
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LaGuardia Community College
Leamning Qutcomes Assessment schedule
Last |
PPRLAST | Accreditation |Accreditating [accredita) 201242014-1 2015 20164 2017-| 2018-| 2018~
DEPARTMENT/UNIT - Degree COMPLETED STATUS body tion 2014] 2015|2016/ 2017| 2018 | 2018 | 2020
Prograny Option/ Certificate by department
Cecupetional Therapy Assistart-A S ACQTE -
Accredited
Council for
Cecupational
Therapy
Accredited | £ cation of
the American
Ceeupational
Therapy
2012-2013 Assaciation 2005 1 | | AR
Physical Therapist Assistant-A A S
Commissicn en
Accredited | Accrecitation in
Physical Therapy
2008-2009 Eclucation 2010 200 AR | | |
Prachcal Nursing-CERT 2004-2005 | ron-accredited New York State] 2011 2016 AR [ | |
Radialogic Technology-A A.S.
Recognized by
the American
Regisiry of
Radhblogic
Technologisis
(ARRT) as
Accredited
through
LaGuardia
Community
College's
Middle States
nesr 2008 ron-accredited | Accraditation AR | | 1
Updated 7/25/13
LaGuardia Community College
Leamning Qutcomes Assessment schedule
Tast | Next
PPRLAST | Accreditation |Accreditating [accredital accredit |20104201142012-| 201 2018-| 2019~
DEPARTMENT/UNIT - Degree COMPLETED STATUS body tion ation 2011 2012| 2013|2014 2018 | 2020
Prograny Optiory Certificate by department
Velerinary Technology-A A S Committes on
Veterinary
Technician
Education &
2008-2010 Accredited Activiies 2012 AR | | 1 | !
SOCIAL SCIENCE Department
Psycholcgy -A A (as of fal 2013, was an A.S.
|dearee prior to Pathways) new 2012 | ron-accredited AR 1
Crimirel Justice-A S non-accredited;
dual-joint
articulation wath
2013-2014 John Jay AR 1 | 1
Urban Studes 2008-2009 | ron-acoredited AR | ] ]
Caoperative Education [department closed as of
19/1113] 2008-2010 | ron-accredited |
Caunselirg [mowed to Sludert Affairs in fall 20052006 _|_pon-aceredied AN
Liberal Arts' Mathematics and Science 2010-2011 ron-accredited AR ] AR
Lib Arts MS: Actuary Science Option ron-accredited AR
Libaral Arts:Secial Sclences and Humanities 2010-2017 | ron-accredited AR || AR | 1
Lib Arts: Desf Studliss Optian 2008-2009 | ron-accredited ARL I ] |
Lib Arts. History Ophon ron-aceredited AR [l ]
Lib Adfs: intemational Studiss Option ron-aceredited AR | []
Lib Arts. Labaor and Commurufy Organizing
Opfion jzlosed in fal 2013 due to Pathways] 2008-2009 | ron-accredited
Lib Arts Meaia Siudies Opfion ron-accredited AR | ] |
Lib Arts: Latin Ameérican Studies Ophon ron-accredited AR | ] |
Lib Arts. Mustc Option (new) ron-gecredited
Lib Arts: Psychalogy converted ta
major in 2012 | ron-sccredited
OTHER PROGRAMS
Updated 7/25/13
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LaGuardia Community College
Leamning Qutcomes Assessment schedule

Last | Next
PPRLAST | Accreditation |Accreditating [accredita| accredit {2010

DEPARTMENT/UNIT - Degree COMPLETED STATUS body tion ation 2011
Prograny Option/ Certificate by department

2015 20164 2017-| 2018-| 2018~
2018|2017| 2018 | 2018 | 2020

2013-2014 | ron-accredited

Libra: artment
Communicaton Skils [depariment closed in fall
2013 and merged with the ELA department]

TN cerliicate totals = 59
AR

[ I ] |

2006-2007 ron-accredited

Updated 7/25/13
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Appendix 6.3 Alignment with Weill Cornell Medical Center

Alignment with Weill Cornell Medical Center

The Division of Adult and Continuing Education’s partnership with Weill Comell Medical Center
illustrates a recent success in the alignment of their employer engagement strategy and credit articulation
practice to support credentialing around specific skills and competencies. Weill Comell Medical Center,
which employs over 4,000 individuals in the New York City arca, had experienced high levels of staff’
turover and a significant skills gap in new applicants within their administrative job titles. In response.
ACE developed a five-course, project-based, medical billing certificate program that supports students”
continued career advancement through job readiness training, carcer advisement. and an articulation
agreement for up to nine credits towards an Associate’s degree in Business Administration. The certificate
that students receive upon completion of the course would allow them to be considered for employment
as a Medical Biller in licu of an Associate’s degree. Weill Cornell informed ACE’s screening and
assessment, recruitment plans, curriculum design, and job readiness activities, Senior stafl from
LaGuardia’s skills training and carcer advisement teams met with Weill Cornell’s managers within their
medical billing units. human resources managers, and junior medical billing staff to understand day-to-
day job requirements and tasks, what differentiated successful job candidates and high-performing
employees from unsuccessful and low-performing ones, and carcer paths leading to and from this job
title. Weill Cornell provided ACE with extensive input on curriculum and learning outcomes relating to
technical and workplace-readiness skills. hosted three onsite learning sessions, including training on EPIC
software, interviewed cach program participant for possible employment, and made hiring offers to more
than fifty percent of participants of the initial pilot. The program has since expanded to train fifty students
for a projected expansion of Weill Comell’s provider practice.
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Appendix 6.4 Degrees Awarded by Major (2 pages)

Measures of
Success

Degrees Awarded by Major
Accounting (AS) 62 116 143 174 201  16% 224%
Accounting (AAS) 100 58 13 6 0 ¥ ¥
Administrative Assistant 13 12 2 0 0 * *
Biology 1 6 15 33 * *
Business Administration 422 468 405 362 408 13% -3%
Business Management 95 89 46 41 S1 24% -46%
Commercial Photography 32 32 32 31 32 3% 0%
Commercial Photography (Certificate) 1 0 1 1 . L
Communication Studies 8 25 29 35 57 63% ¥
Computer Operations 54 55 25 33 24 7% 6%
Computer Science 14 26 13 16 40 " *
Computer Technology 28 30 15 18 30 * %
Criminal Justice 45 102 136 216 272 26% 504%
Dietetic Technician 10 22 17 12 17 ® *
Digital Media Arts (Certificate) 2 3 * *
Education Associate: The Bilingual Child 18 13 9 7 11 w L
Engineering Science: Civil Engineering 18 16 16 12 16 # *
Engineering Science: Electrical Engineering 13 17 11 23 20 * -
Engineering Science: Mechanical Engineering 13 15 15 13 10 * *
Emergency Medical Technician/Paramedic 7 3 7 13 5 2 b
Environmental Seience 2 4 6 * *
Fine Arts 50 60 66 37 82 44% 64%
Foodservice Management 3 6 3 6 14 * *
Human Service 99 121 78 87 86 -1% -13%
Industrial Design Technology 1 5 4 * *
Liberal Arts: Childhood Education 70 72 45 89 94 6% 34%
Liberal Arts: Deaf Studies 14 14 4 12 9 2 L
Liberal Arts: History 4 4 3 0 3 * L
Liberal Arts: International Studies 7 11 1 12 8 * *
Liberal Arts: Journalism 3 10 ® *
Liberal Arts: Latin American Studics 2 1 0 0 1 * *
29 LaGuardia Community College/CUNY
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Measures of
Success

Degrees Awarded by Major

Five-Year Trend

Liberal Arts: Mathematics and Science 123 124 100 112 154 38% 25%
Liberal Arts: Media Studies 11 17 4 22 23 % %
Liberal Arts: Secondary Education 18 13 4 32 30 6% 36%
Liberal Arts: Social Sciences and Humanities 262 375 392 365 320 -12% 36%
Music Recording Technology 15 16 10 13 19 % i
New Media Technology 18 26 26 27 40 48% 122%
Nursing 173 140 110 116 70 -40% -60%
Occupational Therapy Assistant 4] 4] 46 46 39 -15% 5%
Paralegal Studies 65 66 42 39 56 44% -14%
Philosophy 74 12 14 12 8 * *
Physical Therapist Assistant 26 31 33 39 36 8% 38%
Practical Nursing (Certificate) 94 61 80 66 Tl 8% -24%
Programming & Systems 19 35 16 11 20 * *
Psychology 39 50 34 87 149 71% 282%
Radiologic Technology 10 13 15 18 e *
School Foodservice Management 8 3 2 0 0 * *
Spanish Translation 1 1 2 * *
Theatre 17 19 #* *
Travel, Tourism, & Hospitality Management 39 69 33 51 57 12% 46%
Veterinary Technology 33 26 35 24 14 * *
Writing & Literature 26 15 27 29 35 21% 35%
Phased Out Programs 9 9 0 1 2 o »

2,227 2,530 2,190 2431 2,733 12% 23%

* Percent change not calculated where there are fewer than 25 students,

Source: LaGuardia Community College Data Warchouse

LaGuardia Community College/CUNY 30

433



LaGuardia Community College Periodic Review Report Appendix Section VII

Appendix 6.5 Job Linkage Report 2014-2015 (4 pages)

NEXT GENERATION NY JOB LINKAGE PROGRAM REPORT

LaGuardia Community College
108 LINKAGE CRITERA* | PRACTICAL TRAINING
A B 1@
gt il Fres? Apprentioes fYestof CoOps FYess
PROGRAM | Emplover | Adsisory [ Tech Memstips  of RN Sudets [N of

PROGRAM NAME INDUSTRY SECTOR caTeGoRY [l Fertnership | Committes | Sector | Koe | () Studens Sudents
Commerdial Protography Professicna|, sciantific and technical senices A X X ¥ 3 N N

Computer Science, Cperations, anfll Professions|, sciertfic and tachnical senices 48 X X X 0 N N
ENT/Paramedic Fealth care andsacial assistance S X X X i

Food Senvice Management Accommadation and food senvices A8 S X § 16 N N

Idustrial Design Technokogy Profassions!, soantific and techvical senices 1S X X K N N N

Nusk Recoraing Technology Arts, entertainment andrecreztion 1S X X N i N

New Mecia Technolozy Information A i X N N N

Nussing Fealth care and social assisianee AN L X X N N N
Occupational Therapy Assistant [l Heafih care andsocial assistance S f X i N N N

Paralega! Studies Profassional, scientific and technical senices A8 S X f 1 N N

Physical Therapist Assistant Feslth care and social assisiance A8 X X X N N N

Practical Nursing Heath care and social asisiance Cerficate X X X N N N

Radiolosiz Technolosy Fealth care and sacial assistance AN i X X N N N

Travel, Tourism and Hospitality A Accommodation and food senézes A LS X ¥ f 4 N N
Veterinary Technolegy Other services A% LS X X 0 N N

4] Enteran "X uncer the pplicebie job linkage criteria as defined below:
(4) Employer Partriershia: The program isi partnership betwaen the community college and ane or moreemployerstotrain and employ the studertsin
{8} Advisory Commitiee: The program has 2naduisory committee which is comprised in majorty by employers inthe occuoation or sectoror a related
sertor, or is othenwise adiised by one or more employers in the occupation or sector, that employ or commit to emolay workersinthe regicn where the
{0} digh-Tech Sector: The program s in a high-tech sector and is n ciemand for curment or projiactad job growth, including those sectors identfied by he
D) Nanz: The programdoes net mezt any of the erteriz definediin (4], (8), or (C).
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Commercial Photography
Computer Scionce, Operations & Technology
EMT/Paramedic

Food Service Management

Ind ial Design Technol

Music Recording Technology

New Media

Nursing/Practical Nursing

o sonal Th Py Assi

Paralegal Studies

Physical Theraphy Assistant

Radiological Technology

Advisory Board Membership Roster
Advisory Board Agenda (10/09/15)
Internship to Employment Tracking

Advisory Board Membership Roster
Advisory Board Minutes 12/05/14
Advsisory Board Minutes 01/28/15

Advisory Board Miniutes 04/24/15

Advisory Board Minutes 05/01/15

Advisory Board Minutes 05/08/15

Advisory Board Minutes 05/22/15

Advisory Board Agenda & Minutes 07/01/15

Advisory Board Membership Roster
Advisory Board Agenda & Minutes 02/09/15
Internship Tracking

Advisory Board Membership Roster
Advisory Board Minutes 06/15/15
Internship Tracking

Advisory Board Membership Roster
Advisory Board Agenda & Minutes 05/11/15
Advisory Committee Guidelines

Advisory Board Membership Roster
Advisory Board Agenda & Minutes 02/09/15
Advisory Board Agenda & Minutes 06/01/15

Advisory Board Membership Roster

Advisory Board Membership Roster

Advisory Board Attendance 05/13/15

Advizory Board Meeting Minutes 05/13/15
Nursing/Practical Nursing Program Overview PPT

Advisory Board Membership Roster
Internship Tracking
Internship to Employment Tracking

Advisory Board Membership Roster
Advisory Board Agenda & Minutes 11/25/14
Advisory Board Agenda & Minutes 05/28/15

Advisory Board Membership Roster
Advisory Board Agenda & Minutes 03/24/15
Advisory Board MeetiingAttendance 09/24/15

Advisory Board Membership Roster
Advisory Board Agenda & Minutes 06/12/15
Clinical Schedule Fall |

Clinical Schedule Fall Il

Clinical Schedule Spring |
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Travel and Tourism Business Management Advisory Board Membership Roster
Advicory Board Agenda & Minutes 06/25/15

Vetinary Technology Advisory Board Membership Roster
Advisory Board Minutes 06/02/15

436



LaGuardia Community College Periodic Review Report Appendix Section VII

NEXT GENERATION NY JOB LINKAGE PROGRAM REPORT
LaGuardia Community College 2014-2015

Compliance Justifications

Commercial Photography. The Commercial Photography Advisory Board scheduled for 07/16/2015 did not
convene. The meeting has been rescheduled to 10/09/2015. The agenda for 10/09/2015 Advisory Board meeting
has been provided as part of “Evidences”. To date, (42) students graduated from the program. (3) Students
secured employment through internship opportunities facilitated by the program.

New Media Technology. The New Media Technology program went through significant revisions during the 2014-
2015 Academic Year. The program is still forming its Advisory Board and the body has not yet convened.

Occupational Therapy Assistant. The Occupational Therapy Assistant Advisory Board did not meet during the
2014-2015 academic year due to scheduling challenges. The next meeting is scheduled to convene October
2015. Agenda for the October Advisory Board meeting has been provided as part of “Evidences.” To date, (44)
students graduated and secured employment through internship opportunities facilitated by the program.

Physical Therapy Assistant. The Physical Therapy Assistant Advisory Board did not meet during the 2014-2015
academic year. The Advisory Board last convened 9/24/2015. Agenda and minutes for the 09/24/2015 Advisory
Board meeting has been provided as part of “Evidences”. To date, (36) students graduated and secured
employment through internship opportunities facilitated by the program.

LaGCC s taking corrective actions to ensure all degree programs proactively schedule board meetings in advance
to ensure compliance with job linkage criteria.
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Appendix 6.6 Math Tutoring Lab

Tutoring Math Lab

The Tutoring Math Lab (TML) operates depending on the budget allocated during one single
fiscal vear. The recruitment of tutors is based on the experience, the level of education, and in the
case that the tutor is a current CUNY student, his or her hiring process takes into consideration
the capability and the mastery of the material. The tutors’ salaries range from $12 to $18 dollars
per hours depending on the following classification:

« Tutors and adjuncts: 11

o Professional tutors: 4

e Students: 9

The table below summarizes the algorithm of TML:

Adjunct Professional tutors Students
Number 11 Rl 9
Percentage 45.83% 16.67% 37.5%
Salary Per Hour 18 16to 17 1210 13

There has been an increase of applicants seeking the position of tutor, especially students from
the college. In addition, the Tutoring Math Lab (TML) provides help to all courses offered by the
Math, Engineering, and Computer Science department, including mathematics, computer
science, and engineering courses. A recent study shows that a high percentage of the TML flow
of activity is centered on the remedial and developmental courses. Indeed, the number of
students taking at least one remedial course is higher comparing to students enrolling in other
math courses. The creation of accelerated models incites the TML to create a niche of tutors
mastering Mat 99, Mat117. and Mat 119. It is projected that the service quality of TML can be
enhanced by implementing a model ready to use, with increased allocations. The model is based
on bringing tutors into proximity of the classroom. This strategy is based on effecting tutors to
each Computer Lab session, The tutor will provide the assistance to the actual professor.
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Appendix Section VII

Name:

1.
2;

o wn e w

10.

EMT TAACCCT Course Reflection Date:

Directions: Please do your best to answer all of the following questions based on your experience in this
program. You can write in paragraph format — just be sure to answer all of the questions in as much
detail as possible. Attach additional paper if necessary.

What was the one most useful thing you learned in this program?

What advice or suggestions would you give other students on ways to be successful in this
program?

In what area did you improve the most? In what areas do you feel you can still improve?
Discuss in detail three ways you think you have developed or grown as a result of this program.
What did you learn about writing, research, study habits (or any other skill) from this program?
What problems did you encounter in program? You can discuss academic, professional, or
personal.

What assignment of this program was your best work and why? What topics were most difficult
to grasp and why?

Explain the areas where you feel you excelled and exceeded expectations in this course.

If you could turn the clock back to the beginning of the course, what might you choose to do
differently?

Can you think of three ideas (however big or small) that would help to make this a better and
more valuable course?
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Appendix 7.1a Workshop Evaluation Form 1

CONTINUING
B EDUCATION
LaGuardia g WORKSHOP EVALUATION FORM
Community College
Workshop Title: Today's Date:

For each of the following areas, please indicate your reaction:

Content Excellent Good Needs Not
Improvement Applicable

Covered Useful Matenal []

Practical to My Needs and Interests

Well Orpanized

Presented at the Right Level

Effective Activities

Useful visual aids or handouts

_.,_,,__,_,_,
USR] VA Wy W
et bl b S b )
— e —
— e e

[]
[]
[]
[]
[]

Presentation Excellent Good Needs Not
Improvement Applicable

Instructor’s Knowledge [1] [] [] [1
Instructor’s Presentation Style [1] [] [] []
Instructor Covered Matenal Cleardy [] [ ] [1] []
Instructor Responded Well to Questions [1] [] [] [1]
How could this workshop be improved?
Any other cornments or suggestions?
Ovenall, how would you evaluate this workshop?
Excellent Good Fair Poor

[] [1] [] []
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Appendix 7.1b Workshop Evaluation Form 2

Appendix Section VII

v

» «
ar

2 EDUCATION
LaGuardia Sooia Gy

CONTINUING

Community College

Career Development Center

What 15 one new thing you learned in today’s workshop?

Workshop Evaluation
Date:
Strongly Agree Neutral
Agree
1. The workshop leader presented the matenials effectively 1 2
2. The handouts helped me to understand the subject 1 2
3. The staft was knowledgeable and helpful 1 2
4. 1 would recommend this workshop 1 2
5

Disagree  Strongly

Disagree
4 5
4 5
1 5
} 5

6. Whart is something you still have questions about?

What did you find most helpful in today’s workshop?
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Appendix 7.2 ACE Assessment of Services

Career Development Center:
Workshops and Services

The Carcer Development Center provides individual services and workshops in 3 different arcas during a
student’s tenure in the certificate program. These include Employment Services: Job Readiness
Workshop series, ACE Advisement: Admissions Workshop. and Career Counscling: College vs Training
Series. Data collected from evaluation of these services allows the Career Development Center to assess
the quality of services that they provide. The Table below provides a summation of student perceptions of
the effectiveness of services.

Student Perception of Career Development Center Services and Workshops

Question Top Three Responses
Which workshop or service provided was the most
helpful to you and why?

Job Readiness (100%)

Career Counseling vs. Training Services
(98%)

Admissions (91%)

What would you suggest to make the services
provided better?

Opening Services to those who aren’t students
Offering Services on the Weekend
Adding Classroom Discussion

What did you like or dislike about the counselor(s)
that helped you?

Like the Job Readiness istructor! counselor
(100%)

Like the Admissions counselor (96%)

Like the Career Counseling vs Training Series
| counselor (100%)
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Appendix 7.3 Change of Course Proposal Form (3 pages)

Y%

» <
at CONTINUING

S EDUCATION
LaGuardia [i=uivigsiimns
Community College

Please keep in mind the ACE Mission Statement as you
complete this form.

LaGuardia Community College
Division of Adult and Continuing Education
Mission Statement

The mission of LaGuardia’s Division of Adult and Continuing Education is to
serve as a force for social and economic advancement in the community and
city. We are committed to responding to the educational, business, workforce
and career-related needs of the many diverse communities of the New York
City metropolitan area by offering the highest quality programs and services.

THE CITY UNIVERSITY OF NEW YORK
DIVISION OF ADULT AND CONTINUING EDUCATION

CHANGE of COURSE PROPOSAL
(Check all that apply and detail specific changes below)

_____Change of Hours ___ Change of Location
____Change in Tuition ___ Change in Sponsorship
______Change in Course Title ______Change in Course Leveling
______Change in Course Description ______Change in Course Code
(Check one)
1. Tuition []

COURSE CODE:

COURSE TITLE:

2. Grant Funded [_]
Name of Grant/Program Funded by

3. Contract []
Name of Contractor/Program

COLLEGE: LaGuardia Community College/ACE
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PREVIOUS COURSE TITLE:

NEW or CURRENT COURSE TITLE:

PREVIOUS COURSE DESCRIPTION:

Insert description here:

NEW or CURRENT COURSE DESCRIPTION (highlighting any changes with leveling).
No more than 75 words and written in the 2" person. Reviewed by Liesl Fores-lza.

Insert description here:

DEPARTMENTAL AFFILIATION:

PROGRAM as listed in Ektron (if appropriate):

SUB-PROGRAM (if appropriate):
If new, please include sub-program description below. Reviewed by Liesl Fores-lza.

Insert sub-program description here:

CHANGES IN CO-SPONSORSHIP: If sponsorship of the course has changed, please
state previous sponsorship and current sponsorship. Describe who maintains major
responsibility for the academic and fiscal control of the course/program:

SEMESTER COURSE OFFERED: F W Sp Su 20
PREVIOUS LOCATION: CURRENT LOCATION:
On-Campus Other On-Campus Other
2
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PREVIOUS INSTRUCTIONAL HRS: CURRENT INSTRUCTIONAL HRS:

PROJECTED HEADCOUNT:

GUIDELINES for CALCULATING TUITION:

To begin the discussion of tuition with your cluster dean, please use the following formula
as a guide. Overall, tuition income collected can be divided into three equal parts: 1)
instructor’s salary, 2) benefits and overhead costs, and 3) program administration and the
division. Be sure that the enrollment for the class covers the cost of the instructor (hourly
wages and prep time-if appropriate-plus 27.5% fringe) and generates income for both the
program and the division. As a general rule, the “breakeven point” for enroliment should
not exceed 3-5 students. Keep in mind the ability of the target population to afford the
course as well as the possibility of additional income from pre-college classes which
generate FTEs. The final determination of the tuition for your course is made via this
discussion with your cluster dean, not by the Curriculum Committee.

For example, for a 7-hour course where the instructor is paid $35.00/hour:
7 hours x $35.00 = $245.00

$245.00 x 27.50 (fringe) = $67.38

Total Cost = $312.38

Suggested Base Tuition = $75.00

Breakeven Point = 4.2 students

PREVIOUS TUITION: REVISED TUITION:
[Base Tuition + Technology and [Base Tuition + Technology and
Registration Fees] Registration Fees]

If you have an MOU for college credit eligibility for this course please
attach. If not applicable check here:

Names and dates of approval will suffice.
No “real” signatures are required.

Proposed by:
{Date)

Approved by:
(Program Director/Coordinator) (Date)

Approved by:
(Vice President’s office) (Date)

3
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Appendix 7.4 Experimental Course Approval Form (3 pages)

CONTINUING
EDUCATION

People, Changing

LaGuardia

Community College

Please keep in mind the ACE Mission Statement as you complete
this form.

LaGuardia Community College
Division of Adult and Continuing Education
Mission Statement

The mission of LaGuardia’s Division of Adult and Continuing Education is to
serve as a force for social and economic advancement in the community and
city. We are committed to responding to the educational, business, workforce
and career-related needs of the many diverse communities of the New York City
metropolitan area by offering the highest quality programs and services.

THE CITY UNIVERSITY OF NEW YORK
DIVISION OF ADULT AND CONTINUING EDUCATION

EXPERIMENTAL COURSE APPROVAL FORM

(Check one)
1. Tuition []
COURSE CODE:

COURSE TITLE:

2. Grant Funded [_]
Name of Grant/Program Funded by

3. Contract []
Name of Contractor/Program

COLLEGE: LaGuardia Community Colleqe/ACE

DESCRIPTION: (No more than 75 words and written in the 2™ person). Reviewed by
Liesl| Fores.

Insert course description here:
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PROGRAM as listed in Ektron (if appropriate):

SUB-PROGRAM (if appropriate):
If new, please include sub-program description below. Reviewed by Lies| Fores.

Insert sub-program description here:

CO-SPONSOR: |[f co-sponsored, describe who maintains major responsibility for the
academic and fiscal control of the course/program:

COURSE TO BE OFFERED: One Time Only
If so, list date and time:

Potentially More than One Time
SEMESTER COURSE OFFERED: F W Sp Su 20
LOCATION: On-Campus Other

TOTAL INSTRUCTIONAL HOURS:

PROJECTED HEADCOUNT:

GUIDELINES for CALCULATING TUITION:

To begin the discussion of tuition with your cluster dean, please use the following formula as
a guide. Overall, tuition income collected can be divided into three equal parts: 1) instructor's
salary, 2) benefits and overhead costs, and 3) program administration and the division. Be
sure that the enrollment for the class covers the cost of the instructor (hourly wages and prep
time-if appropriate-plus 27.5% fringe) and generates income for both the program and the
division. As a general rule, the “breakeven point” for enroliment should not exceed 3-5
students. Keep in mind the ability of the target population to afford the course as well as the
possibility of additional income from pre-college classes which generate FTEs. The final
determination of the tuition for your course is made via this discussion with your
cluster dean, not by the Curriculum Committee.

For example, for a 7-hour course where the instructor is paid $35.00/hour:

7 hours x $35.00 = $245.00
$245.00 x 27.50 (fringe) = $67.38
Total Cost = $312.38

Suggested Base Tuition = $75.00
Breakeven Point = 4.2 students
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SUGGESTED TUITION:

Proposed by:

[Including Base Tuition and Technology and

Registration Fees]

No “real” signatures are required.

Names and dates of approval will suffice.

Approved by:

Approved by:

(Program Director/Coordinator)

(Vice President’s office)

{Date)

(Date)

{Date)
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Appendix 7.5a New Course Approval Form —Part One (3 pages)

é‘ ‘6

» <

BN conmue
LaGuardia Bacple, Choinoksg

Community College

Please keep in mind the ACE Mission Statement as you
complete this form.

LaGuardia Community College
Division of Adult and Continuing Education
Mission Statement

The mission of LaGuardia’s Division of Adult and Continuing Education is to
serve as a force for social and economic advancement in the community and
city. We are committed to responding to the educational, business, workforce
and career-related needs of the many diverse communities of the New York
City metropolitan area by offering the highest quality programs and services.

THE CITY UNIVERSITY OF NEW YORK
DIVISION OF ADULT AND CONTINUING EDUCATION

COURSE APPROVAL FORM for NEW COURSES

PART ONE
(Check one)
1. Tuition []
COURSE CODE:
COURSE TITLE:
2. Grant Funded [_]
Name of Grant/Program Funded by
3. Contract [ ]
Name of Contractor/Program
COLLEGE: LaGuardia Community Colleqe/ACE

DESCRIPTION: Complete one of the 2 boxes below (No more than 75 words; if for ACE
Catalog write in the 2™ person). es| Fores-lza office, Dean, etc

For ACE catalogue Insert course description here:

Grant/Contract Program Description (not for catalog):
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DEPARTMENTAL AFFILIATION:

PROGRAM as listed in Ektron (if applicable):

SUB-PROGRAM (if appropriate):

If new, please include sub-program description below. Reviewed by

Insert sub-program description here:

CO-SPONSOR: I[f co-sponsored, describe who maintains major responsibility for the
academic and fiscal control of the course/program:

SEMESTER COURSE OFFERED (Tuition): FW Sp Su 20
For Grani/Coniract proqrams: Start Date

End Date

LOCATION: On-Campus Other (specify)

TOTAL INSTRUCTIONAL HOURS:

PROJECTED HEADCOUNT (of students to be served):

FOR TUITION COURSES ONLY—GUIDELINES for CALCULATING TUITION:

To begin the discussion of tuition with your cluster dean, complete and use the following

chart as a guide.

Course Calculator

Tuition $ (Retail Cost for Course)

Classroom Hours (Total classroom hours for semester)
Lab Tech hours (If no tech leave blank)

Teacher Rate (per hour) $

Lab Tech Rate (per hour) $

Instructional Costs $ (total salaries for semester)

Fringe $ (assumes 27.5% fringe on total salaries)
Total Instructional Cost 3 (total salary plus fringe)

Revenue Per Student $ (Retail Cost minus $15 Registration Fee)
Min students to cover instr. costs

Min Revenue $
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Admin/Other $
Investment $ (same as Admin/other)
Target revenue $

Target enroliment

Keep in mind the ability of the target population to afford the course as well as the
possibility of additional income from pre-college classes which generate FTEs. The final
determination of the tuition for your course is made via this discussion with your
cluster dean, not by the Curriculum Committee.

SUGGESTED TUITION:

[Including Base Tuition and Technology and
Registration Fees

Names and dates of approval will suffice.
No “real” signatures are required.

Proposed by:
{Date)

Approved by:
(Program Director/Coordinator) (Date)

Approved by:
(Vice President'’s office) (Date)
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Appendix 7.5b New Course Approval Form —Part Two (4 pages)

CONTINUING
EDUCATION

People, Changing

LaGuardia

Community Coliege

Please keep in mind the ACE Mission Statement as you
complete this form.

LaGuardia Community College
Division of Adult and Continuing Education
Mission Statement

The mission of LaGuardia’s Division of Adult and Continuing Education is to
serve as a force for social and economic advancement in the community and
city. We are committed to responding to the educational, business, workforce
and career-related needs of the many diverse communities of the New York
City metropolitan area by offering the highest quality programs and services.

THE CITY UNIVERSITY OF NEW YORK
DIVISION OF ADULT AND CONTINUING EDUCATION

NEW COURSE PROPOSAL

PART TWO
(Check one)
1. Tuition []
COURSE CODE:
COURSE TITLE:
2. Grant Funded [
Name of Grant/Program Funded by
3. Contract [ ]
Name of Contractor/Program
COLLEGE: LaGuardia Community Colleqe/ACE

DESCRIPTION: Complete one of the 2 boxes below (SAME AS PART ONE)

For ACE catalogue Insert course description here:

Grant/Contract Program Description (not for catalog):
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PROPOSED CURRICULUM

l. COURSE or PROGRAM GOALS:

A. The goals of this course or program are:
1

2.

4.

B. Technology Goals for this course include:

. PERFORMANCE OBJECTIVES or OUTCOMES (Each performance objective
should correspond, by number, to the course goals above.)

A. At the end of this course, the student should be able to:
1.

2.

B. List certification(s), if applicable (specify if earned at LaGuardia or
external)

C. Additional skills students gain upon completion if applicable (ex.,
computer, resume writing, etc.)
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([ COURSE OUTLINE (Attach on separate paper)

IV.  Number of Instructional Hours:

V. Number of Students per section or per class
Minimum: Maximum:
VI. Need for this Course and/or Relationship of this Course to Existing Course
Offerings:

A. Stated Need and/or Relationship

B. Include applicable Labor Market Information: NA

(Resources: lagec.cuny.emsicareercoach.com : www.nyc.gov/html/ohed/html/publications/labor-

market.shtml, laborinsightburning-glass.com/jobs/us#/. _login.economicmodeling.com/login/login.php)
Discuss only those items which are applicable:

Describe potential career paths after program completion

List possible job titles students may get upon course completion.

List industries in which students may find employment.

Provide salary range for students entering into the field

Describe current demand and expected growth for these jobs within New York City.
List additional educational pre-requisites for job-seekers entering into this field

List additional technology skilis required for entry level positions in the field

Identify the top employers in NYC for this particular field.

Describe potential employment partnerships in training development.

List additional institutions offering the same type of training.

DODINOIO RO =

o

(@]

. WIOA guidelines: How does this course or program meet WIOA guidelines?
(For details on Workforce Innovation and Opportunity Act, see www.doleta.goviwioa/)

VII. Prerequisites, Skills, or Special Qualifications for Students Enrolling in

this Course (for Grant funded programs list student criteria):

VIll. Required Text or Additional Materials (List prices):

IX. List Course Resources Required (e.g., special classrooms, equipment,
supplies, computer labs, Smart rooms, etc.)
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X. CEU Units Awarded for the Course

Yes, If so, please specify: No

XI. If you have an MOU for college credit eligibility for this course please
attach. If not applicable check here: NA

XIl. How are students assessed and evaluated in this course? List or describe
assessment tools utilized (attach separate paper if necessary):
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Appendix 8.0 Learning Matters: Report of the Core Competency Task Force

"%

b 4 «
Ta®
=1eliEIGIER DARE TO DO MORE

Community College

October 30, 2013
Dear Colleagues,

As the Co-Chairs of the Core Competency Task Force, we are pleased to share our Report, proposing a
revised General Education Core Competency structure for LaGuardia.

Responding to Middle States and other events, Provost Arcario charged our Task Force with rethinking
our Core Competencies. The Task Force assembled faculty and academic chairs, Senate members and
Student Affairs professionals. We gathered college input, reviewed best practices, and designed a plan
to address the College mission and prioritize the kinds of learning LaGuardians value most.

More than 130 faculty and staff discussed priorities in the Spring 2013 Learning Matters Jam. Over the
summer, the Task Force wrestled with ideas from the Jam - the value of knowledge and skills, higher—
order thinking, and signature learning. Campus input, documented throughout the report, guided our
recommendations. Here are key highlights of the new plan, which would replace our current seven-
Competency structure:

v" The Task Force proposes that LaGuardia establish three Core Competencies, asking students to
apply knowledge from the humanities and the social and natural sciences in higher order
thinking processes: Inquiry and Problem Solving; Global Learning; and Integrative Learning.

v" These new Competencies will be demonstrated through three assessable Communication
Abilities: Written, Oral or Digital Communication.

v" Faculty in programs will determine which Abilities students use to demonstrate each
Competency. This offers programs new flexibility in addressing General Education priorities.

v The new plan strengthens alignment, enhancing continuity in student learning from First Year to
capstone, within and beyond the classroom.

The new plan builds on established curriculum priorities and assessment processes. |t fits CUNY
Pathways and meets Middle States requirements. Creating a more manageable structure, it will help
LaGuardia students build the higher order capacities they need for success in college and career.

We are pleased to offer this plan for consideration and look forward to broad collaboration as we
finalize and implement a new structure. To prepare for effective implementation, we will invite faculty
to share assignments and help develop and test rubrics. We will need everyone’s contribution as we
adapt and update our assessment process.

We thank the Task Force and everyone who joined the Learning Matters Jam. And we look forward to
your participation in this process of improvement and change.

Sincerely yours,
Prof. Marisa Klages Prof. Eduardo Vianna Assoc. Dean Bret Eynon
Dept. of English Dept. of Social Sciences Academic Affairs

ADDRESS: 31-10 Thomson Avenue PHONE:
Long Istand City, NY 1110 WEB: W

I Uriversty
of
\ New York
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Appendix 8.1 New Core Competency Assignment Design Support Workshop Fall 11 2014-15

LaGuardia Conmmtuiity College

Fearning Matters!

New Core Competency Assignment Design Support Workshops
Fall 112014/15

As LaGuardia prepares to implement the new Core Competencies and Abilities, a series of
workshops will be offered during Fall 1T to help faculty adapt and revise assignments to address
specific Competencies and/or Abilities. These sessions are designed for faculty who will
introduce Competeney and Ability -focused work into classes during Spring . Each workshop
will include:

e A review of the relevant rubrics (selected Competency and/or Ability)
e Peerreview of assignments
e  Summary of key questions and challenges

Please note: Attendees will be expected to bring with them drafts of assignments intended for use
in Spring I 2015. Please bring five copies of your draft assignment to share with participants.

The Fall Il workshop calendar is listed below:

Monday, January 26, 3-Spm, E242 Inquiry and Problem-Solving

Wednesday, January 28, 3-Spm, E242 Digital Communication®

Monday, Feébruary 2, 1 — 3pm, E288 Inquiry and Problem-Solving

Monday, February 2, 3-Spm, £242 Integrative Leamming

Tuesday, Fehruary 3, 3-Spm, E242 Global Learning

Monday, Fébruary 9, 1-3pm, E2588 Inquiry and Problem-Solving

Monday, Fébruary 9, 3-Spm, E242 Global Learning

Tuesday, February 10, 1-3pm, C216 Oral Communication

Tuesday, February 17, 3-Spm , E242 Global Learning & Written Communication
Wednesday, February 18, 3-5pm, E242 | Digital Com munication®

*Digital Communication workshop attendees are encouraged to bring ideas about how they will
have students address this Ability.

In addition to the above, a separate workshop on the Mechanics of D ep ositing Ora! and Digitaf
Communication Artifacts will be offered on Wednesday, Febmary 10, 3-5. Room C216.
Technical support staff’ will be available at this workshop.

To register to attend a Core Competency and/or Ability Assignment Design workshop, complete
and submit the form here: wwvr.surveym onkey.com/s/C oreCompetency Workshops.

Subject to available space, faculty may register for more than one workshop.
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Appendix 8.2 The First in the World 2015 annual report (Page 1)

Project COMPLETA: Comprehensive Support for Student Success
LaGuardia Community College, CUNY

A. PROJECT SIGNIFICANCE: Improving college completion for low-income and minority
students is a national challenge of the highest priority. President Obama has spotlighted this issue
and urged college educators to be relentless in their effort to advance evidence-based innovations
that can “move the needle,” expanding access and success for our highest risk students.

Serving a student body that is overwhelmingly low-income. minority and first-generation.
LaGuardia Community College seeks to test a promising strategy to meet this challenge.
Addressing Absolute Priority #1 of the First in the World initiative, LaGuardia requests funding
for Project COMPLETA: Comprehensive Support for Student Success. Advancing three nter-
locking Core Activities and taking them to scale, COMPLETA will strengthen academic and co-
curricular engagement from pre-enrollment through the first college vear and beyond, creating a

comprehensive support and assessment structure (o speed students to graduation.

COMPLETA Core Activities

1. Back on Track. supporting thousands of high-risk students as they move from LaGuardia’s
non-credit programs to academic enrollment.

2. Rethink the First Year Seminar. integrating new discipline-based curriculum with co-
curricular innovation to launch more than 20,000 new students towards graduation.

3. Transform Advisement for all LaGuardia students by training and activating College-
wide faculty/staff/peer mentor teams.

Each of these practices is widely used to build engagement. retention and graduation. To
multiply their impact and test an “integrative design™ approach, LaGuardia will advance them in
combination, using new technologies to connect a campus-wide network of discipline faculty,
advisors, and peer mentors. Deploying a comprehensive support system to build success for
more than 25,000 low income and underrepresented students, COMPLITA will advance broad
understanding of the impact of interlocking high impact practices, implemented together at scale.

LaGuardia Community College. Project COMPLETA. p. 1
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Appendix 8.3 Closing the Loop Via PRR (9 pages)

Liberal Arts: Social Science and Hum anities

Date of PPR submission: June 2014
Data Point Advisement of students in the Liberal Arts degree is weak and often confusing.
Recommendation | Increase communication with college advisors and the registrar, develop a suggested sequence of courses for Liberal Arts
majors, and create a plan of greater faculty involvement with academic advisement.
Actions As of the Fall 2013 semester a new advisement model was created that divides the majors info councils and teams that
Taken/Impact | specialize in one area. The Liberal Arts council and team are comprised of assigned academic advisors and Liberal Arts
faculty. Based on the need of the student, any Liberal Arts student can be seen by any member of the advisement team.
Onling Advisement Guides were created for cach of the majors. The guide serves as a reference handbook that contains the
overall curriculum including Pathwavs and suggested courses. It also lists collese-wide resources and confacts of the
advisement team members.

Next Steps Strengthen the process of identifying students who major in Liberal Arts by default because they are not eligible for the
major of their choice: these students should be properly advisement. Also. help clarify the educational goals of all Liberal
Arts students as early as possible so they can take the courses best suited for their future intended major in the four-year

colleges.
New Media Technology
Date of PPR submission: 2013
Data Point Changes in the way users will access multimedia-based content in the coming years and the convergence of disciplines

previously separated by clear delineations have now been brought closer together due to advances in technology. Shifting
industry standards and student requests for courses in the emerging filds of mobile application design and visual effects
need to be addressed in order to better promote the long-term suceess of the program. As a result it will be necessary to
research these topics for possible iclusion into the New Media Technology (NMT) program i order to maintain the
ongoing viahility of the degree.

Recommendation | Outline how additional collaborative cross-disciplinary curricular links to other LaGuardia programs such as the new
Digital Journalism major (English), the existing Commercial Photography (Humanities). and the Entrepreneurship program
(Business) could strengthen the New Media Technology degres from an industry standpoint.

Actions Under the leadership of Provost Paul Arcario the NMT Program is creating an interdisciplinary curriculum with the core
Taken/Impact | being offered through the Humanities Department, along with separate tracks in Journalism through the English
Department, App Development with the Math and Engineering Department and Business with the Business Department.
Faculty from the four departments will be housed together in one office complex to foster collaboration. Richard Dragan
from the English Department has been appointed the new Program Director. The NMT Program has been granted three
lings to be split between Humanitics and Business to facilitate growth and collaboration.

Next Steps Write curriculum for each new track as mentioned above and increase infernship and transfer options.
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Fine Arts
Date of PR submission: 2013
Data Point Enrollment has increased from 213 students in 2007 to 296 in 2011. Fine Ats is currently the largest major in the
Humanities Department and one of the largest in the college. Fine Arts has increased the numbsr of courses and scctions of

hybridonline offerings.

Recommendation | Increase the number of hybrid'online courses. Convene a team comprised of outside faculty to review and revise a
sampling of class syllabi.

Actions In the 2013-2014 academic vear, nine sections of HUAIOL, Intro to At were offered as a hybrid course, and a new hybrid

Taken/Impact | course, HUA 191, The Art of Eastem Asta, was added m Spring 1 2013. With the continued implementation of Pathways,
more sections of Into to Art will be added to the Fine Arts program cours hist which will create 2 greater demand for
hybrid sections.

Next Steps HUAL01 1 the most popular course in the program and draws students from throughout the college who need to fulfill
their Pathways Creative Expression requirement. Increase the number of hybrid/online offerings of this course to ten
sections by Fall 2015.

Occupational Therapy Assistant/OTA
Date of PPR submission: 2013

Data Point Student scores on the Quantitative Reasoning rubric have decreased. Students deposit for Quantitative Reasoning in
SCO17S through a critical appraisal of research assignment (20% of grade).
The purpose of the assignment is to reinforce students” ability to read and analyze a peer-reviewed scholarly research

article that relates to a clinical case in their current ficldwork site. The assignment requircs summarization of the rescarch
study, eritical evaluation of rescarch methods, and application to clinical practice.

Recommendation | Change course designated for deposit and ensure course objectives map to Acereditation Council for Occupational Therapy
Education {ACOTE) standards.

Actions The program assignments and rubrics to address Quantitative Reasoning have been developed for two courses in the OTA
Taken/Impact | curriculum. The first assignment is in SCO230, Functional Pathology (carly in the clinical curriculum) and the second is in
SCO175, Clinical Reasoning (at the end of the clinical curriculum). The assignment in SCO230 was implemented in Fall [
2013 and the assignment for SCO175 is scheduled of implementation in Spring [ 2014. All course objectives in the OTA
clinical curriculum have been reviewed and revised to address the new ACOTE standards.

Net Steps Asecond review is currently being conducted as a part of the self-study process in preparation for ACOTE reaccreditation
during the 2015-2016 academic year.
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Veterinary Technology
Date of PPR submission: 2011

Data Point A primary concemn 1§ the lack of student participation in ¢Portfolio and Outeomes Assessment, Currently there are no
cPortfolios representing the Veterinary Technology (VT) department for review and Oulcomes Asscssment assignments
have just recently been incorporated into the curriculum.

Recommendation | lmplement appropriate Oufcome Assessment assignments by the end of the 2012 academic year.

Actions Full-time VT faculty members participated in a mini-grant seminar series in 2010-2011. As of Fall 2011, ePortfolio has
Taken/Impact | been integrated into the VT program. Select courses require students to complete and upload specific modules of therr
cPortfolio as an assignment, ncluding therr strengths and challenges, complete a professional resume, skills and knowledge

obtained through internship experiences.
Next Steps During the 20122013 academic year, the VT department will assess these projects in ferms of thetr reflection of the skills
outlined by the department learning objectives. All graduating students will have a completed ePortfolio for the purpose of

presentation to potential employers.

Human Services Program
Date of PPR submission: 2016
Data Point Program must address the GPA requirement for transfer to four-year Social Work programs. The GPA of human services
alumni deceases post-graduation below the entry minimum.
Recommendation | Revise the program effective Fall 2016. The program is now focused on a generalist approach to prepare students for
transfer into four-vear programs. Incorporate experiential learning component in two theory based courses with a practice
laboratory based upon motivational iterviewig, an evidence based practice used by many providers in health and human

SEIVICES.

Actions In Spring 2015, “Common Day™ shifted focus to include presentations from substance abuse providers focused on practice
Taken/Impact | with an emphasis on training and education. A Q&A with the presenters replaced the previous mferactive experiential
activities. A new articulation agreement was reached with the Human Relations program at the CUNY School of
Professional Studies, granting students 12 credits of equivalent courses within their program upon transfer with a GPA of
at least 2.5.

Next Steps Implementation of the new curriculum in the 2016-2017 academic year will include new curricular maps for the College
Competencies. A new Human Services Program ePortfolio template will be introduced to upload all competency
assignments and for deposit into assessment. New assignments will be tested in the first year program courses across the
Competencics as well as the Abilitics. Common Day will now be held cach term with the new focus described above.
Further transfer and articulation agreements within CUNY for the Human Services Program must be explored.
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Human Services
Date of PPR submission: 2013
Data Point The majority of deposited Oral Communication artifacts could not be scored against the rubric.
Recommendation | Develop an oral presentation assignment from HSM204 (Second Ficldwork Seminar) that specifically addresses case
presentations.
Actions Collaborated with Communication Studies faculty te develop an assignment. Developed, reviewed, and implemented a

Taken/Impact | videotaping procedure for Human Services faculty in Fall 2013, Tmplemented a new assignment into HSM204 and
collected artifacts through ePortfolio in Spring 2014, The Oral Communication Ability has been integrated into the new
HS$104 Human Services practice course in which students are videotaped during a simulated patient scenario and students
and faculty review the students’ communication fechniques. Students upload an early videotape and a later one, wriing a
reflection comparing and contrasting the two sessions.

Next Steps Pilot and assess these assignments.
Engineering Science
Date of PPR submission: 2012
Data Point Engineering students had low scores in the artifacts collected for the Critical Literacy General
Education Competency.
Recommendation The course used to capture the competency—Urban Studies, SSN187—was not appropriate. Select
appropriate courses for artifact collection and support faculty teaching those courses.
Actions Taken/Impact Statics (MAE211), Circuits (MAE213), and Thermodynamics (MAE219) were identified as the courses

capturing Engineering student work pertaining to critical literacy. Projects to address engmeering
students” critical literacy were developed by Engineering faculty teaching the three courses through a
CTL muni-grant. These revisions were also approved by the college-wide curmculum committee. A
CTL muni-grant resulted m the creation of Engineering student ePortfolio templates to be used for
artifact collection, advisement, assessment and transfer progress tracking.

Next Steps Other key related issues should be addressed, mcluding recruitment of women infe the major, tutoring,

and freshman advisement.
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Developmental Math
Date of PPR submission: 2016

Data Point Program must address improvement m student lcarning outcomes.

Recommendation | Increase the number of Academic Peer Instruction (APT) tutors in MAT09% sections; explore the possibility of
implementing APT in MAT093.

Actions The tutoring lab model was redesigned to deemphasize lecturing, increase active engagement by students, and merease

Taken/Impact | communication between tutors and instructors. The new design was piloted in four sections of MAT093 during Spring L
2014. This new model was implemented in almost all of the 15 MAT117 sections offered m Fall , 2015 and Spring I,
2016. Five sections of MAT099 were offered for first time in Spring L, 2016; a tutoring model similar to APl was
implemented m these sections. Weekly review sessions dedicated exclusively to MAT096 and MAT117 were also held.
The number of MAT96 sections with assigned API tutors increased from 11 during the 2013-2014 academic year to 50
during the 2014-2015 academic year. In addition to regular API tutoring, weekly review sessions open to all MAT9%
students were led by the API futors; approximately 200 students attended these review sessions during Fall 2014. The API
pilot program m MAT096 resulted in sigmficant improvement m student learning outcomes compared to regular sctions:
pass rates for MAT09% students in the Fall 2014 semester who attended at Least three hours of API tutoring was 47%
compared with 37% for those who did not attend tutormg. Survey results from the pilot show that an overwhelming
majority of students in both MAT093 and MAT09% found the new model helpful, and 86% of students prefer the new
model

Next Steps Data analysis related to the accelerated courses MAT117 and MAT099, and in particular fo the tutoring program
implemented i these courses. needs to be completed.

Basic Math
Date of PPR submission: 2013
Data Point The increase of 11% enrollment n basic math courses results in a higher demand for computer labs and the Math Learning
Center (MLC).
Recommendation | Offer remedial math hybridonline sections and improve existing online tutoring services for basic math students in an
effort to free up computer lab space and make the MLC more accessible to more students.
Actions A faculty development semmar was held to explore hybrid approaches resulting i the development of teaching materials.
Taken/Impact | The Mathematics, Enginering and Computer Science (MEC) Department piloted over 10 sections of hybrid MAT096 and
MAT097 in 2013-2014. MEC faculty also received a CTL mini-grant in 2013 to support their efforts. All MAE101
sections were monitored to ensure that guidelmes for the laboratory reports are being followed and course work designed

for assessment 1s being deposited in the appropriate assessment arca in Digication.

Next Steps Hands-on laboratory experiments are being developed and will be incorporated ito the MAE209 syllabus, “Efficiency of
the Camot Cycle and Coefficient of Performance for a Refrigerator and Heat Pump.” Similar projects are being finalized
for the other courses and will soon be added to the course syllabi.
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Writing and Literature
Date of PPR submission: 2016

Data Point ENG288, Internship, continues to struggle for enrollment mumbers.

Recommendation | Implement outreach and recruitment campaign--publicize the course more effectively to all Writing and Literature majors,
re-write cousse proposal to remove pre-equisite of CEP 121; continue to create and distribute internship course flyers:
contact eligible students via Hobson’s Retam once/twice a semester; reach out to program directors of related programs to
discuss appropriatencss of ENG288 as a substitution for courses in their program core; reduce class size from 15 (minimum

of sevento run) to 10 (mimimum of five to run).

Actions Assessment depositing workshops were held on May 4, 2015 and May 11, 2015. The CEP121 pre-requisite from ENG288
Taken/Impact | was removed. ENG288 was added as an elective option for Journalism majors so that those students can get credit towards
graduation for their work in the course. It no longer has issues of low enrollment and has been able to run as planned. One

section of the class has been dedicated to the publication of our literary magazie, Literary LaGuardia. The magazine will
be fully staffed by students, have faculty supervision, and be able to publish regularly.
Next Steps Another section of the course will be dedicated to the student newspaper. The Bridge.

Writing Program
Date of PPR submission: 2014

Data Point Poor exit exam prompts result i poor exit exam writing.

Recommendation | Create sustained professional development on effective prompt writing for the exit exam in Basic Writing courses. Increase
the course contact hours for ENG 098 and ENG 099 to 6 hours plus a one-hour Jab.

Actions About 40 faculty attended the workshop series. Exit exams prompts in the semesters following the workshops were
Taken/Impact | stronger and less ambivalent. Most developmental writing courses have become an accelerated learning model streamlining
ENG 099 and ENG 101 and providing students with 7 contact hours. Results from model have been successful.

Next Steps Continue professional development workshops and increased course contact hours.
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Library
Date of PPR submission: 2016
Data Point The Library’s instruction program has delivered 481 library tnstruction classes to 12.000 students over the last five years
(since 2011-2012); these numbers are among the highest in CUNY.
Recommendation | LaGuardia Community College should mvest i additional qualified istruction librarians to support the mission of the

Library and meet the research and instruction needs of the College community.

Actions The library applied for and received a Center for Teaching and Learning mini-grant in support of this goal, Grant money
Taken/Impact | was spent on supplics and a chat subscription service to increase outreach of reference services. The library collaborated
with Prof. Nicole Maguire's Marketing class in Spring 1 2016 to develop marketing plans for the Library’s services while
it 1s under construction. This project enables students to notify their pesrs about the changes in the Library. The students
foured the library, held an information session, and developed proposals. Final products will be used for a marketing
campaign and included in students” ePortfolios. Due to the number of First Year Seminar Library classes, Professor Silvia
Lin Hanick was moved from Reference/Social Media Librarian to First Year Experience Librarian.

Next Steps The Library 1s still developing an assessment strategy for the First Year Seminar Library classes while it maps content to
the Framework. This mapping will allow the Library to remforce all three College Competencies. The Library will conduct
a pre-/post-survey in Spring 2017, and examine a few semesters of data to detemine if the mapping has successfully
improved outcomes in ferms of student ability to conduct academic research.

Paralegal Studies
Date of PPR submission: 2012
Data Point Program must assess the effectiveness and impact that mternship opportunities have on students.
Recommendation | Collaborate with faculty and administration to continue to assess students” imternship experience and develop new
inernship relationships.
Actions Created plan to assess effectiveness of the student internship experience. Gathered Paralegal students in an online course

Taken/Impact | featuring cPortfolio and reflective assignments to support and assess the effectivencss of students” experience. The
program director and intemship faculty have developed three new paralegal nternship sites and have placed students at
these locations; one student obtained a job after interning.

Next Steps Cultivate and develop new internship relationships. Develop an assessment rubric for the internship process.
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Paralegal Studies
Date of PPR submission: 2012
Data Point Low numbers of Paralegal students are eligible for or are participating in an internship.

Recommendation | The Paralegal Program Director should work closely with Business and Technology Inernship faculty to develop new and
existing internships, and create an assessment tool for the intemship.

Actions The Program Director worked with the Department Chair and Academic Affairs to develop an assessment procedure and
Taken/Impact | tools to measure the effectivencss of the internship experience, and developed new exit mterview for students. Documented
responsibilities and duties that accompany each internship site which will facilitate faculty’s ability to match students”
interests with particular sites. Developed new internship relationships with CUNY Law School which led to a conference
presentation and student mformation panels.

Next Steps Work with Busincss Internship faculty to continue fo assess students” infemship esperience and develop new intemship
partnerships.
Food & Nutrition
Date of PPR submission: 2013
Data Point The curriculum and course sequencing need significant revision.
Recommendation | Revise curriculum map.
Actions The following courses were revised, eliminated or created:
Taken/Impact ¢ 5CD253 was renamed “Introduction to Foodservice Management™ and revised to provide insight info

various restaurant and foodservices careers and the management skills necessary for advancement. It was
reordered to be the first course in the sequence of the degree.

¢ Foods Microbiology was eliminated. A new course, SCD251, Customer Service and Sales was created: it
should prepare students for the sanitation exam only and should be reduced to 1.3 credits.

¢ Anew Dining Service Management course was created,

o SCD250, Quality Food Production, will be the capstone course.

Next Steps Curriculum revision completed i June 2011. Capstone course for Foodservice Management and Dietetic Technictan
students will be SCD 253. Revised course to be offered in Spring 2012.5CD251 revised and was reduced to 2 eredits and
will be offered mn Fall 2, 2012.

Dining Service Management approved by the Spring 2011 Curriculum Commuttee and will be offered Spring 2013.
SCD252 revised without name change and will be offered Fall 2, 2012,
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Dietetic Technician Program
Date of PPR submission: 2016
Data Point The Dictetic Technician Program (DTP) must address its placement on probation by the Acereditation Council for the
Education of Nutrition and Dictetics (ACEND) in April 2014,
Recommendation | Plan an inlepth review of the DTP to ensure that students achieve the knowledge and competency requirements
established by ACEND educational standards and are successful on the Dietetic Technician Registration Exam.
Actions The DTF implemented a test writing committee:; item-analysis of exams; meetings with adjunct faculty to review course
Taken/Impact | objectives and teaching strategics, and strengthened assignments in all courses and deposits in college-widc assessments,
The DTP was granted full acereditation status in April 2016,

Next Steps
Teacher Education
Date of PR submission: 2012
Data Point Advisement ssues are challenging for students and faculty in education programs.
Recommendation | Increase accuracy and dissemination of information on requirements for teacher education programs.
Actions In May 2014, an Education faculty member conducted a training workshop for advisors to explain the newest changes to

Taken/Impact | the Childhood Education and the Secondary Education degrees. In May and June 2014, all the full-time education faculty
and the fieldwork coordinator et up additional advising hours to provide students with much needed guidance on the most
updated mformation about program changes. In June 2014, the changes fo the Secondary Education degree option were
officially approved by CUNY and were recorded in the Chancellor’s Report. Consequently, the Education and Language
Acquisition Advisement Handbook has been updated and posted online. This will start to provide a clear reference to
students and advisors. In Spring 2014, the Secondary Education major has been revised to be offered as a Liberal Arts
option.

Next Steps With the proper revised curricular frameworks for Childhood and Secondary Education in place, continue to help students
map out the program requirements, course sclections. and comect sequencing in their course of study.
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INQUIRY AND PROBLEM SOLVING
Adapted from the AACRU VALUE Rubrics

Dimensions

Proficient-4

Competent - 3

Developing - 2

Novice -1

Framing the Issues

Clearly frames and addresses

Sufficiently frames and/or

Begins to frame and/or

Demonstrates limited or no

Identifies and/or a research question, addresses a research address a research question, | ability to frame or address a
oddresses questions hypothesis and/or problem. question, hypothesis and/or | hypothesis and/ or problem. | research question,
problems and/or problem. hypothesis and/or problem.
hypothesis informed by Demonstrates strong
knowledge of context. knowledge of relevant Demonstrates substantial Demonstrates some Demonstrates little
context. knowledge of relevant knowledge of relevant knowledge of relevant
context. context. context.
Evidence Gathering Assembles, reviews and Assembles, reviews and selects | Reviews information from Reviews limitad information
Assembles, reviews synthesizes pertinent pertinent information from some relevant sources with | from few relevant sources
and synthesizes information from many relevant and appropriate similar points-of-view. with limited points of view.
evidence from diverse relevant and appropriate sources with diverse points-of-
sources of relevant sources with diverse points-of- | view.
knowledge. 2
view.
Analysis Clearly analyzes, evaluates Consistently analyzes, Partially analyzes, evaluates Attempts to analyze,
Uses evidence to address | and organizes evidence to evaluates and organizes and organizes evidence to evaluate and organize

questions, test hypotheses
and evaluate claims and
solutions.

support hypotheses, claims
and solutions.

evidence to support
hypotheses, claims and
solutions.

support hypotheses, claims
and solutions.

evidence to support
hypotheses, claims and
solutions.

Conclusions

Draws conclusions
supparted by evidence,
identifies implications and
limitations.

Draws logical conclusions,
offers insightful solutions
strongly supported by
evidence.

Discusses limitations and
implications,

Draws logical conclusions,
offers solutions supported by
evidence.

Discusses limitations and
implications.

Draws somewhat logical
conclusions, offers some
solutions supported by some
evidence.

Identifies some limitations
and implications.

Attempts to draw
conclusions, offers few
solutions supported by
evidence.

Identifies few or no
limitations and
implications.
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GLOBAL LEARNING
Adapted from AAC&U VALUE Rubrics

Analyzes globalissues and
events, and identifies their
Interdependent implications on
the natural, social, cultural,
ecanomic, and political

Identifies and connects the most
relevant shaping forces and
repercussions of global issues or
events locally and globally.

Makes knowledgeable
connections between local and
glebal events and their
repercussions.

Dimensii Proficient -4 Competent -3 Developing - 2 Novice-1
Understanding Global Analyzes the dynamics of a global Identifies and discusses a global | Identifies and describesa global | Identifies a global issue or
Issues and Events issue or event, issue or event. issue or event. influence.

Demonstrates basic
understanding of the way local
Issues and events are connected
to larger global issues.

(e.g., compores local and global

Identifies an example of a local
issue or event that accurs
globally.

(e.g., identifies a local

Awareness of how diverse
cultural perspectives are
shaped within global contexts.

Abllity to communicate
across difference.

Considers and negotiates diverse
perspectives to communicate
appropriately across differences.

Considers divergent
perspectivesin the
communication process.

warld. fe-g. de'm. onirrateikn?»l{ledge % d (e.g., recognizes how : . manifestation of a global issue
several inte of | terdep Influences of a manifestations of a global orevent)
global events and discusses how they | giohal event manifests in issue/event
manifest lacally and globally). various localities).
Communicating Employs knowledge of diverse Presents knowledge of diverse | Presents emergent knowledge | Presents limited or no
Knowledge in Global worldviews and cultural practicesin worldviews and cultural of diverse worldviewsand knowledge of diverse
Contexts communication. practices, cultural practices. worldviews and cultural
practices.

Begins to recagnize divergent
perspectives. Demonstrates
emergent ability to
communicate across difference.

Demonstrates limited or no
ability to recognize divergent
perspectives or communicate
across difference.

Ethical Engagement and
Global Self-Awareness

Recognition of ethical
dimensions of global issues
(e.g., environment,
education, housing,
healthcare, etc.}.

Articulation of global self-
awareness.

Analysis of human action on
glabal issues and events.

Analyses the ethical consequences of
global issues or events and proposes
ethical responses and a range of
actions or sclutions (individual and
collective).

Analyses personal attitudes and
actions within a global framewaork,
applying an understanding of the rale
of individual and collective action in
shaping global issues or events.

Discusses the ethical
consequences of global issues
and events,

Discusses personal attitudes and
actions within global issues or
events.

Discusses ways human actions
influence local and globa!
issues or events,

Identifies basic ethical
challenges of global issues or
events.

Identifies basic cannections
between personal attitudes and
actions and global issues or
events

Identifies ways human actions
influence local and global
issues or events.

Presents limited or no
recognition of ethical
dimensions related to global
issues or events.

Presents limited or no
identification of the
connections between
attitudes and actions and
global issues or events,

Presents limited or no
examples of how human
actions influence local and
glabal issues or events,
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LaGuardia

Conmnty Colege

conclusions by connecting examples,

examples, facts, and/or theories

and/or thearies from more

INTEGRATIVE LEARNING
Dimension Proficient -4 Competent -3 Developing -2 Novice -1
Connections Between and
A g Academic Discipli Synthesizes and/or draws Connects and compares Connects examples, facts, Presents examples, facts,

and/or theories from one or

identifies and draws insight from
connections across relevant
learning experiences, including
personai, co-curricular, and
academic.

multiple learning experiences inside
and outside of classroom to deepen
understanding and broaden paint of
view.

curricular learning to academic
knowledge to deepen understanding.

between personal or co-
curricular experiences and
academic | ledge ta

identifies and draws insight from | facts, and/or theories from more from more than one field of than ane field of study or more fields of study or
connections across disciplinary than one field of study or study or perspective. Begins to perspective, perspective.
perspectives, knowledge and perspective. draw conclusians.
skills,
Connections to Experience

Synthesizes connectionsamaong Connects examples of personal or co- | Compares relationships Identifies relationships

between personal or co-
curricular experiences and
demic or

infer similaritiesor
differences.

knowledge.

Ability to Apply Learning across
Diverse Contexts

Applies knowledge, skills,
abilities, theories and/or
methodoiogies across different
learning experiences (inside or
outside the classroam).

Applies skills, knowledge, theeries,
and/or methodologies from one
learning experience to anather to
offer solutions to a problem or issue.

Applies skills, knowledge, thearies,
and/or methodologies from ane
learning experience to another 1o
explain problem or issue.

Applies skills, knowledge,
thearies, and/or
methadologles from one
learning experience to
another to explore
problem or issue.

Applies skills, knowledge,
thearies, and/or
methadelogies from one
learning experience to
another.

and Self-A

Critically evaluates strengths and

Dy ates a developing
sense of self as a learner,

building on prior experiences to
respond to new and challenging

contexts,

chall connects current sense of
self to past and/or future selves
across multiple and/or or diverse
contexts.

Consistently demonstrates ability ta
reflect on experiences and/or
examine personal identityasa
learner.

Describes and evaluates strengths
and challenges. Begins to describe
self over time and/or in different
contexts.

Demenstrates ability 1o reflect on
experiences and/or examine
personal identity asa learner.

Describes strengths and
challenges within a specific
learning context.

Demanstrates emergent
ability to reflect on
experiences and/or examine
personal identity asa
learner.

Describes strengths and
challenges in a general
learning context,

Demonstrates limited or no
ability to reflect on
experiences and/or examine
personal identity as a
learner.
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WRITTEN, ORAL & DIGITAL COMMUNICATION ABILITIES

The style and use of language

are appropriate for the
audience and the
communication’s purpose.

The conventions of the
chosen genre and/or
discipline are respected.

The style and use of language are
mostly appropriate for the audience
and the communication’s purpose.

The conventions of the chosen
genre and/or discipline are mostly
respected.

Dimension Proficient -4 Competent -3 Developing -2 Novice -1

Content Development | Content is well-organized, Content is mostly well-organized, | Content is somewhat well- Content is minimally organized,

and Organization clear and logical. clear and logical. organized, clear and logical. clear and logical.
Statements and/or thesis and | Statements and/or thesis and Statements and/or thesis and Statements and/or thesis and
conclusions are supported conclusions are mostly supported | conclusions are somewhat conclusions are rarely supported
by evidence or narrative by evidence or narrative detail. supported by evidence or by evidence or narrative detail.
detail. narrative detail.

Facts are usually not confused Facts are often confused with

Facts are not confused with | with opinions. Sources are usually | Facts are occasionally confused opinions. Credible and relevant
opinions. Sources are credible] credible and relevant. with opinions. Sources are sources are rarely used.
and relevant. sometimes credible and relevant.

Purpose, Audience, The purpose of the The purpose of the communication | The purpose of the communication| The purpose of the communication|

and Genre communication is clear. is mostly clear. is somewhat clear. is unclear.

The style and use of language are
somewhat appropriate for the

audience and the communication’s|
purpose.

The conventions of the chosen
genre and/or discipline are
sometimes respected.

The style and use of language are
rarely appropriate for the audience]
and the communication’s purpose.

The conventions of the chosen
genre and/or discipline are rarely
respected.

Control of Language,
Syntax, and Mechanics
for all Artifacts

Communication is clear,
fluent and appropriate for
the chosen genre and
medium,

Grammar, pronunciation,
vocabulary and language
choice are appropriate to
the audience and
occasion.

Errors don't interfere
with comprehension.

Communication is mostly clear,
correct, fluent and appropriate for
the chosen genre and medium.

Grammar, pronunciation,
vocabulary and language
choice are mostly
appropriate to the audience
and occasion.

Errors minimally interfere
with comprehension.

Communication is somewhat
clear, correct, fluent and
appropriate for the chosen genre
and medium.

Grammar, pronunciation,
vocabulary and language
choice are somewhat
appropriate to the audience
and occasion.

Errors sometimes interfere
with comprehension.

Communication is rarely clear,
correct, fluent or appropriate for
the chosen genre and medium.

Grammar, pronunciation,
vocabulary and language
choice are rarely
appropriate to the
audience and occasion.

Errors consistently
interfere with
comprehension.
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WRITTEN, ORAL & DIGITAL COMMUNICATION ABILITIES

Oral
Communication

Delivery techniques and
active listening for oral
communication,
including interactions.

Articulation, tone, volume,
pace, eye contact, and body
language are appropriate to
the interaction.

Speaker listens attentively as
exhibited by body language
and responses to audience
and/or modifies approach to
clarify, reinforce and/or
summarize main ideas.

Articulation, tone, volume, pace,
eye contact, and body language
are mostly appropriate to the
interaction.

Speaker mostly listens attentively
as exhibited by body language and
responses to audience and/or
modifies approach to clarify,
reinforce and/or summarize main
ideas.

Articulation, tone, volume, pace,
eye contact, and body language
are somewhat appropriate to the
interaction.

Speaker sometimes listens
attentively as exhibited by body
language and responses to
audience and/or modifies
approach to clarify, reinforce
and/or summarize main ideas.

Articulation, tone, volume, pace,
eye contact, and body language
are rarely appropriate to the
interaction.

Speaker rarely listens attentively
as exhibited by body language and
responses to audience and/or
madifies approach to clarify,
reinforce and/or summarize main
ideas.

Digital
Communication

Effective Digital
Communication will
enhance interaction
and/or employ
diverse media
elements to enhance
digital composition.

Demonstrates consistently
effective use of digital
capacities (e.g., interactivity
and/or the juxtaposition of
diverse media elements) to
advance content and
purpose of communication.

Demonstrates mostly effective use
of digital capacities (e.g.,
interactivity and/or the
juxtaposition of diverse media
elements) to advance content and
purpose of communication.

Demonstrates somewhat effective
use of digital capacities (e.g.,
interactivity and/or the
juxtaposition of diverse media
elements) to advance content and
purpose of communication.

Demonstrates minimal or no use
of digital capacities (e.g.,
interactivity and/or the
juxtaposition of diverse media
elements) to advance content and
purpose of communication.
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Section I11- Appendix C
Appendix C-1 COACHE Survey and Findings (8 pages)

Faculty Council Report
on the 2015 COACHE Faculty Satisfaction Survey
to Provost Paul Arcario
September 28, 2016

Prepared by President Francine Egger-Sider & Vice-President Hara Bastas

For the first time, CUNY community college faculty participated in the COACHE survey administered in
April 2015. The results were emailed to all faculty on October 19, 2015 by Provost Paul Arcario. The
Survey revealed that faculty at LaGuardia were more dissatisfied in certain categories than their
counterparts at the other CUNY community colleges. Provost Arcario charged Faculty Council to delve
into the results of the COACHE Survey and come up with feasible recommendations. More specifically,
Faculty Council was asked “... to plan and sponsor venues for discussion and further research as needed,
along with formulating suggested action steps.” (For full letter, see Appendix A.) This report will first
summiarize the results of the COACHE Survey and how Faculty Council fulfilled its charge and then
present our recommendations.

The COACHE Survey analyzed the following nine benchmarks:

1. Nature of work in research, service, teaching

Resources in support of faculty work — facilities and support

Benefits, compensation, and work/life balance - personal and family policies, health and
retirement benefits

Interdisciplinary work and collaboration

Mentoring

Tenure and promotion practices

Leadership at the senior, divisional, and departmental level

Departmental collegiality, quality, engagement

Appreciation and recognition

0

b B B

As the COACHE report explains: “For each benchmark, your report displays a series of three inter-
campus comparisons: the mean for all CUNY community colleges, compared to the mean for the entire
CUNY system; the mean for your institution compared to the mean for the entire CUNY system; and the
mean for your institution compared to all CUNY community colleges” (COACHE Faculty Satisfaction
Survey Provost’s Report LaGuardia Community College, 2015, page 3; hereinafter cited as COACHE
Provost’s Report). The LaGuardia response rate was 50% (159 responses out of a population of 320); for
a full analysis of response rates by demographic characteristics, see the snapshot below: (COACHE
Provost’s Report, page 6)

tenure ‘ facufty of
overall | tenored | peetenure | stream ntt fl | assoc | men | women white colar
.. " responders 150 7 1% B4 s » ) L4 w w L
" 2
:;;i;;:«: Comsnmmry e 183 132 5 A 73 o LU s e 123
g response fafe 5% 4 6% L 00% 2% % da% 58% 4 51%
1
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MAJOR AREAS OF CONCERN
The following three benchmarks (listed above as 1, 3, and 6) represent areas in which LaGuardia faculty
are more dissatisfied than their counterparts at the CUNY community colleges surveyed:

Benchmark 1: Nature of work: Service:
The two sub-areas of greatest concern are:
1. Time spent on service; and
2. Number of committees.
More specifically, dissatisfaction was compared for pre-tenured vs. tenured faculty, tenure stream vs.
non-tenured stream, associate vs, full and women vs. men (COACHE Provost’s Report, pages 11 and 28)

For these two sub-areas, the overall dissatisfaction is more significant among pre-tenured faculty,
associate professors and women,

Benchmark 1: Nature of work: Teaching: The sub-area of greatest concern is:
1. Ability to balance teaching/research/service.
All LaGuardia faculty were the most dissatisfied compared to all of CUNY and all of the
community colleges.
The teaching load is a contractual CUNY issue, so Faculty Council did not address it, although the
excessive number of courses faculty have to teach came up repeatedly (COACHE Provost’s Report, pages
12 and 28).

Benchmark 3: Benefits, compensation, and work/life balance: Personal and family policies: The three
sub-areas of concern are:
1. Stop-the-clock policies:
Greatest dissatisfaction among women vs. men and among faculty of color vs. white faculty.
2. Institution does what it can for work/life compatibility:
Dissatisfaction among pre-tenure vs, tenured, associate vs, full, women vs. men, and faculty of
color vs. white faculty.
3. [ found personal and professional balance:
Dissatisfaction among pre-tenure vs, tenured, tenure stream vs. non-tenure stream, associate
vs. full, and women vs. men.
Overall, women were more dissatisfied than men and faculty of all ranks have not found personal and
professional balance (COACHE Provost’s Report, page 14).

Benchmark 6: Tenure and promotion practices: Tenure Policies: The sub-area of greatest concern is:
1. Consistency of messages about tenure.
Women were more dissatisfied with the consistency of messages about tenure than men.
{COACHE Provost’s Report, page 20).

AREAS OF STRENGTH

The following three benchmarks (2, 4, and 6) represent areas in which LaGuardia faculty were more
satisfied than their counterparts at the CUNY community colleges surveyed:

Benchmark 2: Resources in support of faculty work (COACHE Provost’s Report, page 14):
Facilities and work resources
Faculty were more satisfied than other CUNY faculty in the following sub-areas:
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Support for improving teaching;
Laboratory, research, and studio space;
Classrooms; and

Computing and technical support.

o

Benchmark 4: Interdisciplinary work and collaboration (COACHE Provost’s Report, page 17):

A Interdisciplinary Work. In this category, LaGuardia faculty were more satisfied than their CUNY
Community College counterparts in the following sub-areas:
1. Budgets encourage interdisciplinary work;
2. Interdisciplinary work is rewarded in merit;
3. Interdisciplinary work is rewarded in promotion; and
4, Interdisciplinary work is rewarded in tenure.
B. Collaboration. In this category, the highest ratings were for:

1. Opportunities for collaboration within department; and
2. Opportunities for collaboration outside department.

Benchmark 6: Tenure and promotion practices (COACHE Provost’s Report, page 20):
Promotion
Faculty were more satisfied than their CUNY Community College counterparts with:
1. Department culture encourages promotion;
2. Clarity of promotion process;
3. Clarity of promotion criteria;
4, Clarity of promotion standards; and
5. Clarity of body of evidence for promotion.
Women were more satisfied than men in this category.

FACULTY COUNCIL’S APPROACHES

Faculty Council undertook a multi-pronged approach to promoting venues for discussions with a view to
coming up with “feasible” solutions to issues troubling LaGuardia faculty. The fall of 2015 was devoted
to publicizing the results of the COACHE Survey and spring was devoted to addressing the concerns
highlighted in the COACHE Survey. Focus groups with outside consultants were organized and Faculty
Council representatives led discussions in their individual departments. A list of activities in response to
the COACHE Survey follows:

Fall 2015:
e Two COACHE 101 info sessions

After Dr. Bastas presented LaGuardia’s major areas of concerns and strengths (see COACHE 101
flyer, Appendix B), the following topics came up during the discussion period:
1* session (November 2, 2015) — 12 faculty
Faculty mentioned the erosion of release time specifically for professional development and
extra departmental assignments, as well as the need for additional travel funds to support
conference attendance.

2" session (November 10, 2015) — 19 faculty
Faculty reported lack of transparency within and across departments regarding release time, as
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well as the lack of release time for additional research for faculty in their 5™ to 7th years of their
march towards tenure.

* Middle States Meeting (November 17, 2015)
Professor Egger-Sider presented an overview of the COACHE Survey results and suggested more
support be given to faculty in their 5 to 7th year of appointment as well as more transparency
in tenure and promotion requirements.

e Tenure and Promotion Forum (November 19, 2015)
COACHE Survey results were addressed in the Q&A section. Faculty asked for written
expectations for publication requirements. Provost Arcario announced that he was working with
the Chairs to create a formula for release time for program directors and others.

e Institutional Research and Assessment (December 2, 2015)
Professor Egger-Sider and Dr. Bastas met with Nathan Dickmeyer, Director of Institutional
Research and Assessment, to request a demographical profile of LaGuardia faculty: who is our
faculty by gender, rank, and tenure status across all departments.

IR data: Using CUNYfirst data, a spreadsheet of raw data represents the actual numbers of
faculty in each department (see Appendix C).

COACHE data: For the major areas of concern, each question of the Survey (example: Q45A for
Time spent on teaching, COACHE Provost’s Report, page 12), data was reported by gender, rank
and tenure status. Women assistant professors answered the questions in the areas of concern
in greater numbers than any other category of faculty (see Appendix D).

e Chairs Meeting (December 15, 2015)
Professor Egger-Sider presented the results of the COACHE Survey to department Chairs.

Spring 2016:
e Departmental activities
a) Several departments conducted their own surveys based on the COACHE results and issued
specific recommendations. In order to respect the privacy of the faculty, the responses
have been compiled into one document (see Appendix E).

b) Using CUNYfirst data, MEC faculty created charts of the proportional representation of
faculty in each department and across all departments. These charts illustrate the
composition of each department in terms of gender, rank, and tenure status (see Appendix
F).

e Focus groups (May 18, 2016 and May 24, 2016) — 59 faculty
Faculty Council representatives suggested names for possible consultants to conduct the focus
groups. The selection process took longer than expected and the team chosen consisted of: Dr.
Rani Varghese, Dr. Michael Funk, and Dr. Patricia Romney. For their full biographies, see
Appendix G.
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The questions for the focus groups were developed by the consultants to find out why
dissatisfaction regarding service, teaching, and research varied by gender and race/ethnicity
among LaGuardia faculty.

The report uses descriptive and interpretive data drawn from the interviews to identify broad
themes and patterns related to the questions under discussion. The focus groups revealed the
concerns about the following:

1. Respondents’ experiences at LaGuardia

2. Typical work week

3. Evaluation/SIRS

4. Mentoring

5. Gender and racial identity and bias

6. Lack of transparency, consistency and clarity

7. Governance/top down/autonomy

8. Lack of appreciation, respect, recognition, and support
9. Money

CONSULTANTS’ RECOMMENDATIONS

1. Pursue all means to reduce workload
¢ Adopta “Do Less and Accomplish More” philosophy for faculty.
¢ Consider course reductions,
¢ Provide more course release time. For example, those pursuing research could be
provided 3 hours of course release time on a rotating or competitive basis.
e Decrease faculty time spent in meetings. Use technology (Skype or GotoMeeting) to
decrease the waste of resources (time and money) spent in commuting.

2. Undertake a discussion of SIRs results at LaGuardia
e Ensure that faculty are evaluated only against their peer groups in community colleges
and not against the overall national statistics for four-year colleges and other types of
institutions.
e Determine how the College, in looking at SIRS results, will take into account the well-
documented race and gender bias that appears in student evaluations.

3. Increase clarity about tenure requirements
¢  Work toward equity across departments.
e Consider publishing tenure requirements so that all faculty will have access to these.

4. Increase equity and reduce bias and preferential treatment
e Conduct a comparative review and analysis of years to promotion for all faculty of
color and women faculty, comparing faculty of color to whites and males to females.
¢ Identify departments where problems such as gender and racial microaggressions
appear to exist. Make achieving racial and gender equity in promotion one of the goals
to be met in the annual performance review of the Chair, Division Head, and other
relevant administrators.
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* Provide coaching, mentoring, and necessary supports for women and faculty members
who have been delayed or stuck on their road to tenure and promotion.

e Conduct an additional comparative review to analyze the number and quality of service
and committee assignments by race and gender.

e Set term limits for Chairs. We suggest appointments should be for two years and
renewable for no more than two additional terms, based on satisfactory performance
reviews as measured by 360° evaluation processes which would include feedback from
faculty in the department and from the dean who supervises the department Chair, as
well as a self-evaluation by the department Chair him or herself.

5. Build collaborative structures and decrease administrative top-down management
¢ Encourage collaborative work around programming so that teams of faculty
can collaborate on projects and each of them can be credited for the work.
e Conduct a specific survey of the Center for Teaching and Learning asking faculty to
identify what courses are useful, what timeframes are useful, and what courses and
supports would be most beneficial to them.

6. Find all possible ways to appreciate, recognize, and celebrate the work of the faculty
e Celebrations of publications, grants received and other success.
e Reward collaboration by including collaboration efforts in annual as well as tenure and
promotion reviews,
e Acknowledge teamwork publicly.
e Celebrate team achievements with dinners and greater exposure to senior leaders at
LaGuardia.

7. Increase faculty salaries/Decrease faculty expenses
¢ Continue to maximize the positive impact of the recent salary increases.
* Provide free parking for all LaGuardia faculty in an easily accessible safe space adjacent
to campus.
e Allow telecommuting (Skype or GoToMeeting) to decrease the cost of parking and gas.
o Subsidize day care for all faculty members.
e Pay department Chairs a stipend for their additional work.

RECOMMENDATIONS forwarded by President and Vice-President of Faculty Council:

In consideration of the recommendations put forth by the consultants regarding the various issues
troubling faculty at LaGuardia, these additional specific recommendations from Faculty Council appear
below:

1. Alleviation of heavy service requirements at LaGuardia
An area that needs closer attention at the College and departmental levels is the amount of
service and the population of committees. Presently, the same faculty are tapped for
committee work; there are no tenured faculty on many committees, thus leaving the bulk of
service work to junior faculty; a greater load is placed on women than on men; men are
chosen for the plum committees; and whites are privileged above faculty of color.
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Faculty Council recommends a systematic re-evaluation of the amount and type of service
performed by each faculty member and of the selection process for committees to ensure
and reflect more equity across all social identities.

2. Greater support for research by faculty between their 5* and 7™ year of reappointment
Faculty Council recommends giving additional release time for research and/or lighter
service load during the last two years before tenure.

3. Conference travel
Faculty Council recommends full reimbursement for conference travel and related
expenses.

4, Standardization of release time within and across departments
Faculty Council recommends that the Provost, in conjunction with the department Chairs,
expand the closer examination of release time beyond program directors ensure and reflect
equity across all social identities

5. Transparency of Chairs’ and program directors’ responsibilities
To create more equity and consistency among departments, Faculty Council recommends
that clear, accessible job descriptions be written for Chairs and program directors.

6. Greater transparency for tenure
Faculty Council recommends more specific guidelines for tenure requirements in the service
and research categories.
Faculty Council also recommends a shorter time period between a letter of reappointment
and a letter of concern.

7. Strengthen Faculty Council
As the only faculty-specific voice on campus, Faculty Council needs a more visible presence
to consistently provide a venue for discussion of issues raised by the COACHE Survey.
Faculty Council recommends that participation and contributions to Faculty Council
initiatives (such as addressing work/life balance) count as service contributions toward
promotion and tenure.

NEXT STEPS

Faculty Council representatives have approved the above recommendations at their meeting of
September 28, 2016.

Faculty Council would like to thank Provost Arcario for his early distribution of the COACHE Survey
results in October 2015 and for charging Faculty Council with the task of reporting on the areas of
dissatisfaction at LaGuardia and offering feasible recommendations. This report documents the scope of
the problem areas brought up by the COACHE Survey and initial suggestions for the resolution of these
problems.
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APPENDICES

A. Provost Arcario’s initial email re the COACHE Survey to the College Community on
October 29, 2015

B. COACHE 101 flyer

C. Institutional Research & Assessment, demographic profile of LaGuardia faculty
based on CUNYfirst data

D. Institutional Research & Assessment, demographic profile of respondents to
selected COACHE Survey questions

E. Departmental survey results

Proportional representation of faculty

G. Biographies of consultants

m
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Appendix C-2 COACHE Departmental Meeting Findings (3 pages)

1of3

Selected individual faculty responses to COACHE survey findings
from Spring 2016 department meetings.

Major areas of concern:
1) Nature of work -- teaching, service and research

* Our service expectations are completely unreasonable and extremely higher than
that at the other two-year schools (many of which have the same success rates as
our own). Our teaching loads on top of service suffer at the expense of the students.
And our research expectations are untenable due to teaching and service, A perfect
self-perpetuating problem...

* Teaching load is excessive: it leaves little time for service or research, and it is unfair
considering that we are expected to conduct research as senior college professors
with less of a load.

* Specialists in their respective academic fields are becoming more and more
expected to become generalists in the eyes of the administration. The numerous
“generalized and meaningless” activities leave little or no room for faculty to further
their areas of specialty.

¢ The guidelines for college contributions and scholarship is too vague. What is
needed from us?

* [ getpermission to do something, then get encouragement to do something else, and
then the situation changes. Goals can feel too much like moving targets.

* Ifeel overburdened by the service requirements in the college and find the way that
the college uses student evaluations to be completely unfair and skewed.

* The workload at the junior colleges is simply untenable., 27 credit hours is an
extremely heavy teaching load; furthermore we are expected to excel in our
teaching practices while producing peer-reviewed scholarship and fulfilling our
service requirements. It is an unjust situation that must change. This is why so many
faculty members leave LaGuardia as soon as the opportunity arises.

* My college contribution did not count enough. I was told later (after review) that
they want more of a leadership role than just participation.

* [am concerned that 1) the compensation (in terms of reassigned time, payment,
etc.) for different types of service is not described in any public document that new
and continuing faculty can reference, and 2) there seems to be little distinction
made between service that helps the administration and service that directly
impacts students and is connected with teaching and department curricula. The
former often takes time away from our work with students, while the latter enriches
it.

* There is too much pressure, I can’t say “no” to service opportunities.

* The administration doesn’t understand faculty and programs’ needs for space.
There are too many variables that change the game in the middle of the play.
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20f3

Major areas of concern:
1) Nature of work -- teaching, service and research continued

¢ Gender and racial bias/stereotypes experienced by female instructors in the
classroom need to be addressed. Lack of support for cultivating and recognizing
women leaders at the college-level. Lack of awareness that women do the equivalent
of "housework" at the workplace. Their labor goes unnoticed, while male employees
often get high-profile (not necessarily more difficult) assignments. Why is it that all
the departmental chairs save two (one of whom was appointed, not elected) men?
And all but 2 white? There is also a culture at the college that tolerates micro-
aggressions re: gender (e.g. accomplished women being subjected to
"mansplaining”?).

* Personally, I feel that I must be a “Blob of Perfection.” Expectations are unrealistic.

¢ How can smaller programs be expected to do the same amount of work as larger
programs (ie: advisement - core competencies, course development). For example,
200 students being managed by 2 full-time faculty members.

¢ [nitiatives seem to come from administration rather than from faculty.

* 1.) Overemphasis on service, especially committees, mini-grants, etc. that only fulfill
administrative initiatives that do not actually serve our students. 2.) The teaching
workload is too high and the distribution of reassigned time is not transparent or
openly advertised. The college president also has the ability to budget for a
reduction in teaching load across the board. For our students to succeed we need
more time to spend with them (i.e. less hours in the classroom and less service). 3.)
The provost and college-wide P&B have contradictory messages regarding
promotion and tenure. Also the college-wide use of SIRS (which have a
demonstrated gender, racial and age bias) as a metric for teaching skill shows a
disingenuous approach to evaluating our skills as professors.

¢ There is no time left to work on research and creative work.

* Administration is reluctant to explain the process for promotion or job description
changes.

¢ Faculty should reserve the right to say, “no.”

¢ There should be different standards for different disciplines and different
departments.

¢ Why are faculty told they need college contributions outside of their discipline?

¢ Junior faculty do not feel that they can say no to requests for service. Some feel
overloaded. Some feel it could be a matter of gender bias. Some feel it could be
personality issues.

¢ Wenever know if a contribution “counts.” Communication is hampered.

¢ Thereis alack of information on the part of the administration about what
constitutes professional development — beside publication and scholarship.
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30f3

Major areas of concern:
1) Nature of work -- teaching, service and research continued

¢ 1) A27 hour work load is too much. It is impossible to commit the time and energy
our students need when one has so many students, so many classes. Requiring a 27
hour workload from community college instructors is a way of designing student
failure into the system. There are also institutional, work-culture issues that arise
from the 27 hour teaching load, but it would make this entry far too long to get into
it now. 2) Along with the teaching load, the service required at LaGuardia is
unrealistic. The school is over 40 years old. It needs to lose its institution-in-the-
making culture and start giving some value to tradition. Not every cohort of new
hires should be asked to reinvent the institution and the rest of us don't need to be
permanently re-evaluating and recycling committee work.

¢ Faculty feel disrespected.

2) Benefits, compensation, and work/life balance - personal and family policies:

* Westill live in an unequal society, and women simply have more responsibilities
outside of campus life.

* The College needs to provide better daycare options for faculty, perhaps in
consultation with the union.

* Working at LaGuardia is not family friendly. Childcare is hard to get for faculty on
site and there is no subsidizing or assistance in finding care elsewhere. The service
load, often requiring people to be on campus extensively rather than making use of
technology to facilitate non-face-to-face meetings or mitigating service in other
ways adds to the lack of family policies.

¢ [would like LaGuardia to expand its daycare program and extend its daycare to
faculty (right now there is a 2-year waiting list for a few open spots).

¢ Ithinkitis obvious that our basic health coverage only pays for basic health. Why
shouldn't someone under 45 years old be allowed to get a once-a-year health exam?
Preventive medicine saves money in the long run.
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Appendix C-3 COACHE Provost Letter to Faculty (2 pages)

October 19, 2015

Dear Colleagues: As you are aware, last spring LaGuardia along with the other CUNY colleges.
participated in the Collaborative on Academic Careers in Higher Education (COACHE) faculty
survey. I recently received “The Provost’s Report™ summarizing the results. and would like to
take this opportunity to share my own initial thoughts on some of the outcomes with you.

As you will see in reviewing the report, you rated several benchmark themes higher than faculty
did, on average, at other CUNY institutions. You also rated some benchmark themes lower than
faculty did at other CUNY institutions. COACHE has summarized these comparisons to the
CUNY system as a whole and to the other CUNY community colleges:

Your faculty rated Facilities and Work Resources, Interdisciplinary Work, Collaboration, Mentoring, Promotion,
Senior Leadership and Departmental Engagement higher than faculty did, on average, across the CUNY system.
Compared to faculty at the other five CUNY community colleges, your faculty rated Facilities and Work Resources,
Interdisciplinary Work, coilaboration, Promotion, and Senior Leadership higher.

Your faculty also rated some benchmark themes lower than faculty did across the CUNY system. These areas of
concern include Nature of Work: Research, Nature of Work: Service, Nature of Work: Teaching, Personal and
Family Policies, Health and Retirement Benefits, and Tenure Policies. Compared to the other five CUNY community
colleges, your faculty provided lower ratings on seven benchmarks: Nature of Work: Research, Nature of Work:
Service, Nature of Work: Teaching, Personal and Family Policies, Health and Retirement Benefits, Tenure Policies
and Tenure Clarity.

You will be able to delve deeper into individual items as you examine the report. but at this
broad thematic level. I believe there is cause for both celebration and introspection, for
acknowledging strengths and reflecting upon concerns. As a faculty body, you appreciate the
efforts the college has been making to improve facilities, and provide resources and support for
teaching. You deeply value the cooperative and interdisciplinary nature of our academic
community; it thus is incumbent upon each of us individually to continue to build, nurture, and
safeguard this culture, one that is reflective of our stated “core values™ - a collaborative
environment in which we recognize that diverse perspectives make us stronger.

What was identified as a primary concern is the work expectations for faculty. This can be seen
in the answers to specific benchmarks (particularly in the Nature of Work areas). corroborated by
what was identified as the two worst aspects of working at LaGuardia: “teaching load™
(identified by 49% of you) and “too much service/too many assignments™ (identified by 27%). In
fact. according to the CUNY Central Office, teaching load (along with compensation) was
ranked among the worst aspects system-wide.

What our college by itself can do in regard to the required 27-hour teaching load (which is a
contractual matter at the University level) remains a question: perhaps ideas will emerge in your
discussions. As to the amount of service and assignments, there is a clear expression of the
difficulty many are having with achieving a work-life balance. LaGuardia is no doubt a “service-
intense” institution, which T do not see as changing. Why? We all know that our students present
a compelling mix of enormous potential coupled with great need. I have interviewed literally

1
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over a hundred faculty members seeking to teach here and I always begin by asking why they
want to come to LaGuardia. The answer 1s always expressive of a deep commitment to work
with our student body — those who are marginalized, who lack resources, who very likely would
have no access to a life of deep learning, success. and fulfillment if we were not opening the
gates for them. Our work is not easy. but it is necessary work that I believe in our heart of hearts
we all want to be engaged in by virtue of our choosing to be here.

Our collective work therefore will not ease up - as we have chosen to engage in a capacious
mission - but we could explore whether it might be made easier for the individual faculty
member. At one level, the college’s administration will continue to seck additional outside
funding and resources to support faculty, needed to supplement the underfunding of public
education in this country. particularly at community colleges. At the same time, I believe we
must seriously review if service assignments are being equitably shared among all the faculty;
college and department leaders (and I recognize my own part in this) cannot always call upon the
same people again and again. We might also endeavor to ensure that work is truly meaningful,
reducing and streamlining the less essential. And you may or may not be aware that just last year
the College-wide P&B, in an intentional effort to lessen faculty service requirements, expanded
what now can be counted as college-wide service, allowing certain categories of critical work to
“double-count™ in more than one of the contractually required evaluation categories (for
example. simultaneously fulfilling a departmental and college-wide contribution).

Another major concern also emerged. one that calls for examination and action — the fact that
women faculty are across the board less satisfied than men faculty. I asked the COACHE
researchers whether this was a trend across the other CUNY colleges. and the reply was that the
difference was starker and widespread across more categories here at LaGuardia. Clearly, as a
community we need to learn the reasons for this troubling gender disparity and how they can be
addressed.

I have not attempted to address every topic in the survey in this brief commentary; there is
certainly much more to discuss and explore —and I encourage you to review all the benchmark
outcomes carefully. To guide the process and help determine responses to these issues — and
others that will no doubt emerge from the COACHE data - [ have asked the one college body
specifically charged to address faculty concerns. the Faculty Council, to plan and sponsor venues
for discussion and further research as needed, along with formulating suggested action steps. The
Faculty Council will meet very shortly to discuss its role and next steps in the process: they will
inform you as soon as plans are put in place. In addition, the academic chairpersons are planning
to engage you in conversations at future department meetings, the results of which will be
synthesized by the Faculty Council as we work together towards ensuring a more gratifying
experience for all.

Sincerely,
2 atn
4 ;;(‘_‘_:f‘}/‘gklcao#‘ .

Y

Paul Arcario, Provost
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Appendix D-2 Five Year PMP Trends and LaGuardia's Performance (7 pages)

A Broader Look at Five-Year PMP Trends and LaGuardia’s Performance

Nathan Dickmeyer
Institutional Research & Assessment
July 19, 2012

Research Questions
1. Doesthe PMP appear to have improved CUNY’s, CUNY community colleges’, and
LaGuardia’s performance over the last five years?
2. Did LaGuardia’s performance improvement, if any, beat that of the average CUNY
community college?

Definitions

Definition of “improvement”: The average of the last two years should be greater than the
average of the first two years by at |least the amount of "noise" in the five years (if the indicator
is for "increasing” something, but “less than” if the goal of the indicator is to decrease).

Definition of "noise": Noise is the standard deviation of the five years of statistics divided by the
average of the five years (a kind of variance as a percentage).

Method

For each indicator, | looked at the percentage change of the last two of the five years of data
against the first two years, | computed noise as the standard deviation of all five years of data
divided by the five year average for the data. If the percentage change was less than the noise, |
rated the indicator as unchanged.

If, however, the percentage change of the last two years compared to the first two years was
greater than the calculated noise of the indicator, | called it an improvement, if the change was
in the proper direction or a decline if it went against the apparent indicated direction.

I made two corrections to the data: | eliminated all enroliment measures, except total
enrollment. All enrollment measures correlated, except Transfers, and | could not figure out
what the goal should be for transfers. | also corrected the two dollar figures in the PMP for NYC
CPl changes. There were thus 58 primary (non-context) CUNY PMP measures, and 35 of those
were used with Community Colleges and LaGuardia.

Results for the University As a Whole
40% of the indicators showed an improvement, while 22% of the indicators declined. The net
difference is 17% (small rounding factors). 37% were unchanged.

Results for Community Colleges
40% of the indicators showed an improvement, while 23% of the indicators declined. The net
difference is 17%. 37% were unchanged.
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Results for LaGuardia Community College
40% of the indicators showed an improvement, while 26% of the indicators declined. The net
difference is 14%. 34% were unchanged.

Not all the indicators in the 40% improvements were the same among all three levels (which
would be nearly impossible given that 23 University-wide indicators do not apply to the
community colleges), but there was a great deal of similarity. Eight of LaGuardia’s 14 indicators
showing improvement were also improved upon by the university as a whole.

LaGuardia Compared Against the Other CUNY Community Colleges

In 25% of the measures LaGuardia’s improvement beat the improvement from the first two
years to the last two years of all CUNY community colleges combined by more than the “noise”
in the community college measure. In 28% of the measures LaGuardia’s improvement was
lower (or the decline was higher) than the improvement of all CUNY community colleges
combined by more than the “noise” in the community college measure. In 47% of the
measures, the difference between LaGuardia’s level of change and all CUNY community
college’s change over that period was less than the noise in the community college measure.

Conclusion

While finding improvement in 40% of the measures at all levels is encouraging, the decline
found in 22% to 26% of the measures is disappointing. Perhaps this reflects the emphasis on
year-to-year changes with less attention to sustaining longer trends.

LaGuardia’s performance over the last five years did not distinguish it among the CUNY
community colleges.

The tables that follow show the results at all three levels and the LaGuardia comparative
performance.
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Change Last
CUNY Two v. First
all  Goal Measures improved on Over Five Years Score Tua
1 increnss e of iona| |student] FTEs offered partially ar totally ankne Impravemeant 7%
2 Increase  Pass rate inmath on exit from remediation Imgrovement 38%
3 Increase  Total FTE Impravement 15% dup
4 Increase  Grants and contracts awarded [weighted, roling, three-year average) | adjusted| Improvement. 14%
S Increase  New Graduates Improvement 14% dup
Gincreaze  Total Undergradustes Improvemant 124 dup
7 increaze  Total Enrcliment Improvement 12%
B increase  Total Graduates Improverent 11% dop
D increase  Tour-year Gradwation Rate: Percentage of full-time first f L @ progr who grad o from the colkege of antry within four years Improvemant %
10 Decrease  Admmistrative Costs (Insttusional Support Serices) Improvemeant -B%
11 Increase  Fwst-time Freshmen Improvemant A% dup
12 increase  One-year Retention Rate (institution rate); Percentage of full-teme first-time freshiman m associate programs stil enrolled inthe college of entry one year later Improvemeant (2]
13 Increass  Taur-yeat Gradustian Rate: Percertage of full-time transfers inte Froprams whe Ttom the exllepe of transfer entry within four years Improvement L3
14 Increase  Two-yesr Retention Rate: Percentage of ful-lme transfers into beccslaureste programs still envolled in the colbege of ransler entry two years leter for carmed degres pusued]  Improvenwnt 4
15 Increave  Mean SAT score of regularly-adimitted frst-time freshmen enrolled in beccaleureste grograms Imgprovement LX)
16 Increase  Percentage of students passing gateway mathematics cowrses with C or batter Improvemant %
17 Increasa  One-year Retentian Aate: Fercenta@a of fulkiime first-tima freshmen n bacealaureats programes st enmlled In the collega af antry ane year later Improvemant a%
18 Increass  One-yaar Retention Rate: Percentags of fulktime transfers into hiccalaursate progeams still enrollad in the collaze of transfer antry ana year later |ar dagres purmssd| a%
19 Increase  Average number of credits earad by full-time first-time frashmen in biccaluraate prograns in the first 12 menths (Fll, vrintar, sgiring and summer tarms) Improvemant %
20 increase  Rato of FTES o Heaseaunt in associate progranms Improverment %
21 Increase  Two-yesr Retention Rate: Parcantage of fufl-time first-time freshmen n baecalsureate programs stll enrolled in the college of eniry twe years later Impravement %
22 increase  Percentage of College Now participents who eam en A, B, or Cin Cellege Now high school and college credit courses Improvement 3%
23 Increase  Sec-year Graouation Rate: Percentage of fuaktime fist-time programs who the college Ot entry Within six y2ars Impravement 3%
24 Increase  Student satisfaction with student services Improvement 3%
2% Increasa  Mean teaching howes of full-time faculty sligble far cortractual relaase tma Iimpravemant 2%
26 increaze  Forcentage of antering firzt tima frazhman who Increazed thelr besic skils COMPASS Math 2 (algabra) tast score ovar the summer Improvemant %
27 increase  Rabo of FTES to Headcaunk in baceslaures te programs Improvemnarnt 1%
28 Increase  Miean Collega Admissions Avarage {CAR of regulamly-admittad first-time frashmen erwclled in baccalaureate programs Impravement 1% 3
Measures with Decine Over five Years
1increase  Total Voluntary Support (weighted rolling average) (CPl adusted) Decline 245
2 Increasa  Mumber af seats fillad in Adult and Continuing Education cowrsac Decling 218
3 Increass  Seemonth job placement rata in caraer and technical educstion programs Declinz 18%
4 increaze  ercentage of associte degree students not Fully skills proficeent upan nitial testing wha have met basic zkils proficiency in reading, writing and math by the 3Cth credit Decline 10%
§ Decreaze URM Gaps Indicator: One.yosr retontion rate of first-time froshman arrollod in assoriate prograns (fulk-fime snteants| Dacling %
5 Increase  2ass rate inreading on exit fram remedistion Decling -5%
7increass  Percentage of instructional FTES Inlowar diviston courses delvered by fulktime facufty Decline -5%
8 Increass  Parrentage pasang the NCLEX axam Decline -3%
9 increase  Percentage passing 3 Content Specia ity Test (CST) Decline -3%
10 Increass  Percentape of non-ESL SEEK siutents who pess all kesic skifls tests within one year Decline T
11 Increass  Percentage of frashmen and transfers taking o ne ar mare courses the summer after entey Decline -3
12 Increase  Meazn tesching hows of veteran full-time faculty Decline -2%

13 Increase  Percenage passing the Assessment of Teachng SKAs-Written [ATS-W] far teacher cenfication Decline
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CUNY
all
1 Increase
2 increase
3 Decrease
4 Increasa
S Increase
© Increaze
7 Increase
8 Increase
9 Increase
10 Increase
11 Increase
12 increase
13 Increass
14 Increase
15 Increase
15 Increase
17 Incroasa
18 Increass
13 Increase
20 Increase
21 Increasa
22 Increase
73 Decressi
24 Decroase

Measures Showdng No Change Oves Five Years
Parcentage of entering first-rime frashmen who increassd their basic shils writing |assey) tast scara suer the surmer

Transrers

Gender Gaps mdicator, One-year retention rate of Mrst-time freshmen envoled in baccalaureate programs (full-time antrants)
Faur-year Graduation Rate; Percentage of master's students who graduated within four years of entry into master’s program
Sercentzge of amering firs-time freshmen who increasad their besic =il reading test score over the summer

Sgrcentage of ESL studentz |SEEK and vagular] who pazs all bazic skills tests within two years

Sercentage of entening first time freshmen wha increased ther basic skills COMPASS Math L {pre algebrafiest score over the summer
Parcentage of FTES offesed an Fridays, evenings o weekends

Parcantage of baccalauraate sudants who have daclared a major by the 70th credit

Student satistaction with access 1o computer techanlogy

Pertentage of students passing freshman composition with C or better

Perventape passing the Likeral Arts and Sciences Test {LAST) for teacher certification

Student satisfaction with academic support sarvices
ndrect cost racovery gs a percentae of overell actiity

Sexyear G Rate ge of full tame first-time freshimen m associate programs whe gredusted from the college of entry within st years
Pass rate inwriting onexit from remadiation
Total Collage Nows {hv@n schoat 2nd colias dt coursas)

Student satisfaction with administatve serices

See-year Graduation Rate: Percentage of fulktime brarsfers into biccalaureate programs who gradusted from the college of trarsfer entry within six years.

Perceniage of wstructional FTES in undergraduate courses gelivered by full-tme faculty

Percentage of instructionsl FTES delvared by full-time faculty

Fercentage of College Now participants with grevious anroliment in Collzga Now hgh school and collsge cradit courses
VRN Gaps Indicator: One-year retention rats of first-tme freshman enrallad In beccalaureate programs (full-tims entrants|
Gender Gaps mdicator, One-year retemtion rate of first-tima freshmen encaled in assomiate programs [full-time entrants|

N/C

Change Last
Two v. First

Score Two
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CUNY

B oo~onewne

16
7

D00 N D AW N

CUNY
cc's

SUREBEow~wonewnm

€C's  Geal

Increase
Increase
Increase
Increase
Increase
Increase
Increase
Increase
Incraase
Increasa
Decreasa
Increase
Increase
Increase
Increase
Increasa
Incraasa

Increase
Increase
Increass
Increase
Increase
Incroasa
Incraasa
Incraasa
Increasa

Goul
Decrease
Increase
Increase
Increases
Increasa
Increase
Increase
Increase
Increase
Increase
Increass
Increase
Incraase
Decrease

Measures Improved an Over Five Years
Percentage of instructional (student) [TEs affered parnally or tatally enline

First-time Freshmen

Total FIEs

Grants and contracts awarded {weghted, roling, three-yoar averaga)

Tatal Encallment

Total Undergraduates

Tatal Valuntary Support {weighted rolling average)

Pescentage of entering fiest-time freshmen who increased their basic skills reading test score over the summer

Stucsent satisfaction with stusent sarvicas

One-year Ratention Rate |Instituion vate): Fercentage of full-time first-tame freshmen In associzte progvams still enrollad in the college of entry one year later
Adrmintstratree Costs (Institutional Support Senaces)

Mean teaching hours of veteran full-time faculty

Ratio of FTES to Headeount in sssociate pragrams

Percentge of students passing gatevsy mathematics courses wih Cor better

Stucent with 2d senices

Stugent satsfaction with acoass to computer technology

Fercantsge af antanng fwst-time freshmen whn Increasad thew basic skills COMPASS Math 2 (algebea) tast scare aver the summar

Maasures with Dacline Ovar Five Yean

Percentage of sTudens pessing frashenan composiian with C or beter

Measn teaching hours of full-time facully eligitle Tor cantractual releass time

Percentage of instructional FTES deliverad by full-time faculty

Percentage of Instructional FIES in undergratuale caurses delivered by full-time faculty

e ge of College Now = with previous 1 in Cellege Now high school and college credit coursas

Percantage passing the NCL B eam

Percentage of aszackte dagree studerts not fully zhils proficient upon Izl tezting whe hava met bazic zkills praficiency in veading wnting and math by tha 30th credit
Pass rate m math an exit from remedstion

Six-month job placement rate in carser and technical education programs

Measures Showing No Change Over Fve Years

URM Saps Indicator, One-year ratention rata of first-time feshmen enrolled in asse<iate programs (ll-time entrants)
Percantage of entenng first-time freshiven who Increased thew bask skills writing (2ssay) tast score over the suamer
Kumbsr of seats flled in Adut and Continuing Edhacation cowses

Tatal College Naw enrallment (high school and college credit caurses)

Stusent satsfaction with ecademic suppart sanvices

Pass rate i wiiting on exit from remaciation

Pexcentage of College Now participants who @arman A B, or C in College Now high school and college crack cowses
Percentage of FTEs offered an Fridays, evenngs of weekands

Percentage of entering fivst-time frashmen who increased their basic il COMPASS Math 1 {pre-algefea |Fest score cver the summer
Indirect cost recovery 23 3 percentage of overall activity

Suyear Rate rate): ge of full time first-time te programs whe grads fram the college of entry within so years
Pass rate i reading an exit from remediation
Transfers

Gender Gaps Indicator: One-year retertion rate of first-ime freshmen enrollad In associate progams (full-time entrants)

Change
LastTwov.
Score Flest Two
Improvement 120%
Imgrovement 26% dup
Improvement 25% dup
Imgrovement 2%
Improvement 19%
Imgrovemens 19% dup
Improvement 15%
Improvement 6%
I mprovemant 5%
Imgrovement 5%
Improvement -5%
Improvement 454
Improvement 2%
Imgrovement %
Improvement 3%
Improvement %
Improvament 2% 1
Decline -1%
Decline 2%
Decline -5%
Decline 5% dup
Dacline &%
Dacline 6%
Dacline ™
Dacling -12%
Decline -16% 8
Change
Last Twov.
Seare First Two
N/C 4%
N/C 4%
N/C 2%
NfC 2%
N/C %
N/C 1%
/T 1%
N/C 0%
N/C 1%
N/C %
N/C 2%
NJC %
NiT 0% ?
N/T -19% 13
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LaGCC Goal
1 Increase
2 Increase
3 Incraase
A Increase
5 Increase
& Increase
1 Increase
3 Incease
9 inciaase
10 Increase
11 Increase
12 Increase
13 Increase
14 Increase
15 Increase
16 Increase
17 Incraase

1 Dewrease
2 Incraase
3 Increase
4 Increase
5 Inciease
& Increase
7 Incease
¥ Incease
9 Increase
10 Incraase

LaGCC  Goal
1 Increase
2 Inuizase
3 Incraase
4 Increase
§ Increase
6 Incraze
7 Inurease
3 Increase
9 Increase
10 Increase
11 Ineraase
12 Decease
13 Decrease

Measures Improved on Over Five Years
pe of icnal |=tudant] FTE

Total Voluntary Suppart (weighted rolling average|

Pass rate in math on axit from rarsediation

Pass rate inwnting on 2wt from remedstion

first-time Freshmen

Total FTEs

Total Enroliment

Total Undesgradustes

Grants and contracts awarded [weighted, roling, thiee-yaar average}

Totzl College {nigh school and courses)

One-year Retention Rate mstitutian rate). Percantage of full-teme frst-time freshenenin associate programs still enrollad in the colege of entry one year ter

Percentage of College Now participants who 2am an A, B, or Cin Callege Now high school sndd college eredit courses

Student satisfaction with sccess to computer technalogy

Percentage of entening first-tane freshmen who incressed thair basic skils COMPASS Math 2 fslgsbre] test scors over the summer

Student satisfaction vath student secvices

Ratio of FTES to Heagcount In asscciate programs

student satiFactian with adinkstratne servces

partially or totally aréne

Measures with Ducline Over Five Years
g Coas Support Servces)
Percentape of associate degree students nat fully skills prefident upon initial testing wha heve met basic sidlls proficiency in reading, writing 2nd math by the 20ch credit
Pass rate in reading on exit from remedation
Percentage of mstiuctional FTES gelvered by (- iane faculty
Percentage of mstructiona! FTEs in undergraduate cotrses delwered by full-time faculty
Mean teaching hours of full-time faculty alighle for contractual release tme
Number af zaats filled In Adult and Contnuing Education courses
Parcantage passing the NCLEX exam
Percentage of Callege Now participants with prevsaus envoliment in College Naw high school and eollage credt courses
Six-morkh job placernent rate in career and technical education orogrems

Measures Showing Ma Change Owar Five Years
Inciract cost recavery 35 a percentage of aveall actvty

Percentage of FTEs offered on Fridays, 2venings or weekends

Percentage of antering Nirst-tane freshmen who Increased their basic sells wiiting (e5say) 185t score over the surmer

Mean teathrg howrs of veteran full-time faculty

Percentage of emtering first-time frezhmen wha increased their basic skills reading test scare over the summer

Parcantage of students passing freshman campasition with C or bettar

Parcentage of students passing ga teway mathematics courses with C or better

Student satistaction with 2cademic Support seriees

Ske-year Graduation Rate [inclitution rata): Pereartage of fulltme fisi-time fresherenin associate programs who graduated from the collease of entry within s years
Percentage of entering Frst-tima freshmen who Increasad their bask: skills COMPASS Math 1 (pre-alpebraest score over the summer

Trarsfers

URM Gaps Indwator, One-year retention rate of first-ume freshman enralled in associate programs (i entrants|

Gender Gaps Indicator: One-year i of First-time freshm lled ' o)

Change
Last Two v,
Score First Two
Imprevement 200004
Imprevement 108%
Ieprovement 26%
Improvement 24%
Impravement 23% dup
Impravement %
Improvement 18% dug
Inprovement 18% dug
Imprevement 16%
Improvement 5
Improvement B%
Improvement 4%
Improvement 4%
Improvement %
Improvement EE]
Improvement 1%
Improvemant 14
Decline 3%
Decling -7
Decline -8%
Decling 8%
Decline 8% dup
Decline A%
Decline 14%
Decling 16%
Dedline 19
Dexline 20% 9
Change
Last Two v.
Score Flrst Two
NJC 15%
RIC 5%
R/C 4%
RC b
N b2
R/C P23
R/C 1%
NAC -1%
R/ -2%
NC -2
KRG -4% 7
RC 12%
N/ 0% 12
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LaGuarciaBeat  LaGCC Change
€C's by Mora Minus CC's

Goal Measure than £€ Naokse Change
1 Increase  Percentage of nstructional{studen) FTES offered partially or terally onine Better 1870%
2 Increase  Totel Voluntary Support iweizhted roking average| Better 93%
3 Increase  Pass rate mmath on exit fram remediation Better 38%
4 Increase  Pass rate i witng on exit from remediation Better 23%
S Increase  Indirect cast recavery as o percentage of averall activity Datter 1%
6 Decresse URM Gaps Indicator: Onc-year of firzz tme szzociate programs [Ful time entrantz) Batter 15%
7 Increase Totsl College Now enroliment (hgh schoal and college credis courses| Batter 6%
B Increase  Percentage of FTEs offered on fridays, evenings or weekands Batter 5%
Bincrease  Percentaga of College Naw participants who earn an A, B,or € in College Mow high school and college credit caurses Batter %
10 Incraase 22 of students passing With C or bectar Batter 2%
1 Incresse  Ratio of FTEs to Headcount in assouate programs Not Batter 2%
2 Increzse  Student satisfactian with academic support services Not Better 2%
3 Incresse  Percentage of students pessing gateway mathemetas courses with C or better Not Betler -3%
4 Incresse  Percentage of entenng fiest-time freshmen wha increased their basic skils reading test soore over the summer Not Better 4%
S Increase  Pass rat dng it fram Nat Zetter 5%
5 Necrease Admmistrative Costs [Insttutionsl Support Saruices) Nat dettar ™
7 Incraase  PRrcentags pasEng the NOEX swam Nat Settar ~10%
8 Increase  Maan teaching hours of full-time Faculty eligibia for contractual relaase time Nat Bettar -100%
9 Deorease GEder Gaps | AdEator: One-year retention rate of first-time freshimen eaolled in 35500&te programs |full-ume entrans) Nat Bettar 13%
10 Increase  Percentage of Colepa Now participants with previous enrollment in College Now high schoaland college credit courses Nat Better 13%
11 Increase  Number of seats filled in Adult and Continuing Education coursas Nat Zetter -1
1incresse  Trarsfers MNa Difference 5%
2 increpse  Percentage of encering first-time freshmien wha increased ther Besic skils COMPASS Math 2 falgebra) 1251 soore over the summer MNe Difference 1%
1 incresse  Student St & i o computer Mg Difference 1%
4 increase  One-yeer Retention Rat rate]: 22 of fulk-time farst-Lime < il the wolege of elry one year tater He Difference pt ]
S incraase  Six-year f Raly ratel: 22 of full-time furst-time freshmen in associate programs who graduated fram the college of entry withen six years. Na Difference (23
6 irkraass  Parcentage of asocato dogres studants not fully skl prafickent upon intial tasting who have met basic skills proficiancy in reading, writlog and math by the 30th cradit Na Diffareace %
7incraase  Parcentage of antering Firs-mame frashman wha incrazsed thair basic skills wnting jassay| test scars over tha summar Na Diffarence [
Bincrease  Parcentage of entermg first-o ma freshmen who increased thair basic skills COM2ASS Math 1 (pre-slgabss best score aver tha summar Ha Ditfarence -1%
8 incraasa  Miean teaching hows af vatarsn full time facuty Ha Diffarence A%
1D increrse  Tatal Enroliment Ha Difference -1%
11incresse  Total Underpraduates Mo Ditference -1%
12 incresse  Student satistaction with administrative servicas Ha Ditference 2%
13 Increase  Student satefaction with student seraces Na Difference -2%
14 incrense  Tatal FTEs Na Difference %
15 Increase geali < FTES di full-time Taculty Na Dilference -3%
16 increase ge of FTEsin courses delivered by full-tne faculty Mg Difference -3%
17 Ircrease  First-nime Frestinen Na Ditference -3%
18 ircrease  Six-month ob placement rate n career and techmcal education prograns Na Difference 4%
19 Ircraase  Grants and contracts awarded fweighted, rolling, the. yoar avaraze| Ma Oxffarence %
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Section V- Appendix E

Appendix E-1a All Active Grants, Contracts and Related Activity (3 pages)

Appendix E1

a.

The chart below, shows all Active Grants, Contracts and Related Activity. The budget amount is cumulative over
the life of the contract. Federal, state and New York City agencies are well represented. Small grants to faculty
and stafl from the Professional Staff Congress (PSC union) for rescarch projects are also shown, as are grants by
the president to various arcas for strategic purposes. These are listed as “recovery derived.”
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[DYCOMNYC Dapsrimant of Yeuth Aved Comman 1€y Developie/30/2017 _ JINIMIGRANT GOUCAT) DR AND TIA NN Eouaton TGL - TRATN NG GHANTS ON CAMPLY
e Cvparimant o6 Yourth A 30/3017__[INIPAIGRANT EDUCATI DA AND TRA N NG - Fducaton [Ti51 - TRATN W% GRANTS ON CAMPLY
7 3 - 2
oS T/COLUMBIA UNIVERSI TY 1/33/3037 NATLRAL s EACE 1 Bhyeice ka2 ~RESEAACH D0 CANBIUS
[ECTHST/CORNEL UNIVERSITY. 371673017 JEARTH & PUANETARY SCIEN, ) arid Erronime Al Sclences [PD1 - PO DEVELOPIENT DN G
OIS T AR S BUIG LN VERSITY OF el Gock ondia/ © IMATHENATI T NTSUPPORT L STUDENT DRI ON AN
[ECOIST/UNIVERSI TY OF MRGINIA 12/31/2016 |ACROEWIC AFFAIRS T - STUCENT SUPPORT KD 1 - RESESRZH DEVE DRMENT 0N Ci
[IAYORMNYC Office ot The Mayar J30/2017 IACACEMIC AFFAIRS ED - Eduzaton [TGL ~ TRATN UG GRANTS ON CAMFLS
rossag e Drvis) r of fu=AU o EEEYETEA [Ty O~ R AUSn (31 RNeRORE N D0l CAVELS
= Divisi oo of Educat on /3112018 [ENGSH “Urban s [R51 - RESEARCH DN CAVEUS
[NPDRGCATROUC MIGRAT ON SERW CEs. J30/2018 _JADULT CONTINUING EOUCATION ~Eauesvon D1 PR GRANV] DEVELDUIMENT DN C
[F7 K S ORILII TV SERVICE SO.C1ETY OF NEWS YORK 750/ [CONTIKCY N FDUCATION T~ STLOENT SURPOR T3 - STUBENT SLUPORT DN CAMPLI
1P R E/CORMILIVITY SERVIGE SOCI ETY OF NEW YORI i o [CONTINUNG EDUGATION T STUCENT SUPPORT [ST1 -~ STUDENT SUPFDRT ON CAMPLUS.
IO RE/FAR FUND. ACFCE M C AFFAIRS ST STUCENT SUPPOK: [P LU PLANN NG ORI CAWPUS
AIELAND o 1 CABEW C ATEARS T STLOENT SUPEON B2~ PLARN NG ON CAVBLUS
ANATIONAL I IGRATION FORURS i1 1 ULT CONTINUING EDUCATION - Educouon TGL - TRAI N NG GRANTS ON CAMPUS
S NATIONAL (MK IGRATION FORUM 57517101 ADULT CONTINUING ECLCATION ~Educavon T4 - TRA N NS GRAMNTS ON CAMPUS'
X 1TV TRLS 0147016 JOFRGE DF AG AN T - STUCENT SUPFORT 11 -STUD DR P
g Gl 1/2016 foniA NEG 5 TGL - TFA) N G GRANTS DN CAME
150 % 5 /RESEARL: H FOUNDATIONY S 0WY SAAL BUSINESS 5~ JFiratice  |TGL - TRAIN NS GRANTS ON CAMPLS
L AREH FOUNDAT 302018 IS SNEGS 7 PR (T CRANTS DM CAMIPL,
f30/3017  fsh N - untin g FIren TaL - TRA N NG @ CAMP
J30/1017 __|OFR GE OF STUDENT AFFA RS DEVELOMVENT T STUDENT SUIPPORT [ST1 - STUDENT SRR DRT ON CAMBLY
& B e < . -1 2C - A -
53 CHEVUICA ENGINEERI NG - Scimnes 21 - GRAN DPIENT ONC, 925.40]
s Laniiy CSEARD)
3 ACACEN C AFFARS sy on 752~ TRAI M S GRANTS O
Breme it of X 107 ACZOCMI C AFFAIRS dueaton TC2 - TRAIN NS
Dparment ol jan 6/20/7007 CAFFAR gusabon G2 TRAIN NG
of Coeraction 5/30/2017 |ACACEMI C AFFAIRS Vocational and Educational Tralnl{TiE2 - TRAIN G GRANTS 0
ot Educsion i30/% [ACZCENYC AFFAIFS 572 - STUDENT SUPF DAL OFF CAMP
ol acaion J10/3017 JACICEIAC AFr IRy AN
of Education /30,7017 |ACACEMIC AFFAIRS 572 - STUDENT SUBF DRT OFF CAMIPLS
@G v 5T DroBation 17303 _JCONTINANG EDUCATION TC2 _THl N NG GRANTS D7 Carti)
IArL P o BTSN 279173075 _JCONTIRUANA EDUCATION [TO02 - TRG) N N CISANTS DF ¥ CARAR
enrthen of Probation 133701, icmmnuus EDLICATION
J@artment of Rrebation FEE lcmnnuuawuu‘nou
Yupaartrw it of Brobation 2/31/3034 JEONTIKLING EDUCATION i ab o 1005%200)
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NYCDOPSNYE Depra rmer of Probaticn

[NYCHRD/NYE Cepartment of Heusing Pres svation & Dey el

12/31/2015
12/31/2015

CONTINUING EDUCATION

ED - Educatian

752 - TRAIN NG GRANTS OFF CAVIPUS

AOULT CONTINLING EDUCATI ON

VE-Yiratonal and Egucationsl Train)

TG1 - TRAIN NG GRANTS ON CAMPUS

[NYCHAA/NYE Hurman Resouree Admifistsuon 6/30/2016 _|OFFICE OF ACADEMIC AEFAIRS VC-Vocauonol ane EQucstonsl Train JTG2 - TRAINNG GRANTS OFF CAVIPUS
[FYCHRATNYE: Human Resource Administrabon 67302017 |ACADEMIC AFFAIRS ED~ Education [TGL - TRAIN NG GRANTS ON CAMPUS

[IYCHRA/ NYE Human Resourca Administrab on 6,/30/2017 [ACADENMIC AFFAIRS ST - STUDENT SUPPORT ST2 - STUDENT SUPPORT OFF CANIPLI:

[IIYERDA/IYS Eneray Research & Development Authority |12/30/2016 | OESIGN CONSTRUCTION |eD- Edueatiaon PD1 - PROGRAM DEVELGPMENTON G 133.114.00)
[IYEDER/NYS Gov ertor's Office of Enpl Syee Relations  |6/30/2005 _[ADUIT EDLCATION o7 - Ocher [TGL - TRAINING GRANTS ON CAMPL! 47977
6/20/2016 _|ADULT EDLCATION TGL - TRAIN NG GRANTS ON CAMPU 4201646
/212016 [STUDENT AFFAIRS EO - Education [ST1 - STUDENT SUPPOAT ON CANPL! 76,004 04]
INYOCFS/IYs Office Of Chilaren And Family Servicas 7/31/2016  |OFFICE OF STUDENT AFFAIRS/DEVELOPMENT CA - Commun ity Serilcos PD1 - PROGRAM DEVELOPMENT ON C4 54,514.00)
NYO Y3 Otf ce O1 Chileren And Famil A D) 7, OF QF STUDENT AF FAI RS/ DEVELGP] T - Lom nlf AR P01 - PROG P T

I YSDED/IYS Dsaa cment of Ecorenic Developrient 3/31/2019__|ADULT CONTINUING EDUCAT ON ED - Education 501 - PROGRANM DEVELOPMENT ON C,

[NYSDOL/IVYS Denartment of Labor 7312005 |ADULT CONTINUING EDUCATI ON C - Voraton sl and EQucations| Train(|1G2 - TRAINING GRANTS OFF CAWIPUS]  145.856.74]
rvsoounsn of Labor 7312016 |ADULTCONTINUINGEDUCATON Ve - Vocstional and Educational Traini| 162 - TRAINING GRANTS OFF CANPUS 147,772.00]
1YSDOL/NYS Depsarsment of Labior 6/30/2017 _|ACADEMIC AEFAIRS G~ Voratonal and Educationsl Train||STE - STUDENT SUPPORT ON CANPUS | 16,777 00|
VC- Voratonsl ang EQucatensl [rain | TG2 - TRAINI NG GRANTS OFF CRVIPUS
J1YSED/Offi e of Adult Career and Coctinuing Educat oo Sd6/30/2015  |ACADERMIC ACFAIRS VE - Vocational and Educational Traini] T61 - TRAIN NG GRANTS ON CAMPUS | 242,308.00)
JroYSED, Offica of Adult Caroer and Continuing Edurat on S46,/30/2015  JACADEMIC ASFAIRS VC- Vocatonal and Edutational Train | TGL - TRAIN NG GRANTS ON CAMPLS | 166,281,586
[ACADEMIC AFFAIRD VG- Vocationsl and Educationsl Train JTGL - TRAINIVG GRANTS ON CAMPUS | 217.207.15
[ACADEMIC 2EFAIRS - Voratonsl and Edutatonsl Traln | TGl - TRAINNG GRANTS ON CAMPUS | 4947245
/30,2016 |ACADEMIC AEFAIRS UC - Woratonal and Enucations Train [ TGL - TRAIN NG GRANTS ON CAMPUS 92,045 62|
[NYSED/Office of Adult Career and Cartinuing Educat on S46/30,2016  |PROGAAN FOR THE DEAF & HEARING IMPAIRED |VC-Voratonal and Educationsl Traini|TGL - TRAINING GRANTS ON CAMEUS | 2978163

1YSED/Off i cu of Adult Caresr and Continuing Educat oo
[IYSED) Ot ¢a of Adult Caredr and Cantinuing Educat an
NYSED/ Ol ce of Adult Caresr and Cortlnulng Fducat on S

6/30/2016
6,/30,/7016
6/30/2015

[ACADEMIC AFEAIRS

VC - ¥erational and Educational Tratn )

TG1 - TRAIN NG GRANTS ON CAMPLS

ACADEMIC AEFAIRS

C-Vecational and Educational Train)

TGL - TRAINING GRANTS ON CAMPUS

44,515 59
26,0044 8]

ACADEMIC AEFAIRS

C-Voadonsl and Educetonsl Traind

[TGL - TRAINNG GRANTS ON CAMPLUS

/2005 |ACADERIC FEFAIRS [C- Vorationsl and E0ucatonsl Traini]TGL - TRAIN NG GRANTS ON CAMPUS
NYSED/Office of Adult Career ond Cantinuing Educaton $46/30/2015  JacapersicacraiRs  TVC-Vocatonal andEducations| Traini[TGL- TRANING GRANTS ON CAMPUS
[INYSED/Off it e of Adult Career and Cortinuing Educat on $46,/30,/2016 ENGLISH - Votational and Educational Train || TGL - TRAIM NG GRANTS ON CAMPLS
[NYSED/ Ot e of Adult Caresr and Continuing Edutat on $46,/30,2017 [ACADEMIC AFFAIRS IVC-VB(A(IDHM and Educational Train | TGL - TRAIM NG GRANTS ON CAMPUS
: o0 506/30/2017 _|ACADEMIC AEFAIRS C—Voatonal and Educedonsl Train|| TGL - TRAIN NG GRANTS ON CAMPUS |
[VC-Votatonal and £0ucatonal Train |1GL - TRAIN NG GRANTS ON CAMPL:
[NYSED O ce or dduit Caresr 5nd Cartinuing Educston Sde30/2007  Iacapemicaeraire  IWC-Vecsuonsl andEduzstoens! TrainifTGL- TRAINNG GRANTS ON CAMPUS |
VC-Vorationsl snd Educationsl Traini] TGL - TRAINING GRANTS ON CAMPL!

IroYSED/Offi co of Adult Caresr and Continuing Edutat on

6/30/2017
6/30/201L7
6,30/201 7

6,/30/2017
6/30/2017

[ACADENIC AEFAIRS
[ACADENIC AFFAIRS
ACADEMIC AEFAIRS
ACADEMIC AEFAIRS

6,/30,/2017

/302007 |

ACADEMIC ZEFAIRS

L Vocational and Educational Train)
WC-Vocationsl and Educstionsl Traini
VC - Vorational and Educational Train
V- Vocational and Educational Tratni|
VC - Vecatonal and Edutetional Tralnl

=Vowationsl and Educational Traini|

TGL - TRAINNG GRANTS ON CAMPUS

IACADENIC AEFAIRS

ENGLISH

VC - Vocational and Educationsl Train|

TGL - TRAIN NG GRANTS ON CAMPUS

[NYSED/OHF i ce of Adult Career and Continuing Educab oo SA6/30/2017  JACADEMIC ACFAIRS VG - Vorational and Educational Trainif TG - TRAIMNG GRANTS ON CAMPUS

TGL - TRAIN NG GRANTS ON CAMPUS

TG1 - TRAIM MG GRANTS ON CAMPUS
[T5L - TRAINIS GRANTS ON CAMPLS |
TG1 - TRAIM NG GRANTS ON CAMPLUS
[TG1 - TRAIN NG GRANTS ON CAMPLIS

C- Vorational and Educational Tratn)|

TGL - TRAIN UG GRANTS ON CAMPLIS

TGL - TRAIMNG GRANTS ON CAMPUS
|751 - TRAIN NG GRANTS ON CAMPUS
IST!. - STUDENT SUPPORT ON CANPUS
[ST1 - STUOENT SUPPORT ON CANPLIS
{571 - STLOENT SUPPORT ON CANPUS
ISTl - STUDENT SUPPORT ON CANVPUS
752 - TRAINING GRANTS OFF CAVIPUS
PD1 - PROGRAM DEVELOPMENT ON C
TGL - TRAIMNG GRANTS ON CAMPUS
162 - TRAIN NG GRANTS OFF CAVIPUS)
[ST1 - STUOENT SUPPORT ON CANPUS

NYSED/ Ot ¢ of Adult Caresr and Cortinuing Educat on |V V) GRANT EDUCATION AND TRANING
1YSED/ Off ¢ of Mult Carest and Cortinulng Fducat on 6/30/2017 [CONTINUING EDUCATION
(ACADEMIC ZEFAIRS

[ACADENI C AFFAIRS
INYSED/Office of P-12 Education 6/30/2016 EDUCATION
[4YSED/ Ot ce of P-12 Education 123172017 [eoucaTion
[OTDAMNYS O1f| (e Of Temparary Arid Disabil Ity As¢istance]12/31/2015 |FOUCATIONAL OPPORTUNITIES CENTER
[PEOUND S NG NARION KAUFERAN FOUNDAT ON [ADULT CONTINUING EDUCATI ON
FFOUND GOLCMAN SACHS FOUNCATION [4/20/2017 _|ADULT CONTINUING EDUCATI ON
[PFOLIND/P IAORGEAN CAASE FOLNDATION 2/4/2018 ACADEMIC AFFAIRS

[PEOURND/PINKERTON FOUNDATI ON 6,/30/2017 |ACADEMIC AFFAIRS

ED - Education
ST - STUDENT SUPPORT

[NYSED/OHtice of Higher Education

ED - Education
0T - Other
85 - Business/Accounting/Finance

VC - Vorational and Educational Train)
5T - STUDENT SUPPORT

v/ p! Y] s 2120 MATHEN AT C5. BNGI NEERING AND CONPUTER 50 ging g4 s [R3L - RESEARCH O ANIPUS 3437275
[P SCONY/PSCLLINY PROGRANT YEAR 45 12/31/2015 [SDOAL SCIENCE ED - Educaton [RS1 - RESEARCH DN CANPUS 334858
[PSCONY)PEC-CLINY PROGRAN YEAR 85 12/31/2015 |NATURAL SCIENCE BD - Bl sy, Goneral [RS1 - RESEARCH DN CAMPUS 6.000.00]

12/31/2015 |ENGLISH LANGUAGE & UTERATURE GV - Craative Writin R51 - RESEARCH ONCAMPUS

[PSCENY/PSCCAINY PROGRAN YEAR 45

PSCONT/PSC-CUNY PROGRAN YEAR 45 6/30/2016 51 - RESEARCH DN CAMIEUS
S CONY,PEC-OUNY PROGRAN YEAR 46 6/20/2016 RS1 - RESEARCH DN CAMPUS
PSCONY/PSCCLNY PROGRAI YEAR 45 6,/30,/2016 ENGLISH [AH - Art History [RS1 - RESEARCH DN CAMPUS
P!CCNV[DSEOJNVPRDGRAM'EAKDS 6/20/2016 ENGLISH ET - Ethnic Studios [RS1 - RESEARCH DN CAMPUS
PSCONY/PEC CUNY PROGRAN YEAR & J30/2016 | MATHEMATI C5. ENG NEERING AND CONPUTER 501GS - Computer 5cience RS1 - RESEARGH DN CAMPUS
PSCENT/PSCCUNY PROGRAR] YEAR 1 J30/2016_[ENGLISH Cui - creative writing [R5 - RESEARCH DN CAMPUS
PSCONY/PSC-CUNY PROGRAN] YEAR 4 /10,2015 [ENGISH MU - fdusic [RS1 - RESEARCH DN CAMPUS
FSCENY/PEC-CUNY PROGRAN] YEAR & 30/2016 |ENGLISH LANGUAGE & UTERATURE |cw ~Creative Writing

[PSCORY/PSC-OUNY PROGRAN YEAR 45 6,/30/2015  |ENGLISH WL - Mg

[PSCONY/PSCCUNY PROGRAN YEAR 35 6/30/2016_ |ENGISH ET- Ethni¢ Stugies RS1 - RESEARGH DN CAMPUS
P5CONY/PSC-CUNY PROGRAN YEAR 45 6302006 |NATURAL SCIENCE 53— Biochemisty, Blophysice and N 4351 - RESEARCH DN CANIPUS
[PSCONY)PSC-CUNY PROGRAN YEAR 46 5/30,20156 [RS1 - RESEARCH ON CAMPUS
[FSCENY/PEC-CUNY PROGRAN YEAR 26 6/30/2016  |ACADEMIC AOVISEMENT/SHILLS MU -Music 51 ~RESEARCH ON CAMIPLS

s00aLOGEY LC - taw and Criminal lustice |Rs1 -ResearcH oNCAMPUS

P SCONY)PSCCUNY PROGRANT YEAR 45 6/30/2015

[PSCORY/PSCCLNY PROGRAN YEAR 46 6/30/2016 _|S00 AL SCIENCE EC - Ecanomics 51 - RESEARCH ONCAMPUS
[PSCONY/PSC-CUINY PROGRAN YEAR 46 6/30/2016  IACADEMIC ZEFAIRS CO - Comparatue Literatirs 351 - RESEARCH ONCAMIPUS
[PSCONY/PSCCUNY PROGRANI YEAR 46 6/30/2016  ISOUAL SCIENCE RS1 - RESEARCH DN CAMPUS

62072016
6/30/2015
6/30/2016

[RS1 - RESEARCH DN CAMPUS
RS1 - RESEARCH DN CAMPUS
RS1 - RESEARCH ON CAMPUS

[PSCONT/PEC-CLINY PROGRANI YEAR 46

P SCONY/PSCCLNY PROGRANIYEAR 46
IPSCONY/PSL-CUNY PROGRAN YEAR 46

ENGLISH LANGURGE & UTERATURE
NATURAL SCIENCE

&
ET -Ethnic Studiss

PSCONY/PSCCLINY PROGRANI YEAR 26 62072016 JENGLISH [RS1 - RESEARCH ON CAMPUS
[P SCONY/PSC-LUNY PROGRANI YEAR 46 6/30/2015  |HUMANITIES ET - Ethnic Studiss RS1 - RESEARCH DN CAMPUS
[P SCONY/PECCLINY PROGRANI YEAR 46 6/30/2016  [ENGLISH CUs - Croative Weiting RS1 - RESEARCH DN CAMPUS
[PSCENY/RSCLCUNY PROGRAN YEAR 46 6/30/2016  JCRIMINA JUSTICE Jic-Law and Criming| lustice 351 - RESEARCH ON CAMPUS
[PSCONY/PSC-CUNY PROGRAN YEAR 46 6/20/2016  |ACADEMIC ADVISEMENT/SKILLS CW -C RS1 - RESEARCH DN CAMPUS

ative Writin,
6/30/2016 A
12/31/2015
12/31/2015
12/3172016

RS1 - RESEARCH ON CAMPUS
[RS1 - RESEARCH DN CAMPUS
BO - Blelagy, Ganeral RS1 - RESEARCH ON CAMPUS
BB - Blocherisuy. Bloplwsics and MolqRS1 - RESEARCH ON CAMPUS

[PSCENT/PSCTUNY PROGRANT YEAR 45

P SCONY/PSC-LLINY PROGRANT YEAR 45

[PSCERY)PECCLINY PROGRAN YEAR 46
[PSCONY/PSCCANY PROGRANI YEAR 46

PAATHEMATI CS, SNE KEERING AND CONPUTER §
81 OLOGICAL 501 ENCES

ENVIRONVIENTAL SCIENCE

[PSCONT/PSCCUINY PROGRAN YEAR 46 1273142018 JS00 A SCIENCE EC - Economics 351 - RESEARCH DN CAMPUS
IPSCENY/PSC-CUNY PROGRAN YEAR 36 12/317/2016 |BUSINESS EDUCATION 55 - B [A snting/Finance [RS1 - RESEARCH ON CAMIPUS
[P SCONY/PSC-CLUNY PROGRAN YEAR 26 12/31/2015 |ACADEMIC AFFAIRS ET - Ethnit Stugies

[P SCENY/PSCCLINY PROGRANI YEAR 45 12/31/2015 [HUMANITIES r usic RS1 - RESEARCH DN CAMPUS
[PSCORY/PSCOUNY PROGRANI YEAR 45 12/31/2016 |S00 AL SCIENCE JET - Ethnic Studies

80 - b0l gy, Gaeral
Jcu - Cresuve riting

[RS1 - RESEARCH DN CAMPUS
[RS1 - RESEARCH ON CAMIPUS

PSCONY/RIC-CUNY PROGRANI YEAR 26

[PSCCNY/PSCOUNY PROGRANINEAR 47

1273142015 INATURAL 5C1BNCE
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PSCONY/PSC-CUNY PROGRAM YEAR 47
PSCONY/PSC-CUNY PROGHAM YEAR 47

JET- Exhnic studies

5/30/2017  IENGISH
6/30/2017  |ACADENT C ADVISENENT/SKILLS

IVIC - MATHEMATICS AND CONIPUTER SC|

751 - RESEARCH ON CAMPLS 3.495.02
R51 - RESEARCH ON CAMPUS 250000

PACONY/PSC-CUNY PROGRAM YEAR 47 6/30/2017 _ JACADENI C ADVISENENT/SKILLS CW - Dreatlve Writing 751 - RESEARCH ON CAMPUS 342090
PSCONY/PEC-CUNY PROGRAN YEAR 47 54302017 MATHEN ATICS, ENGINEERING AND COMPUTER SCE - Enginesing, General £51 - RESEARCH ON CAMPLS
PSCONY/P5C-CUNY PROGRAM YEAR 47 5/30/2017  |ENGUSH LANGUAGE & UTERATURE [CW - O eative Writing 751 - RESEARCH ON CAMPLUS
PSCONY/DSC-CUNY PROGRAM YEAR 47 5/30/2017  |ENGISH [eW - reative Writing RS1 - RESEARCH ON CAMPLIS
P SCONY/P5C-CUNY PROGRAN YEAR 47 5/30/2017  INATURAL SCIENCE B - Bngineeing General 751 - RESEARCH ON CAMPLUS
PSCONY/PSC-CUNY PROGRAM YEAR 47 5/30/2017  |ENGEISH ET- Echnic Studies RS1 - RESEARCH N CAMPLIS
PSCONY/PSC-CUNY PROGRAN YEAR 47 6/30/2017  IFINE ARTS -ArCHIstory 351 - RESEARCH ON CAMPUS
PSCONY/PSC-CUNY PROGRAM YEAR 47 5/30/2017  IPHYSICS WIC - MATHEMATICS AND CONMPUTER 50IR5] - RESEARCH ON CAMPLYS
PSCONY/PSC-CUNY PROGRAM YEAR 47 6/30/2017  |ENG NEBUNG El - Enginesring, Geners| 551 - RESEARCH ON CAMPUS
PSCONY/PSC-CUNY PROGRAM YEAR 47 6/30)2617 INATLRAL SCIENCE HH - Health ard Human Services R51 - RESEARCH ON CAMPLY
PSCONY/PSC-CUNY PROGRAN YEAR &7 6/30/2017  JENGISH CW - Creative Writing A51 - RESEARCH N CAMPLY
P SCONY/PSC-CUNY PROGRAM YEAR 47 5/30/2017 INATURAL SCIENCE BO -6lclogy. Genersl 751 - RESEARCH ON CAMPL.
PSCOVY/PSC.CUNY DROGRANM YEAR 47 5/30/2017  INATLRAL SCIENCE BO - Biclogy, Gereral RS1 - RESEARCH ON CAMPLY
PSCONY/PSC-CUNY PROGRAM YEAR 47 6/30/2017 INATURAL SCIENCE 66 - Biochemisory, Blophyslcs snd MoldRS1 - RESEARCH ON CAMPLUS
PSCONY/PSC-CUNY PROGRAM YEAR 47 6/30/2017 ENGLI5H YW - Oreative Writing 751 - RESEARCH ON CAMPUS

PSCONY/PSC-CUNY PROGRAM YEAR 47

PSCONY/PSC-CUNY PROGRAM YEAR 47

PSCONY/PSC-CLNY PROGRAM YEAR 47

|cw - creative Writing

5/30/2017  |ENGISH LANGUASE & UTERATURE
5/30/2017 |ENGISH

Joo - Creative Writing

5/30/2017  |CHEMISTRY AND 81 DCHEMISTRY

BE - Bischemistry, Biophysics and Nl

RS1 -

Rs1 -

RESEARCH ON CAMPUS

RESEARCH ON CAMPLS

PSCONY/PSC-CUNY PROGRAN YEAR 47

PSCONY/PSC-CUNY PROGRAM YEAR 47

5030/2017  |NATURAL SCIENCE

5/30/2017  |ACADEN [ ADVISENENT/SKILLS [CW - Creativa Writing

PSCONY/BSC-CUNY PROGRANM YEAR 47

PSCONY/PSC-CUNY PROGRANM YEAR 47 5/30/2017  IACADENY C ADVISENIENT/SKILLS CO -Comparallve Uterature R51 - RESEARCH ON CAMPLIS
PSCONY/PSC-CUNY PROGRAM YEAR 47 6/30)2017 ART HISTORY. R5] - RESEARCH ON CAMPLS
PSCONY/PSC-CUNY PROGRAM YEAR 47 5/30/2017 IEY\GJ SH LANGUAGE & UTERATURE R51 - RESEARCH ON CAMPLIS
PSCONY/PSC-CUNY PROGRAM YEAR 47 6/30/2017 ENGLISH

PSCONY/PSC-CUNY PROGRAM YEAR &7 6/30/2017  |NATLRAL SCIENCE

PSCONY/P5C-CUNY PROGRAN YEAR 47 6/30/2017 IEM‘]JSH [ET- Ethnic Soidies

PSCONY/PSC-CUNY PROGRAM YEAR 47 5/30/2017  |HEALTH SO BUCES 6O -8 clogy, General

S0 - Ceative Wring

5/30/2017  JACADENT C ADVISENIENT/SKILLS
12/31/2017 |500 ALSCIENCE

PUBFND/ROBIN HOOD FOUNDATION

P USFND/ROBIN HODD FOUNDATION

5/11/2015  JADULT CONTINUING EDUCATION
10/31/2015  |ADULT CONTINLING EDUCATION

PSCONY/PSC-CUNY PROGRAN YEAR 47 ET- Ethnic Soudies R5]1 - RESEARCH ON CAMPLS
PSCONY/PSC-CUNY PROGRAN YEAR &7 12/3172017 ISOOALSCIENCES AN - Anthronclogy F51 - RESEARCH ON CAMPUS
PUBFND/ACADEMY OF NUTR TION AND DIETETICS FOUNDAJS/31/2016  |HEALTH 5O BUCES [H5 - Health Sclence PO - PROSRAM DEVELDPIVENT ON C
PUBFND/MATIONA FISH AND W ILDUFE FOLNDATI DN 2/28/2018  INATLRAL SCIENCE [SI - SCIENCE R52 - RESEARCH OFF CANIPLS

|7~ other TG1 - TRAIN NG CRANTS ON CAVPLS

AD - Admini stration

PUSFND/ROSIN HOOD FOUNDATION 8/31/2016 JACADENT C AFFAIRS
PUSFVD/ROBIN HO DD FOURNDATION 10312015 |ASULT CONTINLINE EDUCATION

[STL
PDL

STUDENT SLPRORT ON CAMPUS

ROGRAN DEVELOPIENT OM C4

STL -

STUDENT SLPPDRT DN CAMPLIS

PUSEND/ROBIN HOOD FOUNDATION,

ADULT CONTINUING EDUCATION

P UGF FoU!

[TG1 - TRAUN NG GRANTS ON CAMIPLS

12/31/3016

Ml
6730/2017  IOFFICE OF GRANTS & CONTRACTS

RDERDOSRetavery Derived

€ - General Administration - A€ Chart

T

5/30/2017  |PRESIDENT'S OFFICE

E - General Administration - AF Chart] 3

D - StudencServices - & Char Only.
C - Deparim stal Admin - AF Chart
5 - Organized Research - A48 Char On

56.286.54]
275,983.10)

D - Student Services - AF Chart Only

RDERDO/Recovery Dot iven 5/30/2017 _|OFFIGE OF STUDENT SERW CES

ROER DO Remcovery Dar et 6/30/2017 |OFFICE OF THE DEAN-PROFESSOR/PERSONNEL _|ED - Education
RDERDO/Roscoery Der v e 6/30/2017 _|OFFICE OF THE DEAN OF ACADEMIC ZOMIN 5T~ STUDENT SUPPORT.
RDER DO, Rec cvury Dar ot 5/30/2017  |OFFICEOF THE DEAN OF ACADEMIC ADMIN _ [ST- STUDENT SUPRORT
RDERDO/Roecoyery Dativert 6/30/2017 [AD - Asministracion
RDERDO/Recovery Darved 5/30/2017 [T - INFORMATION TECHNOLOGY

RDERDO/Recavery Derves

- Adminl stracion

E - General Adminisuration - AF Chars
D - Student Services - & Chart Only

D - StudencServices - & Chart Only

RECNOO/Recowe!

PRESIDENT'S OFFICE

RECVOO/Recan=ry

RECVOO/ Rucove!

5/30/2033 |OFFICE OF CRANTS 8 CONTRACTS
5/30/9088  |OFFCEOF GRANTS & CONTRACTS

RECVOO/Recawe:
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